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riculum, and on the whole, they have been welcomed with open arms;
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VI.

INTRODUCTION

Education is good for you - at least in the economic sense.

But do we know which type of education ? a )

Dr. Don Thornhill, Chairman of the Higher Education Authority and former secretary of

the Department of Education asked this question and it is one which I think expresses

exactly what I am trying to say in this Dissertation - Which type of education is good for

you ? i.e. good for the student and good for the teacher.

When I began my research I had little knowledge about the complexity of the entire field

of curriculum research and development, and now that my eyes have been somewhat

opened, I wish to applaud and thank all those involved in the revision and improvement of

our educational system. Since the 1960s there have been numerous changes made to the

curriculum, including the introduction of the new Transition year and Junior Certificate

Programmes. In relation to Art, in particular, the need for curriculum change and syllabus

revision had long been recognised, and it was welcomed with enthusiasm. But life goes

on, society continues to progress and education programmes must follow suit. In my

opinion there is a need for further research into the role of the cross curricular approach in

Irish education and in my Dissertation I shall try to explain some of the reasons why, with

particular emphasis on the Junior Certificate Art, Craft and Design syllabus and History

Syllabus.
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In Chapter (1) I will mention some general cross curricular links that are already present

in Irish education today and then I will discuss theories of learning and some factors that

affect the learning process of the student. In Chapter (2) I shall investigate how curriculum

development is hampered in Ireland, looking at both the Government and the local

agencies. Chapter (3) sees the exploration of the syllabi themselves, focusing firstly on the

Junior Certificate Programme, with emphasis on the Art, Craft and Design course and the

History course and how a cross curricular approach could be applied to them. Moving on

then to examine the potential for interdisciplinary work within the Leaving Certificate

course and the Transition Year Programme, and finally discussing the possibilities for the

inter-relation of other subjects. In Chapter (4) I will outline my research project, including

a brief description of the school and the general aims and objectives ofmy scheme, along

with a selection of illustrations which I felt were relevant to the understanding of the

project and finally, a note on the criteria I considered necessary for assessment. Chapter

(5) holds my evaluations of the pupils, ofmyself and of the project in general and here I

give my final recommendations and conclusions.
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FOOTNOTES - INTRODUCTION

B. Farrell, "Introduction" to i
Society, ed. B. Farrell (Dublin : ASTI, 1998), p. xi.

Issues in Education : Changing Education - Changing
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CHAPTER 1

THE LEARNING PROCESS AND THE CROSS

CURRICULUMe

In this chapter I hope to discuss Cross Curricular links in general, in both Primary and

Post Primary schools, concentrating on the connection between Art, Craft and Design and

History. I shall mention some theories of learning and some factors that influence them.

Cross Curricular Links in Irish Education

Cross Curricular teaching in the broader sense is a relatively new concept in Irish

Education, although it has been used by Primary school teachers, on a small scale for

years. The linkage of Art with all other subjects is an obvious example here. The teaching

of simple arithmetic to young children often involves diagrams such as "one apple, two

apples, three apples". The elaborate illustrations in English, Irish, Geography, History and

all textbooks have been used to aid the learning process of the students. The use of project

work for many subjects involves drawing and painting. Teachers use the technique of

colour coding for important information that is to be learned and remembered. In all these

situations Art has been used in other subjects to enhance the learning experience.

1
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Cross Curricular links - Post Primary schools

Later in Post Primary education, Cross Curricular links between the Art, Craft and Design

course and other subjects also occur ; Again the use of drawing and painting in projects is

widespread, from Religion to Home Economics. Illustrations in textbooks are still used to

reinforce the facts ; maps in Geography, diagrams in Science subjects and in Mathematics.

In all subjects, the value of the visual as an aid to knowledge retention and learning is well

recognised. Some say the transition from Primary to Post Primary school is not smooth

enough, that students suffer from the extreme difference in curriculum layout and the

methods of teaching. This continuity in the use of the 'visual' may be one constant in both

techniques of teaching. Catherine Fitzpatrick, chairperson of the ASTI Education

Committee has been interested in the problem of introducing new subjects into an already

overcrowded curriculum. She sees the cross-curricular approach as a way to integrate

them and to confer status upon them. She is of the opinion that "The notion of a cross-

curricular approach to teaching where elements of personal and social development

permeate all areas of the curriculum would eliminate the need for new subjects in these

areas." We can see that interdisciplinary approaches are advantageous in many cases.

The Art, Craft and Design course can be seen to have links with other subjects on different

levels:

e Ina constructional, three dimensional sense with Woodwork,

Metalwork and Construction Studies

© ina scientific sense with Mathematics, Science subjects and Computers

e

a )

a

a

e in an aesthetic sense with History, Classical studies, Music and Literature.
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The Learning Process

Bruner and Anglin (1973) suggest that to approach any learning activity we must consider

three variables-

e The nature of the learner

e The nature of the knowledge to be learned

The nature of the learning process

According to Fontana "learning is a relatively persistent change in an individual's

behaviour due to experience".
©) I feel that the nature of the learner should be one of the

most important factors in the planning of a curriculum. Several psychologists over the

years have developed models defining the nature of the learning process. B.F. Skinner, an

American psychologist has spent over 40 years in the experimental investigation of

learning. His description of 'Operant Conditioning' (1969) suggests that the learning act

involves three stages

e The stimulus or situation with which the learner is confronted

e The behaviour it elicits from her

e The reinforcement which follows the behaviour. Positive reinforcement

increases the learning.

J.S. Bruner (1966) suggests 'Instrumental Conceptualism', another description of learning.

Bruner's approach maintains that learning is not simply something which happens to the

individual, as in Skinner's 'Operant Conditioning' model, but something which she

herselfmakes happen by the manner in which she handles incoming information and puts

@)

it to use. There is more emphasis on what the learner brings to the encounter. ©
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There are a number of factors that influence a student's ability to learn. These include

intelligence, memory, motivation, self-esteem, creativity, the student's age, sex, social

background and study habits. I shall discuss here the topics that I consider relevant to the

proposal of cross curricular studies.

Intelligence

Howard Gardner claimed that there were seven different types of intelligence - Linguistic,

Logical Mathematical, Spatial, Musical, Bodily Kinesthetic, Intrapersonal and

Interpersonal.
© In my opinion, no subject can be slotted into any one category. In order

to learn a subject fully one must rely on more than one type of intelligence. Ifwe take, for

example, the subject of Irish. It cannot be neatly filed under the category "Linguistic'.

Irish literature and Irish language must fall under different categories; and breaking it

down further, oral efficiency and grammatical construction must also be separated, the

latter being more Logical Mathematical than Linguistic. So, in learning terms, some

subjects are really quite similar ifwe consider the different types of intelligence required

to understand them and possibly should be taught in conjunction with each other.

Memory

In memory terms there appears to be a functional difference between the act of

Recognition, where one sees as familiar a physical or a visual stimulus, and Recall, where

one must rely on retrieving facts from memory itself.. Recognition seems to be more

effective in the learning process than Recall. This is clarified by Fontana when he states

2 (7)that " It is easier to recognise a face than to recall a name" '" and Berger says that
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"seeing comes before words. The child looks and recognises before it can speak." ©

Surely this means that a child would benefit from learning information in a visual way,

instead of reading and memorising facts from a book. She might do an Art, Craft or

Design project based on a historical theme or using history as a source. I do not mean to

undermine the work done by History teachers but I feel there could be more emphasis

placed on the use of the 'visual' in teaching today.

a

Self-esteem

Children with higher self-esteem constantly perform better than children of similar ability

with low self-esteem. They seem to have a more realistic view of their own abilities, are

less deterred by failure, show more independence, less need for adult approval and set

themselves higher goals. I have noticed myself several times in my teaching experiences

that children quite often know the answers to many questions but because they lack self

confidence they are hesitant in giving these answers or even hazarding guesses. If one

were to increase their self -esteem they would be less nervous in forming an 'incorrect'

answer when indeed it may be 'correct'. A student who is less skilled in academic pursuits

but who is quite adept at performing practical tasks may find that she does not achieve

high marks in, for example, her History examinations, which are based on evaluative

skills and the knowledge of facts learned throughout the year; but when the History

syllabus is linked with the Art syllabus, success in the latter raises self-esteem and thus

encourages students to learn more of the academic facts of the combined project they are

tackling. They actually experience the facts in a practical way, providing the project is

carefully structured, and hence learn faster in a subtle, subconscious, surprising way. I

suggest that the evaluation skills and techniques ofanalysis learned through Art may assist
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in the student's attempts to critically evaluate primary source material, for example,

political documents, in the History syllabus, and vice versa.

Motivation

Motivation in school projects presents itself in intrinsic and extrinsic forms. Intrinsic

motivation, as researched by Harlow (1962) means a natural curiosity drive which

prompts exploration and discovery from an age." If young people are frequently

rewarded by discovery, excitement and adult approval they are more likely to continue to

explore and to study. They become more directed and productive. When we take a

student's curiosity as a motivator we must consider the degree of interest she has in a

subject. Most people would be of the opinion that something which appears relevant to a

student's life makes it more interesting to them and it is this concept that must be tapped

into in order to achieve that intrinsic motivation which is lacking in so many teenagers in

the education system today. The issue of 'Relevance' is a confusing one. It is difficult to

ascertain exactly what is or is not 'relevant'. Certainly the information offered to the

student at post primary level is relevant to the state examinations given, and success in

these examinations is considered necessary for prospects of a 'good' job in the wake of

full time education; but students themselves may feel that the said information shows no

relevance to their day to day lives and therefore it is not interesting to them. Perhaps the

goal should be to educate the students as to the relevance ofwhat is studied to success in

later life; and then they might become more interested in it, thus increasing motivation and

enhancing the learning experience.
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The extrinsic motivations include marks, grades, school reports, tests and teacher

approval. As mentioned before, success at such things builds a child's self-esteem and she

is motivated by achievement. Tony Crook's opinion is that " Cross curricular teaching can

increase students' motivation for learning and their level of engagement. In contrast to

learning skills in isolation, when students participate in interdisciplinary experiences they

see the value ofwhat they are learning and become more actively engaged". 10)¢

e

If two different subjects are taught together by linking the students and their work, this

would reinforce subjects and learning for both teachers and pupils. Possibly, if the

students could perceive that what they learn in one class relates to a topic in another

subject, they may also see that what they learn in school can be made to relate to life

outside the school. The school curriculum would then interest the child more, increase

educational motivation and more successfully fulfil the needs of contemporary society.
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CHAPTER 2

CURRICULUM DEVELOPMENT

"Curriculum will be taken to mean simply the range of subjects, with their individual
syllabi, that are appraised for study at a particular level." qa

In this chapter I am going to briefly discuss the stages involved in curriculum

development, from. the initial idea, to the. policy. implementation or termination and the

people who are involved along the way. I shall mention some obstacles encountered by

curriculum development, both at a local and a government level.

Why the curriculum Remains Unchanged

Government Level

The Minister for Education is responsible at government level for the formulation,

implementation and funding of educational policy. In the exercise of these functions the

minister operates through the agency of the Department of Education and in association

with some other government departments, principally the Department of Finance and

Health and the Office ofPublic Works.

A policy can be seen as both a position or stance,
developed in response to a problem or issue and
directed towards a particular issue."

Q
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The Stages involved

Issue emerges on the agenda. Issues and ideas may be put forward by groups such

as teachers, managerial bodies of schools or unions, polititions, churches, the Vocational

Education committees, the Curriculum Development Unit in Trinity College, the Irish

Association for Curriculum Development, commissions of inquiry, published research

reports and single issue interest groups. Contact with international organisations has also

helped to place some issues on the agenda. It is the role of the Irish Association for

Curriculum Development, which was founded in 1972, to foster development. The major

portion of the education debate takes place with little public exposure between the main

interest groups.

Policy Formulation and Authorisation. Expenditure on education constitutes a

major portion of public expenditure and of that, over 80% covers salaries. Consequently

the margin for expansion is limited even in the strongest communities. The scarcity of

resources diminishes the control and range of policy measures which may be considered.

To keep things as they are requires less resources than to promote change. The

Department of Finance is usually opposed to increased expenditure on education. The

frequent recessionary economic conditions have seriously constrained policy choices open

to the Department ofEducation.

The arrival at decisions can be swift or not, depending on the involvement of ministers

and several other criteria. The critical decisions are normally made by a small senior





1]

group, based upon extensive discussion and research. Major exercises such as the Green
9

orWhite papers will always be considered by the senior ranks in the departments.

Implementation and Output. This stage does not automatically follow from the

previous stage. The Implementation stage relies on many variables, such as the

implementing agencies, who are the local institutions; the resources applied, the prevailing

economic, social and political conditions, the attitudes of the objectors and the

commitment and capacity of the bureaucratic system

When a new syllabus is introduced, individual schools must prepare their subject teachers

for its implementation and this would involve what are known as 'In-service' courses. The

White Paper on Education states that "the fundamental aims of in-career professional

development programmes are to equip teachers with the capacity to respond effectively to

major changes in the Education System. Ideally the school climate should be one which

welcomes and seeks to manage change" ® The ASTI publishes resource packs as

guidelines for teachers and "wishes to encourage and support teachers who are planning

for change in the challenging years ahead". (4)

Policy termination or change. Comes after much discussion, planning, research and

hard work.
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Local Level

Popular opinion on the subject of cross curricular connections in schools is that it is a

favourable experience for the student. Indeed, we as students in the Education Faculty of

the National College of Art and Design are always encouraged to include references to

cross curricular connections in our teaching practice schemes. So on a small scale this

practice does exist but only according to individual teacher preferences. It is easy to see

that any existing subject in the curriculum today would be under pressure to modify if it is

to be brought into a standing relationship with another subject. Those teaching the

subjects become defensive if the syllabus they teach is altered or if they need to work in

close contact with other teachers. Teachers may feel that they are losing their independent

status. They must have good working relationships with the teachers they are working.in

conjunction with. Leslie R. Perry in his "Thoughts on the Curriculum", (1989) is

extremely aware of the problem of encouraging some teachers to alter their techniques in

the hope that they may accommodate another subject teacher-

but the sore and sorry road would be for teachers to confer as to how, in order
to please someone else, they might alter what they do Asking teachers to
confer and agree is the path of conflict, given the defensiveness of subject
teachers ©)

_

While this opinion is a trifle pessimistic, it does outline one of the major factors necessary

for the success of cross curricular teaching, voluntary teacher participation. Unfortunately,

where this does not occur, interdisciplinary schemes are impossible to engineer.

In relation to the examination based programmes, the Junior Certificate and the Leaving

Certificate, parents and teachers may have concerns that students might suffer on account

of cross curricular ventures. Now by suffering, I do not mean that the quality of what is
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being learned is lessened. The students may be fully educated about a variety of important

academic and personal issues, but the content may not be valid in terms of what is

required in a state examination. If a school were to change its system, it must be kept in

mind that on the larger scale, the state examinations would remain unchanged and the

school's ideas would not be accommodated. The aim is to achieve satisfactorily enhanced

learning experiences combined with quality results of an equal, or indeed, improved

standard. To many parents and teachers, this may seem an impossible task.

A lot of time and effort is involved both at local and government level and I realise that

the introduction of a cross curricular system would involve more than the usual amount of

research and development that a normal syllabus update requires. Ultimately the question

again is, if subjects were linked together, would the student learn more about both subjects

and actually enjoy the learning process more? Or indeed, is it worth all the trouble of

change? I think it most definitely is.

e
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Chapter 3

The Syllabi & The Possibilities

In this chapter I shall give an outline-ofwhat the Junior Certificate consists of in general,

moving along then to focus on the features of the Art, Craft and Design course and the

History course. Then we shall look at some areas of study which are common to both

syllabi and how a cross curricular approach can be applied in the Junior and Leaving

Certificate Syllabi and in the Transition Year Programme.

The Junior Certificate

In September 1988 the Minister for Education, Mary O'Rourke TD formally launched the

Junior Certificate which was to replace the Intermediate and Day Group Certificates.

According to the National Council for Curriculum Assessment (NCCA), the Junior

Certificate Programme is based on.certain principles - Breadth and Balance, aiming to

cover a wide and varied range of educational experiences ; Relevance, aiming to cater for

the immediate and prospective needs of the young person ; Quality, aiming that every

young person should achieve the highest possible standards of excellence, with due regard

to aptitudes, abilities and international comparisons.. Relating to my chosen topic for

dissertation, I note that in the foreword of the NCCA Junior Certificate 'Guidelines for

Teachers', it.is stated that. "numerous opportunities exist for cross curricular linkages :

these should be exploited through collective teacher planning and through individual

teacher initiative." "

TS
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The Art, Craft and Design Syllabus

Art, Craft and Design are three separate disciplines which are dependant on each other.

Each involves a different way of thinking.

e Art emphasises ideas, feelings and visual qualities

e Craft emphasises the correct use of tools, materials and equipment

e Design emphasises planning, problem solving and completion using drawing as a

means of thinking

It can be said that Art, Craft and Design provide a unique part of the education of the

whole person, through heart, head and hand. Not only do students develop a competence

in the practical elements of the subject, but they also build personal qualities such as

@

initiative, creativity, patience and self-analysis. (2)

The History Syllabus

According to the preamble of the syllabus issued by the Department ofEducation, History

should introduce young people to the sources and techniques which historians use to find

out about the past. It should also provide young people with a wide tapestry of past events,

issues, people and ways of life. The syllabus is divided into 3 sections -

Section 1 - How do we find out about the past ?

Section 2 - Studies of change.

Section 3 - Understanding the ModernWorld. ©



®

@

e

e

e



17

Crossovers between The Junior Certificate History Syllabus

and Art, Craft and Design Syllabus

Areas such as the study of Renaissance painting, Medieval architecture, Stone-age

cultures and those of the Bronze-age are all covered in the Junior certificate History

course. These areas are also covered in the Leaving certificate Art History course. They

are similar subjects but are learned at different times. The practice of teaching these

similar areas separately seems to be a considerable waste of time and energy for both

students and the individual teachers. It is worth considering a strategy whereby the

common topic could be covered just once but in a more effective manner, involving the

co-operation of both the Art and the History teacher, and drawing on the particular

strengths ofboth. By these strengths I mean the deep level of knowledge that the History

teacher would possess about the historical content of what is being taught and the Art

teacher's ability to assess the aesthetic qualities of the same topic.

A fairly straightforward plan of action would involve the Junior Certificate Art and

History teachers meeting at the beginning of the school year and comparing the classes

they share and their intended topics during the next term or two. They may discuss how

and where areas could be made to overlap, accommodating each other and thus saving a

later loss of valuable time and energy. Of course this would be extremely challenging to

engineer and it would depend on the teachers having, as I mentioned before, a good

working relationship. A new system would surely mean a considerable disruption of

previous techniques and timetable constructions. Approval for any changes would of

course involve the Principal or Head of Administration. If the proposal were to combine
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classes or alternate assignments, there would be a definite need for adequate, possibly

additional classroom space.

If the Art syllabus were to be linked with the History syllabus, there are sO many ways in

which it could be achieved. In Art, a project could be based on a theme which

compliments a topic being taught in History, as I have done in my research project,

documented in the following chapter. The students completed a project based on the

Vikings which is also included as a topic on their History syllabus. The themes chosen in

Art throughout the year can be made to vary in accordance with the History syllabus. In

the Art, Craft and Design syllabus, 'Support Studies' are an important part of any

assignment; why not let the students research Pre-Christian Architecture like Crannogs

and Ring-Forts, for example? The students would learn the history of them, and then use

this knowledge in the construction of a mixed media model of the buildings, using all the

elements and techniques of Art and Design that must be learned in the Art, Craft and

Design course.

Considering the Senior Cycle

Certainly when students complete the Junior cycle and enter into the Senior cycle, there

are many areas of study which are common to both the History syllabus and the Art

syllabus, especially through the inclusion of the History of Art in the Art and Design

course; For example, if students were studying French politics and focusing on the French

Revolution they could rely quite heavily on the work of Jacques Louis David for

information, not only about the figures involved, but also the atmosphere and feeling at

the time. Now this work would of course have sprung from the mind ofDavid and would
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portray his personal view of the scene depicted. Some may regard this source to be of a

less reliable nature than that of diplomatic documents, private letters, diaries and other

public and private primary sources, but it can be said that David has gone to great pains to

decipher the facts of the situation and to convey then in this emotional, readily

understandable manner, thus allowing the information to be perceived by a wider

audience, some of whom may not have grasped the intentions behind the official

documents. Of course, any work of Art, when used as a primary source, has its strengths

and weaknesses, but ifwe consider the words of John Berger regarding historical works of

Art -

No other kind of relic or text from the past can offer such a direct testimony about
The world which surrounded people at other times. In this respect images are
more precise and richer than literature. To say this is not to deny the expressive
or imaginative quality ofArt, treating it as mere documentary evidence; the more
imaginative the work, the more profoundly it allows us to share the artist's
experience of the visible. (4)

Berger also says that "when we see a landscape, we would situate ourselves in it. Ifwe

saw the art of the past, we would situate ourselves in history". ©

Transition Year - A Possibility

It is worth considering the Transition Year Programme as a possible year when certain

experiments can be carried out. Set up in 1973 by the thenMinister for Education, Richard

Burke, the programme emphasises active interdisciplinary and modular learning and is

free rom examination pressures. The design of the Transition Year Curriculum varies

within individual schools and it is the teachers themselves who devise their own

programmes, therefore there would be plenty of scope for cross disciplinary connections.

One of the aims of the scheme is to" break free of overly compartmentalised subject
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teaching and give pupils the space and time to grow in maturity and develop self-

29confidence". This would appear to be an appropriate time to study the effects of the

cross curricular approach to education.

Other Syllabi

In the Junior Certificate, this theory of cross curricular linkage does not only apply to the

Art and History courses but also to syllabi such as Mathematics, Science and Home

Economics, each ofwhich contain topics which are identical to topics taught in other

subjects e.g. the Biology section ofHome Economics is quite similar to that of Junior

Certificate Science. Any scheme which hopes to integrate subjects in the curriculum will

obviously constitute additional work-time on the part ofboth teachers, but through

planning together, they can learn to help each other and also learn where and how to save

time and energy.

Like the Junior Certificate, in the Leaving Certificate, it is not only Art and History that

can be linked, but other subjects can also be introduced into the cross curriculum, for

example, English or Drama. If one were to consider "September 1913", a poem by Yeats,

based on that troublesome time and related to the Hugh Lane pictures, one can see how a

project could be devised which would link Art, History, English and Drama in an

interesting and exciting way. In a similar way, a Mathematics teacher could work with an

Applied Mathematics teacher and a Physics teacher on that area of Physics called

Mechanics which is closely linked to the former two subjects.
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These are just a few examples of where subjects could be made to overlap and

compliment each other. To pose my question again - would it be possible to plan an

education system whereby teachers would work together through an interdisciplinary

approach with the aim of creating a significantly enhanced learning process for the student

and a more enriching teaching experience for the teacher ?
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CHAPTER 4

THE RESEARCH PROJECT

In this chapter I shall give a brief description of the nature of the school in which I

completed my teaching practice and also the Purpose, General Aims and Objectives ofmy

chosen research project, giving a step-by step outline of the scheme, including

illustrations, and my ideas behind each stage.

Margaret Aylward Community College,Whitehall

Margaret Aylward Community College was founded in the early 70s and was originally

known as 'The Holy Faith Secondary School, Whitehall' until it was taken over by the

V.EC. in 1984. It is an 'all girls' school of approximately 230 pupils and its catchment

area encompasses mainly Whitehall, Santry, Coolock and Drumcondra.

The facilities in the Art room are quite substantial, considering the relatively small size of

the school. The average Junior Certificate Art class contains, usually, about 20 - 23

pupils. The numbers are lower at Leaving Certificate level. The students themselves are

quite lively and I found this an advantage in my teaching practice. The group with which I

carried out my Dissertation project was a second year class comprising 22 pupils, all of

whom also study History.

V2
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My Reasons for Choosing the Project

I chose 'The Vikings' as a theme because of the renewed interest at the time in the whole

area of these Scandinavian people and also because it is a topic included in the Junior

Certificate History Syllabus. The National Museum, Kildare St. contained an entire

section devoted solely to Viking artifacts and history and I saw this exhibition as an ideal

introduction to a project combining the Art syllabus and the History syllabus. I also have

contact with a variety ofHistorical Re-enactment groups around Ireland and am a member

of the 'Mac Tague Rua Historical Re-enactment and Living History group'. Through these

associations I knew I could provide the students with all the visual and physical

information they would need as sources for the project. I engaged the services of Derek

Gallagher, Auditor of the U.C.C. Medieval and Renaissance Society to give us a talk

about the Vikings and also a display of a wide selection of replica weapons, armour,

clothing, tools, jewellery, cooking utensils and food. This was part of their new

Educational scheme which involves travelling to different schools to give re-enactments

and talks based on Irish, Norman, Viking, Celt or Medieval History from 500-1400 AD.

This new scheme has subsequently won an award from U.C.C. as 'The Best New Society

@

Event , 1998/1999'.

The Purpose of the Project

The purpose of the project was to give an introductory awareness of Art, Craft and Design

through the exploration of design and construction techniques involving Papier Mache,

Cardboard and Found Objects. The students found the sources for their designs in the

theme of the 'Vikings', and through their research, developed an understanding of the
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-6
History behind the Viking people. It was my aim that the integration of the two normally

isolated disciplines would enhance the learning process ofboth subjects for the pupils.

General Aims of the Project

e Toenable students to become visually literate in terms of the fundamental elements of

Art, Craft and Design.

e To enhance and explore Viking history and lifestyles through a variety of visual

experiences

e To develop an understanding of the processes involved in the construction of objects

using card board, papier mache and found materials.

e To develop design skills that are appropriate to the materials used.

e To acquire an acceptable level of competence in the use of these materials

e Tocreate an awareness of contemporary artists working with these media.

e To create an awareness of how visual interpretations of historical eras and occurences

can be a valuable aid to learning and the retention of knowledge.

e To encourage students to pursue this technique in other areas of study, for example,

looking at the aforementioned paintings by David in the study of the French

Revolution.

e By gentle reinforcement of the facts learned through visual sources, students will

develop a competency in answering questions and thus their self-esteem will be

increased, which, as discussed earlier, should lead to greater academic achievement.
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Objectives of the Project

Objectives are more specific than Aims and form the basis for student assessment

Objectives - Research and Design Stage

¢ To select and record images and motifs from a variety ofprimary and secondary visual

sources, relating to the theme 'The Vikings'.

¢ To adapt these source images for a design suitable for the technique of Papier Mache,

Pulp and 'Found Objects' decoration, thus learning valuable critical analysis skills.

e To use knowledge about the Art elements of Line, Shape, Colour and Pattern in the

creation of these designs.

e To experiment with ideas suggested by source images, through thumbnail sketches,

giving consideration to Balance.

e To plan the final design, again learning about Balance and Composition and also how

in fact the final design will be created using chosen materials.

e To develop an understanding of the history of the Vikings and an ability to discuss

knowledge learned.

Objectives - Practical Construction-Stage

The learner should be able to -

e Investigate how shapes may be combined to become 3 dimensional objects. (Show an

awareness of the term 'Form').

e Demonstrate an understanding of how different weapons may be constructed from

cardboard,

e Understand the history, process and materials involved in the Papier Mache technique.

e Evaluate the work ofvarious artists who have worked in this field.
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e Apply learned knowledge and understanding of these construction materials and

techniques in the transfer of their designs to their 3 dimensional weapons.

e Create a decorative finished piece and a folder containing an entire body of research,

documenting each stage of the project.

¢ Critically evaluate her own work and the work of others.

Content

The Viking section of the National Museum, Kildare St., served as a powerful

introduction to the scheme, along with the in-school display and talk by re-enactor Derek

Gallagher and also, the short video of the 'Vikings'. A vast range ofbooks, catalogues and

visual data were included in a permanent classroom display which also held a

considerable selection of replica Viking objects. All of these were instrumental in the

initial motivation of the students and in the ongoing reinforcement of the historical facts

being learned.

Week 1

The project began with an introduction to the Vikings through the historical paintings of

Angus McBride and a prepared handout briefly outlining the background to the Vikings.

The lesson was then directed towards the distinctive 'Runic' alphabet of the Vikings and

the students were to use this lettering to write their Viking names on the front of their

individual Support. Study. or-Project folders. Colour was introduced in an informal way,

according to the tastes of the pupils and from the colours used by Angus McBride in his
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works. For Homework the students completed a worksheet based on the handout given

(Appendix 1a).

I felt it was an appropriate way to begin the project, both in terms of assessing their

working abilities and of introducing the project with an interesting aspect of Viking

History. With such a straightforward task, the confidence of the students would increase

when they gained immediate satisfaction from producing attractive folders which would

later contain all research, designs and Support Studies from the project.

Week 2

Students watched a video called 'The Vikings' which displayed aspects from Viking life,

like modes of transport, leisure activities, food. drink, clothing, houses and general

customs. Students observed and engaged in discussion about the lifestyle of the characters

and the similarities and differences between contemporary life and the life depicted here

(Plates 1a & 1b). They recorded images and motifs that they found of interest. They also

recorded their findings in note form.

I felt that this video was an ideal way to prepare students for a visit to the National

Museum, where they would encounter rusted and ancient examples ofwhat they could see

being used in the video. It was also an introduction to the idea of recording images and

motifs, which they would use in the Museum.
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Week 3

Derek Gallagher of the Medieval and Renaissance Society ofU.C.C. (Plate 2) attended the

school for this class to bring a display of replica Viking weapons, tools, armour, clothing,

jewellery, cooking utensils and food and to deliver a talk an.the subject of Viking History

(Plates 3a). The students were invited to examine all the objects, to wear the costumes and

the jewellery and to experiment with the weapons and armour (Plate 3b). It gave them the

opportunity to physically experience the objects they had seen in the video and were due

to see in the Museum. During the class the students made notes and sketches and also

completed a quiz sheet (Appendix 1b) on the facts given. They were encouraged to ask

questions and had questions put to them. Homework involved reading a handout based on

€

Viking weapons and answering an accompanying worksheet (Appendix Ic ).

Week 4

This week the students visited the Viking section of the National Museum, Kildare St. The

visit consisted of an introductory talk by myself, informing the students about the

exhibition and the objects to be found (Plate 7a &7b), recapping on previous information

learned about the Vikings. I then gave a demonstration.as to the requirements of the visit.

Their task was to complete a worksheet which called for careful examination of the

motifs, images and patterns used to decorate a wide variety of the objects in the exhibition

(Plates 4a-4f). There was a brief discussion of colour at this stage also.

Week 5

Students discussed the Museum visit and using a selection of replica re-enactment

weapons and tools, they made observational drawings of an axe, a sword, a dagger and a
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key (Plate 5), using my own drawings of the objects as Visual Aids (Plate 6). The graphic

work ofClaes Oldenburg and Jim Dine were referred to as Support Studies.

I felt this task would be beneficial in the sense that the students would get to know the

objects they were intending to. make. A handout outlining basic elements of Viking food

and farming was discussed and an accompanying worksheet was completed for homework

(Appendix 1d).a

Week 6

Students began experimenting with their collected images, motifs and patterns and

produced thumbnail sketches, juxtaposing the shapes and considering the essential design

elements of Balance and Composition (Plate 7a & 7b). Colour is again considered in a

simple way, using Viking jewellery in primary and secondary colours as Visual Aids.

Week 7

Students chose the elements of their thumbnail sketches which they felt comprised the

most interesting composition. They were obliged to exercise good evaluation and critical

skills at this stage. They drew their final composition giving due consideration to Line,

Colour, Pattern, Shape, Balance and Composition. This lesson saw the discussion of

Papier Mache techniques and the variety of Found Objects to be used for decoration.

Using the work of David Best for reference (Plate 8),-the students then planned and

recorded what materials and techniques they would use for their weapons. Recapitulation

occurred on Viking decoration seen on weapons and other primary sources researched. I
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decided to devote two classes to the design stage with the aim that students would realise

how essential the process of designing is in any project.

Week 8

This was the beginning of the construction stage and required some exploration into the

concept of form and how a variety of shapes can be combined to produce an object of

three dimensions. -The students then. began to experiment with possible combinations of

cardboard shapes that would be suitable for the construction of her particular weapon or

tool. Consideration was given to the safety requirements of this lesson. The objects were

a

glued, stotted, layered and sellotaped together.

Week 9

The practicalities of using Papier Mache and Paper Pulp were tackled here as students

began to strengthen their objects with layers of newspaper and wallpaper paste. When

beginning the process of decoration, the students reverted to the earlier designs and they

applied Paper Pulp to the object, according to the way in which they had designed it (Plate

9). There were unavoidable alterations to the initial designs, so the changes, and indeed

the motives behind the changes,were noted in the student's folder.

Week 10 & 11

With all the weapons and tools fully dry, it was_time then to make use of the huge amount

of 'Found Objects' that had been collected by the students, including beads, pipe-cleaners,

plastic bags, tin foil, sweet wrappers and many other examples of found materials. These

were applied using PVA glue, wallpaper paste and paper pulp, and again, like the pulping
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in the previous week's class, the students applied the Found Objects and pulp in

accordance with the designs already chosen for decoration. A variety of techniques were

encouraged to be used, including twisting, bending, layering, fraying, slotting and

swirling. A Visual Aid of a fully constructed and decorated axe was shown as a

motivational tool (Plate 10). Students were asked to work slowly and with patience.

Evaluation of contemporary artists' work was necessary and something which the students

enjoyed (Plates 1la & 11b).

Week 12

This lesson consisted of what I considered to be a 'finishing up' class..The students

completed their objects and many of them chose to paint certain sections of them (Plate

12), so part of this lesson was given to that purpose. The remainder.of the time was

allocated to the very simple process of binding the pages of their research together into

their folders, thus creating a form of homemade. book to.accompany their. weapon. The

folder contains all handouts and worksheets and general Viking information collected,

along with all drawings, research and.designs for the weapons and tools.

At the end ofclass, all students exhibited and evaluated all work (Plates 13 &14).
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PLATE la & 1b Viking Lifestyles.
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PLATE 2: Derek Gallagher - Medieval and Renaissance Society, UCC.

PLATE 3 (overleaf) : a. Talk and Display - Viking History

b. Students wear Viking Costumes
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PLATES 4a - 4f: Student Work - Worksheet completed in the

Museum
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PLATE 5: (overleaf p.39) StudentWork - Observational Drawing of axe

PLATE6 (overleaf p.40) Visual Aid - Observational Drawing of axe

pa
ae,

|re
7teve oe

an
esMee

ay" oe ed

Sg $ia tem OY
Loeauen pees lerroy Log Crumruutin o-Clene
Ob ith Cenkut). \Q fa

ceors 13
Qs 7:63

Weavers Kura were ured cere es
uw eae onesCLctl 4

hare
R toon Pam ore ba guna cre vee

Fuh Heek ~

Mar 1
4 woe found'; eke Lune ¢

v
{ fan Pormed a heer ror. (are

at
re

ewnnpece les chek.

Fitreu Meadp:.
Cu er half ef AC arrewheady wereVac os the anvOw pte white

EY Onda A QMA rorrtien were
ph

elke sn
G

pore ver untang,

Kibe xoccn:
Fd
-

Kide chi pad Licechea were MS Ww Ag
gare OR

and in Fiver anwes O72 Copper ~ alley Cru rn
Cop pct ain pehiMeYy are mown to dake Sem 'ereOxcauatOW,



Sd
e

®



6

6€

-

-

m
e

et
l

3
it

el
oe

ot
ye
d

SS
n

w
h_

<t
!

ap
/-

ni
ga

to
w

1

\
4

m
ee
r

od
Ay

',
=

I,
\

on
ao

r, fr
a
oy
, ba

t
ay
y
=e
,

op
~

bs

rs co
ey

se
al
-

=
{f
t ha

ae

so
os

\
AS

eT
~
ee

om
e

"i
7

:
du

st
ay
e

it
La
t

Fh
en

ta
Ty
.

ae
s

§ vy
Ca

aw
n

ry
aN

N
a eo

pe
b,

al

at
s

ee
n

el
e

le
ge
PE

N
w

a,
Sa

oN
ee
t

=
"u
r

Te
aa

co
m
s



*

a

e

®

e



OV

oe

tod

fe }

\E
{at

'ifi

4 -9

a8

vie

a

yt
4

7)
«fixii

i'
Bi

-4

*
PP, yt

rhe
i)

ie: Big
eel tsig'e

tis4:
ay

FeyyPark

as
Ki

as
ie Ayig

mtve4,
te,eyteoad

thasga

We

ihe
1s

ahdtd
Yi

Ny

feategEs)te
Avlor

(ier
22)LNtag,

cervewis' 40Ay

wrk
ro,3}Bef.ven

a
iva

rhe73
aa!

ai idta?
Te

uW*,
aKetybat

td

4)

aby
i. '4waeRAailteeare,

tha

4,
mtsoie fFVy

3

tea, penesvc
webaw

entdie

Uyay

Aniahaneitninanannannamaneniinnn mananaeins



e

*

e

@

e



41

PLATE 7a - 7d: Student Work - Thumbnail Sketches for

Decoration ofweapon
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PLATE 8: Support Study - Mixed Media Sculpture by David Best
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PLATE 9: Student Work - Application of Paper Pulp
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PLATE 10: Visual Aid - Fully Constructed and Decorated axe
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PLATES Ila & 11b: Support Studies Contemporary Artists' Work -

Papier Mache
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PLATE 12: Students Work - Application of Paint and

Found Objects
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PLATE 13: Students Work - Final Pieces
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PLATE 14 Evaluation ofWork
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Assessment Criteria

In a normal Art, Craft and Design Project there is a usual list of criteria to be assessed, e.g.

Design Adaptation, Experimentation, Use ofMaterials, etc. In this cross curricular project,

it was necessary to add to this list and include items like General Knowledge of

Historical Facts and Ability to discuss them. The. assessment had.to be based on both Art

and History and adhere to the usual requirements of a second year Art, Craft and Design

assessment and a second year History assessment. For the latter assessment requirements

e

it was necessary to consult the school's Junior Certificate History teacher.

In my opinion 'Ongoing Assessment' is one of the most important aspects of any course.

Students in any given class differ from one another in physical character, social character,

emotional character and intellectual character. Today's teacher can expect to have a wide

variety of students who differ in abilities, talents and backgrounds. Ongoing assessment is

therefore the most suitable form of assessment which a teacher can adopt. Ongoing

assessment can be formal, for example a test, or informal, when a teacher walks around

the classroom initiating students' response. This can be a normal part of everyday activity.

In this project I made use of both types of assessment, using worksheets as formal

ongoing assessments and discussions as informal. It was my intention to encourage

discussions on a regular basis in order to foster ideas, form opinions and develop a deeper

understanding of the historical, the aesthetic and the technical aspects of the project. The

criteria I used for the assessment of the project are listed in the marking sheet (see

Appendix 2).
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CHAPTER 5

EVALUATIONS AND RECOMMENDATIONS

In this chapter I will evaluate the project in terms of pupils' response and also my own

personal response. I will draw some conclusions based on the results that I have found,

and finally, I shall make some recommendations for cross curricular approaches, based on

my findings.

Evaluation - The Pupils

From the beginning the students responded very well to the project. I found that with the

correct motivational tools, their interest soared and, in their own words, History became

'alright, really'

The first task, which involved creating their own personal folders and writing their names

in the 'Runic' alphabet, raised their self confidence, as I had hoped it would. They

immediately had an impressive unique 'finished product', which encouraged them to

continue and create more unique items.

From the first day I introduced them to the historical side of the project, whether it was

distributing visually interesting, informative handouts, accompanied by homework

worksheets, or interjecting 'tit-bits' of information into class conversation. They

responded extremely well to the latter practice and eventually they began to expect it

during the class and to enjoy it. I introduced the idea to them that they might find some
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item of historical information during the week, between classes, that they would tell their

classmates while doing the practical Artwork of the lesson. This venture seemed to be a

success and it became a competition for them to find the most unusual fact.

Regarding the research that the students carried out, they seem to have coped well with

the variety of primary and secondary sources that they were faced with and their designs

show a good exploration and adaptation of these sources. At the onset it was a challenge

for them to make quick sketches of images and to record their thoughts about these images

but with practice they became quite adept at the process. I think that was one of the most

important achievements of the project, to be able to record information from a variety of

sources and then to include thoughts and ideas about the research so as to produce a fully

documented and thorough design process, which is, in my opinion, just as important as the

finished product, ifnot more so.

When encouraged, the students were experimental, creative and imaginative. They

showed a good understanding of the elements of art and design and when it was time to

design and construct the weapons they had little difficulty in understanding the concept of

'Form'. Their handling of the materials was, at first, quite hesitant, but before long they

mastered the technique ofPapier Mache and the use of 'Found Objects' and showed much

originality and creativity.

I was interested to know what the students themselves felt they had learned from the

project and I asked them a series of informal questions -
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When asked if they enjoyed researching and making the weapons, all 22 girls admitted

that they did.

When asked if they enjoyed learning about the Vikings, again, all 22 girls answered

"Yes'.

I inquired if they would be interested in doing further projects based on historical

periods or historical people and they also answered in the affirmative.

I asked them if they had changed their view on the subject ofHistory and most of the

class said that they found it more interesting now.

I asked why this was so and they said that it was the way that we had been looking at

the everyday lives of the Vikings and comparing them to our own lives today. They

felt they could relate to them more and this made them more interesting.

I asked them what their opinion was of the mixing of the two subjects Art and History.

They thought it was 'different' but on the whole they liked the novelty of it.

I wondered if it was a regular thing would they still find it a fun way to learn. They

said that talking about it in class, "while doing something like painting or something',

helped them to 'understand everything better and enjoy it aswell'.

I asked them if they became more interested in the Vikings by researching them for

the project than if they had been reading about them in their history books. They said

they had, that they 'had got more into it'. They said that making the weapons and

wearing the clothes had encouraged them to think about the Vikings more and become

more 'in-tune' with them so that meant they could rely more on common sense when

discussing them, than remembering facts.
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Evaluation - Myself

I felt that the motivation for this project needed to be very strong and that I would need to

interest the students from the start in order to rely on their co-operation throughout the 12

weeks. I was confident in my ability to decide exactly what motivational tools to use, due

to my experience with the reactions of young people attending our Re-Enactment and

Living History shows with the aforementioned Mac Tague Rua group. A different

selection of replica Viking objects was introduced each week and remained on permanent

classroom display during the project. Each item prompted a detailed classtime discussion

as to its probable and possible uses, the person who used it and the circumstances in which

it was used. In every case I tried to incorporate the modern world so as to provide a link

between the historical era and today

The class-time discussion did not just concentrate on historical facts. Once the students

got into the habit of it, they were willing to discuss what they thought about Art, and in

this way they learned important evaluative skills. They were not just learning History

through Art but also Art through History. These discussions helped in establishing

discipline in the classroom. During the practical Art tasks, I controlled and directed the

conversation, which meant that I had the attention of the pupils and there were very little

discipline problems.

Even though I have a keen interest in History, I am not training to be a history teacher and

therefore could not have attempted to educate the students about historical facts without

the help of someone who is trained in this area. In an ideal cross curricular project and one

which I would like to. see occur,.the.History.teacher and the Art teacher would work
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together on the project, both utilising her own strengths. In this case, it was not possible

to work in conjunction with the History teacher, although she did give me very helpful

guidelines. I also consulted Derek Gallagher of U.C.C. as to the content of the History

section ofmy project, and he too. guided my research.

Suitability of the project

At times I felt that I had undermined the abilities of the students in the sense that some

parts of the project seemed too easy for them. At these times I needed to introduce extra

tasks to feed their creativity and work their minds.

The theme chosen was very suitable because being a dynamic and forceful race, the

Vikings provided many interesting facts to motivate the students. This approach can be

applied to many historical themes, as all eras have their gory details which students love

hearing about.

The structure of the project was divided into three parts - Research, Design Process and

Practical Construction. This division was obvious and gave the students real goals and

guidelines. In a way they had a finished product at the end of each section and this spurred

them on to achieve more. The pupils had not encountered the technique of Papier Mache

before and this was another bonus, given that the mastering of a new technique would also

increase their motivation. The use of 'Found Materials' in the decoration of the weapon,

was a cheap and exciting way to inspire their creativity.
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Other teachers

By no means do I think that cross curricular systems in schools can be achieved overnight

but I do think that more of an effort could be made to include them in the everyday

running of the school and still meet the targets set by the Junior and Leaving Certificates

assessment requirements. In order to see ifmy opinion was shared by the teachers in the

school, I made a few inquiries -

To the question
" Have you ever included a cross curricular approach in any of your

schemes?" 7 of the 10 teachers asked said Yes, and of those, 6 of them had used Art

as the linked subject. It had been used mainly through the drawing and painting of

images contained in the course and the 'decoration' ofproject type folders.

To the question
" Do you think subjects should be linked together more often within

the school?" again 7 said Yes and the remainder did not see the need for it.

The 7 who said Yes were asked how they would introduce more interdisciplinary

connections and all of them said that they had never really considered it before, but

they considered it possible for the majority of subjects to be linked with another

subject.

When asked if they would be prepared to invest extra time and energy into the

planning of some simple cross curricular ventures if the system were being introduced

into the school, again 3 of the 10 said they saw no need for it but the remaining 7 said

they would be interested in it if enough research had been carried out in the area. They

also said they would be prepared to work alongside other subject teachers and actually

inferred that they might enjoy the process.

This discussion does not attempt to illustrate the opinion of all subject teachers on the

topic of cross curricular connections, but it does indicate that there may be a lack of
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thought being given to the area in many circumstances. With sufficient guidelines and

suggestions, teachers, in the main, would be willing to make an effort to work together to

provide an education which may eventually lead to an enhancement of the learning

process. In "The Changing Curriculum", Iseult McCarthy expresses the view that

"curriculum change"... "offers considerable challenge to the practising teacher", and that

"the vast majority of teachers perceive such challenge in a positive light and respond to it

with dedication and enthusiasism" "'. One would hope that she is right.e

Recommendations

In the case of this project, it was not possible for me to work in conjunction with the

History teacher so I carried out the project alone. In any cross curricular activity it is

recommended that teachers work in conjunction with each other and I stressed the

importance of this fact earlier. A busy teacher in a normal school would not be able to

afford the time it would take to research and develop an interdisciplinary scheme. She

would need the help of the other teacher or teachers involved. I was fortunate that I had a

prior interest in the subject of History and I had the time to ask advice and to plan the

project.

Regarding the linkage of Art projects with History I think success in small scale ventures

can be achieved quite easily, and if using Museums as a primary source proves to be

overly expensive and time consuming, I would recommend inviting a re-enactor, or group

of re-enactors to visit the school. Apart from the Medieval and Renaissance Society in

U.C.C., there are many businesses providing this service for schools. One of these,

"Montague Heritage Services', (see Appendix 3) is run by a Mayo couple, Alan Montague
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and Jessica De Buirce and they will travel to any school in the country for a very

reasonable fee.

It is not just ancient history that can be used as a theme. An interesting suggestion might

be to introduce 20" Century History through the study of, for example. Picasso's

'Guenica', a statement on the Spanish Civil War, or indeed, the work of the German

Expressionists, some of which describes the effects of war on Germany. Computer

Technology and Art, Craft and Design are complimentary to one another also and hold

considerable potential for integration, a fact which many people today already recognise.

Conclusion ~

When discussed, the list is endless and I think all of the points I have suggested could be

implemented at some stage. My main recommendation is for schools to make an effort to

include any cross curricular connections that they can. I realise that my view, for various

reasons, may not be shared by all who are involved in both curriculum development and

the teaching profession, but I would like to see, at least, some more thought and research

being invested into the area. I think it would be well worth the effort.
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FOOTNOTES CHAPTER 5

I. McCarthy, "An External Perspective", in The Changing Curriculum, ed.

T. Crooks (Dublin : O'Brien Educational Ltd., 1990), p. 37.
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APPENDIX 1b.
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Foco + FARMING.
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orksHeerT - Vixina Warriors
0 WAAT WAS A VIKING MERCENARY
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PROTECTIVE OTHING. THEY BIT THeia In THEIR FURY.

© THE QUALITY OF A WARRIORS DEPENDED ON HIS
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V
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MAXIMUM MARK STUDENTMARK

APPENDIX 2

MARGARET AYLWARD COMMUNITY COLLEGE
ART, CRAFT AND DESIGN/HISTORY

VIKING WEAPONS PROJECT - 2A GROUP - 1998/1999
MARKING SHEET

STUDENT NAME : DATE :

DESIGN STAGE
Variety of Research 12

Design adaptation 13

Experimentation 13

SUBTOTAL 38

PRACTICAL STAGE
13Adequate skills of

construction and use of
Papier Mache
Creative use of a 13

variety ofmaterials and
techniques in
decoration

12Accurate expression of
design - quality finish
SUBTOTAL 38

HISTORICAL
SECTION
Correct Completion of
worksheets
General knowledge of 16

Vikings - ability to
discuss
SUBTOTAL 24
TOTAL 100
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MONTAGUE HERITAGE SERVICES an
professional Re-enactment & Living history

Choose a Show...
wilt

LIVING HISTORY DISPLAY
Characters from the past displaying the skills and
crafts of their times.

WARRIOR DISPLAY
Warriors from the past demonstrating their

fighting skills and tactics.

MEDIEVAL FEASTS
All the feeling and flavour of a sumptious
medieval feast.

FDU ATION PACKAGE
Programmes designed for use as educational aids
for primary and secondary schools.

PARADES & FESTIVALS
Colourful and entertaining parades and
memorable themed festivals.

SATTLF REE RAG TAMIENT
Loud and unforgett§ble, battle re- "enactments

provide greal scope, for all sorts of entert
and educational activities.

open a OOOR Into
the past.

Montague Heritage Services can
offer vou a wide variety of live &
interactive, educational &

entertaining
heritage and
drama services,
from one man
shows to +
festivals,
education packages
iootiim work, weocan der for

Ot

EARLY CELTIC IRELAND
300 B.C. - 400 A.D The age of the sagas, Heroic
struggles, kings, warrio s, cunning Gods and wise
druids. om

CELTIC CHRISTIAN IRELAND!
400 A.D. - 800 A.D. The age of monks, saints and
scholars, From the early contemplative monasteries
to the latter, more worldly, foundations.

ra

VIKING AGE IRELAND 4
795 A.D.- 1200 A.D. The first raids, the >="?
settlements and wars, the establishment of'the

Viking trading towns. aRatti
Lie,

THE NORMAN INVASION,
1169 A.D. - 1300 A.D The invasion and *

settlements of the fearless Norman cngnfof the most significant events in Irish histor
pe

GAELIC RESURGENCE &
TUDOR ONQUEST ;
1400 A.D. - 1603 A.D The resurgence of Gael
power and the subsequent re-conquest of
Gaelic Ireland by the Tudors of England.

L9

APPEN
D
IX

3a.

i

fy ie
weet >,&fa

Ww ea





MONTAGUE HERITAGE SERVICES
Professional Re Enactment & Living History
educational packages

Mantogue Heritage Services otlers a unique and

"» excibny way for your students to learn about history.
We bring history to life fai you and seu students.

neht in vour own elussruon!

e Choose from our wide range of educational and
entertaining packages, or have one tailored to your

own special needs.

early celtic trelanod celtic Christian ireland
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