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CHAPTER I

THE NEED FOR THE STUDY

On December 6th 1978, students undertaking the teacher training
course were issued a paper indicating what the contents of each
thesis should be. The first part of Chapter I it said, should

show the need for the study.

During the year in Principals, there was one guestion which was
asked over and over again, that was the question, why?
Another way of asking what is the need for the study, is to say,

why do the study?’

This question, Wby, has been on my mind all year. Why do this
lesson, why have a follow up lesson, why teach art at all? What
are we here for, do we evenﬁknow ourselves?

It appears that I am not the only one asking such quesfions,
educationalists are now questioning themselves, the methods of
education based on verbhal and numerical metiods. They are

questioning the very purpose of education. Asking, why?

This is not, of course, the case everywhere and it is in the
places with the most traditional standards and expectations that
art education meets with the most opposition or indifferance.
Children themselves, have their own expectations of what they

are in school for, and consequently get annoyed when they can not

see where art fits in.

Despite the exhortations of some educational philosopnhers to maie
the expressive arts the central core of the cirriculuis, art education

is still regarded in some places as a low status subject. This has



prompted Ernest Goodman to outline the value of art education

as a means towards deeper understanding "which lies at the heart
of moral judgement" ..... "I am sure that education is bound

to suffer unless our approach to teaching accents as a basic
principal that a pupils Tesponse to his enviromment is an awalgaum
of feeling and analysis ..... that facts without feeling are inert
and likely to be undifferentiated and that a pupil's imaginative
recreation of his environment aré at once a celebration of his

=
involvement with it and a most valuable catalyst to uore reasoned

- I understanding!,
Li

The principal skills developed by the practice of art, lie in the
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ability to communicate visually and the power of discrimination.

P ——
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Whether we respond rfor example to new consumer products, to fresh

-

artistic ideas or to change in the environment with concern,
self-confidence and zood Jjudgement or on the contrary with a

Vunerable lack of awareness depends in part on the quality of

the educational process.

p—

If I now accept that there are good reasons to support the teaching

fr—

Oof art and design one of which is to help correct the cirriculunm

imbalance now prevailing, there remains another question, what is

RN

the best way to go about it?

—

To begin answering that question I must think first about the areas

that art education should be concerned with. They can be divided into:

Y | F'"‘j
=
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(1) the expressive domain:

b

(2) the percepiual domain;

(3) the analytical/critical domain;

|

(4) the historical/cultural dowain;
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These areas should ideally interact with one another. In the

past art education has over euphasised the importance of the
eéxpressive domain. This was due partially to the attitude that
what an art class was for, was to see if anyone had the talent to
become an artist. For those who were apparently lacking in such
talent art could at least be seen in the historical/cultural domain,

and because of this, retain some feeling of purpose.

These attitudes ignore the possibilities and function of art in

the development of anaglytical/critical skills and indeed perceptual
skills as well.

It should be remembered at this stage that the development of
perceptual and critical skills to the detriment of expressive and
cultural skills would also lead to an unsatisfactory imbalance.

It is essential, thsrefore, that art in schools should develop skills

which are essential for the whole and balanced development of all

pupils, artistically gifted or not, besides supporting other disciplines

in other ways.

‘Art.Education.it seens then needs to be directly related to the real

wvorld the students are living in. So to answer the question where do

we begin, it would seem to be logical to conclude that you begin with

the place where you are, where ever you are.

In this thesis, I intend to have a loolk at the use of the enviromment
the students are most familiar with, as a resource for work in the

art roomn.
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CHAPTER II

PRACETCAL ZXAMPLES OF THZ USE MADL OF THE ENVIRONMENT AS A RESOURCE
C)fﬂ@gT STARTED MY THINKING ABOUT USING THE SENVIRONMENT

Environmental education is a subject about which much has been
written and spoken adout. Even when the word environment ig not
used, we as student teachers, are constantly being advised to rely
Dore and more on first hand instead of second hand information and
€Xperience, To get the students to discover and see for theaselves.
It is for thig reason, I suppose, that many of the students in

this year of Principals chose to study for their majof project,

Some aspect or aspectis of their environment. One person chose

to study a stretch oz beach, another her native part of Dublin and

another a sensury walkx through a public park adjacent to the

school she is Wworking in.

Indeed, we as art: teachers. are not the only ones seeing the SN
3 ) &

environment as a resource for teaching and learning. Students

and teachers of Geography, History, Social Science, Biology,

Chemistry etc. have looked at the value of the environment as a rasource.

In previous years we tended to see the school and the subjects taught
P : g

withain as sosmething reserved for the soung and being somewhat detached

from the real world. The subjects taught were not expected to be of

L

5]] service to or have any real relevance far the students at the time but
when they left school, then they would see what it was all for.

]

] The main aim of the ar:i class was to develop certain s%ills such as
the drawing of geometric sllapes, the drawing of natural foras etc.

] These skills were to bz obtained as an end in theaselves and the

] drawing practiced wasz <alnly froz meanory or pieces of rlants,

i

flowers etc.




taken into the classroon arranged by the teacher and drawn by the

class. This was the situation in aost places in Ireland as far

as I can gather and in ay own experience.

There were and remain a great many probleus relating to the teaching

of art in schools. Problems like the shortage of trained art teachers,

shortage of equipment, its low status in schools and mainly the general

confusion over its purpose.

WHERE TO BEGIN®

In Chapter one I have exXplained why I wish to study the environment
as a resource. Now taere are very many aspects of the environment,
the home, building estates, parks, traffic wild life, shopping centres,
towns etc.
WVnere is the most suitable areca for me to begin to worik with my students?:
The aspect studied should be:
(L) close to the classroomn,
(2) familiar to or easily visited by the students.
Probably the most familiar environzment to any student wmust be his
hoie. 'ﬁowever, everyone in the class lives in a different hnouse

and everyone in the class leaves their house and travels to the same

destination every porning, Monday to Friday.

I thought that it miznt be interesting for my class of twelve year olds

L v & IS . =~ s » b) .
to - Look at the ways peovle communicate iniormation about journeys

Lo one another

The students themselves were Very interested in explaining to one

another information about how they get to their own houses. They

irmediately had a sense of personal interest and involvement in any
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work which would transfer such information.

EXERCISES CARRIED OUT WITH THE FIRST ZBAR STUDZNTS OF P&RmNURE COLLE

L0 COMMUNICAT® VISUALLY THEIZ JOURNZY PO SCEOOL

EXERICSE (I)

MY JOURNEY TO SCHOOL

(VEXBAL COMMUMNICATION)

The first thing we did was to write this information about

"My Journey to School!", down. The recason for this was because
speech is our most used form of communication. If we wish to
communicate to a personjhéw to reach a particular destination,
we normally communicate this information, by verbally explaining
it to then.

Next I ésked.the students, is there any other way of telling, or

explaining to someone how to get to a particular destination and

they answered, draw a map.

EXERCISEE (2)

LOOXIKG AT MAPS

For the following class we looked at a few different types of maps.
Most people did not realise there were so many types.

There werearchitects plans, weather maps, very old maps with
drawings of houses, castles and siaops on them, tourist maps with
drawings of important or interestings things to see drawn in the
places where youwishould 30 to see them and finally we looked at

an ordnance survey or street map.
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H0W _GOOD ARE THEY?

The street map or ordmance survey is the most commonly used map
at the present time but is this the most suitabtle for our purpose?
What we want the map to be is:

(1) easy to rsad

(2) Anyone should be able to find your house by following SUiey

50 it must not be too complicated.

e tested the ordnance survey for suitability by getting one person
to g§ to the board on which. was attached a copy of an ordnance survey
wap of the arcza. Actually the arca covered by the map, was the
south side of Dublin City. He was first assed to find Terenure College,
that took a while and someone had to come up and help hia. Next we
asked someone in tas class to give their address and see if the two
people at the board could find it on the map. They could find the
area but not the stireet. The person whose address it was then

went up, to the board, and he found it on the map.

HOW TO USE THE INDSX AND GRID SYSTEM

I then showed the class the index, onm which all street names
contained on that zap were catalogued, along with their grid numpers.

Then I deowmonstrated how one can find a place by looking for its

position on the grid.

HOW CAN W MAKE 755 HAP BASTER #OR ANVONS TO R3AD AND FIND YOUR HOUSE?

All this was getting very complicated and I asiked the class could
they think of any way of changing this map, so that they could nake

it easier for soaeone to iind their home?



They came up with ideas like, colour in the street they live on,
draw a line along the route to be followed, block out all the

other things on the map except their area, make the roads bigger.

All these ideas were good and everyone agreed then where their

area was,_needed to be bigger, it was difficult to read the way

it was. So we drew a map of the roads to be followed on this
Jjourney. The ordnance survey map indicated the roads and streets

by writing in their names and indicated houses by drawing in a plan

of the space they occupy.

But when we give someone directions and when we write down instructions
on how to get to my house, we say things like, when you get to Mortoas
pub. turn left until you get to the second set of traffic lights then
go on until you see a big red bricx building on your right etc.

We don't see housss and buiidings in the form of plans and very often
we don't know the naues of streets unless they are very well known,

like O'Connell St., or unless we are living in them. So if we are

making a map what do we do?

SYMBOLS (What are thney and why us theu)

The Tourist People solved thaﬁ'problem by drawing in pictures of

the things veople night like to see, and the veople who made the

old maps made drawings of important buildings oR their maps. We

had another problem however, every pub looks different and shops or

houses are not the same and if we were going 0 put in drawings of

different landmarxs on our uaps, everyone would have to go in

different directions to draw these things.

e s L 1
Another problea with all these drawings was a pub might look a lot
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like a house. S0 we thought of the idea of using symbols. Little
drawings that anyone wvould understand as being whatever we wanted

to represent.

First I asked for suggestions on what we could use as-a symbol for
@ house and drew them all on a large sheet of paper. There wviere
suggestions like a box, a H, a simple drawing of a house

Or X marks the spot. These we looiked at, each individually and

answered quesstions about it like would everyone understand that X

meant there was a house in that place or could it be something else.

B -~

Next I asked the class to nane out the main structures or landmarks

they pass on their journey to schnool. They named out things like

Craffic 1ishts, pubs, shops, parks, houses petrol stations, churches, etc.

We wrote these down and drey symbols for each of the things mentioned.

The following stage is obvious, to put together in graphic form,

the road map and the symbols. The colouring of features and symbols
* was inportant, very often.you could only tell what a symbol or area
represented until it was coloured. In other words the colouring

itself was symbolic.

CONCLUSIONS

This exercise, altnough we did not go out into the street together

or follow anyone's route nome, did malke the students look more

closely at their environmznt. They looked on their way home at

wnat colour a bus stop is and what is written on it.

questions when assed first, in the classroom, could not be answered

by the students, until taey took note of things on the way home.




It helped students acquire mapping skills and taought them about
the method of using the graph systeu on maps to help one find
the place being looked for. It introduced students to the concept

Oof syambols and made then think about what is = good symbol and what

is a bad one. It also involved the use of colour and some basic

knowledge of composition.

HE FOUR DOMAILLS? HAVE THzy BEEN TAXEN INTO ACCCUNT?

4 Going back to what I said in Chapter one about a need for balance
. between the four do-ains in art education, I believe these

- exercises did achievs a good balance.

J The expressive domair was considered as this whole exercise was

e about eXpression or thé comrunication of a Journey which is taken
by each individual in the class five days a week. Although these
classes were fairly tightly structured, they still allowed the
individual a large area of choice and as a result each map had its

own individual charzcter.

B The perceptual domain was also taken into consideration, children

= had to look and takxe mental and visual notes of objects and landuarks

passed on their journsy to sciaool. They looked at things like what
colour is a bus stop etc. and at the end of the exercise they could

ﬂ certainly tell you more about what they see on the Journey to school.

pu  pume

The analytical/critical dowain came in whenever there was a choice to

L be made like what type of map would be the most suitable to use?

- Ye had to consider whether it would be best to Just verbally tell

someone how to get to the destination or whether they would find a

pee
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map useful., There were mnany other choices to be made and each time

a choice was made we were makxing an analysis.

The final domain is the cultural/historical douain and this area

was looked into when we looked at the ways other people comuunicated

messages about journeys both in the distant and near past.



ANOTHER TYPE OF MAP - -

The next aspect of the environment looked at by students was
the person. People are part of the enviromment and children have
a natural interest and enthusiasm for trying to portray them in

various wvays. They want to draw footballers, soldiers, friends etc.

Ve had just finished mapping a journey so the next thing we worked

on was in a way napoing a face.

CLASS (I) MAPPING A FACE
The first thing to be decided on was what Shape 1s a head. Waen

the class decided <thnat it wasn't quite round, that it got narrower

at the chin, we trisd to draw this egg shape or oval. Many people

found this Qifficult to do, so we tried drawing a square first, then,

& circle inside the square.and adding a curve to the bottom of the

circle to make an oval.

lext, we had to decide on the position of the features in this face.

The eyes are a very important feature. We then nad to decide where

they were, in a hal: way position or three quarter way. There were
- e

many differing suggestions, “eventually we all tried reasuring. We

out our left hands on top of our heads and with our right hands

neasured from the too of our neads to our eyes and then from our

eyes to our chins. These distances were roughly edqual and this
caused some surprises, because most people in the class thought the
eyes were about thres quarter ways up the face. Vle decided this
vas probably because veople were counting the forshead as the top
of the face and forgstting thé place where the hair goes.

The same sort of measuring and mapping went on for the rest of the

features.
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EXERCISE (2)

When we had decided on the places where the features should go
we looked at the shapes of the features themselves. On a
second page we drew out the "map" again and this time put in

-

the features as we decided on the shapes they were made of.

The next stage of this, looking at faces, was to attempt To draw
a face using a friend as model for the drawing. Bveryone has

a different face, the last two exercises were only intended as
general guidelines. I drew the shape of a faée or an oval on the
board and showed how by varying the shape different types of faces
could be made. Sone people have fat faces, some thin, soze have
square chins, others pointed etc. when the students attempted to
apply this to friends, even though a likeness was not what I was
looking for or expecting, they became very disheartened and

began to mess.

The pefson acting as model usually did not like what the other
person was doing and would not sit still for the required five
minutes. Then ths person doing the drawing seemingly did not
want to appear foolish in the eyes of his friené so he usually

drew a cartoon which they both could laugh at.

Looking back on these lessons on the face, I thini the students

A ; . S RE R
did learn something. They especially enjoyed the

first two stages

——
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which everyone could accomplish and even in the final stage

some people did relatively well. These students are on average
about twelve years old, perhaps I was expecting a little too much.
If I was to attempt these lessons with first years again I would

zeep the final stage a little more impersonal.

T5E _FQUR DOMAENS

The exercises on the face were treated in something of the same
manner as the exercises on the jourmey to school.

The students were using:

(1) their powers of analysis to decide where the features should

go, wnat shape they were etc. which satisfies the analytical/critical

douain.

(2) They needed thaeir powers of perception to look at the features
to decide what size they should be in proportion to the other features

etc., which satisfies the perceptual domain.

(3) What they were doing on the paper was expressing what they

saw in visual terms on the paper. This is part of the exvressive
doiain.

(4) Part of one of the classes one evening was a slide show shouing
some drawings of faces done by various other people. This was in
fact nistory of Art, nouwever, it was Jjust treated as I believe 1t
should be, as part of the class, on looking at faces. This satisfied

tiie historical/cultural doxuain.







EXZRCISES I TONE

The next exercise in this series follovied some exercises on the

use of tone. For these exercises we used objects which the

students had made out of paper and which could be neld in the

hand, I thought it necessary to interrupt any furtaoer study of

the huaman form with soumething else. The students, I find, need regular

Variety and will work better 1f they feel that after three lessons

On one topic they will then be going on to sozething new.

We have at this stage napped out the features and shape of the head,

next we added on the rest of the body (Exercise (I)).

To find out the provortions to which the various limbs of the body
belonged, we took a long sheet of paper, taped it to a wall and drew
a straight line do.n the centre of it, and then asized so.eone to

)

stand beside it. The first thing we marked was the size of, the head

to find out what proportion of the total length it occupied,- it was

one sixth. The result surprised =me. Having done some research

on this subject before doing it in class I had read that the head

occupied one eighth the total length.

~

This I told the class and asked if they could think of the reason

for the discrepancy. There was a lot of joking but finally we

hat it may bte because the book was stating statistics for

-

decided

a fully grown person. This theory was tested by asking the tallest
person in the class to stand beside the line and the result showed

that his head occupied one eighth the total length of his body. We
= r

did the sane for all other liabs until we hnad built up a type of

A AW
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tCLSES I TONE

Thne next exercise in this series followed soae exercises on the

use of tone. For these exercises we used objects which the

students had made out of paper and which could be neld in the

hand. I thought it necessary to interrupt any furtaer study of

the huasan form with something else. The students, I find, need regular

Variety and will work better i1f they feel that after three lessons

On one topic they will then be going on to sozething new.

215 REST QF THE BODY

We have at this stage napped out the features and shape of the head,

next we added on the rest of the body (Exercise (I)).

'_l

Lo find out the provortions to which the various limbs of the body
belonged, we took a long sheet of paper, taped it to a wall and drew
a straight line do.n the centre of it, and then asied so.ueone to

stand beside it. The first thing we marked was the size of, the head

to find out what proportion of the total length it occupled, - it was
one sixth. The result surprised ne. Having done some research

on this subject before doing it in class I had read that the head

occupied one eighth the total length.

This I told the class and as-ed if they could think of the reason
for the discrepancy. There was a lot of joking but finally we

decided that it may be because the book was stating statistics for

a fully grown person. This theory was tested by asking the tallest

erson in the class to standé beside the line and the result showed

cl
0

o}

that his head occupied one eizhtn the total length of his body. We
b r
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plan or map of the body.

For the following exercises we avoided the representation of

a particular person and adopted the use of a stick man. This
stick man in the following exercise through the observation of
real people in motion we attempted to portray in different stages
Of walking, and finally, from these studiés-made a flick book

showing some aspect rzal or imaginary of the journey to school.

At this stage I found myself with only one class left in the
term._ For this I zmade out a worksheet consisting of three pages

with questions to G©e answered.and drawings to be done by the students.

The subject of the studﬁ was the school building.

— A copy of the viorkkshest is on the following page.
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At this stage of tre

student would have:

project I wouid hope that each first yea

A HAP
MY JOURNER 1O

SCHOCL

+ PA

ES

GE OF SYMEQL

SN

rIoaT

~

2

AP

A DRALIHG OF A HZAD
(AQOTHER PUPIL)

i h

B DY JOU R4

TO SCHOOL
FLICX BOOK

A
7

-+

DRAVWING OF STUDY QF HUMAK

FORM IN MOVEMENT

AR T

The

@O0 & 006 86

map sh
Compos

Use of

Basic

ould givs
ition

line

; and usinz

1wan readin

lisel o f colioun =¢

Comaun

icaticn

501

1

DRAJINGS MAPPING OUT Wi

FEATURES BELOHG - AS

DECIDED BY CLASS.

e understanding of:

ap jearance an

Viswal teris)

wita 0.5.

i
m

d symbolisu



e

=

|

—

3

At this stage of t:e project I wouid hope that eachh first year

student would have:
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(1)
(2)

(3)

(4)

(5)

drawings of a person should give an understanding of:

The shapes of features and limbs
The position of features and limbs

The direction in which limbs move

Line drawing

Movemnent and Animation

Each student sibould also have:

w
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AN EXTZMNDsD DRAVING
A PRINT OF ORIGIHAL
BUILDING TO THE WAY

IS SE&SN TODAY

PLAN QF SCHOCL DIVIDED IiTQ

THE SCHCOOL WAS

STUDY OF WALL SURFACES AND

AINDOYS
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LouiING AT GORK JITH THE ENVIRO

ANOTHER PLACE

DoM< BY CTHER PrOPLE IHN

The following example 0f work carried out by a group in Manygates

Al iy o 1 - o 5
#elgefield was done by students of about the same age group as I an

L

teaching at the moment. Erzploration of the environment inevitably

:h %7 }g - involves the 8athering of experience and this will inevitably lead
3 y R i ;ggvf to the posing of questions. This project happened as a result of
el y i-%g (i & particular question being asked — Is the pedestrian crossing
e i
gg outside the school situated in the best possible place?

T

It is a project waich could Just as easily have been carried out

in Terenure or anywhere else for that matter. The reason I anm
including this nroject in my thesis is by way of an introduction

to some ideas for future work on the environment.

ROSEIENE
« The Science Project 2-13, sponsored by the Schools Council in
sngland, stresses the need to establish objectives and highlight
the importance of skills in any educational progrzmiae — "In general
A - : S s -
ke children work best when trying to find answers to nroblems that

v

they have themselves chosen to investigate" —and there are enougn

oroblens arising out of the school institute!
- (=]

They also say: '"These problems are best drawn from their own

environment and tackled largely by practical investigationst.

-

One exauple of this type of practiczl investigation was carried

out by a fourth ycar middle school group in Manygates, Wakefield.

Thelr teacher, Jeff Barraclough urites: —




v:- ‘1- L i

—

"About eightecn months ago a colleague handed me a copy of a B.E.E.
article written by Michasl Storm. The following paragraph stands

out in my mind:

"Too often it apvears, prograimumes of local study set out to deal

with the question

"What should people know about their locality" An avparently minor
alteration of this question to:

"Yhat issues are currently alive in this area?" would in fact,
OCcasion a complete re-consideration of the programue.

Helzaeslon tol 5oy —

"¥ith this very much in mind I applied myself to the latter question
and decided that an issue that I had noted before, about the possible
poor siting of a Zebra Crossing, might be useful for a fourth year

middle school group to study.

It took time to prepare the maps of the area, give instructions
about signals etc. The first survey was done in two separate
spells of thirty minutes with each survey spell including the walk

to and from school, which made up a half afternoon.

The results showed soume clear findings which vere substantiated
each time a group made a count of pedestrians and traffic using

cert areas.

(1) Only one out of three/four, crossing the A5l used the crossing.

(2) Most of the pedestrians not using the crossing (four out of five)
crossed soutih of the junction.

(3) Children from Manygates iliddle School had to cross Manygates Lane
twice to reach the Zebra Crossing because there is only one footpatn

underneath a railway bridge which is between the school and the crossing.



From these findings the children concluded that being too
unsatisfactory the crossing point should be changed and set

about solving the problem of improvement.

The discussion on the-various possibilities produced lively
debate on the merits of each ons and with some guidance the
dialogﬁe ranged over the safety, utility and vandalisn aspects.
The idea being that ﬁy "solving one problem we did not create

-others!. - _

The following is a quotation taken from the local paper, the

Wakefield Express.

"Their findings and some suggestions for improving safety at
the junction were sent to Wakefield District Council, the

Planning Department, police and local councillors.

Police investigated and the Directorate of Traffic and Transportation
conducted their own ingquiries. They concluded the children were
~right —the crossing should be moved to the other side of the

Jjunction.

Delighted with the news that the children's specilal project had
brought such positive results, Mr. Barraclough said: "This was
a fascinating exercise involving a local issue which affects the
childran's everyday lives, problem-solving in the community and

the concepts of power, comzunications, change and conflicti.

See Photos and Map overleaf




Above: the crossing at Busy Corner. The children will soon have a

new pelican crossing thanks to their survey and report.

Below: Manygates schoolchildren with their teacher Jeffrey Barraclough
and the results of their survey.

(photos by courtesy of the Wakefield Express Group of newspapers)
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BACK TO ?ERESURE AND IDEAS FOR FUTURE WORK
T e =

Walka £1 by RS . )
The Wakefield project is one example of what can be done when

a particular "problem" has heen identi fied. This jidentification
in itself can also poée a vproblem, we very often can not see the
dany areas, for one rzason or another, in whick we could work.
If we are working in an urban area we think, if only I was in
a rural area and visa versa, Or we think there is nothing of

particular interest in oy area.

To try and open.up some of these possibilities I an going to

list some a?\the areas into waich any environment, but part icularly
the school environment, can be broken into.

We can nof Tackle the envirohment as a whole, we must take things

one at a time and in manageable Dleces.

These areas will have names like Evidence and Management and each
area: will be further sub-divided to try and explore some of the

things which may be of interest in any of these areas.

The following, like this thesis is not intended to be fully

comprehensive but it is the beginning of further exploration.

POSSIBLE AREAS OR SUGCGRE3STICNS TO IELP WITH IDZAS FOR FUTURE WORK

Seauence

(1) When was the school built?
(2) Can you find any 0ld drawings or photogravhs of the school?
(%) Can you find anyone, teachers or past pupils who have any

old menmories of the school as it was in the past?
(4) Has the schocl be:zn increasing or decrcsasing in size?

In numboers?
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(5)

Are there any extensions or plans for extension going on now?

Why?

(6) Look at the school building for any clues or evidence that it
1
nas been added to or altered in any way since it was built.

(7) Record the clues found, say why they may be able to give evidence
to some type of change or alteration.

(4]

(8) can you work out a sequence for the changes? Does the style
of building or nature of the materials give you any clue?

REGIONS

(1) A school is made up of different regions or spaces, soue of
which are used for different activities and some of which have
clear or unclear boundaries. Divide the school up into
different regions.

(2) On what grounds or for what reasons have you divided the school
up in this particular order?

(3) Could any of these spaces belong to more than one territory?

(4) Why do we have boundary lines whether secn or unseen?

(5) How many boundaries can you see around the school?

Spatial Interaction

(1)
(2)
(3)
(i)
(5)

Hovi do pnconle get from one space to another?

Look at the layout or pattern of the corridors or routeways.
‘here are the busiest points along the routeways?

Yhere are the least used routeways?

What obstacles or barriers are there to the movement?



(5)

Are there any extensions or plans for extension going on now?

Why?

(6) Look at the school building for any clues or evidence that it

has been added to or altered in any way since it was built.
(7) Record the clues found, say why they may be able to glve evidence
to some type of change or alteration.

(8) Can you work out & sequence for the changes? Does the style

Oof building or nature of the materials give you any clue?

REGIONS

(1) A schaol is nmade up of different regions or spaces, sowme of
which are used for different activities and some of which have
clear or unclear boundaries. Divide the school up into

different regions.

(2) On what grounds or for what reasons have you divided the school

up in this particular order?

(3) Could any of these spaces belong to more than one territory?
(4) Why do we have boundary lines whether seen or unseen?

(5) How many boundaries can you see around the school?

Spatial Interaction

(1) How do pconle get from one space to another?

(2) Look at the layout or pattern of the corridors or routeways.
(3) ‘Yhere are the busiest points along the routevays?

(4) ‘Yhere are the least used routewvays?

(5) What obstacles or barriers are there to the movement?
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(6) Yhere does the traffic converge?

(7) VWhat rules, if any are there governing movement in the school?
(8) Who makes these rules?

(9) Are the rules obeyed?

(10) HMalke 'a traffic survey of the routes at different times of the day.

(11) Can you suggest any ways in which the movement of people around

-

the school could be improved?

(12) What means would you suggest to communicate these new ideas

:"

to the other people in the school.

-~ éf‘l

PATTAL HIERARCHIES

(1) Which spaces in the school are used most frequently by people?

oo

(2) Which spaces in the school do your class visit in a day?

|
7]

In a week?

|
| B8

(3) Which spaces are the most visited by your class? Why?

(4) Which spaces do you never visit?

w8

(5) Look for evidence to suggest which places are most frequently

\

used (wear and tear on floor walls, etc)

oy

118 % = 5 -
JE (6) Whno has the most say over what happens in:
o
m : school?
o
| N the classroom?
m : Jl your gang? ihy?
r_j-.]l i
: ]4 DISTRIEBITION
! . ! —_

(1) Around the school. For example, the distribution of roous

i.li

? with different functions: classroous, adainistration roonms,

f";% eating rooum, etc.

(2) Of objects on a deslk top (which are woveable, who determines

il which is locatew where?)

i
Sty

Vs

|
4



(6) Where does the traffic converge?

(?7) What rules, if any are there governing movement in the school?

Q v
(8) who makes these ruleg?
(9) Are the rules obeyed?

(10) Make'a traffic survey of the routes at different times of the day.

(11) can Jou suggest any ways in which the movement of people around
the school could be improved?

(12) wWhat neans would you suggest to communicate these new ideas

to the other veople in the school.

SPATIAL HIERARCHIES

(D% whi ch spaces in the school are used most frequently by peonle?
(2) Which svaces in the school do your class visit in a day?
In a week?
(3) w¥aich spaces are the most visited by your class? Why?
(4) Which spaces do you never visit?
(5) Look for evidence to suggest which places are most frequently
used (wear and tear on floor walls, etc)
(6) Who has the most say over what happens in:
school?
the classroom?

your gang? iThy?

(1) Around the school. For example, the distribution of roous
with different functions: classroous, aduinistration rooas,
eating room, etc.

(2) Of objects on a desk top (which are woveable, who determines

which is located where?)
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(3)

(4)
(5)

Of furniture in the classroon (what determines or wha decides
on the patterns?)
Wnat other distributions are there within the classroom?

‘lhere are the entrances and exits locatead? Why?

ARSAL ASSCCIATION

(LY o any similarities occur in any of the distributions?

(2) Why are the toilets near tq the cloakrooms?

(3) Why are boih near to the entrances? etec.

DIFFUSION

(1) Where do all the pupils go to at playtime?

(2) UVhere do they all go when playtime finishes?

(3) ‘Where do they all go at four?

(4) How do the teachers get fiessages sent round the school?

(5) How does wvater, gas, electricity find its way into the different

Parts of the school?

" MANAGEMENT
—aasa il L

(1)

«ilo 1s responsible for running the school? Can you viorks out
a hierarchy of Tesponsibility -
How is the timetable organised? Is it efficient? How uluch

tine is spent moving around etc.
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Most o7 the activities implied in the previous suggestions

would involve g4 numober of skills, e.8., —

(1) Languaze skills

au

(2) Critical thinking

(3) Observation

(4) Recording ang drawing skills
(5) Problen solving,

Things like the study or Line, Shape, Colour, Tone, Texture,
Pattern stec. could be studied individually looking for and
studying vractical eXamples of thesa elements within the school
grounds. These elements make up the basis of 311 Visual
language ang anyone who is to undertake any study or work which
is to be expressed in vusual terms must learn hoii to use this
language. As I have stateg before, the nrevious suggestions
for further activity are intended as foundations or Possible

starting pints,

Lnerol s believe, enormous SCope for work within the
eXpressive, derceptual, analytical and cultural domains, all

inside the school grounds. It would also sceu to be of

'interest to vossibly look at the relationshins of places and

things in the surrounding area to the school. Then to looi
at the relationship of one area to its neighbour, in fact one
could just continuz on indefinstly. In this thesis I hope at

o o, P q - e A Yo=Y ) 1=
least to have done son: of the ground.or: for future work.
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