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This dissertation is an investigation into the forms and the effects of
bullying including guidelines on how to counteract bullying behaviour
and the implementation of a whole~school policy and a discussion of how
it can combat bullying.

Chapter one is a review of the literature and aims to pin down the
issues surrounding bullying; defining bullying behaviour, recognising
bullies and victims, examining effects of bullying and investigating the
level of response currently being offered and what is required to
effectively combat the problem.

Chapter two is concerned with the planning and implementation of
a whole-school anti-bullying policy. In it I discuss the involvement of
various parties and the role each has to play in the successfulness of the
policy.

In chapter three I discuss the methodology which underpins the
scheme of work undertaken in the teaching practice school, how the work
compliments the curriculum guidelines for art, craft and design at Junior
Certificate level. I also discuss and evaluate the work which resulted from
it.

The final section of the dissertation contains recommendations and
observations concerning the issue of bullying and how it is (or isn’t) being
tackled in our education system, with a particular focus on our second
level schools.

This dissertation presents an initial study of Bullying which would
warrant further research and development.
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INTRODUCTION

Sticks and stones may break my bones
But names can also hurt me.
for cuts and bruises heal in time
But words are ghosts that haunt me.

Bullying takes place in schools more frequently than parents and
teachers realise, this is largely because victims generally suffer in silence
and many forms of bullying are actually very difficult to detect, for
example non-direct forms of bullying where there is little physical
evidence that there is something going on. Left unchecked bullying can
mean untold misery for months and even years on the part of the victim
and can even prove fatal. In more recent times we hear regularly of news
reports where bullying has gone too far and has resulted in the victim
coming to serious harm. Bullying is an utterly devastating experience for
many victims, leaving them mentally, pyschologically and/or physically
damaged, sometimes for life. In the worst case scenarios victims can end
up so despairing that they do themselves serious harm, often resulting in
suicide. Bullying is a social problem. It is the problem of schools,
parents, employers and the community at large, and so it is all these
people who must therefore be involved in taking an active role in
combatting bullying behaviour if it is to be sucessfully beaten.

[ chose the subject of bullying for my dissertation because of a

personal interest in the area. I find it both a very interesting area of study

while at the same time a very frustrating one, that so many children have
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to suffer so extensively and in some cases for such a prolonged period of
time so unnecessarily, through no fault of their own. My interest also
stems from having myself being bullied at various times throughout my
education at primary and post-primary level and not even realising at the
time that I had the right to consider myself bullied because there was no
direct physical contact.

There is a great deal of ignorance surrounding the area of bullying,
it’s many forms and manifestations. Anyone directly involved with young
people will be acutely aware of the extent of the problem, it is at the next
level that we need to make radical changes in how it is looked on and the
attitudes held towards how it should be tackled. School boards,
educational committees, public representatives and others in positions of
power and influence must be made more aware of the problem and must
begin to take it seriously rather than passing it off as an unfortunate
childhood experience. Bullying is not just confined to young people or to
the schoolyard, new research by Mona O’Moore suggests that it is now
also a substantial problem in the workplace; surely a direct result of such
behaviour going unchecked in the young person. Undesirable anti-social
behaviour such as bullying must be eliminated in the formative years,
during childhood, if we are to hope that this problem can be controlled.
This means an active initiative on the part of all concerned, not just

individual teachers or parents.
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It is crucial that all schools have an anti-bullying policy or document of
some kind which establishes where they stand on the subject. Parents and

students must be aware of such a policy.






CHAPTER 1
BULLYING:
A REVIEW OF THE LITERATURE

Defining Bullying Behaviour

All children, regardless of any other factors be they social, racial,
religious or economic, have the right to be happy and safe. They
therefore have the right not to be bullied or abused in any way. Valerie
Besag states that bullying is in fact a form of abuse, child-to child abuse,
and that as abuse it can be a very damaging experience, traumatic at the
least for a child of any age to cope with. 1 Unfortunately it is a sad fact
that in today’s ‘modern’ society that as many as one in ten schoolchildren
at primary level are exposed to frequent bullying and one in three to
occasional bullying. There were no statistics (from her nation-wide study
on bullying) yet available to Mona O’Moore when she wrote the preface
to Vivette O’Donnell’s Bullying, a resource guide for parents and
teachers, but early indications at the time of press were that at post-
primary level 92,811 out of 348,927 pupils (27%) were involved in
bully/victim problems. :

Sonia Sharp and Peter Smith define bullying behaviour as follows:
Bullying is a form of aggressive behaviour which is usually
harmful and deliberate; it is often persistent, sometimes continuing
for weeks, months or even years.

Bullying can take many forms, it can be:

physical .... hitting, kicking, taking or damaging belongings,

verbal ....... name-calling, insulting, repeated teasing, racist
remarks,
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indirect ..... spreading nasty rumours, excluding someone from

social groups. 3

Dan Olweus identifies the situation of a child being bullied or
victimised as ‘when he or she is exposed, repeatedly and over time, to
negative actions on the part of one or more other students’. «+ Olweus
goes on to describe a negative action as being when an individual
purposely, either inflicts or tries to inflict, injury or pain on another. He
repeats the view of Sharp and Smith that negative actions are not jJust
those acted out, for example if somebody hits, pushes, kicks, pinches or
restrains another ~ by physical contact; they can also be carried out by
words, he gives examples such as threatening, taunting, teasing and
calling names. Olweus states how negative actions can also be carried out
without the use of words or actions, for example making faces or
‘throwing looks’ or by leaving someone out of a social group. Olweus
makes a point of the importance of distinguishing between direct and
indirect bullying, direct bullying being where there are relatively open
attacks made on the victim and indirect bullying being where the victim is
isolated by the bully or bullies, i.e. being left out of the group. This
indirect form of bullying is normally less visible than direct bullying,
which involves physical contact, the signs of which can usually be
identified, and so it is important that teachers be aware of and on the
look-~out for it. s

Eric Jones, who describes the bully as ‘someone who is responsible
for premeditated, continuous, malicious and belittling tyranny’ and the

victim as being ‘on the receiving end, repeatedly, defencelessly and
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typically without a champion, e suggests that in some cases bullying
might be avoided if the opportunity were not there for it to occur.
He advises that teachers should be patrolling school grounds and
corridors, keeping a vigilant eye out for any problems on a small scale lest
they ignore or miss a situation and have to pay a price in hours later on,
trying to sort out what happened ‘when bullies stalked the quiet corners
of the playground’. = Unfortunately it is the victim who pays the highest
price in the majority of situations; loss of self worth, self esteem and self
confidence; the ultimate price to pay for an education. Jones warns one to
allow ‘no-go areas’ in the school grounds to develop at ones peril. Linda
Frost lists slightly different examples to the others as to what she would
consider involve bullying behaviour ~ which she describes as being ‘not
only physical but verbal, or conveyed purely through body language, or
by isolating a victim by influencing the rest of the peer group’.

- following someone, or giving menacing stares

- swearing, bearing malice and ‘getting even’

~ rubbishing other children’s work

~ wilful destruction of someone else’s work or property

~ stealing .. valued possessions, packed lunches etc.

~ intimidation and extortion

- physical violence

~ mental cruelty s

The problem of bullying has only quite recently, as in over the last
few years, been recognised as such (a problem). Andrew Mellor found
that the report written on Scottish Schools in 1977 (The Pack Report on
Truancy & Indiscipline) referred to bullying as a form of indiscipline and

made no further comment on the subject. There was some, though not

much, progress made regarding the situation of recognising the problem
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by the time the Elton Report on discipline in schools in England & Wales
was published in 1989; in this case three paragraphs were devoted to the
matter, ‘not much progress in twelve years’ writes Mellor. o

The situation of recognising the problem and dealing with it is
much more advanced in Scandinavia. The Norwegians began to be
concerned about the issue of bullying in the early 1970’s and there has
been a strong, government-funded anti-bullying campaign since that
time, including extensive research, studies and an educative programme
providing information for parents and teachers to help combat the
problem. Contrast this level of concern to the situation here at home or
even to that of our neighbours in Britain, Scotland and Wales.

The situation however has improved somewhat and there have been
a number of anti-bullying initiatives developed in more recent times, and
there is a generally higher level of awareness of the problem among
parents and teachers. A number of source books written exclusively for
the Irish situation have been published in the past few years, authors such
as Vivette O’ Donnell and Brendan Byrne being to the forefront of these.

John Pearce writes with more optimism than other writers on the
subject, his view is that the situation is not beyond repair, that there is
much we can do , perhaps not to alleviate the problem altogether but to at
least prevent some cases from happening and help those caught in
bullying situations. ‘Although bullying is a serious matter with a poor
prognosis, there is a lot that can be done to stop it provided that it is taken
seriously and that there is agreed and concentrated action involving

parents, teachers and children’. 10 1t is vital that we do not adopt the
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outlook of previous generations, when it was a generally accepted fact
that there would always be bullies and victims and that it was inevitable
that some children would have to go through it, for them it would be part
of growing up. This passive reaction simply facilitates the situation,
allowing it to escalate further.

Bullying is just one of the many ways in which aggression manifests
itself. The attitude we hold towards bullying sets a standard for a certain
level of aggression which is generally considered acceptable in our
society. Bullies share many issues with other forms of violence such as
vandalism and hooliganism. There are, as I have illustrated from quoting
various writers on the subject, many different definitions of what bullying
behaviour is, but we can establish a number of common elements which
present themselves in some form or other in almost all cases of bullying:
the deliberate use of aggression, an unequal power relationship between
bully and victim and the causing of physical pain and /or emotional

distress.

The Effects of Bullying Behaviour

Bullying behaviour can affect pupils in a number of ways. When
pupils are being bullied their lives are made miserable. They may suffer
injury. They may be unhappy about coming to school. Over time, they
are likely to loose self-confidence and self-esteem.

This unhappiness is likely to affect their concentration and learning,.

Some children may experience stress-related symptoms: stomach
aches and headaches; nightmares or anxiety attacks.
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Some children will avoid being bullied by not going to school.

Some children may even become afraid to leave the safety of their

own home. In secondary schools, pupils may be making subject

choices because they want to avoid particular individuals rather

than being interested in or successful at that subject.

In the long term, persistently bullied pupils are more likely to

become depressed adults.

Pupils who are persistently involved in bullying others are much

more likely as young adults to be convicted of anti~-social behaviour

offences. 1

For most pupils bullying occurs in and around the school, the
playground being the most common location. Olweus also shares this
view, stating that he disagrees with the assumption that bullying takes
place chiefly on the way to/from school. His studies carried out in
Norway and Sweden disprove this notion; ‘there were almost twice (in
secondary, three times) as many students who were bullied at school as on
the way to and from school. The school is without doubt where most of
the bullying occurs’. 12 Girls tend to use indirect bullying more than
divect bullying, they also tend to bully in groups. ‘Girls often use more
subtle and indirect ways of harassment such as slandering, spreading of
rumours and manipulation of friends’. 15 Boys are more likely to use
more direct, physical forms of bullying. ‘Harassment with non-physical
means (words, gestures, etc.) is the most common form of bullying among
both boys and girls’. 1+ Usually the pupil or pupils involved in bullying
are in the same class or year as the pupil being bullied. Most pupils will
experience some sort of bullying during their school lives but some pupils
are more at risk of being bullied, for example children who don’t have

close friends in school and are often on their own. ‘Bullying can be

carried out by a single individual -~ the bully ~ or by a group. In the
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context of school bullying, the target has usually been a single student’. 1s

Michele Elliot gives the following list as possible signs that a child is being

bullied:

be frightened of walking to or from school

be unwilling to go to school and make continual excuses to avoid
going

beg to be driven to school

change their route to school every day

begin doing poorly in their schoolwork

regularly have clothes or books or schoolwork torn or destroyed
come home starving (because dinner money was taken)

become withdrawn

start stammering

start acting out or hitting other children (as a reaction to being
bullied by those children or others)

stop eating or become obsessively clean (as a reaction to being
called “fatty’ or ‘dirty’)

develop stomach and headaches due to stress

attempt suicide

cry themselves to sleep

begin wetting the bed

have nightmares and call out things like, ‘leave me alone’
have unexplained bruises, scratches, cuts

have their possessions ‘g0 missing’

ask for money or begin stealing money (to pay the bully)
continually ‘lose’ their pocket money

refuse to say what’s wrong

glve improbable excuses to explain any of the above 16

Linda Frost had carried out extensive research in the school where

she was working at the time years before writing the article in Bullying

edited by Michele Elliot (chapter 4; A Primary School Approach ~ what

can be done about the bully?). The information was gathered during the

first two weeks after the new students (first years) had started school.

Only 5% felt that they had never been bullied. Over half felt that they had
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been bullied in their first two weeks. The children were also asked to
identify, in confidence, children they believed to be very bad bullies.

Though it may seem a sexist generalisation, it was the finding of the
author that girl bullies often resort to mental cruelty, whereas boy bullies
are more often more physical. This correlates to the findings of others
regarding the use of direct and in-~direct forms of bullying by both sexes.
She found it interesting that there was a small number of children who
claimed they had never been bullied. The author states that these children
were not bullies and describes them thus; children whose demeanour,
behaviour and attitude exempted them from this kind of interaction. The
author nicknamed this group the ‘sages’, because she found they were
usually intelligent, non-contentious, seen as fair and generally held in
high respect by their peer group.

Another group she called the ‘outsiders’. These children had some
common traits with the sages, but were mainly children who ‘didn’t need
anyone’, and they mostly remained uninvolved in the group dynamics,
they tended to do their own thing, quite independently of others and had
little effect on their peers, either positively or negatively.

Another group she named the ‘victims’. Often these were children
of low prestige (little value) in the group. They were often seen as misfits,
either for reasons of appearance, lack of friends or other trivial reasons.
The basic problem identified by the author was one of body language, she
says that these children seemed to almost invite bullying. They had low

self-esteem, and didn’t tell if bullied.
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The next group to emerge were the bullies. The author writes of
how it was often physically impossible to pick them out - they weren’t
necessarily the biggest or strongest. They had no clearly defined ranking
in the peer group order. Some were respected but feared, some had
physical or other skills which were admired. One group were outcasts
who only managed to keep friends by threats and were socially isolated.
Often, like their victims, they suffered from low self-esteem. Frost was
surprised at one of the groups of children identified as bullies; the
behaviour they showed to adults was totally the opposite of that they
showed to peers. They gave the impression of being class leaders - the
most popular child in the class. In effect their dominance was accepted
and the response of the other pupils was to appease or ‘keep on the right
side of them’. 17

All of the work I have read on the subject of bullying identifies
different factors and symptoms associated with bullying, but all authors
are of one voice regarding the role of the school in the campaign against
bullying. The school has an important part to play in matters of
prevention and awareness raising. All stress the importance of school
involvement and the importance of each school having a clear, well-
publicised anti-bullying policy. All members of staff, teaching and non-
teaching positions, the students and parents should be fully aware of the
school’s position on bullying behaviour, what steps are taken in the event
of bullying taking place, what happens to the bully and the victim and
what preventative measures are taken within the school. Such attitudes

should be an integral part of the school ethos and teachers and pupils
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should strive to perpetrate this attitude in their behaviour and that which

they will either accept or deem unacceptable from others.

Preventative Measures

In chapter two I will discuss in detail the development and
implementation of a whole school policy and examine what schools can
do about the problem of bullying. In order to develop a whole-school
policy on bullying, it is necessary to research the subject thoroughly, to
look into the myths and establish (if they can be established) the facts
concerning why some children become bullies, and indeed why some
become victims of bullying behaviour. A school policy should be a positive
approach against bullying, addressing issues of both prevention and
reaction. Pupils should receive their education in a safe, caring
environment, free from fear and intimidation.

Before establishing an anti-bullying policy (a school atmosphere of
zero tolerance) in the school we need to first look at what we know about
the bully and the victim; psychologically and physically there isn’t a ‘type’
of person who is a bully or likewise who is a victim.

As I have already stated, the problem of bullying has only recently
been acknowledged as a problem and so because of this, apart from that
carried out by the Scandinavians, little research has been carried out and
therefore we actually know very little concerning the ‘causes’ or even if
any concrete ones can be identified. Dan Olweus addresses the issue of
where bullying behaviour originates; why do some children become

bullies? Olweus poses the question: is bullying a result of competition at
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school? 1t is not an uncommon belief that bullying behaviour is a
consequence of competition for good marks at school, and I would like to
voice my views regarding what I consider to be a grave mis-conception. I
vehemently, on the grounds of my own personal experience (as I have not
undertaken any studies in this area myself), oppose this view and would
be more inclined to agree with those of the opinion that aggressive
behaviour on the part of the bully towards his/her peers is a reaction to
frustrations and failures either at school or in some other aspect of their
life. Even though research presented by Olweus in 1978 disproves this
notion, I find this explanation of such unwarranted, unprovoked, cruel
and extremely damaging behaviour easier to accept than other possible
explanations because it was something I went through on and off at
various times in my school years, and as a victim I think the hardest thing
to understand is why this person/these people are subjecting you to this
torturous ordeal. In any case we are still no nearer to a concrete reason
for explaining bullying behaviour as possible explanations and theories
that have been put forward do not hold true for all cases of bullying, each
case having it’s own factors, every situation being different. According to
research carried out by Olweus, both bullies and victims appear to earn
lower-than-average marks, 1s another point upon which I disagree with
Olweus, proven by research though it may be, it does not hold true for my
case, nor other cases I know of, on this point I believe Olweus’ research is
dated as there is no support for the claim that lower grades are a cause of
aggressive behaviour. Vivette O’Donnell also addresses the issue of bullies

and achievement and writes of ‘a common belief that all bullies are low
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achievers’ with which she disagrees, acknowledging that of course some
bullies are low achievers but that there are also those who are “op of their
class, admired and successful’. 19 O’Donnell relates achievement and
bullying quite closely, she believes that ‘achievement can affect the form
which bullying can take, and the effects of bullying can be associated with
levels of achievement’. 20 Olweus poses the question of what condition(s)
create aggressive children. He suggests that child-rearing methods and
other conditions during childhood affect behaviour. Olweus identifies
four factors; based mostly on research carried out on boys. 21

1. The basic emotional attitude of the parents (in particular that of
the ‘primary care-taker’ usually, though not always, the mother),
towards the boy is important, especially the emotional attitude
when the child is young.

A negative basic attitude on the part of the parents, characterised by
lack of warmth and involvement, increases the chances of the boy
becoming aggressive/hostile towards others later on.

2. How permissive the primary care-taker has been, i.e. if they
have allowed aggressive behaviour on the part of the child, not
correcting him, ‘letting him away with bad behaviour’.

3. The child’s level of aggression can be raised by the parent’s use
of ‘power-assertive’ child-rearing methods such as physical
punishment and violent outbursts. Olweus comments on the phrase
‘violence begets violence’. He also warns that physical punishment
should not be used, but that clear limits and certain rules should be
set down.

4. The natural temperament of the child. Some children are more
placid than others, likewise some are more domineering and this
affects their development of an aggressive reaction pattern. 2.

Linda Frost observes that we all develop quite haphazardly and that
chance has a lot to do with who our role-models are and therefore in
determining how we turn out. Ideally we would all develop the traits,

qualities and personalities of the aforementioned sages! According to

Frost, everyone can choose which qualities to develop, although she does
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recognise that some people are blessed with particular traits, such as
greater intelligence or a more robust physical strength than others. 23
Vivette O’Donnell identifies that bullying is also related to the child’s
perceptions of what is due to him/her, his/her feelings about being, for
example, deprived, hurt, humiliated, resentful, jealous or angry. These
feelings can result in bullying behaviour and victim behaviour. What the
child thinks or believes also contributes to under-achieving. To achieve
you need to have confidence and motivation; motivation comes from
interest and incentives. O’Donnell believes, and I agree with her on this
point, that high-achievers and low achievers and those in the middle can
be bullies or victims. 24

As well as developing a whole-school policy which incorporates
educating the students, holding drama and role-play sessions and
discussions etc. to address the issue of bullying we also need to address the
problem between the individuals involved in a particular case of bullying.
‘Victims need to be reassured that they are not alone and that it could
happen to anyone. Also bul’lying can not be cured just by treating the
victims ”. 25 Victims of bullying need to be made to feel strong, even if
initially that strength is coming from others who are supporting them.
The problems of the bullies themselves also need to be addressed. Eric
Jones advises teachers to talk with their students and discuss the issue of
bullying with them when they arrive at school. 26 Not every student is
happy at school, their individual reasons for their unhappiness vary, for
some the reason can be either a major or minor event which has

happened to them, for others it may be that school is not working for
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them. Effective teaching is of major importance to the child feeling
comfortable in school; in other words, how appropriate the curriculum is
and how that curriculum is delivered to the student(s) is very influential
in terms of how the child feels about school.

As well as a well-planned and well taught curriculum, school rules
and expectations should be clearly set out and also schools should be
consistent concerning these areas as they all combine to provide a
coherent education. Pupils need to know what is expected of them, both
academically and in terms of their behaviour. Uncertainty is an
important factor among the many causes of stress. Levels of stress among
our school-going population is a serious problem, and so it needs to be
taken seriously. As a society we are experiencing higher levels of stress, in
all roles and all walks of life, than in previous generations. So, generally
stress levels are up, but it is the extent to which they are up among our
youngsters which is alarming, suicide rates among fifteen to twenty year-
olds are rocketing. It is a known fact that bullying causes stress and also
that prolonged stress causes considerable damage. A detailed study on
stress carried out by Sharp and Thompson in 1992 revealed that what
teachers think student find stressful and what the students actually
identified as stressful differed greatly. Among the list of aspects which

they found stressful, students mentioned (in no particular order):

death of a close family member
illness of a family member
personal illness or injury

poor relationship with a teacher
arguments within the family
uninteresting lessons
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o arguing with friends

® ecxaminations

being told off by the teacher/being in trouble
difficulty with schoolwork 27

As you can see more than half of these factors are directly related to
school. Bullies themselves often experience stress at home or failure at
home, they sometimes suffer from emotional problems and “eel a need to
assert themselves in some way over their peers’. 2s So, one can see the
importance of raising an awareness about the subject of bullying, studies
indicate that pupils seem to respond well to discussions and basically

being involved in the issues concerning the school.

Curriculum work on bullying can:

e raise the student’s awareness of bullying behaviour

e challenge their attitudes, question their opinions and ideas about
bullying behaviour

® encourage support for and understanding towards those students

among them who are victims of bullying

On the topic of rights and responsibility, we all have basic rights; the
right to life, liberty and the pursuit of happiness. Some children remain
‘in the pursuit’ of that happiness for a lot of their school-days because of

the actions of another (or other) individuals.
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In terms of bullying, responsibility and apportioning blame , we
must take preventative measures in the hope of avoiding such upsetting
conditions for some of our children. We must try not to allow the ‘bully’
to develop into just that. We must try to combat the effects of poor
upbringing and bad self-esteem which we know can lead to bullying.
Perhaps there will always be those who bully and likewise those who are
bullied and little can be done to change this, but we owe it to our children
to try until there is nothing left to try and resist in the same way we
valiantly fight off all of today’s evils; for their sake, and give them their
right to a safe and happy childhood, free from fear, worry, pain and many

unnecessary tears.
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CHAPTER 2

SCHOOL POLICY ON BULLYING

The school plays a very important part in helping children involved
in bullying. The primary concern of a school, in the education of
students, must be for their general well-being and happiness. In order to
ensure this they must take the necessary steps to make sure that there is
little or no opportunity for bullying to occur in their school. I have
already established the adverse effects of bullying on both the academic
and emotional aspects of the child's development and in this chapter I
will discuss how an anti-bullying policy can aid schools in the provision
of the safe environment required by students; safe from the emotional
and physical distress caused by bullying.

The anti-bullying policy operates on reducing incidents of bullying
by removing the opportunity for bullying to occur in the first instance
and by providing support for those involved. The idea behind the policy
being that prevention is always better than cure, the policy aims to tackle
the problem at its roots, questioning current attitudes held and behaviour
which is considered acceptable. It sets out to challenge and to change
our outlook on the issue of bullying and to develop a zero-tolerance for
bullying behaviour. Bullying is not a fact of life or something children
have to go through. It doesn't make them more resilient to life
experiences, nor make them 'better people'. It is time to throw away
long-held misconceptions such as these and to face the facts; bullying
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does happen, but it does not have to happen.
Schools must take a stand and take an active part in the prevention of
bullying, if we are not involved in preventing the problem then we are

part of the problem.

Devising a whole-school anti~bullying policy.

As previously mentioned, a whole-school policy must be central to
any efforts to tackle the problem of bullying in schools. The anti-bullying
policy provides a framework for intervention and prevention. The policy
is a document which states clearly the intention of the school authorities,
so that all involved from staff (both teaching and administerial) to
students and parents are aware of the attitude held in relation to bullying,
i.e. that it is behaviour which will not be tolerated. It should also include
guidelines as to how it will be discouraged and in the event of it's
occurrence how it should best be dealt with . In other words the policy is
a statement of intent which guides action and organisation within the
school. 't establishes a clear and defined set of agreed aims which
provide pupils, staff and parents with a sense of direction and an
understanding of the commitment of the school to do something about
bullying behaviour.'

The anti-bullying policy of a school should be an extension of
existing school policies, for example behaviour and equal opportunities

policy. The policy and the attitudes which lie behind it play an active part
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in aiding staff to be consistent in their approach to bullying behaviour,
which in turn promotes anti-bullying values within the school.
The most effective preventative measure a school can employ is
perhaps for all staff members and the local education authority to

establish clearly that bullying in school, in any form, will not be
tolerated and, indeed, will be dealt with firmly. -

Implementing the policy

The policy can be implemented in a number of ways, and at a
number of levels. Indeed if attitudes and behaviour are to be changed
successfully it is vital that the problem is addressed in all areas of the
school system. There has to be an all encompassing and concentrated
effort made by all involved. The strong commitment to tackling bullying
must come from the highest levels in the school administration; the
principal, the board of managers, governing body. | Policy and attitudes
are filtered down through the teaching staff, other school staff and
parents, these people have the role of spreading and implementing the
policy on the ground. The students are the individuals who are targeted
by the policy, and in successful situations, those who benefit greatest.

Once the policy has been implemented should almost immediately
begin to affect the situation, though the changes may be slow at first and
not overly obvious, before long there should be a marketable change in
school culture and in the behaviour and the attitudes of staff, pupils and
parents. The implementation of a whole-~school anti-bullying policy
should achieve a higher level of vigilance on the part of teaching staff,

both in the classroom and when supervising play. Staff should be more
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aware of the problem, its many manifestations and varied tell-tale signs.
Incidents which may involve bullying behaviour should be monitored and
followed up, those involving definite cases of bullying should be dealt
with immediately and suitably. In bullying situations staff should employ
a direct, clear and firm approach which focuses on solving the problem,
involving the students in finding a solution rather than humiliating or
intimidating them. Students often benefit greatly from being involved in
finding a solution to their own problem or conflict. Such involvement can
in some cases do much more to alleviate the problem because the students
play an active role in what happens to them, rather than simply being
disciplined or punished in some way, active involvement helps them to
face, discuss and understand the problem, and so they are in a better
position to help themselves and correct their undesirable behaviour.
Students are encouraged to try to resolve conflicts constructively and to
develop positive relationship-building skills.

The curriculum places emphasis on creating a caring community,
where all individuals are valued equally. Pupils learn to work together in
a co-operative manner. Aggressive and destructive behaviour is
discouraged and students learn to respect and appreciate differences and
similarities and to understand how prejudice works. Pupils should feel
more confident to tell a member of staff if they or anyone they know is
being bullied. The policy should aim to develop a zero-tolerance of
bullying among the peer group, so that it is something that they will not
tolerate or allow to happen in their group. Peer approval will be given for

non-aggressive behaviour and unacceptable behaviour such as bullying
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will be met with rejection or challenge. Such unacceptable behaviour
may be rejected in a passive manner, for example by excluding peers
when they behave aggressively; by including pupils being bullied in their
social group; by refusing to partake in bullying behaviour, or pupils make
take a more active part in rejecting bullying behaviour by telling an adult,
by telling the bully to leave the other person alone, by trying to help the
bullied person away from the situation etc. Whatever action is taken the
message sent to the bully is one of disapproval. Pupils who are in a zero-
tolerance atmosphere will generally feel more confident and it will be
more difficult for the bully who is made to feel uncomfortable because
they are breaking group norms. Those pupils who are victims of bullying
are more likely to seek help as they are aware that they will be supported.
Through involvement in the planning and implementation of the policy
parents are aware of the school's attitude to bullying and can support the
school's approach by encouraging co-operative behaviour in the home
while discouraging aggressive behaviour.

A great deal of planning and preparation goes into the development
and implementation of a whole-~school anti-bullying policy. Materials
and resources about bullying are required for the first stage, the planning
and preparation of the policy. Practical considerations such as fitting
training sessions and consultation meetings into the school calendar
require planning. These initial planning meetings take place between all
those involved; many groups need to be consulted: the school principal,
members of the board of management, representatives of the parents

council, members of staff and other individuals from outside the school,
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for example representatives from youth groups, anti-bullying
organisations such as Kidscape etc. who provide invaluable help and
knowledge relating to the problem. The needs and concerns of all
involved are then considered and noted, this establishes the purpose of
the policy and what is intends to tackle. The next step is to consolidate
these ideas, to draft and redraft the policy. While the policy is still in it's
early stages it may require further changes and fine tuning. The policy
should be reviewed regularly, about once a year, and any necessary

adjustments made.

The process of policy development may be devised in terms of five distinct

stages:

awareness raising

consultation

preparation of draft and transition to final policy
communication and implementation
maintenance and review s

The aim of the first stage of the process is to inform people about
bullying and engage them in discussion in order to provide them with
current information relating to bullying, enabling them to make informed
decisions, also to dispel some of the mis-held notions about bullying and
to provide a level of common understanding about what bullying is. An
information pack containing current information on bullying including
data from the school is useful for this stage as the problem is often

dismissed by people who think that it is a problem that 'other schools'
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have. This is a grave misconception, as bullying is a problem in all
schools to some degree, however small.

Areas to be highlighted during awareness training:

® reasons why bullying should be tackled and benefits for school
effectiveness in reducing bullying;

* the effects of bullying behaviour on children's emotional,
physical and psychological health as well as on learning;

* statistics which show general levels of bullying likely in most
schools;

® statistics which show the extent of bullying found in your own
school;

® information about the general nature of bullying, e.g. gender
differences and similarities, types of bullying behaviour, locations
which are high risk, school factors, home factors, contexts which
encourage/discourage bullying behaviour;

® details of the range of preventative and response strategies
available;

o information about what other schools have done. s

Sharp and Smith promote the employment of 'high-quality' training
sessions to inform people about bullying and to motivate them to take
action. During the consultation stage of the procedure various
community groups should be invited to offer their ideas and opinions
about the policy. All school staff, pupils and their parents should also be
involved during this stage. When developing a policy it is beneficial to
consult a wide variety of groups and individuals as the more that are
involved the more support there is for the policy and the more successful
its implementation. A wide variety of groups and individuals provide a
wide and broad range of views, perspectives and requirements. The
establishment of a working party to oversee and co-ordinate the
development of the policy is worth considering, however this working-

party should not replace the broader consultation, it is paramount that a
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strong two-way communication link between the working party and the
wider community exist for the implementation of the policy to be most
effective.

There are various methods and mediums which may be employed to
make local community groups aware of the school's intention to take
action against bullying, for example the use of the school's council,
newsletters etc. can be used to encourage the wider community to get
involved. It should be a priority to get as much support from outside the
school as possible, as only controlling what goes on inside the school
environment cannot have as much impact as a whole community
initiative to challenge behaviour and attitudes can.

It is very important to involve the students as their seal of approval
will very often make or break the policy, they need to be aware of and
understand the measures being taken by the school and be made to feel
that they have an important role in what is happening. The policy will be
much more effective if the students are actively involved; peer pressure is
an extremely powerful force in the fight against bullying. Students will
see so much more than even the most vigilant adult when it comes to
bullying in all its many forms, and as we have already established there
are some very subtle forms of bullying being employed, some forms of
bullying are very difficult to detect and only those involved, the victim
and perhaps a few classmates even know it is happening. Students should
be consulted and kept informed, this can easily be done during tutorials
with year heads. During lessons students can be given time to discuss the

issue, to define what constitutes bullying behaviour and what they think
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the school should do about it. Any such discussion or group work, e.g.
worksheets, questionnaires etc. should place emphasis on the importance

of each individual in relation to reducing bullying.

Preparation of the draft policy and transition from draft to final policy.

Any points which have been raised during the consultation must be
laid out in the form of a draft document. this document is then given to
all those involved during the consultation stage, who in turn comment on
an suggest changes, additions etc. where necessary. As during the
consultation, parents, pupils, non-teaching staff, members of the schools
committees and the teaching staff play an important part and it is vital
that they continue to be involved.

Considerations to bear in mind when devising the policy:

1 The aims of the policy

e What do you want to achieve?
® When do you want to achieve this by?
® Are your aims realistic?

2 A clear definition of bullying behaviour

e What is bullying?
® Are some kinds of bullying worse than others?

* How is bullying different from other kinds of aggressive
behaviour?

* Is there a difference between adults bullying each other and
children bullying each other?

* How do children bully adults? How do adults bully children?

3 Strategies for prevention of bullying

® How can we teach children not to bully?
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How can we encourage co~operative behaviour?

How can we make sure that particularly ‘at risk' groups of pupils
have access to this teaching (e.g. pupils with learning difficulties;
pupils who do not speak or understand English fluently)?

What kinds of anti-bullying attitudes and what values do we
want to promote within the school? How shall we achieve this?

How can teachers and other staff show pupils non-~bullying ways
of resolving conflict?

Reporting bullying

How should pupils report bullying (to whom, when, how)?
How can we make sure this system is manageable by staff?

What should we record?

Who is responsible for co-ordinating the recording system?
How will this information be used?

What action will follow a report of bullying?

How can we check for false allegations?

Responding to bullying

Who should respond (adults, pupils)?

How should they respond immediately?

What follow-up action is required?

Do we need different responses for different kinds of bullying?

How can we support the bullied pupils in a way which will help-
them feel strong and powerful?

How should we differentiate between responses to name-calling
or teasing, and bullying which leads to physical assault?

How shall we know whether or not the bully has stopped?

e What shall we do if the bullying persists?

At what stage should we involve parents? How shall we do this?
What should we record? How will this information be used?

Roles and responsibilities of teachers, non teaching staff, pupils,
parents and governors in implementing the policy

What will this policy look like in practice?

What changes will we have to make to our classroom practice; to
our break and lunch-~time management systems; to our own
behaviour?

How much time and which resources are necessary for this
policy to work? Where shall we find them?
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* Which staff already have specific skills which will help with the
implementation of this policy?

* What specific training needs do other staff and pupils have?

7 Monitoring and evaluating the policy

How shall we know whether the policy is working?
What information do we need?

How shall we collect it?

Who will be involved in doing this?

Who will co~ordinate this process?

What will we do if it is not working? s

Those writing the policy will need to consider how it is worded, the
language used must be suitable for its audience. All members of the
school community need to be able to fully understand the key messages of
the policy. It is rare for the first draft of a policy to meet all the needs and
requirements and it make take several revisions and redrafts before the
policy is finalised. The finished policy must then be communicated and
implemented. This may involve changes in the manner in which the
school is organised, it is recommended that careful consideration is given
to how and when these changes take place. Another factor which should
not be overlooked are the specific training requirements of the staff, these
must be addressed before the policy can be put into practice, without
proper training the staff will be unable to deal with situations which may
arise and the problems which may come to light following the
implementation of the policy. Areas in which staff often require training
in include behaviour management skills; counselling skills; assertiveness
techniques.

The policy can be communicated in any number of ways, some

schools opt for some kind of launch which involves the whole school
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community as well as other groups which were involved in the earlier
stages of planning and development, this is an effective way to show all
involved the fruits of their labour, and to ensure maximum impact,
everyone will know a policy exists and that the school is taking an active
role in the prevention of bullying. Such high profile launches also display
the importance the school places on the anti-bullying policy.

Once the policy has been implemented, there must be close
monitoring of bullying behaviour. Regardless of the existence of a policy,
without careful monitoring; recording of incidents, how they are
responded to and followed up, bullying will not be tackled effectively.
Through the monitoring of incidents, recording what action is taken and
the results of such action, more will be learned about bullying in the
school. There may arise a need to re~examine the policy and how it is put
to practice; some responses may prove more effective than others but over
time, with all school staff actively involved, the system which works best

for the school and it's students will evolve.
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CHAPTER 3

METHODOLOGY

The methodology underpinning the scheme of work undertaken in
the teaching practice school involved research, planning, implementation
and evaluation. Research included visits to the ABC Trinity College,
making contact with agencies whose function is to raise awareness about
bullying, ongoing discussions with the school Principal, Vice-Principal
and year head in relation to the code of behaviour for students. As a
result of the research I planned a programme of art, craft and design
work with the 2nd year group; I ensured that this programme was
integrated with the National Programme for art, craft and design work
for Junior Certificate. Aims and objectives therefore related to the
National Curriculum and to the specific focus of the topic which is
bullying.

The scheme of work proposes the use of art, craft and design as a
means of raising awareness of bullying at a class level. It was my aim to
increase the student’s empathy with victims of bullying and to present
their opinions and understanding of the emotional aspects of bullying
through a self-portrait. The work in the art room involved exploring the
proportions of the face, self-portraiture, basic colour theory and the
employment of specific colour combinations and facial expression to
convey mood. A visit to IMMA to see the exhibition Once Is Too Much (a

collaboration of a number of women and artists displaying opinions
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and attitudes towards domestic violence and especially violence against
women) also formed part of the scheme of lessons. Evaluation of the
project included interaction and discussion with students, the use of a
questionnaire and worksheet. Further discussion involving the Principal,

Vice-Principal, year head and art teacher were also part of the evaluation.

The School

The case study was undertaken at Hartstown Community School
which is in it’s sixth year -~ the first group of leaving certificate students
having sat state exams in June 1997. Hartstown Community School is a
co~educational second level school located in West-Dublin, an area of
high population growth. The school building is situated on ample
grounds incorporating playing pitches, sports facilities and car park.
Hartstown C.S. provides Department of Education courses leading to
Junior and Leaving Certificate examinations. The school also provides
Leaving Certificate Applied, Transition Year (optional) and Community

Education programmes. The following subjects are offered:

Junior Cycle:

A. Core Subjects -~
Irish, English, Maths, History, Geography, Science, French, Religious
Education, Physical Education, Pastoral Care/CSPE (Civic,
Social and Political Education).

B. Optional Subjects ~
Wood Technology, Technical Graphics, Art, Technology, Metal
Technology, Music, Home Economics, Business Studies, German.
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Senior Cycle:

A. Core Subjects -~
Irish, English, Maths, R.E., P.E., Guidance/Pastoral Care.

B. Optional Subjects -~
History, Geography, French, German, Home Economics, Physics,
Biology, Chemistry, Technical Graphics, Construction Studies,
Engineering, Art, Music, Accountancy, Business, Economics.
There are approximately nine hundred students attending the school at

present with an average number of thirty students per class. The year

groups are divided into the following classes:

st Year -~ Bronte, Hardy, Eliot, Dickens, Austen, Conrad, James
2nd Year -~ Conn, Sheelin, Erne, Allen, Mask, Derg, Gara

3rd Year - Boyne, Corrib, Moy, Shannon, Foyle, Avoca, Lagan
Transition Year ~ Rathlin, Blasket
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