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INTRODUCTION

“Then  the Lord God took =zome zo0il from the around arnd formed a man out
of 1t".

"Azhizz to azhes, dust to dust".

These two aguotations from the Bible encapzulate the whole of

Fivmar ewxistens

1d

. we came from the earth a2t the moment of

tiomr,

re

b

we return in burial.

To talk of the relationship betwsen man  and  the rRatural

etvironmant iz to miszs  the point - man is as much & par

o+

of the

etvironment as  the earth from which he w

0y
[0}

formed and to which he

returns after death.

Thiz point iz underzcored by Armell W. Pattemors in "Art amd the

Ervironment. He write

ul

"Thare iz mo doubt that th

2 ervironment affectzs the persomality and the
actiorns  of  the irndividual, and the individuzl in turn affects his
SRV ORImErt . He shapez it to hiz own likima. Theze are the factz of

Pwman arowth and development.  The snvirorment iz people. ™ (D)

A =imilar point is made by Gvoray KEepsz in kis  hook, “Education

of Vizion". On page

ir the world, man zesz around kim the rhythm of nature's processes
=z led  and 1f the colours form=z, and movemsnts he =ess  are
rezsions of  organic events than hiz vizion iz riourizhed by  the
al =anitiez  of rnature. If the primal sanities of mature can  be

) Arnell W. Pattemores, Art_and _the Envirorment, page. 9.



througkl his vizion, man is led to see them in a world ke

shames hinself." (2

Howaver, im my view, we have to reconcile thesse ideals with the
reality of life inm a gersrally uncaring and materializtic zocisty which

iriures our sensibilities, the basiz of our creative faculties

The formlessrezs  of our present life has two obviouzs aspect

w

Firstly, the envirommental chaos which accounts for the pollution of

our &ir, water and =arth which we oursslves have caussd.

Secondly,  our scocial chaoz, our inability to live together, to

T2t body, feslings and thousht dwell togsther in Barmonyv.

To regain direction and im order to give directionm to thiz
formisssress, we have to go back to our roots. We resd to sharpen ths

craative  facultiez and our visual zenzibilitiesz. There i

i
n

T
Al
o
T
ll.:l

correlation our diztorted environment and  our impoverished

ability to zee with freshhneszs, clarity and Jov.

Im thiz personal project, I intend to examine the special  bond

b

]

twear man and the natural envirornment - the =arth,  the  tress  and
Flantz, and the waters which surround us - and in omy own paintings:  to
take thiz procesz= & step further and paint man a;d  the patural
snvirormant az one

T

iz ddea of a man/nature bond has been explored by artists  and

el losophers  alike for centuriss. I my ressarch, for  instance, I
cHecovered & reference to a maruscript from the Natiomal Library of
(2) Education _of Vision. pase &.

o



Vierrna krnown as the Juliarna Anicia Codex, containinmg plant drawinas

dated the 1zt century AD. (Figure 1) .

Thiz early illustrator rmotimg the bond betwsern man and mature and
the  physical link in the forms and shape of the root of the plamt  and

the torse of a woman. khazs drawn them as one.

My owrn studies combining man and the natural emvirorment invo Tved
swtensive exsperimentation, observation, discovery and reisction. My
icdex was  to  comvey im 0ils,  on canvas or  board with  texture  and

movemztit, the uniting of the two im a Jovful way.

After exterzive study of  the human  form armd  the matural
ervironment in a variety of ways, my paintings emerged from the dust of
rastels and chalks as original works combining the many szkills acguired

in thiz sducation course. A= my underzstanding of technigque, materi

o
w

arnd process arew, they became a lanauags throuak which I could express

my ideas. (Thiz procezs iz explained in Chapter IIID).

But what of my pupils? How would a human/ervirormental project
sopazl o then? Thiz particular clazz of Sth Year girls  in Mercy
Collesgs,  Coolock, is a mixed abilitv claszs. interested in art and in;
the  envirorment. Thay  are particularly conscious of  the rmeesd  +o
srotect and defernd i1, az they demorstirated before the projsct even got

ridEr Wav . Wharn  the  art eguipment for the term arrived with  the

charzosl fizative in asrozol form, they immediatsly decided  that s
artizsts  thaey could not tolerate the additiomal threat to the orone
tayer  whickh  the uze of the product would involve. Thzy composed =

arour letter to the marufacturer asking if an alternative product waszs

avallable. We 21111 await a reply.
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This commendable attitude on a=rozols was & natural follow-on
from their interest in the envirorment. From 2nd Year they had besn

brinaing into class 'precious’ shell

ul
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o
3
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m
""
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g

bark and plant=s for

dizcuzzion of texture, form, shape, =tc. (Figure 2).

Life drawing wazs al

Y

n

0 a

0}

pecial favourite of thiz aroup =0 the
combination of  theze proved az natural a choice az  the =subiscts
themselves | Thay had, however, never before experisnced painting with

mixzed media, =o thiz, I felt, would be an added challenge.

With only Timited time allotted for the project we decided, after
a class discuszsion, to corncentrate on one =pecific area - trees. (The
Flan of worlk towards these mixed media paintings of a

hiumar/envirormental =source is discussed in Chapter VI) .
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CHAPTER_I

REASONS FOR CHOICE OF SOURCE

I choze the natural environment amd the kuman form as my personal
zources hecauze I am fascimated by both. My interezt, apart from the

all-comsuning oz in visual art, i=s literature.

I read anything from Tolkien to Tolstoy and in postry from Heanmey
to  Hughes. If I could analyse why I have just ramed theze four from

the  maty  authors whoze works stock my shelves, I would =zay it i

n

becauze  thay are writers who deal with people and their places,  with

their =zenze of belomaing, their shared identities.

This poem by my favourite pos=t, Ted Hughes, likerz a woman to &
Fiver:
"LOW WATER

Thi=z evening
The river iz a beautiful idle woman.

Thez day'zs August burri-out has distilled
A heady sundowner .
Sk liez back. She iz tipsv and bored.

She lollzs on her deesp couck.  And & lona thigh
Liftz from the flash of her =ilks.

Adorimg trees, kneeling, ocareish eurnuchs
Comb out ber spread hair, massage her fingers.

She stretch
Over her =k

2z - and an ecs=tasy tiahtens
iri i
Thrills spasm and dizs=olve. She drowses

Hzr half-dreams 1ift out of her. ligsht-minded

Love-pact zuicides. Copulation anmd death.
Sk ztirs her love-potion - ooze of balsam
Thickered with fizsh-nucus and algas.

in



. vour fest in shallows.

You starmd undsr ViEE
ly from the begirnming of the world." (3 (Figure 3)

Taa
She  eyes vou steadi

I azked myzelf whether I could paint this picture, thi=

woman/river that Hughes creates.  That iz the ssserce of my project.

Thiz poem by Themas Hardy., "Voicez from thirmas arowirag in
Churchvard”, makez the point equally forcefully.
2 flowars are I, poor Farmy Hurd,

A Tittle girl here sepulchured

Once T flit-fluttered like & bird
Above the arass, az now I wave
Irn dai=y shapes above my arav
A11 day chesrily,
ATl might eerily

(1 O

E

= I am ore Bachelor Bowrirma, 'Gent', -
Sir or Madam;

I =hitaled oak my bores were pent;

Hence more than a hundred vears [ zpent
Itv my feat of charae from a coffir-thrall
To & dancer in areen as leaves on a wall,

A1l day cheerily,
A1 miagkt =srily.

= The Lady Gertrude, proud, high-bred,

Sir or Madam,

A I - thiz laurel that zhades vour head:
Into itz veins I have stilly zped,

And made them of me; and my leaves rnow shine,
Az did my zatins superfine,

ATl day chesrilyv,

AlT rmight esrily." (4)

My  pupils had  their own reasons for being  attracted to the

mar/snvironment  Souros. Like mo=t tesnage 2irls. pop culturse had an
important  dmpact  om the formation of their wvizual awarersss. They

€3 Ted Hughes, River Foems. Faber & Faher, London, 1965,

{4y Thomas Hx
1966, pag

dy. Voicez from _things arowing_in_a Churchyard, Wain,

i1
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brouakt  into class some of their records relating to our sources  for

dizcussion.

Their perszomal tastez im muzic ranaged from heavy metal and  rock
music to traditional and country and westerm. A big favourite wazs the
album and video by Irish singer Enya, called "Orinoco Flow", which they
fournd visually sztimulating (rarticularly impreszsive was the use  of
vibrant colours, juxtaposed to create a dramatic effect) . (Figure 4) .
The =low-motion openimg up of flowsrs from bud to bloom was sSesm as  a
telescoping  of plant life in the different czeazons, a perfect
obzervational study of mature, all in a two mirute lesson. But for the

FUpi s the message was the bond betwszen womar, in this case., the river,

the flowers and the ssazons. "A beautiful relationship", they called
it, orne that gave relevance to the recent Caring for Tress Week. They
zugasested we should have a Caring for Rivers Wesk, too. We dizcussed

whether it was pozzible to brimg thiz "beautiful relationzhip” into

their work. (Sez Chapter VI) .

e
b
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CHAPTER 11

JOURNAL OF WORK FOR PERSONAL PAINTINGS

PHOTOGRAFHY

Az & way of looking at both =ources - the human form and the
natural environment - I photoararhed them separately  and
togathar, noting the zimilaritiez in formz and texturesz, shapes
and colour and in their relationships to backaround or forearound

elemnatits. I photoaraphed sources which resembled or related to

eackh other in form, texture, pattern and shape.

DREAWING _FROM_LIFE

I drew the male and female figure in various media and  in
different wavz (Figure 5. I noted the =imilaritiez in form to
that of treesz and plants:  the outstretched arms of a figure that

matoked thiz spreading branches of & tres; the Tinzar

characteriztics of human and plant form.

I aimed to stress the visual and tactile gqualities by
comparing,  for example, an ageing man's face to the Times of &
tres bark. I moted the zimilarities of texture and shape betwesn

both zources.

FAINTING FROM_LIFE

I painted b human form,  wsimg emulsion paint on laras
zheets of papsr (Figure &) tried to convey the zimilarities

aof & windkilown tres and & flowing river to  the  movemant  a;sd
ereray of a humas form. I painted tress which branched of f into

Timbz  of people, highliakting the sinilarities of testure and

:—--
i



Figure S:

brarches

Drawirig from
of trees.

lTife

irdicating

=

=imilar

movement of

Timbks

to






Figure &:

Fairmtinmg from 1ife kiaklishting movemnent and EFEFaY .
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form. I painted rivars whoze currents took om a humarn form like

that in Ted Hughes' poem guoted in Chapter I.

Thiz ewciting area involved exploring the differences  and
similarities of both souwrcesz and bringing  them toagether in
contrazt or unity, depending on the effect regquired. I drew from
my rezearch in the history of art area a selection of artizts who

combiired the zources of man and the envirorment. (Figure 7).

There was no  doubt that bringing thess sources  together
would  border  on the surreal, but I aimed more to achieve the
bzautiful rather than the bizarre, =tressing the similarities of
form, shars and texture of the two sourcesz and the reesd to
respect our envirorment, our dependerce on it and it on us.

My "livina landscapez”, I hoped. would convey thiz  bord
betwaen man the ratural envirorment in & vibrant wayv, with 2Eray

ziid movemenit.

COMPOSTITION
I would comzider the compozition of & work of extrenes

TIEOr tarice . No matter how exciting a subisect or how well it i=

cuted, the inpact depends om imaginative composition. Bearimg

thiiz i mired, I undertock & zeriss of composition experimsmnts to

in

enzure that a1l the elemaents of the plamned pictures conztituted
a s=satizfactory viszuwal entity, the zum of the partz  forming &
harmony  of space without lozing their effectivensss of patters.

Numerous experiments were reguired here. (Figure &) .

pory
T
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=ploring the sinilarities of tres/bunan Ssources.
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Fainting Tintoretto indicating movement and ernsr arid
composition.







T ztudied the way in whickh artizsts like Italv's Tintoretto
uzed  composition  to create emeray and movement inm their work.

Far my pupils’ history of art leszson, we  looked &t the

i

compozition expertize of Mattis=e and Picasso in Fauve and Cubist

1

i

ZZ0h

]

TEXTLRES

I uzed texture experiments to detail the zimilaritiez of the
bumzar form to that of treesz, earth, etc. I dizcoversd that brown
zugar  sprinkled  on white glus,  then painted in o0ils, gave a
particularly rich “tree bark” texture which I later used in  my

pairititas. (Figure 9) .

Howsver, =oms of the texture experiments - for sxample. the
use of timfeil ard white plaztic to cornvey tha COMNor

characteriztics of the figure and the =esa, etc. - were dizcarded

i
-t

El falt that the lack of durability of =uckh materials pozed

m

rractical problem=. I alzo experimented in the usze of texture to

create ereragy and movemsnt in o my paintinas.

I wzed colour experiments to achiave backaround distarce and

ornal e izes for  form work. Thtrouah experimentation I

i

i

0]

cbtained colours which created the mood I was attempting to
Fortrayv: a  light-hearted Jjoyful mood, achizved by wusing

vibrant colours Jjusxtaposed.

FEEFARING BOARDS
Fraparing boards, priming, zawina and mailing were =kills 1

Fiad  rmot  acoguired inm omy yvears of painting, as 1 had  previously



opted  for readv-to-usze canvases. The technigques and =kills
involved were difficult, but valuable additions to  the mary
othars acquired durimg my Course. There was also something very

zatizsfvirmg about working on ome's own prepared board.

FAINTING
O the basis of my colour experiments. I chose the colourzs

which  would create  the light-hearted mood I sought and would

ehhance the fesling of movement and eneray. The: colours ranged
from pirks and yellows to light bluss  and oranges. My
composition exercises resulted im a forearound fiaure composition

to create the harmony I reguired. I cormsulted these and began my

pairting. (Figure 1)

Az T painted and became involved with the work, the painting

itzelf zeenzd to taks ov

1

r

o

zpactz of the work. I tried to reach
bevord  the painting and draw upor thiz  “outzide =ource" of

2FErayY .

I wishad to corvey rot just what was there but the emotion
awakersd in me by what waz there. Ficazzo called thiz "reaching
outzide” the work while Matizze described it as "being moved” by

the subjsct. The Irizh painter, Fatrick Collirs. preferred the

mn

waze  "lockinmg  bevornd” while Louwis 12 Brocguy referred to his

" "

zubjects &z a "magic box". The secret, im his =syes., waz to “"opsn
it up and look imside". Whataver one wishez to call thizs =zearch
"beyvond” the work, I kave ro doubt it is & valuable skill. thouah
o which might well invelve abandoning =ome  of  the learrmed

riiles. Farado<ically, howsver, to be zble to break these rules

zucoessfully, one must first lesare them.



Figure 10:

Faintirma in oils.






Durimg  the painting,  adiustments had to be made to  the

ComEosition. Orgoing  reference to previous experiments  proved
uzeful im relation to form., texture and colour. (Lirks between

the  philozophy of teaching and my =ources of the humarn form  and
the natural  environment are dizcuszed in the chapter that

follows) .



CHAPTER _III

FHILOSOPHY, PSYCHOLOGY AND SOCIOLOGY OF EDUCATION

How could the project I have chosen help me to interpret  for my
pUrils what I have learned in Phi]ozophy,.Psychology arwd Socioloay? Of
whiat bernsfit  to the pupils iz the teaching of art throwsh human  and

environmental =ources?

Elliot W. Eizrer im "Educating Artiztic Vizion" zays:

“The  prime value of the arts inm education liez i the L ques

contribution it makez  to  the individual's  experience with, ard
urderstanding, the world. Tha vizual arts provide for our perception

of  form  that vivifies life and that often make= an appraicsal of it."
(=)

0 teaching about the relationzhip betwsen mam  and the
ervirorment helps pupils understand their role in the world and how  to
appraize and appreciate it

Laura Chapmar in "Approachss to Art" rotes:

"In many  culturss formal cermories preceds the use of ary  matural
resource for the buman nesd. If a tres waz cut down to make a house of
& cance the zacrifice of the tres was noted in praver. ™ (8)

So, if pupi ls have studied, drawn and  obzerved nature,
vdentifying with it through the seazonz and discovering the chargses  in
trees, plants and rivers, they are less likely to vandalize them, e=ither
mow o in adulthood. If they understand more of the =igmificarnce of

the  matural envirorment, become more aware throuab art Fiztory of the

importance of respecting and preserving nature's bounty, are much les=z

iy
v

— e S e s s ot

{3 Elliot W. Eizrer, Educating Artistic Vizion, pags. 9.

&) Laura Chapman, Approa



Tikely to becoms the factory owmer who pollutes our  rFivers  or  the
property developsr who demolishes our keritags. (Fiagures 11 and 13 .
Fart of & report =etting out the ratiomals for the arts im Irich

education dezcribes the aim at post primary level az follows:

"To develop a practised understanding
the  envirorment and cormseguently a
ratural amd built enviromment. (7)

f the comtirmum betweern art  and
etize of rezponzibility  for the

m o

So the teaching of man'sz bornd with the enviromment should producs

a mors enligkternsd and betier citizen.

It i

n

alzo an aid to the development of the perzon. az  the
creation and interpretation of mature throush art is a valuable process
of individual expreszion. In studvirgs nature through art one dizcloses
orE's own irndividuality.

Mirko Bazaldela in "Vizual Cormsiderations"” =zays:

"From the mozt diztant times. the human beings who inhabited the zarih

SaW mouritain plains,  and above themn., contairned by them and
Containing +hnm. zky. From these times man has felt the rmesd  to
urdar=tand the things around kim,  to give them order and meaning. The
vizual madium of expression was an intearal part of 1ife. Accents of

colour amd symbolic form=, or zimple ornaments of naturs were wsed  to
emphazize  the social function of the individual and axpress hiz or ber
individuality within this function.” (=)

Thiz emmirnent psvch iz saying, then, that man khas feit th

Q
i
]
i
n
o

1d

4

to wundarstand and wse the matural environment as a means thirouak

IWT=T=1

which ke can expreszs his own individuality.

%) Mirko Ba=saldela, Visual Conziderationz, paos 175,

B
Py
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Iti other areas in our =chools, imdividual expression iz hot
srzouraded.  Pupils are reguired to look alike. im the =zame school

unifarms,  to  Tine wup togsther, to go in this particular door and mot

m

that. to speak only when spoken to, makima it sasisr to control thzm,

rot as individuals but az a unit.

Understanding and interpreting the world around them throush a

FEFSORa involvemant  in the natural environment by way  of study
courterbalances this ztifling of imdividuality. In addition +to

Tearming  more about the world in which they live, they have the senze
of achievemant of producimg a "mads" work, original to thiem, whickh can

iz placed on dizplay to be Judgsd by am audisnce. (Figure 13) .

The par=zonal achisvemsnt factor iz valuable zo thiz ztudy through
art. of man and the =nvirorment should help produce better citizens on
the social  level. Froem the psychological point of view, this
individual ddentification of rnatures amd its matursl procezzes  results
in rnet only finding out more about the rnatural ervirorment but  mors
about  oresslf. That, in turm,  should lezad to = morse  fulfilled,

krowledasable and original thinking humarn being.

-
il

ztudy of mam and the natural envirorment should, then, prove

valualhls to my pupilzs not only at an educational level but alzo at &

perzonzl and social level. Az the teacher, I am presenting groblems of
Challernaing arnd  educational value in relation to Tivibo. Ard that
brimas mz to the Jdifficult area of self-analysis.



Fiaure 13:

Ferzonal

svo lvensnt with

Matire.



CHAPTER IV

DEVELOPMENT AS A TEACHER

A

w

I have been teaching for a rumber of vears. I am  in the
unuzual position of being able to compare my approach  to tzaching

before and after this final full-time vear in NCAD.

Through  study and tuition., I kave becoms more self-critical and
analvtical  in my aims as a t=acher.  more aware of the relationship
Betweern vizual perception and thouaht and more adept at dealing  with

the  interplay  betwesn dizciplined  teckrnical compatence, perceptive

imagination, amd perceptual  understanding. My primary aim for my
i ls iz to oapen  their eyez to  their own  individuality arnd
originality, to help them to "szee" the world in which they belora. I

want to  teach  them =skills and craftzmarship ard stimulate  their

imagination.

Fzycholoaizst Amtor Ehrerzweizs in "The Fsychoanalysiz of Artistic

mn

Vizion and Hearing” savs:

"Frofeszional =kill im art often irhibits the full development of  the
ir

Creative naginatiorn. Conversely, methods of art teaching that
Frimarily  aim  at stinulating the pupils' imagination rather  than
imparting  craftemanship may  succesd  in producing imaginative  and

cowerTul  work which lacks profezzional finish and a clsar-cut purpozse.
Frofezzionisn  and imagination meed not be antagonistic in thiz  way.”
{9}

I have learred that thiz iz zo. Witk the =kill of the teacher it
iz possible to azchisve orme without sacrificing the other. Fupils can

zxpariment freely with the various artiztic media without amy definite

09 Arton Erherzwsiag, Th

ard Hearing, page 2

N



PUrEoss in mind. It iz poszible to return to the work inm & =ubsegquent

lTes=orn  and take a more disciplined approach without sacrificing  the

The questioning and self-analvsis which this final full-time year
has  Erovoked in me has been bernsficixl. A zimilar approach by other

teachers would, I sugaeszt., be equally helpful to them and their pupils.

1d

In my caze, it has zerved to enhance my ability and stretch my
talents both az & perszon and az a teacher. From +the =occiological

Ferspective, I am mere aware of my potemtial, more aware of my

contribution to others amd to my enviromment.

Az a teacher, I have becoms more aware that my pupils’
urderstanding  and love of art depends on my informed enthusiasm. My

role  should inmclude the revelation of per=zormal response and  feslin

w

F}

sfizouraging them to recoamize and value their own  feslimgs, praising
them  for  things achieved =0 as to raizs their zelf-estesn. I mo=st

areas  of school, thizs iz not dors. The Curriculum and  Examinations

0y

Eozrd, 1925 - "The Artz in Education” =ays:

"I education values the promotion of a respect for the diverzity of
irdividual  fesling, then the pedagogical relationship.  which  skould
characterize the artz will make a valuable contribution to  the
achievenent of  thiz aim. It addition, if the arts are valusd az =
cettral  esperience in the life of the school commumity, the physical
ervironment, the educational ambience and the =zocial climate of  the
zrtive =chool will he enricked. ™ (1)

Thiz  errichment iz doubly valuable if thizs study includes  the
appreciation of  the rmatural envirorment and the people of the

environment, for the reazons I have detailed in the previous chapter.

(1) Report of the EBEoard of Studies, The Art=s. Curricalum and
Examinations Eozrd, 19385, paos 20



HISTORICAL ASFPECT

The hiztorical links betweern man the matural envirorment are  as

0ld az history itself, datimg back to the earliest cave paititinas.

Az sarly as the 1zt century A.D., the bord betwesn man and nature

Was documented az canm ke =een from the Juliana Anicia Cod

im

illustration shows i my introduction.

I medieval art, the =arly illuminator used the letter as & zign.

o
ul
—
-

i thi= illustration from the Gozpsl of St.  Matthew im the Eook of

Eall

ur

Fiogure 14) . Thiz art lay precizely in the transformation of ore
thira into amother, a letter into a kuman figurs, a human figure into &
Elant. I the Book of Kellz the artistz created a rew relationship
hetween the structure of the letter and humarn,  animal and plant forms.
conifromting us with structure az a living procesz as ik the

illuztration from the Gozp=l of St. Matthew.

Frarcoize Hanmry in "Early Christian Art" =zays:
"R crouching figure inzide a capital V may well b meant for moliaus,
who interferes with the good szed. Tha figure iz twizsted and zimister,

the  reck  entwined  in plamt lTike motif of Chrizt amd  the Fharisees. "
(1

T ther rezslm of madive art, French artist Roussezu  zhowed with
affection  the relationship betwsan mnan and the  matural esvircornent.
Hiz  canvazzes revealed for us a world of urmeaualled mazic and primeval

IR TaTat=Tutut=00 I ki "The Poet and his Muse"., Fuskkin Museum, Moscow,

(1) Francoise Henry, Early Chriztian Ari, page 106.









1909, hiz people and  landscape merges  into  one, producing that

of

iU

remarkable conmtrast of zpontaneity amd rigidity which iz the =ssepc
Fouzzeau's art. While Inm "Woman im  the exotic Forest", 1907

the woman becomez a flower of the foreszt in the inztinctive rhythm and

delicate balance of the composition.

o
rP
o
1]
a
i
m

I =urrealizt art, the man/mature image cam 3

different way. The zurrealiszsts were fascinated by this link and often

zhowsd ore az beirg physically part of the other.

Max  Ernst, borm 1391, was intriaguad by man's relatiomshie  to

SR AN = According  to Mme. M.  Scheesde in

=
i
m
in
m
o

ntial Max Ernzt”,
Ervst: -
"Evoked  with umcanny accuracy the hidsouz premonitions of the 1930=,

the  inexorable powar  of sexuality and the zecret life of  iranimate
rature " (12

I his "Nymph Echo™, 1936, glant forms with the limbs  of  mam

eroulf a living landzcaps. (Figure 13) .

Livima lard=scapes  occur  again from surrealizst artist  Faul
Delvauns. I Delvaus:'=z "Call of Night", 1937, the landzcape Tives with

& tres/woman, hair of leaves and rootad limbs.

Some  mrtizts wizhed to make & particular point by combiming  the
Feanzn form and mature. Arguakly. the greatezt surrealiz=t of them all,

Salvador Dali, who was borm in 1904 and died recently, combined rature
=rd mEn in bis own "pararnociac critical” way. I "The FRosesz EBlesd”,

Dali'=s rude stands in a provocative pose, blessding rosez  arowins

36



"Nymph Ecko™,

1936,
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Errnst.












A later work "Chestout Waterszs®

svintolically fraom the torso.

Thiz =zymbolic  them

1d
<
o
n

echoed by the movement of  that mame,

whioze first exhibition was held in 1969

The symbolizsts used man/nature combirations to Convey a range of

L
i
i
u

from hope to despair. (Fiaure 16) .

Georgs de Feure, a leadina symbolist, =hows im kis illustration
"Docr  of Dreams”, 1297, Picadilly Gallery, Londorn, amother kind of

"

Tivirma land=scaps. Gusztave Moreazu in "Mvs

o

ic Flowsrz" deals with  the

me thane .

m
i

Moderr  Irish painters like (Fiaure 17) Fatrick Collems, Camille
Souter and Michas] Mulcahy reflect in a symbolic way marn's relationship
with the natural envirorment (Figure 198) . Mulcahy's recent exhibition
i the Doualas Hyde Gallery, for instance, featured paintinas depicting
the rphyvsical and z=piritual way of life of pre-industrialized peoples
zuch  a= the Doaorn or the Australian Aboriaginals. The e<hibition owsd
mdch to the tradition of artiztz who integrate with the zocietisz  they
vizit inm erder to find a personal tramscendsrce im & mew and  distant
erivironment. Limear  symbols of the most important elements of  their
riew  world,  the man and womar.  the arasses and tress  are  u=ed  to

11 luzstrate this.

Erglizh  artizt Faul Nash iz perhaps one of the mozt  araphic
exaneles of an artist who uzes the man/nature sources armd brimas themn

to my particular kind of wunity, as can be sesn from "The Lake" 1921 and
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PUPILS PLAN OF WORK

The  objective for my pupils was similar to my own - to make them
more aware throush their art work of the natural envirorment and  their
relationzhip with it.  They would also learn the skills of painting, of
identifving relevant sources and experience the differemt possibilities

ard Timitationz of the various media we would would use.

Les=son 1 dealt with photoaraphy a= a meanz of lookinmg at  trees
arnd  plantz in the lozal environment, identifvimg  their  different
shapesz, formz and textures and any zimilarities to the human form. The
pupils built on their camera zkills and learrned much about the texture,
form and shape. The fact that they were specifically looking for
similarities betwesn tress and plants, and the human form, made them
notice points they misht otherwise bave mizsed. The rezults were good

ard served a valuabls =tarting point for study.

Leszon 2 = Silhoustts (Figure 1% - I im;troduced them  to
Z2ilhoustte 52 & way of discovering how the =ilhoustte shaps of 2 whole
tres, as well as the =ilhouette shape of its comporenizs, are individual

to sach tres. Thiz would zhow. alzo. amy similaritises between the tres

zhapss  and  the =shapse=z  in the buman form. Fupils learnsed how to
evaluate which zectionz of the tress would make succezsful  =ilhousttes
& why arid how  to  arrarmge  thezse  shaps=z  to make harmorious

compositions.

"

L

0

1

ZZ 0N explored & rmew media - o1l pastels. In this

i

introduction to  the rew media the pupils dizcovered how  to  use



Fiaure 19:  Silkoustte work - pupils of Mercy Colleasz, Coolock.






analogous colours and their tores within a tres and hand composition
This rew media and its specific qualities could be a valuable addition

to =ome of the plarnrned mixed media paintinags.

Lesz

il

o 4 explored a further new media for thiszs class - the uzs of
ik Pueils explored the different kinds of lirme and tore which could

bz obtaired by experimsnting with ink and different tools., within the

drawitia of =z branch. A =econd drawing  highliaghted any  zimilarity
bretwest the branch and the buman form. Mozt choze the hand and =howed
the  vein and bark similarity of texture and line. They learrned that

different tools created different effects.

Le=zorn 5 was a life drawirg class. The pupils studied their
rhotoaraphs  from Lezson 1 and chose tree forms similar to the  human
form. Placing their models in the pozs of the tres, they dizcoversd
wWwhat was required in terms of line., =ize and compozitionm for a figure
drawirng sugazzting the movement of the tres. The results wers good and
they fourd that the geztural movement corveved by the trees could also

b= cormveved by the people.

i

Lesz=orn & explored a new method for the class - marblimg  (Figure

L Throwglh  experimentation they investiozated the different =ffects
aod gualities of marblina. They dizscovered that techriaue alome  can

produce  randem  pattern and fexture for spontansouz effects  and  that

zome mneazure of comtrol canm be used with thes ffects. They obtained

Al
i

tree and human shapes and tesxiures which could be drawn upon for  their

mixed media paintings.

L

i

==on 7 explored composing their paintinas from the information

obtaired from Lesson 1 to & How to attain a harmonious composition

4%
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was discussed and  the =lementz and pattern distribution required.
FRough =ztudies were made, how to deal with backaround and forearound
relationships was dizcusszed and how to obtain three dimersional =ffect

with colour or perspective.

Leszor 7 (Figure 21) dealt with adiustment to the compozition in
termz  of size and pattern distribution until & zatisfactory harmonious

comneosition was obtained by eackh pupil.

Lezsor 2 explored the wse of marblimg from  the Tearning
ewperiments im Lezson 6. Fupils uszed marbling over their drawinags in
zome cazes and in others the cut-out method of marblina.

Somez  wanted to obtainm  the random patterm throughout their
Fainting, blacking out areas they did not require. They drew on their
zarlier axperiments with marbling and were successful  in controlling

the marbling to create the effects reguired.

9 odealt with the uze of pozter paint and kow colour could

min different effectz when used with  their complimentaries  to

i
]
in
P}

ori 10 and 11 completed their painting. Tk rezults wer

i

varied and individual and included the =killz amd observatioms  draws

from the praeviocus leszons.

£
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Compozition work
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LHAPTER _VII

CONCLUSION

Overasll, the project proved a success.  Not omly did it confer om
the pupils a wide ramge of artistic =kills, increase their corceptual

understanding  and perceptual awarensss but it also keld their interast

ClaTs

imuiated their imagination. For me, as their teachker, that was a
rawsrding exparismce. But egqually rewarding was the corviction that by

interest in their ermvirorment and  am

(]
B

srousing in them =

m

o

m

appreciation of it

n

valuez, I had planted a zeed that couwld produce =

Fick harvest  in terms of the gquality of life on thiz i=lamd  for  the

b oand succesding aererations.

Despite  the carte blanche given to =o-called developerz and  the

i

almost crimimal carslessrness of industry and agriculture, the  Irish
ervironment remains relatively unspoiled, cartainly when compared with
the  =cid  rain horrorz of Cortinental Europs or the industrial  sewer
that  was  oroe the  North Sea. But for how much  lormer will  that

contimus if 0 those of uwz im o3 sezition to  influsmce  the  agrowing

-
i

It 1= w11 too sasv to blame councils, soversmants, multinationsz

or  =oime other amorphous body for reducing the beaudty of rature to &

waszteiarnd  in the purzuii of prafit or so-called progress. Eut to  do
Mat is to shirk our own individual responzsibility to =peal up.  to

—

Frotest and,  mest important of . to paszs on to thoze around us =&

i

%7
sl
i
L

spprediation of  the gifiz of nature - the magic of & forest

43



walk, the beauty of & trout lake, the worder of & West of Ireland

Tarmdscaps.

Mar  atd  the envirormant iz ot just the title of =ome  turaid
thesiz - it iz the reality of the world in which we live, ard in which
our children and their children will live. And for the art teacher the
Fresent  awakening of world interest in the envirorment offers a unigue
opportunity  to zpread the meszage that our quality of life dependz  on

Fow we protect arnd defemd it.

Suddenly Greenpeace and Friends of the Earth are fashichahble
cauzes,  attracting the trendy as w=ll as the committed. Suddenly the
destruction of the rain forests of Brazil, the deplztion of the oczore

Taver and  the agreerbousze effect have become =zubiects  for  common

[

discuzzion with  intermational pop starzs like Sting Seretrating such
publicity  on the izzuss that sven unsympathetic politicians like Mrs.

Thatcher are foroced to climb akoard the bandwagor.

Lzt the art teacksr

n

Tead the way. inculcating in our  students
through projectz such as the orme outlined an appreciation of  their

envirarment and of their rezporsibility to it.  For the world around us

U]
im

iz not ourzs to do with what we pleaze - we have merely borrowsed it from

the  rext gerneration. Ard 1t 1= our Job so0 to =ducate them that  they
will wvalue it more hishly and tre

t it a oreat deal better, that  we

]
ar
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