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Introduction

This dissertation will be dealing with the importance of cross-curricular teaching to

improve student participation in transition year. Cross-curricular teaching is encouraged

as an important aspect of teachingmethodology in this course. Teacher co-operation and

timetabling conducive to cross-curricular work will be a focus of this study.

The aim of cross-curricular teaching in school is to improve the particpation of students

in the given acreas. Its strengths or weaknesses will be examined through the aims and

objectives as stated by the Art,Music and English Departments in a school. Did students

learn more as a result of this type of teaching ? Did students become more involved in

the particular subject area ?

I have always been interested in this type of collaboration in schools. I began the study

of this topic in the belief that the planning and development of schemes by teachers in

specialised areas could lead to exciting work for both students and teachers.

Chapter One is an explanation of literature related to cross curricular teaching and its

relevance to transition year.

Definitions of cross-curricular teaching, the transition year as a relatively new course in

the post-primary system. The aims and objectives of this year and how itmight benefit

students will be examined in Chapter Two.

The Third Chapter will focus on my own teaching which was developed within the

framework of the aims and objectives of transition year. This chapter also presents the

school context where the scheme was carried out.

The work produced and some tentative conclusions will be discussed in Chapter Four.

IV





Chapter 1

A Review of the Literature

Cross curricular teaching is a relatively new concept although it has been suggested in

previous years as away ofbringing the curriculum in line with the needs ofcontemporary

society and its students. It involves the collaboration between subject and teachers to

enhance lesson content and learning.

"Cross-Curricular teaching can increase students motivation for learning and
their levelofengagement. Incontrast to learning skills in isolation, when students

participate in interdisciplinary experiences they see the value ofwhat they are
learning and become more actively engaged." {1}

Transition year is a perfect time to implement such a concept and prove its worthiness as

an important part of teaching methodology. This has also been recognised by the

Department of Education and has been stressed as an integral part of the teaching of the

transition year curriculum. A cross-curricular approach to teaching particularly on the

Art, Crafts and Design Course is a means of continuity from the Junior Certificate and

development of the student and their work before doing the Leaving Certificate or in the

case of collaborative teaching the Leaving Certificate Applied.

Collaborative teaching cultivates creativity for both students and teachers, reinforcing

common knowledge and relating it to the outside world. For example if two different

subjects came together by linking the students and their work this would reinforce

subjects and learning forboth teachers and students. Anotherpossibility for collaborative

teaching is when the teachers come together and plan their work where subject areas

interlink teachers would contribute to the specific area of interest in the classroom.

A continuation from the Junior Certificate is very important for the development of

students creativity in ways which would not be possible when doing the Leaving»
Certificate. This Transition Year should be used to the full in asserting students powers

1
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ofperception and creativity thatwill be ofuse to them even when they leave school. For

example, in previous years students in transition year did not fully benefit from an

emphasis stressed on the outside world, which is one of the main aims of transition year.

"Students felt while schools catered very well for intellectual and cognitive
development, theyfelt it did notprepare themforwork and adult life. Transition
Year was set up to deal with this shortfall and also to bring the Irish Education
System in line with the rest ofEurope easing theproblem ofstudents entering 3rd
level education too young." [2]

Transition Year was introduced as a pilot programme in 1974 in 3 schools. In a report of

the programme in these schools the Educational Research Centre found that:-

Teachers felt it gave valuable preparation in terms of general orientation towards
work.

Improved attitudes in the work place towards early school leavers.

Some of the barriers between school and the outside world were removed.

Parental involvement increased.

Schools were introduced to the experience of education innovation. [3]

Even with these positive findings it was not implemented further until 1986 and then in

1994 when 460 schools availed of it. The ideologies of transition year were drawn up in

this report.

These ideologies are discussed in phases:-

Phase One Emphasised link with world and work. Students would leave school after
completing Transition Year. For example, students would be prepared for
the workplace after transition year as therewas an emphasised link between
school and the workplace thus preparing them for life outside of the school
environment.

Phase Two Less likely to leave V.P.T. Programme has greater emphasis on voca-
tional development and was running concurrently with Transition Year.
Schools could choose which programme reflected their Ethos. For exam-
ple, in the High School Rathgar their ethos in transition year is that students
would be given the opportunity to develop their own talents, aptitudes and
abilities and to develop skills and competency with a broad general
education.

Phase Three This phase has no distinction it caters for all studentswishing to particupate
in a three year cycle so in some schools it would be used as an additional
year in the Leaving Certificate Course.
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The aims and objectives of Transition Year are as follows:-

Transition Year programmes aim to provide a broad, holistic education which
shouldpromote the personal, social, educational and vocational development of
pupils andprepare themfor their role as autonomous, participative and respon-
sible members ofsociety." [4]

From these aims it is hoped that transition year will:-

Enhance general education.

Facilitate transition from education to life and work.

Allow for remediation and foundation studies and activities.

Promote greater diversity by providing an optional additional year for all students.
[5]

"Theprogramme offers opportunities andchallengesfor studentswhich theymay
not otherwise have within an education system that is exam led." [6]

Collaborative teaching is one of the main ways of implementing exciting new schemes

in transition year.

"The collaborative culture exists when teachers share, trust and support each
other. Joint work will be a common feature." [7]

For some teachers this collaborationwill help them support each other in a curriculum that

is very broad and quite daunting to implement as teachers previously felt they were ill-

equipped. For example, some teachers felt the course was too broad and they were afraid

of omitting important aspects of this very large course thus:

"Working together in a collaborative manner to plan and implement a pro-
gramme that is based on sound educationalprincipals, with an awareness ofthe
underlying rational, will help to alleviatefeelings ofuncertainty. Teachers can
then teach confidently within their own classrooms." [8]

An on-going support team has been set upby theDepartmentofEducation to help subjects

and "Collaborative Cultures" in schools. As is said by Eilis Humphreys:-

"A collaborative school culture will facilitate the uccessful introduction and

implementation ofother curricular or organisation change." [9]
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Barrett in his book "The Changing Curriculum" says that there are different strategies in

the area of 'Art, Craft and design which develop different areas of the individual. An

educational environment for self-expression through a combination ofart,music, drama,

dance and literature.

The art and craft element of the syllabus teaches specific skills, techniques and processes

on manipulation of traditional materials such as clay, wool and fabric. This is the

development of the 'full intelligence' that takes place when participating in art, craft and

design education.

The teacher has an important role in the cultivation of the creative and expressive work

that can be developed in the art class. Teachers in general have the role of caring about

the personal growth of the pupil by cultivating an educational relationship with them.

Improving their social attitude and behaviour which is of an acceptable level for society

as well as teaching them new knowledge.

It ispossibleforpupils to go to schoolfor years and learn nothing - amounting to
an introduction to taking theirplaces in adultsociety. Hence, theworkinpersonal
and group learning is not a dispensable luxury." [10]

Until the last few years the technocratic tradition of teaching has been in place (this is

exam led and quite different to the aims and objectives of transition year) with very little

attention being paid to enhancing student creativity. This is an important factor because

when students left school, they felt they were ill-equipped for working life. This in turn

has necessitated a change in the curriculum to benefit those who needed an education that

is more in line with the work environment.

Through group learning and interaction students should improve socialisation skills, and

relate better to their learning environment. Group work prepares students for the work

place and third level education. When students learn to support and work together in the

work place and college, they will have learnt one of the most important and basic skills

of life.
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With students having an experience ofworking in a group situation, as an invididual they

will grow and become aware of what aspects of Art, Craft and Design are important to

them as is said here:

"Art education for Meagher 'provides an opportunity for individual to ask
fundamental questions about their environment as visually perceived, about the
nature ofart, craft anddesign activity and about the nature and essential identity
of individuals themselves." [11]

In the book "Rosegarden and labyrinth" Seonaid Robertson suggests innovative ways of

improving student creativity. She also states that this creativity relies on the skill and

work of the teachers and their communication skills as:

"Its success relies on the teacher'spermissiveness and a confidence in the theme
to carry the children along on its tide, as it were." [12]

Poetry was used by Seonaid as away ofhelping the children relate verbally what they had

produced in their pictures. The poems they produced seemed to be of an intellectual and

sensitive nature with a real feeling for the theme and picture they were portraying. The

theme they were given was water. The Drama and English teachers used this theme in

each of their classes. This worked to great effect improving the creativity of these

children. In drama theirbodymovements were used to portraywater, then they used these

movements to express water in painting. The theme being used at the same time had a

great influence in eachclass bringing different areas ofknowledge fromone into the other.

It also helped their area of focus - Theirminds could act creatively because the theme was

being developed in different ways instead of in the normal run of school classes where

students spend forty minutes on one subject before swapping to a different subject, this

can happen up to eight or nine times a day. It only seems common sense to overlap themes

where possible with groups of students, for as well as helping the teachers with their

schemes and curriculum it helps develop the students learning to amuchmore heighteneda

degree.
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"The genius ofpoetrymust lookat its own salvation inaman: Itcannotbematured
by law and precept, but by sensation and watchfulness in itself." [13]

There have been a number of new reports published calling for the further development

of the curriculum based around the arts in education. With these reports there are great

possibilities for improving participation and motivation among students with particular

interest for those taking part in transition year projects. In a report written by David

Martin of the A.S.T.I. he says:-

"The volume of communications is now too large to be continued within the

curriculum of the English syllabus. Advertising, for example has as much to do
with art as with English. This highlights the nature of the changes taking place
which now require the A.S. T.I. to formulate policy for cross-curricular educa-
tion." [14]

The way the curriculum is experienced by students is a reflection on the type of lives we

would like them to lead.

"The materials of the curriculum, where they are presented in such a way as to
invite realparticipation." [15]

By these statements the importance of a scheme chosen affect the type of reaction the

teachers will receive from the students in their class.

"To teach something successfully requires that the subject matter to evoke a

response in the learner, bringing the learner into active participation in the

event." [16]

From the timetable of schools it seems that students should separate knowledge taught in

one subject from another. In order for a student to be actively involved in linking the

knowledge their curriculum needs to be 'child centred' by this I mean that the students

thoughts, feelings, personal interests and achievementsmust all be taken into consideration

when developing a relevant educational programme.

The teaching of arts in schools is an ideal way of enhancing learning in all subject areas.

"Media studies (includingfilm education) are almost totally neglected in Irish
schools but could easily andfruitfullyfind aplace in the Transition Year." [17]
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The transition year programme is interdisciplinary and student centred. By freeing

students to take responsibility for their own learning, the programme helps them to learn

skills and to evaluate life in ways and in situations which arise outside the boundaries of

the certificate programmes. Within the challenging framework of the transition year

programme, teachers gain greater flexibility and professional opportunities to design

curricular, modules and short courses which are specially tailored to the specific needs

of their students. The school is enriched by a range of active learning methods. Parents,

the community and local enterprise can bring to the transition year a sense of the world

and so contribute to an education which faces the demands and pleasures of life, work,

sport and leisure.

The transition year offers a special opportunity to enjoyably underpin, in a non-

examination environment, the importance of the Irish language and culture, the prospects

of our European and World end, the wealth of creative and performing art activity.

Students today are talking from within themselves and that they are trying to
understand who and what they are as human beings. This is where we so often
fail them educationally." [17]

TheMinister for EducationMs Breathnach, said that a report on Transition Year showed

that it is a "major success' involving more than 20,000 pupils in 1994 and 1995.

Department Inspectors of 14 schools offering the Transition Year showed teachers and

parents agreed it was worthwhile. The value of work experience and the widespread

encouragement of enterprise was also made evident.

"The new curriculum of1971 said that "The inclusion ofimaginativeprogrammes
inmusic, artand craft, drama andmime activities, physical education anddance,
as integralparts ofthe curriculum, heralding anew era in Irish Education" - The
potential for great advance is here." [18]
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Chapter Two
Towards a definition of cross-curricular teaching

Cross-Curricular teaching is the collaboration between subject areas on one given project

to achieve learning objectives relevant to their own specific need. Many subjects overlap

in their curriculum or can help to give a greater understanding of a subject areawhen used

in conjunction with one another. Until recently subject areas were taught in a

compartmentalised fashion but now courses such as transition year and the Leaving

Certificate Applied are being developed to cater for specific needs for the students of

today. The importance of interdisciplinary learning in terms of teaching methodology

and improvement of the needs of students have been taken into consideration and are

evident in these areas.

The other way that interdisciplinary teaching can enhance learning is where subjects by

linking can compliment one another, for example if students were on a geography field

trip

an understanding of research drawing and recording of information can help in the work

produced and findings while on that trip.

Many subjects have similar aims and objectives forexample science and home economics

both include biology. English, Art andMusic are all linked through the terminology used

to determine the period and history that a particularwork is connected to. With these types

of similarities learning can be reinforced and made easier for students, as they can get an

all round picture of a subject.

Before subjects were designedly linked, it was not until students left school that they

came to the realization of the natural links between subjects that they learnt in school, and

so were able to put this knowledge into a relevant, practical use.

In studying the school curriculum, it is important to keep in mind that wheat
teachersplanfor theirpupils to learn, only has effectwhen it is enactedor realised

by the pupils themselves." [1]

9
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Knowledge as we know can not be compartmentalised but the school timetable in many

ways expects the human brain to achieve this. Students are expected to work for a 40 or

80minute period on a given subject and then switch to something totally different this can

happen for some students up to nine times a day so itmakes sense that subjects should be

linked where ever possible as this can only but improve learning as students will be able

to focus more on particular topics and subconsciously link knowledge.

Student Participation

The key to learning is through the amount ofparticipation achievedwithin a class. Where

there is good participation within a classmeans that students are involved in the learning,

and more than likely are enjoying a class or scheme ofwork. Improving participation is

what all teachers strive for with their students, to achieve this they need to develop a

suitable scheme ofwork.

"The educational use of short-term goals to enable young people to develop
motivation will require close examination by teachers planning the Transition
Year Curriculum Content." [2]

"The emphasis should be on participation and on collaboration: a part-antidote to
the self-centredness that appears to be part of the more formal years of the post-
primary system." [3]

Content of class, support studies, visual aids, subject, attitude of teacher and classroom

management are all important factors that contribute to participation within a class.

Within an art class visual aids are used to show students what is expected from them and

also tomotivate and stimulate them. Support studies putworks ofart in historical context

particularly styles and movements. This is also used as a motivational aid as well as an

important part of art history.

Ifa topic is introduced andpresented in an exciting and interestingway itwill immediately

induce involvement on the subject with the students. For a topic to be introduced in this

way means that appropriate support studies and visual aids should excite and interest the
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class and so increase participation levels. Art being a visual subject means that there are

many sources fromwhich to inspire students and if teachers ofother subjects were to take

this approach they would probably find that their topic immediately becomes more

interesting and relevant to the students.

Teachers when developing a scheme must take into consideration the culture in which

their students are living.

At themoment thismeans using teachingmaterial that is relevant to the lifestyles of their

students. We live in a generation of audio and visual imagery. This is in itself a new art

form so for students to be able to appreciate art on a high level means that they must be

taught to appreciate the art around them from films to advertising so as to keep a high

standard of art appreciation. Using topics which are immediately relevant to students

everyday lives and their interests is a good start in heightening participation.

Materials that are used in a class are also important for participation. Different students

react to variousmediums in differentways. Weaker students in artwillusually reactbetter

to clay modelling where as, strong students can react better to the challenge of drawing.

If thewrong approach is takenwith students ifthemedium and task are not suitable to their

ability or interests then they will probably not actively participate in a class.

Classroommanagementis also an integral aspect ofArt, Craft andDesign. Students have

to respect the environment and material they are using. Ifwork is not handled with care

or the classroom and materials are not respected and looked after the students may lose

interest in their work and its value. Hence the meaning of art as a subject is affected.
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Inspectors Report on Transition Year

The Transition Year Programme was reported on by the Department of Education

Inspector in the academic year 1994-1995. More than 20,000 pupils in 459 schools

participated in the transition year programme. Of these 115 schools were selected as

samples for the report. Thiswas based on a study of schools offering Transition Yearwith

varying socio economic backgrounds so as to get an overall view of development and

implications of Transition Year in all schools. A number of similar conclusions were

found from this report in all schools, with particular reference to interdisciplinary learn-

ing.

The mission of Transition Year is:-

"Topromote thepersonal, social, education and vocationaldevelopmentofpupils
and to prepare themfor their role as autonomous, participative and responsible
members ofsociety." [4]

This involves the parents and local community in the development of the "whole-school"

approach to learning.

In devising their programmes, schools are to emphasise personal development, adopt an

interdisciplinary approach to learning and provide alternative learning environment for

those participating. Modes and techniques of assessment were to reflect the variety of

teaching/learning approaches and the programme itselfwas to be evaluated internally on

a regular basis.

In order to implement Transition Year in a successful way involves clear planning and

goals. On evaluation the report shows that Inspectors felt that:-

The failure to adopt a whole staff approach, for whatever reason, was
considered undesirable by the Inspectors and not conducive to providing the
Transition Year Team and their pupils with a favourable and supportive envi-
ronment ?" [5]

It was found that some schools ignored the interdisciplinary approach. This was noted

by the students who felt disappointed with the course. It was felt that the traditionalism
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of teachers involved caused lackof innovation, structured co-operation between teachers

and not a clear mission added to the problem.

The conclusions in relation to interdisciplinary learning were as follows:-

The consensus among principals, teachers and pupils is that the Transition Year
Programme is a very worthwhile initiative, allowing the school to engage in
genuine in-school curriculum development, affording teachers the opportunity to
break free of overly compartmentalised subject teaching and giving pupils the
space and time to grow in maturity and to develop in self confidence.

Principals are actively supporting the Transition YearProgramme by encouraging
the co-ordinating teams in their schools and by providing resources.

Most schools saw work experience as a vital element in the Transition Year
Programme, providing pupils with alternative learning environments, acquaint-
ing them with the world ofwork and offering positive opportunities for personal
growth and development. An interdisciplinary approach to learning was not a
prominent feature ofmost Transition Year Programmes, in accordance with these
the recommendations are as follows:-

"In planning and reviewing programmes more attention should be given by
schools to an interdisciplinary, cross curricular approach to teaching and learning.
This is perhaps the aspect of Transition Year which requires greatest develop-
ment.

Many schools could further develop their links with the wider community
particularly in the area of community service.

In developing the scheme ofwork for Transition Year the three areas of interdisciplinary

learning, student participation and the mission of Transition Year were all taken into

consideration.

Before deciding exactly how this would work ameeting took place between the English/

Music and Art Department to discuss their aims and objectives respectively. From this

meeting came the basis for the scheme and its relevace to the year group.
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Chapter Three
The High School Rathgar

The High School Dublin is a co-educational, voluntary secondary school with approxi-

mately 750 pupils. The school was founded by the Erasmus Smith Trust in 1870 as a day

school for boys. The school was originally located on Harcourt Street andmoved to a 23

acre site in Rathgar in 1971. In 1974 the Diocesan School forGirl amalgamated with the

High School making it co-educational. It provides education mainly for pupils from

Church of Ireland families but also takes in students from other denominations.

TheHigh School ismanaged by aBoard ofGovernors of the Erasmus Smith Trust. There

is a Management Committee of the Board where parents and staff are represented. The

school has about 50 qualified staff. The High School gives its pupils the opportunity to

explore the humanities, sciences, arts, business studies and technical subjects. It also

provides religious, moral and physical education so as to meet its objectives of prepara-

tion for life as well as attaining high academic standards.

The motto of the High School:-

"We are faithful to our trust."

The school has a 6-year educational cycle comprising of a three-year junior cycle and a

three-year senior cycle which includes a transition year.

In transition year pupils follow a school designed course of core subjects as well as

opportunities to commence new subjects whichmay then be taken to Leaving Certificate

level, develop computer keyboarding and application skills and gain experience of the

world or work through periods of work experience. In addition, a wide range of short

courses allow pupils to develop foundation skills in areas as adverse as pottery and judo,

drama andwoodwork. The transition year is organised by a social team of teacherswhich

includes the transition year co-ordinator and the Guidance Counsellor.

"Students will also be expected to participate fully in various activities."

15
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The Aims and Objectives of Transition Year in The High School

The Transition Year Programme is designed to provide students with the opportunity to

discover their own talents, aptitudes and abilities and to develop skills and competency

with a broad general education.

Itwill challenge students to accept responsibility for their own learning, to improve their

performance in many core areas, explore new subjects, develop their own interest and to

evaluate their progress.

Transition Year gives an opportunity to develop other skills. Apart from academic

achievement, qualities such as personal organisation, application and initiative and the

ability to participate in a team and relate well with others will be important.

TIMETABLE
Irish, English, Science 4 periods each
Maths 4 periods
History, Geography 3 periods each
P.E. Games 2 periods each
Form Period & Careers 2 periods

Revolving Modules Option Group C
Creative Writing/Education Skills Art
Education for Future 6 weeks each Computer Aided Design
Keyboarding 4 periods Dance 2 period block
Media Studies First Aid 15 weeks each

Religious/Personal Studies Home Economics Choose two
Horticulture subjects
Judo

Option Group A Photography
Accounting
French 3 periods each
German for Beginners Choose one Option Group D
Spanish subject for Orienteering
Technical Drawing whole year Make a Play (all year) 2 period block
European Studies Crafts 15 weeks each

Drama Choose two
Home Economics subjects

Option Group B Music
Business Studies 3 periodeach Woodwork
French Choose one
German subject for
Construction Studies whole year
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The ethos of the school with regard to discipline is based on "respect." This is implied

to human relationships, care of property, safety and the environment in order to create a

warm and caring atmosphere. The emphasis is on positive discipline and building ofself-

esteem.

The classes are all mixed ability and have been since 1996. To ensure this all students

must sit a diagnostic test in the Spring before entering the school.

A schemewas devised by theArtDepartment in collaborationwith theMusic and English

Departments. This scheme had two phases and are based on themaking ofmasks and the

other on the production of a short film encorporating themasks. Both these schemes took

into consideration the aims and objectives of transition year in the high school.

The aim of the mask making scheme was to introduce students to a wide range of art

elements and teach them different skills. As the class had never done art before is

secondary school and they only had a 15 week block it was important for students to get

a good basic grasp of the art elements while achieving good results fast thus enhancing

student confidence.

Transition Year is ideal for trying out unusual schemes which students might not

otherwise experience. It was important that the scheme should relate to the outsideworld

and enable students to get a better grasp at a process that could be used in the work place

or as an appreciation for an art form. In the case of this transition year the use ofmasks

in different cultures,Music and English in relation to art and themore contemporary form

of performance art in relation to film making.

Transition year being based on a strong cross-curricular approach to teaching would be

a good basis to compose a relevant scheme using the music and english department as a

strong teaching resource as well as enhancing student knowledge of the subjects and how

they interlink in everyday life. Unfortunately, timetabling and class structuremeans that

this is almost impossible to carry out unless teachers are willing to co-operate in their
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Illustration 1

Portrait expressing emotion
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Illustration 2

Students Portraits
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Illustration 3

Characters expressing emotions

Illustration 4

Papermanipulation ofcharacters
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Sparetime with a particular department. Student participation in the scheme was

important as the cross-curriculum approach had to be something which they were

interested in personally pursuing as it was not a compulsory part of their actual classes

in the rest of the school.

Maskmaking itself is a good exercise in manipulation of various materials. The support

studies role of the use of masks in different cultures the materials and colours used

andthey were chosen. Colour associations in different cultures, expression to show

emotion and character, aswell as giving a basic understanding of the structure of the head

and face.

The interlink between the English, Music and Art Departments did not take place till the

second scheme. Here students were introduced to the use ofMusic in Art and as Art in

their support studies. The cross-curricular teaching with the Music Department took

place in the music room where students were played different types ofmusic and asked

to choose one that suited the character of themask best. Music and its association - loud/

soft etc.

Before this the English teacher joined us in the art room and discussed poetry in art.

Students beforehand were asked to build up a profile of the character or their mask on a

specially designed worksheet - from this the English teacher helped them to write a poem

which described the character of their mask using sound and word association.

After this partofthe schemewas completedwe set aboutmaking a storyboard for the film.

This entailed discussing lighting/camera shots/locations and movements to show char-

acter.

Performance artists such as Nigel Rolfe were introduced to the students and Mr Rolfe

gave them a talk on the history ofperformance art and his own work in relation to masks

and performance Art.
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Illustration 6

Design forMask
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Themaking of the film involved bringing all the elements at the cross-curricular teaching

together. This was exciting for all students involved.' They worked their story board

around a poemwhich they composed. The poem was based around the life and character

of their mask.

This was a good lesson in film making and the work involved. They learnt a great deal

about technical aspects of film such as lighting and composition of shots. The importance

of responsibility was foremost in the making of this film.

Transition YearArt Group 1

The class was ofmixed ability in general but enthuasiastic, there were eight boys and four

girls. Unfortunately, many of the students had amisconception about art as a subject and

felt that it would be an easy option. Because of this lack ofunderstanding for the subject

the students were difficult tomotivate to achieve good participationwithin the class. The

students that chose this subject usually would not be placed together in a classroom

situation as they did not work well together as a group. While it was noted that the class

did notworkwell together the scheme helped to improve active participation and improve

student confidence and change their preconceived ideas about art as a subject.

Other factors involved in the creation of a suitable scheme were the aims and objectives

of the English andMusic Departments in conjunction with Art. These were discussed at

length and the outcome being for the students to achieve a realisation of what art is and

what it can be. In that English literature and Art have long been relatedwithmany sources

for Art taken directly from poetry and Shakespearean plays. This was the approach we

decided to take for support studies work between art and literature. Through literature

they would discuss imagery evoked different types of poetry and word association.

Shakespeare's Ophelia from Hamlet and the depiction of her drowning by John Everett

Millet's also 'Isabella and the pot ofBasil' byWilliamHolman Hunt are all paintings that

depict poetry.
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The students discussed poetry and plays in paintings with the English teacher and the Art

teacher. There was a positive response to these paintings with much questioning about

attention to detail and the reading of a poem. An understanding that a painting can

communicate just as well as apoem. The English teacher developed from these poems

to looking at different types of poetry from Sonnets to more contemporary word

associations. Tone of voice and speed to depict a feeling. The students from the profile

they had made up of their character then were asked to write a poem depicting their

character. From then the students had to work together to come up with one single poem

that could depict a story bringing together all their characters. Thiswas hardworkbut they

a

were successful in working together to achieve this.

Description of Scheme

Using cross-curricular structure as a basis for the scheme. In starting offwith some basic

drawing skillswith the class as they had neverdone artbefore, theymoved into expression

in the face. Papermanipulation as abasis forbuilding up features of the face and then into

a clay mould for the mask.

The first few classes of basic drawing skills even though I used sugar paper and pastel

whichwould be less inhibitingwere not as successful as the following classes particularly

those on paper manipulation and clay mound. This type of work was found to be best

suited to the level of ability in the class. Working with the clay as the structure gave the

students the best understanding of the head and face. They enjoyed working and

manipulating the clay and achieved good results quickly and effectively. PapierMaché

was used on top of the clay mould to make the mask.

With the decoration of themasks itwas found that students were very imaginative in their

approach, they tended to stick to a similar theme to the one in their support studies. It was

noted thatmasks were over painted many times with many colours constantly changing.
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The original design was changed many times. Students became disappointed when the

materials they hadmanipulated did notwork as they had expected,maybe some felt their

masks were babyish. When materials such as spray paints and pipe cleaners were

introduced this heightened interest as students felt the masks were looking presentable.

With themale students a structured type process worked best as they could achieve short

term goals quickly and effectively. Some of the stronger students work was held back,

due to my attention being given to the weaker students although this worthwhile in the

end.
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Illustration 7

PapierMaché over ClayMould
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Poem by Transition Year

Masks of Knowledge

Lost ancient, alien masks the humans did find.

They laid them down to see - there weren't two of a kind.

Curiosity took over and the masks were soon in place.

They were strange, peculiar and stuck on the face.

Overwhelming, mystical powers moved their bodies in dance.

They jerked and jived and glided and flowed: all in a trance.

Unknown to the humans it had all been a big plan,

they ere now filled with knowledge previously unknown to man.

A black magic clan from a now destroyed world created this ritual

- like dance, in which they twirled.

Time was running out, the dancing could not last.

The energy was drained out - the knowledge was passed.

The humans awoke to find their faces were free.

One precious head was left for all humans to see.

It contained vital knowledge of the future of the universe.

The humans now had the power - this could be a curse.

Written by 4th Year Students
in conjunction with

Miss McElroy and Miss Lawlor
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This poem was the basis of a short film. The class then worked in conjunction with the

Music teacher. Focusing on sound association, different types ofmusic from classical to

contemporary. They had to close their eyes and listen to music and decide how it made

them feel or what they associated with a particular piece. From this they each chose a

piece that they felt fitted the story they were trying to portray.

The class then looked at movement in art, dance, ballet and performance art, recapping

on their drawing of emotions they had to try out expressing these through body

movements. From then the class went about creating a story board for their film

incorporating their poem and chosen music, discussion of stage shots, etc. There were a

number of rehearsals with themusic and locations for the piece to be shot before the final

filming. The final piece was filmed by one of the students. After the class had all been

introduced to the use of a camera in terms of light and various types of shots.

Many different types of support studies were introduced into the class to see their effects

on the participation of the class from the use of masks in different cultures, the pre-

Raphelites, Klee and Kandinsky formusic and art as well as ballets, films and finally the

best of all being a talk from the renowned performance artist and parent in the school:

Nigel Rolfe who gave a talk to the students on the history ofperforming arts. The support

studies were made as varied and interesting as possible in order to excite the class about

the scheme. Some worked and some didn't but all worked on a personal level at various

times in a small way and many without realising.

Due to the ability of the class I found manipulative exercises such as working with clay,

construction and decoration of the mask was very successful. So too were the classes

working with the English teachers which the students found enjoyable. Even though all

did respond at different times in the class, some students became disruptive and

uninterested when their work did not progress as they felt it might. This was overcome

by placing them in groups of 3 and 4 ofmixed ability, their work improved greatly as

group, interaction overcame individual frustration.
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Illustration 8

Masks in stills from film
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Illustration 9

Masks in stills from film
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Illustration 10

Masks in stills from film
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Illustration 11

Masks in stills from film
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The female students in the class worked separately from the male students in order to

achieve good results which they did while decorating and filming. The girls took a much

more mature approach to theirwork and participated fully in every aspect of this scheme.

Where as themale's although they did not reach the same level ofparticipation in the class

weremore creative in other areas such as themanipulation ofmaterials. There were some

great improvements with particular students who were felt to be low achievers in other

subject areas. Aftermuchwork and co-operation betweenmyselfand these students good

work was achieved.

Conclusions

Cross-Curricular teaching is an exciting way of presenting a lesson and valuable to

students as an important part of teaching methodology. It is very suitable for Transition

Year Groups. As well as being an exciting and fun way of presenting knowledge to

students it can usually be very enjoyable for the teachers involved giving them a chance

to exchange ideas and give the school more of a co-operative atmosphere. Students can

gain a greater understanding of how subjects interlink and help in their acquisition of

knowledge.

While working with this particular transition year group I used the results of a ques-

tionnaire which I gave out to the students as well as my self evaluations from the classes

within this scheme as the basis for my conclusions. The results of the questionnaire are

illustrated in the pie charts below.

Question One

Did you enjoy working with the Music and English teachers ?

Fig.1>
80%
Yes
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Question Two

Do you feel that the collaboration between the Music, English and Art Departments
helped give you a greater all round understanding of how subjects link together ?

Fig.2.

Question Three

Would you consider doing Art again or maybe even for your Leaving Certificate ?

100%
Yes Fig.3.

Question Four

Have you gained a greater understanding ofmasks in different cultures through the

support studies we have looked at ?

Fig.4.

Question Five

Do you feel you have a greater understanding of film production and the importance
of art within this medium ?

Fig.5.

25%
No

75%
Yes

No

90%
Yes

10,

90%
Yes
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The aims and objectives of transition year were achieved through this scheme. Because

of the preconceived ideas this class had about art ifmade the scheme more challenging

for me to accomplish the goals I had set out to achieve with this class.

The Music and Art Departments also found this collaboration successful and will be

implementing itwhere everpossible. Itwas an enjoyable experience forboth students and

teachers.

The self esteem of the students was revised from the good results they achieved and they

gained a lot from understanding that if they had co-operated more they could have

achieved an even greater standard in their work.

Their understanding of art as a subject has been heightened through this experience and

as you can see from the results of the questionnaire all students said they would consider

doing art again, this to me reflects the satisfaction achieved by the students during this

scheme. Short term goals helped students, to improve their skills in art, craft and design

giving them a good basic understanding of the art elements.

Choosing a schemewhich related to the students helped to improve participation and gave

them a greater understanding and appreciation of film and advertising as an art form.

The use of support studies during this scheme was important in stimulating students for

as well as looking at masks in different cultures it also helped introduce them to a new

concept such as performance art.

There were also many other factors as well as discipline which could have attributed to

a better overall scheme. With reference to cross-curricular teaching the timetable that a

school creates for this year group could attribute to achieving a well throughout scheme.

With this group the timetabling was an important element in achieving goals of cross

curricular teaching. This is an important factor which must be taken in to consideration
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in order for this type ofwork to be implemented successfully within a school framework.

This type of scheme I would definitely do again. Working with film and performance art

gaveme an interactionwith the students on their own level. Film is now such an important

part of their culture and must be appreciated as an art form of today.

I thoroughly enjoyed working with this group although there were some discipline

problems at the start of the scheme which were overcome. I was happy with the work

produced and I feel it gave the students something to feel proud of, raised their

expectations and appreciation of art in school.

I was surprised to learn thatmany of the students wanted to take on anothermodule of art

other than this one because of the work achieved.
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