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INTRODUCTION

This dissertation is concerned with the integration of support studies into
practical Junior Certificate Projects ; | will refer specifically to utilizing
galleries and museums. | aim to show and prove that the Irish Museum
Of Modern Art in particular, is an establishment worth exploring and
utilizing as a source for support studies.

Chapter one deals with what support studies is and how it fits into the
Junior Certificate Syllabus framework. By looking at this framework and
the Junior Certificate Syllabus we will achieve a greater understanding
in the area of support studies.

Chapter two looks at what a museum is and the importance of bringing
students to a museum. | will also discuss what a museum / gallery has
to offer in terms of worksheets and educational officers.

Chapter three looks at the Irish Museum Of Modern Art as an
educational resource and entails an account of the scheme itself, in
which | used the Andy Warhol exhibition as a support study.

Chapter four examines the stages involved in organising a visit to IMMA
from preliminary preparation through the visit and follow up work in the
classroom.

Chapter five deals with my own personal evaluation and conclusion,

which are summed up in this short chapter.

Vi






CHAPTER ONE

Art, Craft and Design within the Junior Certificate

Syllabus.

The Junior Certificate Art,Craft and Design Course was set
up in 1987 by the National Council for Curriculum and Assessment
(NCCA). The Junior Certificate replaced the Intermediate Certificate and
was first examined in 1992. Like the Intermediate Certificate it is a three
year course although the layout of both differ greatly. The Junior Certificate
is a much more stimulating and exciting approach' to the Art,Craft and
Design Curriculum which makes it more interesting for both the teacher and
student.

it sets out to give a broad understanding of Art,Craft and
Design at different comprehension levels. The programme aims to reinforce
and develop the  educational expierence in terms  of
knowledge,understanding and skill. It also aims at developing the young
persons personal and social confidence and contributes to the moral and
spiritual development of the young person as they develop an open
mindness and respect for the values and beliefs of others.The Junior
Certificate prepares the student to further develop their programme of study
and can prepare them for employment or life outside full time
education.The curriculum should provide a large range of educational

expierences within a helpful and formative environment ;






It should build on the aesthetic and creative, the ethical, the
linguistic, the matematical, the physical, the scientific and
technological, the social, environment and political and the

spiritual domains ( 1).

A closer look at the Junior Certificate Course.

The Syllabus is designed to ensure a good balance between
expierencing, making and understanding. Art, Craft and Design is seen
through Drawing, 2D and 3D and they are treated individually using
Support Studies to back up their learning expierences. The course is
composed of a core syllabus and a number of optional studies. The student
can select from a variety of thirtyone options , ranging from Animation to
Weaving. The choice of options is so diverse that the teacher must have
the skill to teach the majority of these options and the school itself must
provide the resources and facilities needed.

The Intermediate Certificate was the recognised examination
previous to the Junior Certificate and students were examined in three
areas - imaginative composition, still life and design.The Intermediate
Certificate course placed great emphasise on the end product and
assessment involved an examination on a specfic day. This was a very
restricting and limiting system. However, the Junior Certificate level
students work in an assessment based situation in which they are required

to apply the skills that they have developed over a three year cycle to






various art, craft and design tasks. This project - based system puts more
emphasise on the process which enables students to spend a specfic
length of time completing their projects. It examines ongoing work which
can help show the importance of process and then the product. This allows
for full exploration and investigation of a chosen topic and provides a

practical time scale which enabies the student achieve the best resuits.

Support Studies within the Junior Certificate

Course.

The general aim of the Junior Certificate Syllabus is;

to contribute towards the development of ail aspects of the

individual, including aesthic, creative, critical, cultural,

emotional; intellectual, moral, physical, political, social and

spiritual development for personal and family life, for working

life, for living in the community and for leisure. ( 2 ).
The Junior Certificate allows so many different approaches and directions
to be undertaken.One can see a new way of working, developing and
learning which allows the student involved to benefit from this type of
education through Art, Craft and Design. The Junior Certificate emphasises
the importance of aesthetic studies.Realising the importance of aesthetic
which was introduced in the form of Support Studies.

Support Studies adds to the aesthic expierence of a student

and the integration of it into the Junior Certificate art course is essential and






one cannot emphasise it enough.The work of Eilot Eisner and his model of
artistic learning has obviously influenced the decision to include support
studies in the Junior Certificate Art Syllabus.He does not accept the point
that artistic learning is an automatic consequence of maturation.He fully
believes that art education can be facilated through instruction and
direction.He states that ;

artistic learning is not a single type of learning.lt deals with

the development of abilities to create art forms, the

development of powers of aesthetic perception, and the

ability to understand art as a cultural phenomenon.(3 ).
It is important to look closely at Eisner’s three aspects of learning;
(1) The Productive.
(2) The Critical.
(3) The Cultural.
If one looks at the first aspect which is the Productive , it involves technical
elements, that is the actual making skills, techniques and materials.The
Critical aspect deals with the making of judgements and being able to
discuss your work where by the Cultural is seen as the historical
dimension.One must try and get a balance between all three aspects of

learning and the Junior Certificate certainly deals with all three.






Support Studies : Whats it all about ?

The Junior Certificate Syllabus states that support studies

focuses on ;

critical appraisal, history and appreciation of Art, Craft and

Design , and related studies should be organised to form an

integral part of the learning expierence in order that the

student percieves new meanings and new discoveries . (4 ).
Support Studies helps the teacher to illustrate their point about any given
topic and makes the students more critical about their own work.Students
will have a better knowledge of their subject matter if the teacher reinforces
the idea of support studies within the classroom even if it is only a support
studies notebook.There is not enough emphasise on support studies.If the
teacher presents to the students the work of artists either past or present
which relate to the topic they are studying then support studies will give
them a greater insight and understanding about this specfic subject. The
N.C.C.A. has stated that support studies can be related to ;

ideas, movements, working methods, influences, meanings,

impacts, problems encountered and problems solved etc...(5)

and these should be taught as an integral part of each

learning expierence (6 ).
Support Studies are a vital part of the Art, Craft and Design Course.The
process of the project is not only of educatioal value but it is important to

see the final product as not just evidence of sucess or failure but as an






effort and structure that reveals to us valuable information about the way

the idea originated, developed and was realised.

Primary and Secondary Sources.

The Junior Certificate Examination demands that support
studies and primary and secondary sources are fully developed. Primary
sources refers to using original pieces of art work from galleries and
museums or art work by pupils or teachers. Secondary sources however, is
a reproduction of art work like photoes, slides, postcards, prints and so
on.The Junior Certificate prmotes students to begin working from a primary
source and leave the secondary source to back- up the work.

A trip to a museum / gallery is seen as a primary source and
a good form of support study.These places of interest contain wonderful
pieces of work for both teachers and pupils to use.The main reason for
visiting a museum / gallery is for pupils to see for themselves original works
of Art, Craft and Design.Visits must be made for a real purpose and should
focus on only a few pieces and the choice should carefully support and
extend current classroom work in the school. The expierence of art should
be broadened and by seeing an artist’'s finished work through visiting

galleries, museums, workshops etc. is one way of doing this.






FOOTNOTES

(1) Department of Education, National Council for Curriculum
and Assessment “Junior Certificate Art, Craft and Design
Syllabus” ( Dublin:The Stationary Office,1992) p.1.

(2) Ibid.

(3) Eiliot Eisner, Educating Artistic Vision (New York:MacMillan
Pub.,1972) p.66.

(4) Department of Education, National Council for Curriculum
and Assessment “Junior Certificate Art,Craft and Design
guidelines for teachers” (Dublin,The Stationary Office,1992)

p.1.

(5) Ibid.

(6) Ibid.,p.16.






CHAPTER TWO

What is a museum / gallery ?

A museum says the Internatioal Council of Museums is a ;

permanent establishment administered in the public interest,

with a view to conserve, study, exploit by various means and

basically to exhibit, for the pleasure and education of the

public, objects of cultural value. ( 1).
A museum / gallery is one of the best primary sources available to students
who are studying art. Many were built in the nineteenth century and were
designed to educate people about specfic artefacts and exhibits. These
establishments were regarded as " historically valuable instructors "( 2 ) ,
were visitors went to learn. In a museum / gallery one expects that there
will also be possibilities for the visitor not only to learn facts but also to
have expierences we call aesthic. As Hans L. Zetterberg stated ;

Museums were concieved as treasuries of beauty. They

should do for beauty what the central bank did for the wealth

of the nation.The bank kept the deposited wealth safe and

made it availble for investment.In a similar vein, it was argued

that museums should keep the deposited beauty safe and

make it available to artists as inspiration to create new works

of art. (3).






Nowadays , museums and galleries play a vital part in the

community and are generally more active in seeking " collaboration,

consultation and involvement from within their communities "( 4 ).

Why use the museum / gallery as a source ?

The primary purpose and function of a museum / gallery and
its exhibits is to educate.Therefore, these establishments are educational
resources and pupils should be taught how to use them and they should
be encouraged to explore them.

It is very easy for a student to be educated throughout their
school career without leaving their classroom which is very limiting and
restricting for both student and teacher.If | have a personal regret , it is that
my own education was lacking in these such expierences, for | know now
just how much one can acquire from working in this environment. A visit to
a museum, gallery or site can be one of the most exciting and memorable
parts of a person’s education. Therefore, | feel students should be taken
out of the classroom situation and make more use of the educational

resources available.
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The importance of taking students to a museum /

gallery.

In relation to the teacher a lot of work and research is
associated with organising a school trip from permission notes, phonecalls,
preliminary visits to worksheets to actually bringing students out on the
school trip. Teachers have to put together new schemes, learn new skills
and take on additional duties and responsibilities. A teacher could lessen
these presures by following simple procedures by approaching their local
museums / galleries or by actually learning how to use a museum / gallery
to its full potential.

It is important to use the visit to accomplish a well defined
purpose and feed it into the students work rather than developing an
isolated expierence. The art teacher must try create a feeling among the
students that the only way to accomplish the next stage of their project is to
visit a museum / gallery. The visit will be much more purposeful than just
recording an account of the day as students will know in advance what they
are looking for .The visit must be very focused so the student can use the
information gathered to extend current studio work in the school.

Both student and teacher need to adapt to working in a new
environment that is not their classroom. Students like to go on school trips
as they see it as a challenge because they are visiting an unfamiliar

environment. The students are so used to hearing information from the
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teacher they are not used to seeing the actual piece of work in front of
them. Rod Taylor describes a trip as being ;
something that is valuable to them , something which they
can recall with some pleasure and feel that they really have
made some breakthrough in their perception of art works .(5).
A visit to a museum allows students to witness new expierences, and they
have to ;
speak, listen, read, write and learn new vocabulary in order to
cope with the visit and make use of it afterwards. (6 ).
One can refer back to the aims of the Junior Certificate where it reinforces
this particular point and it places an emphaise on students need to develop
a practical vocabulary. This will give the students confidence and increase
their knowledge and understanding.So the visit is of great benefit for
students and it is up to the teacher to make use of this expierence when
they return to the classroom situation. Students now have learned how to ;
develop skills of observation, recording, analysis of recorded
material and the synthesis of the results of analysis.They
alsoneed skills in discussion, speculation based on evidence,
explanation of ideas and arguments, constructing theories,
testing them and modifying them in the light of subsequent
discovery. (7).
Therefore, one can safely say that museums / galleries can provide the
most desirable working environment for this exercise were one can improve

and develop these skills. Increasing numbers of teachers are recognising
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the importance of taking their students out of the classroom and into other
learning environments. Museum / gallery visits are always likely to occur as
a result of the enthusiasm, confidence and expertise of individual teachers.
However, not all of them have the confidence or feel they have the
expertise to take on such a chore while others find the task to demanding.
Nevertheless, | am going to discuss the importance of bringing a class to a
museum / gallery with specfic aims and objectives in mind. This practial
investigation will involve using The Irish Museum Of Modern Art as a

primary source to work from within a scheme.

What a museum / gallery has to offer.

In order to learn from their trip their teacher must use the
museum / gallery to its full potential. Just taking them to the museum is in
itself insufficient as teachers need special skills to set up the visit, allow it
to take place and follow up museum work back in the classroom. Most
museums will do their best to help the teacher use a museum to the best
effect. Museums offer material for the best effect. They offer material for
the use of both teachers and pupils alike, practical guidance such as
opening times, costs, facilities available, site information, guidebooks,

contents lists of galleries. background to the museum and lots more.
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The importance of worksheets.

Museums / galleries offer worksheets and activity sheets for
use during a visit. Prior to any visit to a museum / gallery, the teacher must
talk through with the pupils what they are going to see and build up their
sense of curosity. Students should be introduced to the idea of using
sketchbooks and worksheets. Time spent with just one or two pictures or
objects after a brief walk around a gallery can often prove far more valuable
than trying to look at everything. When one is taking students to visit
museums and galleries to see exhibitions as part of their work, it is
essential to use well designed worksheets in order to help them focus upon
particular works of art and related tasks within a complex exhibition.
Worksheets need to be designed by the teacher specifically for their pupils
and specifically for that visit if they are to be any good. Worksheets should
contain a number of tasks and questions directed to the key facts. They
should not be treated as an end product but must be used to further an
investigation. Worksheets have to stimulate students to observe closely
and to ask questions about what they see and to give the opportunity to
gather the relvant information necessary to answer these questions. One
must avoid anything too simple and worksheets must be well written , well
planned, clear, illustrated, enjoyable yet educational. The worksheet must
get students thinking not just simply reading the labels and filling in blanks.

One must remember that students like to roam around a
museum / gallery and it is in these circumstances a worksheet would be a

good idea. A worksheet can be constructive and investigative work in which
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students skills and understandings are developed. Pupils are allowed work
at their own pace and some will be more interested in certain areas than
others. A worksheet can provide more structure to a lesson than a general
loof around, giving a greater opportunity to learn and enjoy the expierence.
A good worksheet is vital for the sucess of a museum / gallery visit.

The quality of worksheets available in museums / galleries
vary from place to place. Some worksheets are sucessfully designed while
others are to difficult or to general and not well thought out while some
galleries offer none at all. As regards IMMA they have no worksheet
designed for the Andy Warhol exhibition so it was up to myself to design
my own worksheet if | wanted my visit to be extremely sucessful. This took
a lot of time, effort and research, being selective and critical with
information and questions in order to design a good worksheet.The
worksheet emphasised relevant information to be collected by the students.
The questions asked encouraged the students to explore each area of the
paintings or prints, the materials, methods and techniques used and their
relationship to other artworks within the exhibition. The worksheet also
concentrated on how the artist treated the image of the face and his ideas
behind his work and so on. Overall the worksheet was very clear, simple

and extremly focused. ( Appendix 1)
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The importance of educational officers.

As regards a visit to a museum / gallery one must concider
how the educational officer can assist you. Sometimes teachers do not
seek the museums advice educationally before a visit which is a great pity.
Realistically the teacher should inform the staff what is required from the
visit for example what will they be doing back in the classroom, what is the
link, what is the ability and background of students and so on. This
information is of great importance to the musuem / gallery staff because
they can be more specfic and can focus on key areas of exhibition. The
educational officers are usally more than willing to tailor your visit to your
specfic needs and will happily prepare suitable introductions to collections /
suitable images, providing you give them enough warning. They also need
to know how much preparation has been done prior to the visit and has the
class much expierence in looking at pieces of art work and have they been
to a museum / gallery before. The art teacher needs to know about the
outcomes / objectives which needs to be achieved through the visit -
purpose of visit.

Educational officers are "subject specialists” ( 8 ). Most big
museums and galleries have an educational officer. The museum which |
am working with has a very good educational officer, Ann Davrin whom
works within The Irish Museum Of Modern Art and whom is only happy to
provide advice and resources to any one seeking information. One must
remember not to take for granted that the education officer is going to do all

the work, provide all the information , materials and manage the groups of
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students. This is not the educational officers job but the teacher in charges
responsibility. Before any visit takes place the teacher in charge must get to
know the educational officer as well as the actual museum / gallery. One
must talk with them, let them know what you want and be prepared to listen
to what they have to say. These people are trained in this area and know a
lot about how to get the best out of the resources they have to offer. The
educational officer can play a large role in making the visit to a museum /
gallery a successful trip. If one cannot make a trip to the museum / gallery
they might be able to send out one of their educational officers out to the
school and discuss what is to offer in the museum / gallery through use of
slides, videos, replicas and so on. This will not be as effective as the real

thing but it is an alternative.
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CHAPTER THREE

Background Information on the school.

The school in which | carried out my research for my dissertation was
situated on the north side of Dublin. it is a large comprehensive school with
approximately six hundred students. The school evolved as a result of
three schools merging, bringing together students of different social and
religious backgrounds. The school is very liberal in that the students do not
wear a uniform however there are limitations and a dress code is followed.
There is a very strong school spirit and this is clear from both
students and staff. There are few disciplinary problems in the school. This
IS because of good management as well as good teacher pupil relationship.
The staff are extremely friendly and very willing and interested to help.
There is a strong support for the art department within the school and this
support comes from all staff. The school has two art teachers who are very
different in their approaches to teaching. There are also two art rooms,
both of which are well set up and well equiped. During my teaching practice
in this school | divised schemes of work for all my classes which laid
particular emphasise on the whole area of support studies. In order to
analyse the value that support studies has on a project | decided to select
one scheme of work and carry it out in my teaching practice. Therefore, |
am going to discuss the importance of using IMMA as a support study by
implementing an actual museum / gallery visit to the Andy Warhol exhibition

presently be shown. One cannot emphaise enough the importance of
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support studies as it strengthens the students learning ability and a

museum or gallery visit can be an excellent way of proving this point.

Outline of scheme.

The following is a brief outline of the scheme involved which |
have already said was under taken in a comprehensive school on Dublins
northside. This second year group were mixed and of mixed ability. There
was a total of twentyfour students and the scheme ran for the duration of

ten weeks and incorporated a visit to IMMA.
AIM : To develop an awareness and understanding of screenprinting with

a view to creating personalised wallpaper on the theme self-portrait.

Week One :

Objectives : To create an awareness of the proportions of the face through
practical investigation.

Description : The students spent the first class learning about the
proportions of the face, for example were are the eyes found in relation to
the nose or whats the distance between both eyes. Students practiced this
by making several line drawings of the face indicating the correct
proportions of the face. Students were also introduced to artists who dealth

with the subject of portraiture in their work.
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Week Two :

Objectives : To reinforce students knowledge of the proportions of the
face while creating their own self portrait.

Description : Students now have a knowledge of the proportions of the
face so they began to put this into practice and had to draw their own self
portrait with the use of a mirror. Students referred back to last weeks work
as a guide if they were not sure about were a certain feature was
positioned. Students at this point began to assemble a support studies
copy. The copy includes drawings of the proportions of the face |,

documented what they had learnt, stuck in photos of themselves and so on.

Week Three :

Objectives : To develop an understanding of the effect of light and how it
creates tone.

To be able to distinguish different types of tone and use this knowledge to
make a tonal study of the face.

Description : Students made a tonal drawing of their face using torches
and mirrors. Firstly, students had to fill in a brief worksheet investigating
tone, to see could they distinguish the various tones before they actually

began to make a tonal study of their face.
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Week Four :

Objectives : To learn the procedures involved in completing a worksheet
based on the Andy Warhol exhibition in the Irish Museum Of Modern Art.

Description : The group were taken to IMMA where the curator went
through the Andy Warhol exhibition. | had chosen some works of art by
Warhol which | wanted the curator to discuss in detail as they were related
to the worksheets. The visit to IMMA was specifically to be used as a
support study and students completed a worksheet. Students had to
document their visit to the museum in their support studies copy. Therefore,
as a result of this visit, the class became familiar with the artist and his

works.

Week Five :

Objectives : To recap on how to distinguish the various types of tone
learnt in last weeks class.

To break down the face into simple shape.

Description : Class began with a discussion on the visit to IMMA. Then
students made a tracing of the tonal study of their face breaking it down
into shapes by defining all tonal areas. Students then had to complete a
worksheet investigating various colour studies of the face, trying out a

variety of colour combinations.
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Week Six :

Objectives : To develop an understanding and appreciation for colour
theory, through a recaping exercise and colour exercises.

Description : In this class students had to refer back to last weeks colour
studies, chose one they like and paint a large A3 size study of their face
broken down into simple shapes. Students had to refer to worksheets as a

guide.

Week Seven :

Objectives : To introduce students to the whole area of screenprinting.
Students become aware of the materials and techniques involved in tracing
and cutting out their first colour stencil.

Description : To begin class | introduced students to screenprinting and
explained the procedures involved. Students then stuck up their large A3
size colour study of their face and traced out all areas that were one colour
i.e. all yellow areas. Students then cut out these areas using a blade - this

was their first stencil.
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Week Eight :

Objectives : As an understanding of screenprinting has been gained,
students must now apply this knowledge while printing and cutting out the
remaining stencils.

To improve students vocabulary relating to the screenprinting process.
Description : Students continue with the screenprinting process. They
trace out the second colour and cut this out using a blade. This is their
second stencil. While students were working others were taking turns
printing their first stencil. By the end of this class everyone had their first
stencil printed and were ready to print their second stencil in next weeks
class. All students had to print on lengths of wallpaper and they had the

background colours already blocked in.

Week Nine / Ten :

Objectives : To reinforce students knowledge of the screenprinting
process that they have explored in previous lessons.

To reinforce terminology etc. learned throughout the scheme.

Description : Within these two classes students traced out and cut out
their third stencil and again took turns to print their stencils. The project

was now complete.
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The following are some examples of support studies | used

throughout the scheme;

ILLUSTRATION 1: Line drawing of the face by Picasso.
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ILLUSTRATION 2: Line drawing of the face by Matisse.
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ILLUSTRATION 3: Slides used as a form of support
studies.
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ILLUSTRATION 4: Self portrait by Andy Warhol.
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ILLUSTRATION 5: Silk screen print of Marilyn Monroe by
Warhol.
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ILLUSTRATION 6: A portrait by Peter Howson.
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ILLUSTRATION 7: Warhol has used various colour

combinations to convey the image of the face.
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Background information on IMMA.

The Irish Museum Of Modern Art has much to offer in terms of exhibitions,
workshops , education programmes and so on. The natural and historical
context of the Royal Hospital Kilmainham and its grounds are a rich
resource and attract many artists to work at IMMA. In 1991 IMMA set up a
Education and Community Programme which has been developed with the
intention of creating and increasing access to the visual arts and the
programme is geared towards older people, children, young people,
womens groups, schools, general visitors, students and scholars. The
programme also explores aspects within the formal education sector and
with community development structures both locally in the Dublin area and
part of a regional programme. This programme has continued to operate on
many levels and already there has been an increase in the second levels
schools sector and the programme will continue to respond to specfic
needs of these young people and their teachers to insure that they both
can benefit from visits to the museum.. One of IMMA's major strengths is
its education and community programmes aimed at providing the public
with opportunities for direct contact with artists encompassing a wide range
of materials and ideas. IMMA also offers an artist - in - residence
programme which allows people to witness how other artists work which
can be very exciting for students to see. IMMA attempts to reach and serve
those sections of the general public who do not normally choose to come to

museums and it is up to the teacher like myself, to make use of these
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services offered by a museum establishment and IMMA is a perfect

example.

Andy Warhol Exhibition in IMMA.

IMMA approaches this sector of the school population by providing lectures
and workshops on current exhibitions. In November 1997 a exhibition by
Andy Warhol "After the party, Works 1956 - 1986", was held at the
museum. Sponsored by ACC Bank, the exhibition was the first major
showing in Ireland of Warhols work. It comprises some hundred works,
drawn mainly from the collection of the Andy Warhol Museum in Pittsburgh
and includes early drawings from the 1950's as well as better known iconic
works from the 1960's and 70's such as the Marilyn, Jackie, Mao and
Cambells Soup can paintings. Examples of Warhols Cow Wallpaper, Cloud
Pillows, Disaster paintings and a range of source material are also included
plus a series of angel and cat drawings by Warhols mother, Julia Warhol.
This exhibition provided an opportunity for second level
students to study a modern American artist who was among the innovators
of Pop Art. In addition, IMMA provided a detailed catalogue to provide
people with information on the artist and his works which were being
exhibited. In contained information and illustrations of his work on exhibition
in the museum, exploring different stages of the artists development and
outlined aspects of his artistic and aesthic education. Therefore, | am going
to discuss the importance of using IMMA as a support study by

implementing an actual museum / gallery visit to the Andy Warhol exhibition
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presently be shown. This will relate directly to one of my teaching practice
schemes to reinforce the idea of using IMMA as a support study within the
classroom environment and will be interwoven within all work relating to
the project . One cannot emphasise enough the importance of support
studies as it strengthens the students learning ability and a museum or

gallery visit can be an excellent form of support study.






CHAPTER FOUR

Planning a visit to IMMA.

Teachers organise school visits to museums and galleries to
stimulate, develop skills and observe original works of art. The outcome of
a museum visit will depend on how well it is planned. When preparing for a
visit one must not leave everything till the last minute as there is so much
to arrange and organise and if things go wrong one needs time to put them
right again. The type of visit you will plan will depend a lot on what you are
studying, the age of your students, the reasons for making the visit in the
first place and so on. No visit is simple and it is not easy to organise. Much
of the work is involved in all stages, from start to finish. A visit to the
museum is an opportunity to see new places outside the school as well as
to develop communication skills. Pupils find the museum / gallery exciting
and visually stimulating and with preparation can gain a great deal from a
visit which acts as a crucial stimulus to school work. As Graeme Talboy
states ; “Good planning, preparation and plenty of expierence is the key to
success”. (1)

While planning a visit to a museum / gallery most people follow the usual
procedures of ;

( 1). Preliminary preparation for both student and teacher

( 2). Actual visit to museum / gallery

( 3). Follow up work

34
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This structure has been recommened by both Woodward and Talboy and is
usally used by most organised and well prepared teachers. For the
remainder of this chapter | will discuss the procedures involved in

organising a visit to IMMA using the above guidelines.

Preliminary work for a museum / gallery visit.

Prior to the visit with students, | made my own preliminary
visit to IMMA were | could see the exhibition for myself. This visit was of
great importance to me as | was able to become familiar with the museum
and its facilities. It also gave me a chance to personally introduce myself to
the museum’s education officer, Ann Davoren whom | found to be very
helpful, supportive and approachable.

This preliminary visit allowed me to finalise all the
arrangements for the visit. | was able to confirm the visit and book the
curator, find out about where we would meet the curator, where they would
leave their coats and bags, where toilets were and learn the basic layout of
museum. This preliminary visit also gave me time to look at the exhibition
by Andy Warhol and gather information in order to design my own
worksheet for this particular class. As a result of this introductory visit | was
a lot more focused, happier and content about bringing a class out on a trip
to IMMA. As G. Talboy states ;

"The success or otherwise of a visit depends to a large extent

on the planning and preparation. A well planned visit for which
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everyone is well prepared is far more likely to be a success

than one that is ill concieived and hastily organised." ( 2)

Preliminary work within the classroom .

Pupils also need to be prepared for the visit. You cannot visit
a museum / gallery with the belief that pupils will understand merely as a
result of the visit. Pupils will need to know why they are going to the
museum / gallery and what work they have to get done during the visit.
This means that adequate classroom preparation is of great importance. If
their is inadequate preparation then the museum / gallery trip can be of
great disappointment for both pupil and teacher and the trip may not be
enjoyable with no learning achieved.

The following project was under taken in Mount Temple
Comprehensive School, Malihide Road, Co. Dublin. This second year
group were mixed and of mixed ability. There was a total of twenty four
students and the scheme ran for the duration of eight weeks and
incorporated a visit to IMMA. As a preparation for the visit, the class was
introduced to the artist Andy Warhol by means of a slide show and | also
gave them information on the exhibition hoping to build up their curiosity
and anticipation. It was up to me the teacher to give them direction to help
them focus on what they were going to be asked and to clarify the tasks
that | want them to complete during visit, like the worksheets.This class
was very important as | introduced them to the overall project so they

could see how the museum trip would relate to their work.
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The museum / gallery and the work carried out there will be
the bases for the project back in the classroom which is based on self -
portraiture. The students will have to investigate the simple proportions of
the face and draw their own self portrait to create their own personalised
wallpaper using the screenprinting method. They must also keep in mind
the work of Andy Warhol and look closly how he used images of his own
face and faces of famous icons like Marliyn Monroe or Jackie Kennedy.
Students will collect information through worksheets completed in IMMA
and will then be introduced to screenprinting by going through various

stages - design process.

Actual visit to IMMA.

On arrival at IMMA the students gathered in the audio visual
room and watched a short ten minute video on the history of Royal Hospital
Kilmainham while waiting on the curator to arrive. The following is a short
account on the visit to museum ;

After the video was over | went over all the rules and
regulations that had to be kept like on messing, no touching, no running, no
food and so on .Within this room | distributed the worksheets which |

designed and read through them to make sure no one had any difficulties.
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The following are photographic evidence of the students at

work;

ILLUSTRATION 8:.Students at work in the museum.
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ILLUSTRATION 9: Students at work in the museum.
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This was very important as the worksheets were the main means of
bringing back information into the classroom situation.We then meet the
curator who brought students on a guided tour around the Andy Warhol
exhibition focusing only on a few pieces relating to the overall project -
images of the face. Some students were answering their worksheets as
they went along , however, | would not give out any colouring pencils till
after the talk with curator was over as it would only break their
concentration.

The curator was excellent. She spoke very clear, precise and
used simple vocabulary for this second year group and she was very good
at relating to students which made the talk very successful. After the
guided tour students asked questions and were very interested and
responsive. They were then given thirty minutes to wander around the
"After the Party " exhibition and fill in worksheets by referring directly to the
work on show at this exhibition. At this particular time | distributed packets
of colouring pencils to students in order to complete worksheets in more
detail. | constantly walked around the exhibition making sure students were
completing worksheets and not messing. | was able to take photos of
students at work which was a great way of recording the day. | was a little
nervous about students getting worksheets complete but most of them
completed the tasks outlined by the end of the thirty minutes. Students
were very well behaved during their one hour fifteen minute visit to the
Irish Museum Of Modern Art. The class meet in the main reception area at

eleven thirty and we made our way back to bus and arrived back in Mount
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Temple at a quater past twelve just in time for their next class. From the
reaction of students on the bus they seemed to have really enjoyed
themselves and their previous attitudes about the work of Andy Warhol had
now changed and most students liked and appreciated his art work as a

result of the visit.

Follow up work back in the classroom.

The follow up work is what is carried out back in the
classroom situation and how the information gathered in the museum is
integrated into the scheme of work is very important. This stage is a vital
part of the project and it must be put to good use. The museum / gallery
work should be an obvious development in the classroom and students
should be working from both previous classroom work, worksheets and
secondary sources like slides, postcards, visual aids, support studies and
so on. To begin the class we talked about the visit and discussed what they
enjoyed most - we evaluated the visit to IMMA. Within this discussion we
talked about the artist and his work. Students were very responsive and
their opinions and toughts varied. With regard to the worksheets the
majority of them were fully completed and we used these to refer back to
while discussing the artist and his work.(Appendix 2)

It is very important to consider this visit as a preparation for
the follow up work. It gives students the opportunity to express their
feelings about the visit, the artist and his work. The success of the visit was

emphasised back at Mount Temple, where the excitement and enthusiasm
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of the students to finish the project by continuing onto the next stage was
overwhelming.The students involved in this visit gained a lot from the
expierence. Students now have a good understanding of the Andy Warhol
exhibition and have extracted the relevant information needed from the
exhibition and are ready to begin relating it to their own personal work. The
worksheets will now be used as a form of support studies for the rest of
their work to which they can refer back .

Students referred back to their work from previous classes
which took place before the museum trip. Within these classes students
learnt about the proportions of the face, discussed protraiture and looked at
artists who dealt with self portraiture. Students then drew their own self
portrait using a mirror and brought this a stage further by making a tonal
study of their face using a mirror and a torch to create a variation of tones.
The visit to IMMA allowed students to see how Andy Warhol treated the
image of the face and students were ready to move onto the next part of
the project. This involved tracing over their tonal studies of the face,
breaking it down into shapes by defining all tonal areas.Students then had
to complete a worksheet investigating various colour studies of the face,
trying out a variety of colour combinations using a maximum of three
colours only. Students then had to select their favourite colour study and
paint a large A3 size study of their face broken down into simple shape and
had to constantly refer to worksheet. Students were getting use to the idea

of worksheets as this was their third one so far.






43

The next part of the project involved students being
introduced to the whole process of screenprinting which was completlely
new to them. At this point | introduced students to screenprint artists like
Bridgit Reilly, Beryl Cook and Moira Wills. This was very important as |
wanted students to be introduced to a large selection of artists within this
project and wanted to keep reinforcing the idea of support studies and its
importance. Students then stuck up their A3 size colour study of their face
and traced out all areas that were one colour, for example traced out all
areas that were yellow. They then cut out these areas using blades and this
was their first stencil. | was a little nervous that students would cut
themselves or mess with the blades but they were very well mannered and
no messing took place. Students continued to cut out each colour to make
their stencils and printed till the project was complete, going through the
whole process of screenprinting and | was constantly introducing new
vocabulary based on the overall process. Students were very disciplined as
their is a lot of preparation and cleaning up involved in this process from
tracing to cutting out, from printing to cleaning the screens. Students were
very organised and all students made an effort when it came to tidying up.
Students achieved a high standard in their practical work and | was very

happy with their overall performance and behaviour.
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ILLUSTRATION 10:Student making a tonal drawing of their

face.
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ILLUSTRATION 11: Student painting the large A3 size
portrait of their face.
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ILLUSTRATION 12:Student getting ready to trace.
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ILLUSTRATION 13:Student tracing out stencil.
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ILLUSTRATION 14:Students cutting out stencils.
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ILLUSTRATION 15:Students at work on their screenprint -
dragging the ink.
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ILLUSTRATION 16:Students at work on their screenprint -
lifting the screen.
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ILLUSTRATION 17:Examples of students first stencil prints.
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ILLUSTRATION 18:A finished piece of work.
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FOOTNOTES

(1)Graeme Talboy,Using Museums as Educational Resources
(London:Ashgate Publishing Ltd.,1996) p.47.

(2)lbid.,p48.






CHAPTER FIVE

Evaluating museum scheme.

Now that the museum scheme is complete | can look back at
the overall project and feel satisfied with both my own performance and
the students performance. The scheme was designed for the duration of
ten weeks and it was fully complete within this period of time. Likewise,
each lesson | devised set out specfic objectives which | wanted to achieve
and sucessfully did so. Throughout the project students were well behaved
and put in a lot of effort and completed all the tasks that were set out. By
students giving this commitment and full participation within class time it
allows me to fullfill the objectives within each lesson and the overall aim of
the scheme is then achieved. | was happy with my own performance
throughout the scheme as a lot of organising and preparation was put into
this project from arranging a trip to the IMMA, to collecting mirrors for
students to work with to designing worksheets.

From the beginning to the end of this scheme | incorporated
support studies in all lessons. Not only was this second year group
introduced to a museum visit as a form of support studies but also learned
about keeping a support studies copy relating to the overall project. In this
copy students had to document all the processes involved in this project
and had to gather relevant information relating to the project. This was the

first time these students worked with support study copies and most of
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them really enjoyed working on them. They stuck in leaflets from IMMA,
glued in photos of themselves, drew in copies, stuck down magazine
clippings and anything else they found would relate to project. All copies
were very original and unique and students got very involved in keeping
copies up to date.Students enjoyed working with this new idea and began
to understand the importance of support studies and how relevant they are
within the Junior Certificate Art, Craft and Design Course.

Not only did students maintain a support studies copy but |
constantly introduced new support studies within every lesson | taught.
Overall the importance of support studies and its uses played a large role in
my teaching practice and this is highlighted throughout my teaching
practice notebooks, as | wanted students to be introduced to a large broad
range of artists, designers and art movements.And from reading my
disseration so far one can see how | am trying to illustrate that "support
studies" are a vital part of any project and should be continous throughout

and should be "an integral part of the learning expierence". (1)

Conclusion.

Now that | have come to the end of my disseration | hope you
the reader can see the importance of support studies as it is a vital part of
the Art, Craft and Design course and this is explored in detail in chapter
one.There is not enough emphaise on support studies and it is up to the
teacher to keep introducing students to the work of artists either past or

present which relate to the topic they are studying, then support studies will
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give them a greater insight and understanding about this specfic
subject. The areas of support studies should be explained to the students at
the beginning of a project, that is research work, preparatory drawings and
also relvant art historical references and influences. It is important to see
support studies as being an essential part of the scheme. It should not just
become homework but should be given a structure within the scheme. A
folder, copy, notebook, scrapbook, etc should be designated to the area of
support studies so that students have a evident place in which to put their
research work, drawings, expierments, pictures, information etc. This
should be checked regularly by the teacher to see if students are gathering
work.

Throughout my dissertation | was concerned with the
integration of support studies into practical Junior Certificate Projects and
was referring specfically to utilizing galleries and museums. | wanted to
emphaise the importance of bringing students on a trip to one of these
establishments as it is a primary source and a good form of support study.
These places of interest contain marvellous pieces of work and have so
much to offer in terms of services and facilities for both teacher and
students, and | have discussed this in chapter two. The main reason for
visiting a museum / gallery is for pupils to see for themselves original works
of Art, Craft and Design. Visits must be made for a real purpose and the
expierence of art should be broadened and by seeing an artists finished
work through visiting galleries, musuems, workshops, etc is one way of

doing this. Specfic areas which were developed were vocabulary of words
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and terms which were relvant to the scheme. Students had developed a
vocabulary in order to discuss their own work and the work of others. They
also developed the confidence, belief and ability to speak more openly
about their work and discuss other students work in a critical manner. The
overall scheme of work and support studies were used as a means of
obtaining vocabulary and critical skills which is an important part of the
Junior Certificate Syllabus. This has been discussed in both chapters three
and four.

In conclusion, | personally found the museum scheme
achieved a large amount of results and proved that support studies are an
invaluable and precious part of the Junior Certificate Syllabus. Support
studies opens up several opportunities for both teacher and student.
Teachers are recognising the importance of taking their students out of the
classroom and into other learning environments.A visit to the museum and
in this case a visit to The Irish Museum Of Modern Art was an opportunity
to see new places outside the school as well as to develop communication
skills and act as a major stimulus to school work. One cannot emphaise
enough the importance of support studies as it strengthens the students
learning ability and a museum or gallery visit can be an excellent form of

support study.
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FOOTNOTES

(1)Department of Education,National Council for Curriculum and
Assessment,”Junior _Certificate Art, Craft and Design
Guidelines for teachers” (Dublin:The Stationary Office,1992)
p.3.
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was  exhibited Ojg_)n_st b/)C’C»'&L Mao Tse
Tong LJaU/ofer. He chose Moo because of
thet . cuccent: interest in . China ‘whick
President Mixon  uvisibed tn 1972 .

Mao's image  Was shown <l over China
7 A RN Y SToA oL s Eom miinli S o L
fhet SWest - Ukiles e " £aibures - of Map
Khave  been 5i/kscree4el “onbs Canvas
Warkol  has /nun{:co/. over bhe image

in fo(l:s u.s(/:j [ uarleéj of fX/F!.SS/on/‘sf’
brus)\sérokcs.

s

yOL/L wa“{ f/\f'o

® Describe what you see the minwte
this room, :

. U.)O\AIA‘ jov\_ “wusSe E}u_s Ejf@ 9( wall/a/gr in jou,r L\OMQ)

31\/& a reason For or c:ja)’nsﬁ L'ﬁ?

. COMME/\'{: on AA{j LJG(LoLs : (.L\Oice ol[ CO)Ours.

. How \\as )\0_ Moﬁ[iFied Un(’, FOKErc“C uto & *Mob)F“
S\AE{OH(’. For wau/)o/er ?







b@[OAﬂCJ- to Gn era in which
Ihe atist:  beciwe ' cc/eﬁr,éﬁ
which he loved . He lved « very
f’ambvant h‘Fes{:;lc and was
constq/\ﬂj socialising . Mo clues
to the adists private self
are  contained 1n is /oréraif.
A Si}ks(/eeaea(- PLO(:UJN/A > F Workol
waarlr\j one of his Aumerous u:‘?.s
wluclf\. )'\6 wal O\fotyL\Jut mo st
o ks  adult Ufe.

Q SELF PorTRrAIT (1936) ’
Warkel cetuns to his favourite . N
theme = himself as “ ce/ebm‘tj“, He \

® wkat N\ecq,lum WeS usecL.P

® Describe Warkols  Facil Cepression .

.Wj'\at Feutwc ils N\Obé clom}naqé in  bus ;g/{rqié.?

@ What colabics . wire wsed, enioils foréraft?

.CO)OUL( i~ H\é’, O\«EUA@, OF Ann\{y Warhols Foréfai(f (aba{/c)
bj (&Ferru\\j to: | Whe - colouks TFecnd on or,/:,,n;[

ffece :

® Did You en)oj the echibition of A”%Y Worhols work and ;

3.\/& reaSons Forjo»\r answer,




Ve 41 @ Tem——

o s




et

l o Out of the whole exhibition chose your fa vouri te

piece s e draulr-\j 5% it . (u_si,y colour )
in the 5/&(,& below.

] D&SU"\L)G bﬁe— fi(’ce in Jour own words.

® l/\)l':j AAA \jov\ cLOée a\/{é /O;QCG?
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nare ¢ Tamela R:xo)m\ scwoor s YT Templo

CLAsS « QR .
pATE : 2> .\ Y% _Dunic & °

TACKIE KENNEDY (196)

Jackie kbumly dominaled the media
after the assassination of Joha F keaned
tn 1963, Warcksl became fascinated bher
and by e medio obession wilh her. His
Images were token From o life magazine
Lféciu'. feature on Jackie after bre deabh
of her L\uslyanol)ul‘\fn she became o
symLoL OAJ Focus of Be Americas
Grief . Silkscreen enabled Wackol Eo refeaﬁ
be lmojas aln unel c:jzu'n Nh.-ck e
mivcored.  bhe constont Fc/aefiélon of lthem . P Just one Image From
i Be smelis. this series of elght.

® What medium wos used ko make bhese frm{s?
MhotooRalu( screen Doiniza

® | it the colours used here.

N ( }€ 1 o] Ilﬁfu OOR K g)&ﬂ_Q,_.
Gold u\\)t\}r N Qjmxb

® [ach Prlnt is mede wp From two colours.

our yinlon, ulu'(k colOuK co»«blnaélon
B

I" wor b td'w,“ -?
_j S 14

Gold - Blads uou Can Aee MR, dp}aﬂ_ J

and 1 1005 Roler

® Are all bee Lmajes e same? ‘/ESL_J V)

° /L(C the yw,Lily of e )M\ajtb (,’(Zm‘ ? stj AO

L—’—\ (E\Lk affroflcét Lox \/)







..Descrlbc the vacious expresslons of Jackle k&nneol:js face .
Sadl Happd  Deneonoed Confuped

E MARILYN Movroe  (1960's)

Wachol became interested in
Monroe  as o sublect ofter her
swidde  in Aug. I862 whea the meda
wos  full of ima es o( Bus 5’“”*0\"’0\45 5
and  tagic Alm star. [ his siksceened R
iM(AjCS oF kcr,kcr Fealures wppear
Familtor and sexy ok lrslationd
cemoved b blank Lat‘yro\.m»[ hels
ljo 5\4\}}65(? be idea of Moncoe as an
"ICOA“ Se/oraéci (fﬂr-\ rv«(JJ.

® Describe the expression /rmood on Moclyas  face.

SNe's nappy and  Rusa ko (6CK ‘Dw%

® Andj Warkol  has taken bhe Image of Mari(yn GS, G 1Cons:
of her  bime. What olher famous icons hes he dealt
with  in bus ex l\ibftloa?
L2 ’(‘(M\('ﬂ'l\.

® The tmage of f"lo\rnfjr\ Moncoe has beena used in cro bher
wock ‘:’j Warkol . rlm{ l}ns /)Icc(z (,nol (om;a/c both /),'(L()
atth _eich olier . B e eXﬂ/—\’J’C y €xpression, m/Our) mu/nm/ shec c(c)

Tne Gpld un loareg .







e

Q?CHA;RM{W MAD  (1372)

TR): Iarje eeale })or‘:rm’: of Ckalr;qan Mao
© was  exhubited ctjauns‘: s/ecfat Mao 7se
-Tonj UaU/’ofu‘. He chose Moo because of

Bie  cucrent intecest  1n China hich

Presidet  Mixon visibed tn 1972 .

Mao's image  was  shown ol over China

and it was @ siga of Communism in

the West . Whle be Fectures %o Mao
KNave bcc/\ Silkscrehgl -p,\l—o Can\/aS,
Warkol  has /a,lr\éccl, ovtr - e el

tn /0/‘:5 usrl:j I3 uorlcéj of eX/fIJ.S/onis[
l](u_x,}\séfnkts.

Moo 1972-73

® Describe wheb Yyou  see the minute you etk tato
this room. Zoiks of QURMo cipelin wSi facon
-0 them And g \ap e poripalN of 4o,

® Would gou wse bus type of wallpaper in

jour ‘\OMC)
glv(, a féason or

or c:)afnsf it ?Dlu AAYar6nav)
. ' 9 ]
—oatds o piciame of aTen (g Rorzme

® Comment on  And Warkols :+ choice of CAOIOur_S‘

~2ls  ClonrFold and eale tie loakdNa 1he cclag
SOyt eeu Gend_gn the iRt (%ru‘d'm
o) Paper iy Ploung

. HOLJ kw LO_ MotiiFieA (,%(’, /portr‘alt tnfo W ”MOEIF“

S\Ai{(n“ﬁlﬁ FO( W““}’G/CF ? &
_and g HU‘)M ofock

Gz







i. :
, "Th)s 00m

(.'o,\{(ﬂbt to the seriousness “f‘; p
,,F L\ls an(r uOr‘:b .771& ww \\l 4 \
© has beea Jﬂj’lctei in ot giace \“ V\ (C)
AN VA :

Cbe
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(19¢6)

gives a QSM
heacted aEmosszre Lo the
(9&U~ff u‘vt}\ S in COMfIC&'_

COW WALLPAPER

@) 2

nBh Cpntu/j
astf:r:[ l(molsm/ac_ . The I~age /
of the cow looks very isolated (B
Cl,’jajnat & br/j“ ycum«; Aac{(}fv\w(.
The i{mage of bhe (ov  was

found 427 M5 assistants and
be uau./aflf vas ~ede Lj

but usally 1a

MGAw pc\(,l:urers 5

.A.s You walk  iato Whe room  wih Bhe  cow wa///nwa}

“what s our reackion .

%OU fed). ({m‘DQ% Recauyp (\% Hu 6@4%}\" CalAND

.quah (’:jfg of f'vofhm has AAJJ Warkol used here?
G L)V-‘z)(‘})

® The “mobif" of bhe Mn})a chi_o( 6 cowr which sckes
up the uuufa/;cr Jlbljn looks very Isolaled .
How does  Wackol make the  Chalcman Mao uau/?u/»(f
look more free Flowing 6nd  not as  tsolaled.

A Loolks Radh

Spucidun. fod ‘r\mgg\\)

® [l in box A B. and C. lf) rcFerrfnj to orijiul wallpaper
For juiolam.e,. Then  add the Ihree chfé/y/CS
bj (eFerrlfB ko Wj;‘na[ colours ,(Musf be accurate

GI\A [\e(‘h)

‘tolour ko







. ] —
‘a SELF PorTralT  (1936) ¥
warLoL retuns bo his favouri e =

theme = himself as ”celcbr.'éj“. He

LQ'Onﬂcol ED Gn era  th which

e atist  became « Lell..l,mé_lj

which LL loved . He lved a "’c’j
f'ambgjcmt L(Fe.sblc and was

constanHj socialising . Mo clues
to e “adists privete  self

are  contajned tr ks /ogfémif.

A silk screened fLoéojrafL o F Werkol
Wearlng one of Ms Aumerous wig s
which  he  wed U\fOLyl\out most
o ks edult Ufe.

® hat medlum  wes wsed 7 P00 N ?Wﬂﬂ:\

& Doccibe Liarbole “Facial (’,((re.s.slon e eokS AR
" 5 £ s g 3 T B )
ood an f \nig gjmll\(:(} o WSl $SOpane, :

.wl\a[: Featu()e s ~ost JQH’/‘CA& th bus /p/l/'a;é?
M in facel OCPRaN DN

® What (o’ogrs were wsed  in Bus ;oréraié?
_Rod b Bluck :

® Colour tn bhe oubline of Am{j Waurkols /mr(/ait (a[;o{/c)
b\\j re.('erm\j ko "Ihe 7 “malnucs’ foimid o orylm(

/;(ece .

. D\d \\jou €n>0 lﬂ\e (’xlu'blfion OFAAJ U(MLOI.S vork c-no(
) J :
Ve recsons forjour answer. ; @k wen X

d&@&i&]ﬂ}‘ (i&ﬁ%o/\ (‘1‘? (Klr"

L=

(s.)



PN,

i Au.“sm”,‘.i.m




O Clutof b wWiksle - edhigil o, Chise favouri te
Pleu anol ~e ki 3 (irmw'i.) of it (u.s/ry (o’our)
th  bhe space below.

® D&S(riLQ U»e /olece in Jour own words.

;E\' ’f)’p@OD A0NALR (md GNQRR . TY\lo m(/m.rm

( : Q.
_OR0.. e, Ok hm (?N;Acmd _oshour) berip s
LaV=3 «/\i@ﬂu\(‘s (){]}Jr)xe ’)(Jx'n%"oh()l-

. L lA)LIj (th k\jo\A cLo:.e (’9\4'5 f;ue?

®eoa gugub_&huﬂmﬁu%;__bw

(c\







63

- BIBLIOGRAPHY

1. EISNER, ELLIOT ; ‘EDUCATING ARTISTIC VISION’ MacMillan
Pub., New York, 1972.

2. HOOPER-GREENHILL, EILEAN ; IMUSEUM AND GALLERY
EDUCATION’ Leicester Uni.Press,London,1991

3. HOOPER-GREENHILL, EILEAN; 'THE EDUCATIONAL ROLE
OF THE MUSEUM' Routledge, London, 1994

4. KAELIN, E.F.; 'THE AESTHETICS FOR ART EDUCATION'
London, Teachers College Press, 1989

5. TALBOYS, GRAEME ; 'USING MUSEUMS AS AN
EDUCATIONAL RESOURCE' England, Arena,1996

6. TAYLOR, ROD ; 'EDUCATING FOR ART London, School
Curriculum Development Committee, 1986

7. TAYLOR, ROD ; 'VISUAL ARTS IN EDUCATION' London,
Falmer Press, 1992.

8. ZETTERBERG, HANS, L: 'MUSEUMS AND ADULT
EDUCATION' London, Evelyn, Adams and Mackey, 1968

OTHER SOURCES

DEPARTMENT OF EDUCATION; NATIONAL COUNCIL FOR
CURRICULUM AND ASSESSMENT ‘JUNIOR CERT. ART CRAFT
AND DESIGN SYLLABUS’ Dublin, The Stationary Office, 1992.

DEPARTMENT OF EDUCATION; NATIONAL COUNCIL FOR
CURRICULUM AND ASSESSMENT’ JUNIOR CERT. ART. CRAFT
AND DESIGN GUIDELINES FOR TEACHERS’ Dublin, The
Stationary Office, 1992.







64

DEPARTMENT OF EDUCATION; CHARTERING OUR
EDUCATION FUTURE ‘WHITE PAPER ON EDUCATION’ Dublin,
The Stationary Office, 1992.

WOODWARDS; ‘GOLD OF THE PHARAOHS’ SCHOOL VISITS TO
SCOTTISH MUSEUMS NEWS 3., 1889:3-5







