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INTRODUCTION

How all art elements can enable students to develop a visual language

and enable them to carry their ideas through to all areas in Art, Craft

and Design.

"The artist Matisse found that when he ate a tomato, he just looked at
it. "But", he added, "when I paint a tomato, I see it differently." And
so it is for designers, who must develop a heightened awareness of the
way the world looks".(1)

The artist Matisse was referring to the importance of observing the art

elements of an object in order to recreate them in an art piece.

When the word skill is mentioned in Art, Craft and Design, it is often

taken to mean: handling ofmaterials and techniques effectively.

The basic skills required in Art, Craft and Design are investigating the

source, and the ability to make an art piece. In the Junior and

pe

Leaving Certificate examination syllabus, the tasks require completion

of these.

Investigating andMaking

"Investigating" describes how children develop and use a range of

drawing skills to describe and investigate their experiences and how

these can be used in association with a whole range of resources to

develop their ideas and concepts.
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Investigating a source means the ability to examine an object or any

given theme. To be able to look at all features of that object,

recognising the most distinguishing features down to the subtle detail.

"Making" provides a wide range of art and design disciplines and

techniques including painting, three dimensional. It also provides a

structure for the development of children's visual language and

encourages them to reflect upon their making.

It is after this stage is completed a student's finished piece will then be

examined and graded in an exam.

Making and Investigating are developed by the students in their art

classes and through both skills they learn the art elements and

principles of design.

Making is the physical bringing together the existence of, by the

shaping or combining ofmaterials, through : production, building or

construction. A quote that I came across in Graphic Design School,

by Alan Swann, best describes the points I made in my introduction.

"The basic human skill which underlines all drawing painting and
craft work, is the ability to make sense of the visual world, to
understand it and be able to record it accurately and with sensitivity"
(2)
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CHAPTER 1

THE ART ELEMENTS AND HOW THEY CAN BE EXPLORED

THROUGH DRAWING AND CRAFT:

What are they? and how they can be explored through drawing and

craft activities

The art elements that we as art teachers aim to teach can easily be

taught through drawing or craftwork. I use the term "easily" because

drawing is a direct process of introducing and exploring the art

elements, and making or craftwork can be interesting and "game like".

LINE:

Lines are taught as paths or marks left by moving points. As a teacher

I can describe lines with descriptive words; fat, thin or slow, fast or

wavy. Lines can be taught best through drawing, creating marks on a

page. Implied lines can suggest motion or create an image.

Students begin to develop hand eye co-ordination when drawing and

exploring their subjects. Students that enjoy drawing are the same

students that are good at capturing an image on paper. Every line has a

thickness, direction and rhythm. As stated in, Art Craft and Design,
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"Line has a great ability to suggest things to us. So it can convey all
sorts ofmoods and feelings. Lines divide the surface of a picture into
a variety of shapes. The shapes are created by lines which may be
long and narrow tall and thin, straight or curved" .(3)

Line can be explored through drawing using dry media. Using

pencils, charcoal or pastels depending on what quality of line students

wish to achieve line can be applied on various paper surfaces or

cardboard with one dry medium for drawing students can experiment

with line to make shapes and textures. By using light pressure and

heavy pressure, using the point, edge and side of a pencil, students can

explore the various pencil markings, hatching, cross-hatching. Line

can also be explored using other materials, such as string. String

could be arranged on paper to create an image or a study of any

particular subject.

Lino cutting is an excellent method of exploring. By using the various

tools, students can explore many various types of line, achieving a

rigid effect that can only be done so in lino cutting.

Line exploration through craft activities does not have to stop there,

another way for students to explore the human figure for example is to

make a wire sculpture of their study.
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Line exploration is usually explored in drawing classes this might be

somewhat tedious and predictable, so in order for students to explore

this art element from a different approach craft activities could be an

ideal solution.
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ILLUSTRATION
LINE EXPLORATION

PENCIL DRAWING
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(LLUSTRATLON

LINE EXPLORATION
THROUGH MONDO- PRINTING
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LINE XPLORATION
HROUGH WIRE MANIPULATION
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and understanding about perspective, foreshortening and proportion.

Form can be best explored through craftwork.

Forms range from geometric, organic or free-standing. Free-standing

forms can be explored using clay. When using clay students can make

forms over and over until they made one they are pleased with, as it is

recyclable. Paper and other materials can also be manipulated and

arranged into a 3-Dimensional piece ofwork.
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(LLUSTRATION

Feminism, Clodagh
Holahan. Sculpture in
bronze on limestone.

Organic form, Clodagh
Holahan. Clay sculpture.

EXPLORATION OF FORITL
THROUGM CLAY ANIPULATION
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COLOUR:

Experimenting with colour using either dry or wet media can be

exciting. It can give one ideas for other paintings and sometimes are

SO attractive on their own they could be displayed as final artwork. To

explore colour in Art Craft and Design students simply look at various

colours and discuss the effects that each one has on them.

The way in which colour in our environment has been discussed in

"Art, Craft and Design" a Junior Certificate syllabus handbook, aptly

explains the effects colour has on us and how it effects our

surroundings.

"Our bodies react to colour everyday, even though we are not aware
of it. Some colours say "relax, take it easy". Others say, "wake up!

vine!" We are usually unaware of these messages, but we obey them
subconsciously" .(4)

It is important to consider then, the message each colour conveys

before applying paint onto a decorative clay panel or deciding which

colours to use on a screen-printed T-shirt.

It would be best for students to explore colour, using a simple subject

to examine for colour experimentation. Students can 4ise colouring

pencils, or torn pieces of coloured paper to create a colour exploring
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collage chart. The main idea is to learn about colour by exploring

several variations on one idea.

To explore colour and form on a flat surface using paint and a set up

still life made up of several objects similar in colour is ideal. The

painting could be a monochromatic painting, meaning a painting

featuring one colour, enabling the students to concentrate on the

colour of the objects and the light resting on those forms. Using one

colour along with black and white paint students can explore the effect

tints and shades can create.

Colour exploration on a 2D surface can be endless. Using paint

collage or dry graphic media students can explore analogous colours

(next to each other on the colour wheel).

Mixing colours, complementary colours and colours that are

dominated by warm or cool hues.

Colour study in craftwork depends on what object or piece ofwork

student wishes to make and what they intend to portray using that

particular piece ofwork. In the junior certificate and leaving

certificate examinations the craft pieces students are usually asked to

make are representational. The students therefore are required to

make for example clay figures or miniature stage settings (if they

wish), these pieces ofwork when made will require realistic colour
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applied to their surfaces to further emphasise their realism. Colour

used in screen printing for example can be either realistic to suggest a

theme for example blue and green for a landscape or psychedelic to

suggest an era or the "flower power" attitudes of the hippie era.

Colour mn 3D work can also be premeditated because of the colour of a

specific material used in sculpture, for example the artists statue of a

figure may be grey, because of the colour stone used. Students when

making a crannog or hut for example may use wooden lollipop sticks

therefore already achieving the colours necessary.

Objects made to portray mood, or emotion should be expressed

through form or craft piece and applied colour can then further

emphasise the piece. For example red can portray danger or anger,

and blue can portray peace and a calm mood.

Colour therefore can be explored on its own on 2D work but must be

explored along with other art elements in Craftwork as its either

e

purely functional or decorative to any 3D piece ofwork.
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This children's playground was designed by
landscape architect Sally Visick.
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TEXTURE:

Can be taught through drawing or craft successfully. Texture refers to

the way a surface feels when you touch it. Actual or tactile textures

are what you feel when you touch things. Actual textures are an

important feature of three-dimensional works. For example in

architecture and interior design smooth materials such as glass, metal

or polished stone may seem to be harsh or cold. Texture fabrics,

woods and other materials often make a space or a building feel more

inviting or warm.

These must be taken into consideration when involved in architecture

it is a skill creating an atmosphere using texture and it is through

three-dimensional work only that this skill can be developed.

Visual textures are the illusion of actual textures. There are many

ways to create them. Visual textures can be simulated or invented.

Simulated textures are seen in two-dimensional art such as

photographs, paintings or drawings where they look like the actual

textures for fur, velvet and grass and the like. Invented textures are

arrangements of lines, values and shapes that you see as real textures.

Students can experiment with various medium to achieve a sense of

texture and characteristics of the subject.
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Experiments can be made with charcoal, gouache, inks and other

media. Students should now see their subjects for more than just their

visual measurements. Students should be encouraged to try out all

kinds ofmedia, singly and/or in combination; for example, using

charcoal, on a dry or wet surface can create a rough looking surface.

Students can discover through this method of experimentation which

materials capture the essence of the subject in the most dynamic way.

Visual texture can be created in drawings or paintings by making

various marks suggesting particular textures; for example lots of small

lines can create a furry texture. Drawing activities exploring texture

include rubbings this is when a piece ofpaper placed on top of a

textural surface is gently and evenly scribbled upon with a crayon,

chalk or dark pencil.

The possibilities are endless exploring texture through craft. Some

materials are excellent for exploring and achieving textural effects,

wool in weaving, and various clays in ceramics, metals and stones in

jewellery, wood for carving. Models can be made with any found

objects used to create suitable tactile.

Texture can be achieved through application of their found objects or

manipulating of other materials, clay, for example. In ceramics

textural markings can be pressed into or added onto clay surface.
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Texture is best explored through craft activities, because through any

craft activity both visual and tactile texture can be explored.
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SPACE:

Actual space can be measured in some way, in craft actual space must

always be taken into consideration. Implied space is the illusion of

space on a flat surface. Space can also be defined by its orientation:

vertical or horizontal, and scale huge and endless or small and

confined.

In two-dimensional art the illusion of space and distance can be

created in many ways. The drawing techniques are called systems of

perspectives making things on flat surfaces look like they are close up

or far away. In drawing the illusion of space and distance can be

created in many ways, this technique was developed by renaissance

artists. This technique is called perspective and must be carefully

explained to students before they attempt to explore space on paper, as

it is a technique that requires a lot of explaining and practice.

Space consists ofpositive and negative spaces. Positive space is the

space occupied by an object and the negative space is the surrounding

area. In drawing space can only be implied, this is why it would be

more beneficial to explore space initially through craft because just

like from, space includes height, width and depth.
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PRINCIPLES OF DESIGN:

BALANCE:

Balance can be explored either by creating a composition with many

of the art elements arranged into a visually pleasing format this is

called a balanced composition. A composition containing a small area

with bright colours can have as much visual "weight" and interest as a

large area with dull colour.

Students can explore through drawing the arrangement of shape and

line to create either a symmetrical balanced composition or

asymmetrical one. Symmetrical balance is used to express stability.

Asymmetrical balance is when two halves of a composition is

balanced like a seesaw. In radial balance parts of a design seem to

move towards or away from a central point.

Students using found objects to explore balance could create a large

sculpture in the classroom. The found objects could range from very

large objects to small objects, and arranged to form an instillation.

Two smaller shapes on the right might balance a large shape on the

left side. The feeling ofbalance comes from the importance or

"weight" of elements in each halfof the work. In drawing a small
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area with bright colours can have as much visual weight and interest

as a large area with a dull colour.

Rough textures and dark colours seem to be usually heavier than

smooth textures and light colours. Teaching students about visual

balance will consist of a lesson with a lot of looking and discussion

and continual drawing. In craft students will attempt to balance a

piece without realising perhaps that they are in fact learning about

balance.

™
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EXPLORATION OF KALANICE

ioe:

nec
wa

"ea

oI

ae

og

esoe bei

ihe:

Pe
'ty oe he





17

RHYTHM AND MOVEMENT:

Repeating elements in a regular beat or order creates visual rhythms,

like rhythms in music. Several types of rhythms are commonly used

in visual art. Visual rhythms can be very simple as in a regular one

beat rhythm. An example might be a series of identical circles

repeated one after another.

An alternating rhythm is like a regular series of visual changes, circle-

Square and so on.

A progressive rhythm is built on regular changes in repeated elements,

such as a series of squares each slightly larger than the next.

A flaw in rhythm has a graceful path of repeated movements

with no sudden changes.

Not all the visual movements in an artwork are rhythmic. Sometimes

a work has a dominant path ofmovement that adds to a mood. The

sense ofmovement may come froma tall, vertical form reaching

upward. A path ofmotion can be expressed using line. For example,

a still, calm feeling may come from the use ofmany horizontal lines

on a page.

Rhythm can be explored through pattern, using cut paper posters, silk-

screening or through printing activities. Drawing an arrangement of

bottles in a still life can suggest repeated pattern through similar form
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images. In printing an image can be repeated over and over,

producing a repeated pattern. Students can then see through this, a

rhythm in the repeated shapes. In Graphis no.157, The author

discusses the relationship between rhythm and movement and how

they are very much linked together...

"Rhythm refers to the way an artist puts visual elements together to
create a feeling ofmovement
Rhythms tend to unify an artwork, just as they do in music and dance.
They lead us from one point to another in a planned way"(5)

In drawing, movement can be suggested through line and shape.

Movement through use of line can be seen in such painting as; Edvard

Munch's, "The Scream", andMarcel Duchamp's, "Nude Descending

a Staircase". Movement can also be explored through craft by

producing a figure in any action pose, or through more obvious

movable forms such as kinetic sculptures.
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PROPORTION:

Proportion can be equally explored through Craft and Drawing.

Proportion refers to the relationships ofparts to a whole. One of the

proportions studied in art is the proportion of the human body.

Artworks are either life-sized, monumental (larger than life-size) or

miniature (very small). Proportions can be normal and expected.

They can also be exaggerated and distorted or idealised more perfect

than you see in nature.

Scale is the relative size of something compared with what one would

expect. For example one would not expect to find a mouse bigger

than an elephant.

In drawing scale is taught through perspective and can be taught in a

very technical way.
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UNITY:

Unity is the feeling that everything fits together. This would best be

explored through craft. In art unity is often achieved by the repetition

of a shape, colour or another visual element. Another method is

simplicity. Simplicity is the use of one major colour, kind of shape or

element to unify a work.

Harmony is related colours, textures and materials. Variety is the use

of contrasting elements to make something interesting. A totally

unified work is likely to be boring. The contrast or difference may be

subtle such as a slight change in texture or colour within an area. It

may be more obvious such as a sharp difference in the materials, sizes

of shapes, colour or lighting.

Just as we appreciate unity and variety in nature, we seem to want

unity and variety in our lives and in our art.
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class there is so much instruction that students concern themselves

with their own activities.

Although students may be aware of art elements and principles of

design during a craft activity I don't believe they feel they learn a lot

about art during craft classes.

Students absorb themselves in craft activities, and involve themselves

so much in the participation of these activities that they aren't aware

that they are learning anything, they simply see a craft made object

coming together because of instructed processes being followed, not

because they want to develop form or create accurate texture.

Students enjoy experimentation and I don't think they see that they are

developing their handling ofmaterials, or development of the

principles ofdesign and art elements.

Students are fully aware that they are exploring the art elements

through drawing activities, they do not see however that they are

exploring art elements and principles of design, in craft activities also.

This can be seen in student's attitude to their own drawings and how

they judge their own works and that of their piers. Some students

would tend to be seen as "the best" in their class at art because of

their drawing skills alone.
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DRAWING:

Drawing has been a method ofdescribing objects, places and people

through our history. Drawing or perhaps making primitive images was

indeed humankind's first way ofdescribing an occurrence or was

simply a form of expression. Nowadays drawing has evolved into

many areas of exploration, psychologists may relate drawing to

behaviour in order to analyse the development of intelligence or

personality. Architects use drawing as a means to make designs and

plans for buildings, exploring space, structure and form.

Contemporary art and design has undoubtedly been enriched by the

psychologists studies of human emotion, features of our make-up that

we can not directly see, and also architects structured and calculated

drawings.

Drawing is an expressive and creative activity and one that is

instrumental in support of the study of art. It is not intellectually

superior to painting or other activities. However drawing is

considered to play a very important role in art education because "it is

the most direct, intimate and accessible means of expression

available"(6), and is usually the first resource in giving form to

perceptions feeling and ideas.





25

Drawing is not so much a "representational" skill to be learned but

rather a process to use for learning. The aim of the exercise must be

properly defined for example, students may be asked to record

changes in their environment through observational drawing or they

could analyse the structure of an object and apply this knowledge to a

design problem.

Drawing approaches can vary from being expressive or imaginative to

being analytical, depending on the learning objective.

Working from observation gives us a chance to become familiar with

a wide range of objects and things around us and to begin to build up a

visual memory ofwhat things look like.

Drawing made from observation are "describing" drawings. They are

made to show the appearance of things to show how they look. To

some extent all drawing is an investigation into what things look like,

what they are made of and how they grow or work. It can be used as

an exploratory, support structure for art, craft and design and can

facilitate learning in other areas of the school curriculum, as well as

being an art form in its own right.
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It is through drawing, touching, and looking that we can learn about

things or objects that surround us. We can decide what materials best

suit to describe and record each object and learn how to increase our

understanding of the tools and materials available to us. Drawing

depends on an individuals confidence in the ability to 'say' ina

drawing what they want to convey to others. This skill is developed

through frequent practice and the correct guidance. Drawing, because

it is the most basic form of expression, therefore, can appear a

daunting task to a student.

Drawing is a complex activity that children need help to succeed by

making each step follow the last, keeping each one simple and logical.

The tasks need to be flexible, open ended, and never put in such a way

that a child can fail.

Students who are 'good' at drawing are simply very capable of

looking for and recording the art elements and objects as they see

them. Many students see drawing as a "natural gift" either you have it

or you don't. They don't see drawing on par with craft activities.

Students tend to see drawing as the note taking of visual information,

when students look at each others drawings they look for accuracy of
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translating the visual, those drawings that 'fail' to look similar to any

specific object are believed to be "bad"'.

Different approaches to drawing and the use of different media would

increase a student's enthusiasm towards drawing.

Using different materials might distract the student's attention from

fearing the 'directness' of drawing with pencil and paper. Drawing is

important in a student's development, in order to research and explore

expressively. Students can see obvious learning of the art elements

through drawing and therefore may see drawing as the learning,

technical part of the class.

But is drawing the only way in which we can expand our ability to

see? There are certainly some designers ofdistinction who can't

draw. These may be likened to those gifted people who learn to play

and piano by ear. For most of the rest of us there is no alternative but

a bit of graft.

Once you have learnt this active seemng you are able to draw anything

you can really see. And that is the way one can heighten their visual

awareness, and through that their creativity.

Students will approach drawing with their own capacity for

interpretation. Some prefer a calculated and mathematical route to
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solving a problem, while others adopt the looser, more exploratory

methods of describing a form.

For all drawings, experiment with different media to assist the process

of seeing. Each of the media, whether charcoal, pencil, crayon or

brush, will condition students methods used and the images they will

create. Each instrument used requires some understanding as some

can be used for special effects. For instance, pencils with their wide

range of grades, from hard to soft, allow tonal control and detailed

modelling.

Charcoal and chalk should be used to make other kinds ofmarks. But

this process ofdiscovery should not be limited just to traditional

media, a discarded toothbrush or string can be used to define tonal

contrasts or linear forms.

Students must bear in mind, however, that all the time they are

looking for inspirational leads from their objects to assist in their

learning to understand what they see. The aim is not merely to

interpret the objects in a pictorial way. Once an initial drawing has

evolved, analysis of it should follow. It is natural for most students to

place a line on the paper and use this line to form the object. But it is

a common fault to consider that line as sacrosanct and permanent.
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CRAFT WORK

Craft distracts students thinking that they are learning about art

elements and the subject they are studying because they focus so

much on the task at hand that they forget that they are still analysing

and expressing themselves.

"Making", or Craft studies is central in Art, Craft and Design. It is

another way of exploring the art elements and the world around us and

should be supported by investigation and research. Students will

need to learn how to do it effectively and to understand the range of

skills associated with the subject. Students have some inhibitions of

drawing, may have because of the directness of drawing. That is not

to say that a student will learn about the art elements if they undertake

any skill regardless ofwhat it is. Skills need to be built into a planned

programme. For example in clay work one could

build on the children's knowledge of drawing, colour and form to

introduce the skill ofmaking a reliefplaque for a decorative panel.

Craft offers opportunities for students to work with a familiar range of

materials other than paper pencil and paint. It gives students an

opportunity to solve problems and explore the art elements in new and

other ways.
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As an art teacher I must look at ways in which I can organise and

resource this area of experience effectively.

Handling ofmany materials gives the students the confidence to create

and 'make' and to further express themselves. Craft, develops a

confidence in art expression that drawing simply could not, its fun and

students see it as such, therefore tend to excel better in this area.

When new materials and activities are introduced students possible

fear of drawing may disintegrate.

Drawing and Craft activities need different skills in understanding and

handling. Just as some students are 'good' at drawing or painting,

others will find they have natural ability to handle other materials.

Most students prefer 'hands on activities' and group work.

Students need so many various subject sources in art as well as

materials to keep their concentration and continue to stimulate and

inspire them into developing their own ideas.
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CHAPTER 3

THE QUESTIONNAIRE

The Class Profile

I was teaching in a community collage in county Kildare. The school

is ten years old and has a student population of 600 (approx.) and a

teaching staffof45 (approx.). The teaching staff is quite young and

there is a youthful contemporary feel to the school. The art

department is quite small and has only one full time teacher. It has

one large art room and the equipment for most every painting and

drawing activity.

In first year, students in this school must choose between art,

woodwork, home economics and music, the students therefore in this

class were there because they had chosen to be. The second year group

that I was teaching was ofmixed ability. Most students had

completed one years study of art, craft and design. They had a limited

knowledge of the art elements and techniques, as this is only there

second year to study art, craft and design. There were 24 students in

this class, they were extremely enthusiastic and were quite confident

in their approach in new activities.

The students completed a questionnaire in reference to a scheme we

had just completed; the scheme consisted of four classes ofdrawing

and five classes of creating a mixed media painting.
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The Scheme

AIM:

To explore the art elements by creating a mixed media painting of a

still life using a natural environment as a theme.

The aim ofmy scheme was to explore the art elements through

drawing, painting and application ofmanipulated found objects

arranged into a composition, showing a still life.

Lesson 1

An introduction to observational drawing and a still life. In this class

we explored line and shape.

Lesson 2

In this class we further explored line and shape concentrating on

positive and negative shape.

Lesson 3

In this lesson the students explored tone and form through drawing.

Lesson 4

In this lesson students explored visual texture through drawing.

This was the final drawing lesson of this scheme.

Lesson 5

In this lesson students explored colour using paint application.
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Lesson 6

Students manipulated found objects to create tactile textures similar to

that of the objects in their still life.

Lesson 7

In this lesson students began their mixed media painting by drawing

an outline of their still life onA paper.

Lesson 8 and 9

In these lesson students completed their mixed media paintings.

In my classroom practice, I wanted to compare the focused drawing

lesson with the craft/mixed media approach to studying the art

elements, through the pupil's studies of the still life. I wanted to find

out in which lessons the students believed they learnt about the art

elements.

Students answered weekly evaluation questions and every week

demonstrated an understanding of the art elements and how they were

exploring them. For example in lessons 4 and 6 explored texture

through drawing and craft. Students understood the differences

between tactile and visual texture, they also understood that they

could explore these types of texture through drawing and craft.



1
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The Questionnaire

Every week I orally evaluated the students understanding of the art

elements and principles of design, that they covered in that particular

lesson. Students demonstrated every week that they understood each

lesson objective, by being able to answer the questions I asked them,

and also by the work they produced. In lessons 4 and 6, for example,

students were able to give me oral and visual proof that they

understood all about texture. In lesson 6 the pupils and I discussed the

differences between tactile and visual texture, and how else they

might be explored through both drawing and craft. The students gave

me an indication at this stage that they understood, texture could be

explored through any art, craft and design activity.

The questionnaire at the end of this scheme was to further question

student's ability to recognise that all art elements could be explored

using either drawing or craft activities. When the mixed media

painting scheme was complete I gave students the questionnaire to

answer. The questionnaire contained questions that asked students

about their learning of the art elements through the art classroom

activities that they under take from week to week. I wanted the

questionnaire results to be open to any conclusion that students might
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come to. I had no premeditated thoughts as to what the out come of

the answers might be. I knew that the students fully understood about

the art elements and how they explored these art elements during each

lesson. As I have already stated, they showed this understanding

through their work, and through the discussions held during each

evaluation at the end of every lesson. The questionnaire could also

prove the second year's ability to recognise that all the art elements

could be explored through any activity. Also I wanted to see how they

thought each art element could best be taught.

Question 1: What do you like about art?

Question 2: Do you like drawing?

Question 3: Why?

Question 4: Do you like making objects?

Question 5: Why?

The first five questions in the questionnaire were to simply get an idea

ofhow students see art, craft and design, and what they thought about

drawing and craft activities. I wanted students to be completely

honest with me during their answering of the questionnaire, so I gave

them an opportunity to state their likes and dislikes before answering

the remaining questions.
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66% of the pupils expressed that they like craft activities in their

answer to question 1. 25% of the pupils stated that they found

drawing activities "relaxing". The others said they liked art classes

because, "It's fun and interesting", "You can work and talk at the

same time". Question gave me an idea ofwhich particular activities

the students really enjoyed, and it gave students the opportunity to say

1

what ever it was that they thought about art as a subject.

The answers for questions 2,3,4 and 5 turned out to be very interesting

indeed. When asked the students to discuss drawing, 75%

pupils mentioned some of the art elements when they gave their

reasons for liking drawing. Two pupils stated that they found any

drawing activities to be, "boring", and "hard". Two pupils mentioned

the art elements in their answers to questions 4 and 5. The other pupils

stated that craft activities were, "fun and creative". Already pupils

were setting a pattern in their answers, giving a general outlook as to

I

which activities they associate the art elements and their exploration.

Questions 8,9,10 and 11 asked students to discuss the necessary skills

needed to be able to draw or make any object.
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Question 8: Do you think one has to learn how to draw?

Question 9: Why?

Question 10: Do you think one has to learn how to make objects in

art?

Question 11: Why?

The answers given to the following questions showed pupils definite

beliefs that craft activities needed to be taught as skill based activities

and drawing skills were something one either had or did not have.

91% of the second year group believed that craft making skills don't

need to be taught. One pupil explained why, "I don't think one has to

learn how to make objects, anyone can make objects, they mightn't be

very good at it but they can achieve what they want to achieve". The

remaining 8% explained that craft activities need to be taught as, "you

have to learn how to sew, and manipulate found objects"

58% of the class stated that drawing skills was something one had or

simply did not, the reasons given to explain this were, "I think

drawing comes naturally", "You are either good at drawing or you

aren't". The remaining 42% explained that drawing skills do indeed

need to be taught. The most interesting discovery I made while I

examined these answers was that every pupil who agreed that drawing
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needed to be taught as a skill mentioned the art elements in their

answer. "One has to learn how to get proportions right, and learn how

to apply shading right", "One has to learn about the art elements in

order to be able to draw properly."

Question 6: In which art lessons did you learn about art elements? E.g.

Line, Shape, Form and Texture.

This was the most important question in my questionnaire. It was

through answering this question the second year group could tell me

in which classes they had learned about the art elements. 16 pupils

out of the 24 stated that they learned all about the art elements through

drawing classes alone. The remaining 8 pupils stated that they learned

about the art elements through both drawing and craft activities.

No pupil believed that they explored the art elements through craft

activities.
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Conclusion

I discussed the questionnaire sometime after the pupils handed up

their answers. The class and I discussed the art elements that they had

explored in the lessons when they manipulated found objects, and also

during a clay-modelling scheme that they were completing with the

other art teacher at the time. The students expressed their opinions to

me, explaining that they found any drawing activity to be academic

and the "hard" part of their art classes. We discussed the possibilities

of exploring the art elements through all art, craft and design

activities. I asked the class how we could explore line, and as

expected they all said, "through drawing". I asked the class that ifwe

could only explore the art elements through craft based activities, how

then would they explore line. It took a while before any of the pupils

suggested anything. Finally one girl suggested the possibility of

drawing with thread.

I believe it is imperative that art teachers do not limit the ways in

which pupils can explore the art elements, as this can limit the use of a

pupil's imagination and discourage pupils creative explorative needs.
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Drawing and craft activities can be both used to explore all the art

elements and the principles of design. I think that this should be

emphasised and re-emphasised throughout every scheme taught.

In a teachers evaluation at the end of every class, the question, "How

else could this art element be explored?", should be asked. I believe it

so important that pupils be encouraged to think of other ways in which

to solve problems or means of exploration in art class, as it is crucial

that they learn not to categorise the art elements and how they can

explore them.

Keeping an open mind is important to have when approaching

problem solving or when leaning about any subject. Without

encouraging this approach to any subject pupils could limit their

ability to creatively explore any given theme or subject.



td



3SIN
G
ER

ey
aH

L
Inogy

N
ew

s
N
a

aid
BN

O
SSH

H
IN
M

N
y}

AIVN
Q
U
BEN

D
40

9°O
AL

SIACN
N
Y

LH
D
H
y

-- _ a+ - a -

se
fit

Both
ear
a

Sah ae4

cer}
«s

Bria
dee

ss

PS
Re

i:

ab
Ae:Craft
is

Se
Eom Fz:

aN

Fe Es

big

Be
rE

Drawing
yr

ae

ae

10 15 20)





IN

4]

FOOTNOTES

Alan Swann, Graphic Design School1

(London: HarperCollins Publishers Ltd., 1991) p.10.

Alan Swann, Graphic Design School

(London: HarperCollins Publishers Ltd.,1991) p.34.

Maureen Roache, Art, Craft, Design.3

(Dublin, Artwork Gill andMacmillan, 1993) p.66.

Maureen Roache, Art, Craft .Design.4

(Dublin, Artwork Gill andMacmillan, 1993)..p.17.

Steiner and Co, Graphis no.157.5

(Berlin, Basel and St. Gallen, 1983) p.443.

Laura Chapman, A World of Images.6

(New York, Davis Publications, 1992) p.161.





42

APPENDIX 1.





\ \

Codse Dantes Qey Goeycrase .

\ \e Rage's ancl SIOPUNH, Thurs \dlse
Le esiqnung doy, sukURS.
Yes .

Becarse ¥ 1S Plana oul J canbe Venseal-

UNG, \k
Weve

ARS nok wn Rah) Mood
|

:ce ver Lone, ak geod, work hos .

Lured & wile omdhung,Ina ARaw sy OSs .

Torna and Shaduy, .

es
De ron, acl FABRE Hoel GOS ant ond
{ra hading Tora orrec,
Oo
ecanse Wank ck os a alah \nak omes nakeat
and can't Ye Yoxay .

We have to naw whak eed aweWe

Yo. Xo krow whol \o HAQWe +

spoce 1S Hot Vo haxe a bods ws the

war PB OoAnon .

te

VK.
gosdive



fa maka okied yoo Pave lo lenew bow ke
use tha nokerals eug used, Yoo MUSY
Latovs hak aggsns shan yoo "skicke thangs

\AQ~

On.
The \ ensued mash m Was
O See hos fo

sesign
enact FOR.

\ Wrod Ws peta ge YOO Koon sow' USNC
day, gov cavid ose toed; adn on rung

|

ond eveeatlung, "Thars uns no Lim \e

Yoo eraar ion and whe
'ee

mods WAS
Aon \o NY Woo wvhout Halp RAN QNYONG -

t

'@a
}
i

(2

Wwe



43

APPENDIX 2.





;

Cronieonotons pyr tm Foto,
Ox} aN Love ant Lvconse 2k 2,mn and
~B ripkine, anh A Rorro clam ani

Ar!

XS.
drontina AN Raga

0 an 7500 2Qe
caig Garr er neue woe nae dhikdeant

_fix fans ~~ ank&
KORANss

wrtae conloin
vy ae Odo

AR BONO eine US OO RQer

3h, han
Daur Joan Swedome, re MAQk

uQG Ts oan FRNN QWken.
aela hed® Rink' pooh a

Ro 2Prorrm2 Rovr ter Anewp.
ea Qn, fo Qomaune aren pone thon Banetal

ho

}

I

A



aeVTEEGOSRTFTyuo
anneFONGanhMalle

InN

+

va



44

APPENDIX 3.





Le Fay: Cana
Denrelly.

@ Whar Cite bour arr 6 thot te? no Uke a4
veryHesFu) Suyecrand you Qn chow Now You feel

and pu Gcin on paper Tray weld relax You@\ uke dawg:
3 kee Ww because \ Uke to crow different tgs

from Q ifferet erspechue -cadn time . kee erchun
pecpe and animalste he ake D Capture faungs

~

on paper Is a Oped talent to hawe

G1 ike MCUNG cyecre:
@) Gke YF to tk ata tak f Clay

@na WM ta & shape jor pcre. LO Qc
lk is ara rough :

©). earred aos art ements wn sre beginnung of
Wns teu.

4G) 1 Lecrned @oatir Cempcetricns and oarwe and
CAAIWES hape) ANA FOL

(81 thuse thar beng ade to diay is oretiurg thar
you ase opedal of youre nor: Bur , your Fale wi
ger better Gn You learn Now to do ifferenr +Hunds-

(A As no You ewor Gan ava ao you
Can\h Bar yout wid og beter an F you Warn

YO 7 trunk YoX do pave To learn.
Yos have +0 earn pecan f comenr€e pur a iump

Clay en Cu tobe jand fod emeenn elee o Make
Qa cue

OF
U-hpefeon Would ner nay Wiee

jo sou
:

(2B They rave. tO learn a@bour <raper, Coupceyrnns

\

(

IN

SPO
(30 they rave tO tearn de ampgen UC to wake 1



moster soe anoer +o mdd jand reek teane
uc only Fer toc log foure eck using W Keele @

Ur ws Ary UpFish ras aan sre bos
iC cules

(4) owed Wen we easnted; our UPA WOO, BERT Ain
ckeyane +0 sow BW +e cdd and warm Colaus: e

| p(eSfare 0 parr people Grd anmuls ,becane |

lee all 4re_ cclauS ard the textwe ard
aCe You d@ Use para

on
nase tO licerchy

0
\

\\

omethin Ou coun ur, And ave +rat-Sone)
ogre



45

APPENDIX 4.



' |¥



Cole
Meg Queshroneiire. Cor VV. Fahoy IG I he

Qult| "Uke ark ecamse ile iforenk tenary der lase

becouse you dark
have. fers bock® lek ngé at He bme,

n ork is i t

vg) "thal
sot of werk 9Lore bo Or

/
So anu

Qu 2 Leve. 2 be, \bs les ol hoyi ene hele

OU

ark -clasees. IG was ageed
dra

and | AMKtrealy ir tum ent 60 geek ell

Shoe
Arawerlak

Dus.3} | made ebk acts clas
\

Ue class dad prethy well Te, were ol
very rtalale.

dL Sigreal a, heuse7

@ Outil karned abou te acc ements In a raving ancl

ketching class ere we just kelebed Unes ard cho es,
Qxuw5 Nn out lad deme Wink eprelnbe Leona obeuk

e pepes ork He dork dawdeny pets of 6.
ebyecks are net deb Les on te

page Usy hore be
ave hepe exd definaen. rade ofund' Ke djecktens Heese Helib has dept, ond real rearing .

\\

© Gab |\eo, de Mik ncbes be Jeon her bo dims bik.
uemednes you. dork bere to be tat hillal ok drosing

nas. Sone
mweles oars le lewily so I.

ou
@ a geek reugy eens nary

ee)

Qu.7Ao. \ dent Wale ore los bo lee hero bo rake dyecksan make ebecls Tey ighlnkbe very geodok'
Ra tar CLOAR Or

\

nel

Cre cen 1

leanedbt

BiB One hes le leam be art lemeaks aqreurd idclle -~
rind, back gonna ee. be ents

fore 9 webeea

® aud. demo
elly

knoe bale ore bas bo awn in oder & be able
be woke apjec

Rue )
en eingtic dou egebables end Purl cere® Set ord pared on KIS paper beubble- weap



ok athenubel abe \c- os
eh

wei}
o&

slidd en meabertals ich QuéUywire. MeESi shit Male pheayepleoftke1PRom

»
i



46

BIBIOGRAPHY

Chapman, Laura H. A World of Images

New York: Davis Publications, 1992.

Clement, R. The Art Teachers Handbook

Cheltnham: Stanley Thornes Publishers Ltd, 1994.

Roache, Maureen Art, Craft, Design

Dublin: Artwork Gill andMacmillan, 1993

Steiner and co. Graphis no.157

Berlin: Basel and St. Gallen, 1983.

Thistlewood, David Drawing, Research and Development

New York: Longman, 1992



' ®


