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The Relevance of Theoretical Perspectives for Art
at Leaving Certificate Level
ABSTRACT
This study has bheen undertaken in response to my
51 § i e W e & - Tl ., [t LOSNS DU I P L Y (., . ~ NPT, IR T gy
opservartions as a student teacher at NewbDargK Comprenensive
School 1in Blackrock for the duration of the school Vear
1696/57. It has been my concern that the students, being

their c¢reative potential in Art. In order to examine
whether or not I am justified in suggesting such an
argument, I have consulted the psyvchological literature,
firstly to establish how best to motivate students in the
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consequences of examination pressure, In the context of
these investigations, I have gone on to assess the place of
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research into the theories of psychologists and art
educators, I have examined the Junior Certificate Art
programme, S0 as  to establish the merits of student
evaluation which is primarily assessment based. Finally, in
order to gather information at a local level, have
conducted a study involving a number of schools here in
Diblin; Art teachers have been asked to respond to 2
questionnaire, the vesults of which have reinforced my
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Student achievement at Junior Certificate
level Art pre-determines achievement at

Students are able to make use of and build
tipon sKills and interests learnt at Junior
Certificate level Art within the Leaving
Certificate level Art course, as it stands..

as seen at Junior Certificate level Art,
would benefit students at Leaving Certificate
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Chapter Two will focus on the programmes for Art at Junior
and Senior c¢ycle. Whilst some reference will be made to the
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is for the welfare of the students; that they might be given
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dao certain things; providing us with insights into t
circumstances under which we will be most interested 1in
carrying out any given task. Behaviourism is concerned with
how the consequences of behaviour regulate and control
actions; emphasis being on extermal motivation, such as
praise and reward. External motivation, by definition,
he individual, appealing to motives
which are directed toward the need for confidence and
personal achievement. {2) Humanism; on the other hand, is

v and worth of t
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theorists, it will become apparent that whilst it is
possible for us to motivate our students "for the purpose of

a need to address the wider issues, such as providing a
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The behaviourist perspective plays a major role in our study

of motivation; it acts as a highly efficient model through

which student behaviour can be modified by external means.

B.F. SKinner (1504-1990) is perhaps the most significant

theorist to have emerged from this school of thought. (9)
The 3Kinner Box

Skinner began his research in a laboratory setting. His

theory of operant conditioning (1538) was developed from

experiments conducted with the use of rats and the "skinner

Box"; the rats were placed in a small enclosure, which

contained nothing more than a bar and a small tray, which

was connected to a supply of food pellets (f

his success in getting animals to learn new types of
behaviour, Skinner concluded that similar approaches could
be used to shape human behaviour. (11) He saw traditional
technigues of schooling as "terribly confused and
inefficient", (12) and maintained that children were not
receiving sufficient feedback with regard to their
SChoolwork Perhaps it was Skinner's daughter, whom he
observed, studying most diligently to avoid negative

consequences, such as being punist
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grade, that compelled him to apply his theory to the context

Basic Principles of Operant Conditioning

All bhehaviour is accompanied by certain consequences and

behaviour is repeated. zeneraily, these conseguences are
either positive or negative, and these will strengthen or

weaken the likelihood of the behaviour being repeated under
similar circumstances. When conseguences strengthen the
likelihood of a certain behaviour being repeated, the term

reinforcement is used. Reinforcement can be either positive

T
3]

or negative, (13)

(&)

Positive reinforcement is concerned with increasing the
likelihood of a certain behaviour being repeated. BY

or some other reward, immediately after the desired

behaviour

teacher or a high grade on an examination paper; the student
is motivated to practice a desired behaviour so as to obtain






(3]

reinforcement; that is, to increase the 1likelihood of a
desired behaviour. However, in this instance, instead of
providing a positive stimulus, an unwanted stimulus is

Task as a Means to an End

Following Skinner's model many behavioural learning

theorists have perfected technigues of behaviour
modification. Students are motivated to complete a task by
being promised a reward of some kind. However, when a
student studies in order to receive praise or to earn a high
grade, they are experiencing extrinsic motivatiom; the
learner sees the task as a means to an end. Ideally,

_____ 3

of anyv reward; driven Dy intrinsic motivation.

nately, it is not just in school that students are

being driven by external motives. Often, the individual is
motivated to engage in an activity so as to obtain
certificates, prizes, public recognition or acceptance of
some  Kind, Similarly, at school students are often
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important to mention that excessive use of rewards may lead
T o em A g _ - i o ' = e i

o problems, The student may feel that they are being

information, and may even go so far as to avoid a particular
subject in the future. In this c¢ase, the student is
unlikely to benefit from the learning. Finally, this
over-emphasis on praise and reward, may lead the student to
an ultimate dependancy on teachers. (17)

Undermining Intrinsic Motivation
Researcher, Mark Morgan {1984), nhas ainalvsed the

perception of the relationship between performance and
reward is important. If a student is under the impression
that once they complete a given task, regardless of guality,
they will be rewarded, then they are likelv to show a
decrease in intrinsic motivation The reason for this 1is

our level of competence or gquality of perfor
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inclined to pursue it to the best of our abilityv.

Enhancing Intrinsic Motivation

ja
D

Morgan also provides us with a case for the enhancement of

rci

intrinsic motivation as a result of t

rewardas; when rewards are given in relation to some

predetermined standard of excellence, when the task is
moderately challenging, and when the reward is relatively

increase, Intrinsic motivation can also be enhanced when a

consistent with the individual's perceived level of skill.
For instance, 1if a student wins first prize in an art

worthy of this honour, then the reward may encouradge the
student to maintain an interest in Art. (18)
Whilst motivation, in terms of the behaviourist perspective,

operant conditioning or hehavioural modification  has
considerable worth for application in the school
environment. Skinner's theory should be seen as a potential
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Art, that which intrinsically motivates the individual, is
not taken into consideration Lowenfeld and Brittain (1970)
argue that "art activity cannot be imposed but must come as
a spirit from within", (1%) but is this possible in the
school setting? We will investigate humanist motivational
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that of psychologists who endorse the behaviourist view. He
argues that they have become s0o obsessed with observable

most important aspects of human existence., He proposes that
the individual essentially seeks "fulfilling experiences."”
(20} In support of this statement, Maslow has developed a

theory of self-actualisation. It is his understanding that

each individual 1is born with an essential inner nature,

It is important to note that Maslow's primary concern is
with motivation, and he believes that the most important

principle underpinning all human motivation is "the tendency

(1 ; 3¢ K g
(Eig. 1.2). This pyramid shape is used, not only to
demonstrate the hierarchical arrangement, but also to
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its strength. When a lower need 1is activated; hunger or
fear, for instance, the individual will stop trving to
satisfy a higher-level need, such as esteeam or

irst four need-levels include

3
oy
g

h

belongingness and love and self-esteem. These are classed
as deficiency needs which motivate the individual to act
only when they are unmet. Self-actualisation, on the other

hand, is defined as a growth need bhecause the individual

constantly strives to fulfil it. Self-actualisation refers

to the need for self-fulfilment, or the need to develop all
of one's potential talents and capabilities. vhilst

aesthetic values such as goodness, beauty, truth, autonomy,
humour and Jjustice, to bhe addressed. With regard to the

without these, the satisfaction of the bhasic needs would be
impossible to achieve. (25) He goes on to emphasise that
the teacher must ensure that the basic needs of the student

factors that can affect a student's inclination to learn in
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circumstances that ¢
and even then, the
whether in fact they

providing guidance and
pasic needs of the
choices." (28)
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impels him forward toward wholeness of Self anc
uniqueness of Self, toward full functioning of all his
capacities, toward confidence in the face of the
external world at the same time that he can accept his

Maslow sees growth as the result of "a never-ending series
of situations offering a free choice between the attractions
and dangers o safety and those of growth" (15%68). The

'th choice more attractive and less dangerous

W
and by making the safe choice seem less attractive and more

The instance whereby a student is placed in a learning

situation which is characterised by the individual feeling

threatened, or in danger, or feeling that the learning is of
little value to them is illustrated in Fig. 1.3. In this

embarrassment, then the individual is 1likelv to be more
willing to take part in the proposed task. (31)
Whilst Maslow's model is highly informative, it is often
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Self-
actualization
needs
(self-fulfilment,
realization of
personal potential)

Aesthetic needs
(symmetry, order, beauty)

Cognitive needs (knowing,
understanding, exploring)

Self-esteem needs (competence, approval,
recognition)

Belongingness and love needs (belonging,
acceptance by others, social affiliation)

/ ’ -Safety needs (security, freedom from danger) \

Physiolegical needs (hunger, thirst, etc.)

Fig 1.2 Haslow's Hierarchy of Needs.

s model takes th form of a hierarchy going from

D

personal needs at the bottom to intellectual ones at

(Source: Fontana, Psychology for Teachers, p. 218)
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Enhance the dangers | Enhance the attraction
Safety <—— person —>» Growth
Minimize the attractions .- Minimize the dangers

Fig. 1.3 Encouraging Growth Choices bv Enhancing the

Attractions and Minimising the Dangers.

(Source: Riehler and Snowman, Psychology Applied to
p
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behaviour 1is influenced by the way that the individual
perceives things. The individual, being faced with a
certain problem or situation, feels the need to overcome it.
Therefore, they evaluate the situation, and responc

Instrumental Conceptualism
ican psychologist, Jerome Bruner is interested in the

concept of meaningful learning and the discovery approach to

education (1551). Bruner sees the individual as an active
agent in the learning process. (34) Whilst Skinner, as we
have already discussed, sees the learner's response to a

12 learner as taking the information and

processing it; «coding and classifying it in accordance with

their own understanding of the world. Thus, the individual
responds to the stimulus in their own individual and
subjective manner. The term iised Ko describe the

indivdual's response is instrumental conceptualism (1966).

(35)
Spiral Curriculum

in The Process of Bducation (19%60), Bruner discusses the

need for the teacher to assist students in grasping the

structure of a field of study. He believes that an
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10
the basic ideas and the relationship between them. More

situations, thus preparing the student for mastering more
complex knowledge., (36)

In The Relevance of Education (1%71), Brumner addresses the
issue of the whether children are capable of grasping the

of different ages perceive the world in different wavs, but
he argues that even young children can grasp the essence of
1= 1a P |

geared to the level of the child. This concept of a spiral
curriculum; where material is presented initially in its
most basic form, and reintroduced in a more complex form at

Bruner argues that all too often learning takes the form of
step-by-step formulae. He has observed that whilst students
can readily recite information, they are unable to apply it
outside the classroom situation. As previously mentioned
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CHAPTER 1

A REVIEW OF THE LITERATURE

TVan

From our discussion of motivation we find that it involves a
state of tension of some kind; in reference to the cognitive
perspective: "the individual, being faced with a certain
problem, feels the need to overcome it." (43)

in a given task? Two of the primary factors which have been

motivation or arousal,

Researchers, Yerkes and Dodson (1%508), conducting studies on

rats, found that "an optimum is reached beyond which
performance increasingly deteriorates." (45) Fig. 1.4 shows

arousal and performance. T f we consider a simple
undertaking, such as tying one's shoelaces; such a task is
unlikely to cause any concern, even in the most trying of
circumstances. However, in velation to a more demanding

task, where levels of motivation or arousal are high, such

g e e S - =

as sitting an examination, the situation does not need to
= Y —d Ve - 1 T

become too complex before we begin to make mistakes. Whilst

[y
O
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rats and not human beings, there is still reason to believe
that in highly demanding situations, or with highly anxious

the outset of the task. Thus as the stress mounts,
performance can be seen to deteriorate immediately. If we
refer back to Fig. 1.4, it can be seen that where arousal

performance., (46) Whi

1
anxiety have been seen to promote learning, it is important

to reflect wupon some of the purposes and effects of
eXxaminations:

gualities of persever OUS

They are thought to give practice in expressing

ideas lucidly, fluently and guickly. They compel

students to organise their ideas and develop

systems of study and concentration which may be

adapted for service in later life. (43)
Attempting to assess the quality and guantity of learning
has been, and probably always will he, a regular feature of






One of the teacher's objectives is to stimulate
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—
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acquisition, understanding and application of Knowledge. I

-

order to assess the degree to which these objectives have
been achieved evaluation must occur. Therefore, the
evaluation of attainment is one of the central aims of

examinations. (49)

this purpose, national examination results provide an
objective and credible criteria for the assessment of an
individual's competence. By comparing the attainments of a
group of pecple who have all taken the same examination, one

can easily categorise the strengths and weaknesses of the

wWhilst this system may

)

D
1
=
Fh
[s1}
R
=
ot
s
1
i
D
a1]

re many variables
that can interfere with a student's performance in a
set-time examination situation. Take for instance the

student who fails at an examination; this result would imply

failure may not entirely be the fault of that individual.






student success in an examination situation can serve as a
means by which to achieve career aspirations, therefore the
long term prospect of obtaining a qualification and a good

job can sufficiently motivate a student in Art. (51)

Whilst set-time examinations are the preferred means of
evaluative assessment used at Leaving Certificate level Art,

(3

pupils have to make many omissions in their course work, on
account of the fact that they get caught up in the frenzied
scramble toward the examination or assessment. The idea of






Spielberger (1566) nas separated anxiety into TWO
categories, The first of these is anxiety as a trait; this
defines anxiety as a stable characteristic of an
individual's personality, whnich allows them to feel
threatened by a wide 7tange of conditions. The second
category recognises anxiety as a state; in this case,

students on two similar tTasks. The first task was carried
out under pressured conditions (time restraints), whilst the
second was not (no time restraints). It is interesting to

on the timed task, whilst the low anxietyv students did not
achieve on the untimed task. This research shows that
highly anxious students are at a disadvantage 1in high
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of the unpressured situation, wherebv students were strongly
motivated by this high level of anxiety. (54) The following
opservations have been made by Tobias {197S5) concerning the

ck over information, so

1t; dnring E

a means by which to

- - - | 1-- T~ S o

opposed to being given

i







which is

moderate amounts of anxiety can mprove student performance.
Fig. 1.6 shows that when anxiety is either very high or very

Ik
find a balance; that is, to reduce motivational levels in

of students who show too little concern with regard to their
t
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High
Optimum performance

Performance efficiency

Disorganized

I il

Awakening

Gradual

: : Level of arousal beyond
awakening |

which performance deteriorates
Low Deep sleep I/J

Low Medium High

Level of ‘arousal’

Fig. 1.4 Hypothetical Relationship Between Arousal and

Performance Efficien

5]
o

08), conducting studies on rats, found

~hat an  optimum is reached heyond which performanc

1]
3]
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e— e Low-anxiety children
& —® igh-anxiety children
Low
Timed Untimed
Test Test

Fig. 1.5 Performance on Two Tasks of Children with High and
Low General Anxiety.

Sarason, Davidson, Waite and Rusbush (1560), have conducted
research which has shown that high anxiety students do not

perform as well at certain kinds of tasks as do low anxiety
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high

Level of
performance

¥

low

low high
Level of anxiety

Fig. 1.6 Schematic Representation of the Relationship

Between Anxiety and Performance.
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When anxiety 1is very h or very low, performance
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Creativity and Examinations

children; always spontaneous, open, free and unconventional

investigation; "by observing, comparing, experimenting,
evaluating, and reaching one's own conclusions”, students
will benefit, not only in other school activities but also

Creativity, as defined by Howard Gardner, has much to do
with "getting to know the subject in great detail, and then
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and value feature as much as a cognitive one, Gardner
emphasises the need to look at creativity in terms of seven

: o
[}

maintains that c¢reativity c¢an occur in any one of these
domains; creativity representing the highest level of

functioning in the specific domain. Gardner's definition

creativity can be seen in the creative process, the creative
product, or even in the creative person. (62)

Guilford (195%) suggests that creativity involves "fluency,
flexibility and originality". (63) In the early 1%50's, he
introduced his model of the intellect, in which he suggested
several cognitive operations, amongst which he included

convergent and divergent thinking. Whilst the convergent

thinker has the capacity to deal with problems which reguire

to problems reguiring the generation of several egually
acceptable solutions; emphasis in this case, being on the
guantity, variety and originalityv of response (64) in a
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that divergent methods of instruction were most successful

amongst high achievers, whilst convergent approaches were

h ability would be motivated by the challenge of an
ambiguous situation; rich with opportunities for flexibility

materials. Creativity is fostered by the teacher who
embraces individuality and creativity in students, by the
culture that rewards rather than punishes those who produce
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but less intelligent students (in the conventional sense) to
be most frustrated within the school system, whilst highly
intelligent but less creative students are addicted to
school and well-liked bv their teachers. Whilst it 1is
important to keep in mind that this study is representative
of extremes of measured intelligence and creativity, it
provides some insight as to the problems faced by students
who are not compatible with the school system. (67)

In his article "The sState of Art Education Today, and Some
Potential Remedies", American psvchologist Elliot Eisner

objectivity and technology as prime virtues. For the arts,
such virtues cause problems." (68) He regards objectivity
as a means by which the evaluation of student ability has
the mark of scientific method. Of course, it is necessary

criteria. Nevertheless, Eisner argues that many of the
standardised methods, however highly efficient, are not
easily adopted by the arts:
Efficient methods pre-siuppose clearcut goals, something
alien to the arts, where surprise, ambiguity, and
flexible purposing are characteristic. (65)
He suggests that, whilst efficiency focuses upon goals, the
P | b .
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a means are far from clear and where the speed of Arriving
at a destination is not always regarded as a virtue." (70)
The problem remains however, that Art must be evaluated

t
which is "the personal involvement of the individual and the

-

whilst the Art teacher can encourage the student to he
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..neither teachers nor students are willing to
undertake "risks for understanding"; instead, thev
t
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compromises", Under such compromises, bhoth teachers
and students are able to provide answers that have been
sanctioned as correct, 0f course, in the long run,
such a compromise is not a happy one, for genuine
understandings cannot come about as long as one accepts
ritualised, rote, or conventionalised performances.

F e - B
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evaluate student performance in art; that is, through

balanced pictiure of the individual's Knowledge and
accomplishment in art. Assessment recognises the organic
and developmental nature of art, the teacher playing a

It is important that we acknowledge the alte
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present system of evaluation at Leaving Certificate level
In the next chapter we will compare one evaluative system
with another, for we have taken on board the suggestions of
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THE STUDENT OF ART AND SECOND-LEVEL EDUCATION

at Junior Certificate level is characterised by project work
which 15 chosen and developed by students. Through their

it is hoped that students will gain an "understanding of and

change has not yet been implemented at Leaving Certificate
level. Students of Art at Leaving Certificate level find
- j T

the decision e continue their studies at Leaviing
Certificate level, only to find that the rules have changed.
It is interesting to note that in actuality they have not






changed, but we perceive them to have changed. (3) From
observation of the statistics, we can see that Art does not
appeal to students in  such great measure ar Leaving
Certificate level (fig 2.1).

Whilst, there is an obvious enthusiasm amongst students to
take Art at Junior Certificate level; over 35% of the total
student population taking Art in 19S5 (fig 2.1), the

account, the figures are noticeably lower; the estimated
number of students taking Art for Leaving certificate in
1995 was approximately 15% of the total number of

extent that they should, taking into consideration the
skill and competencies which will have been acquired
through the study of art at Junior Certificate level. One
could argue that students drop Art after Junior cycle in
favour of subjects in which they are most competent. This
may be the case, but statistics show that student

erformance in Art at Junior Certificate level is rather
p






Certificate level are rather less optimistic (fig. 2.3). It

is not difficult to account for the drop in the level of
student participation in the Leaving Certificate Art
programme if we consider the statistics. In the context of
the points race, Art does not sit well with students. The
chances of obtaining an A-Grade in Honours Leaving
Certificate level Art are slim, to say the least (fig. 2.3),

We earlier discussed a study conducted by Wallach and Kogan
{1965), in which the relationship between creativity and
intelligence was investigated. One may recall that the
study showed highly creative but less academic students to

be "most frustrated within the school system". {(4) The art
room is guite likely to be one of the places where a student
of this description may be found, and vet they mayv feel more
frustrated than ever in this environment. If we examine the
make-up of the Leaving Certificate Art programme at present,;
it can be seen that history and appreciation of art make D
almost  40% of the overall marks allocated to the
examination. In turn, we see a high percentage of students
performing in the C-Grade bracket at Leaving Certificate
level Art (Fig. 2.3}, Whilst students may be highly
creative and talented in Art, there are all manner of
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cycle allows time for the creative process to take effect

deoes the Leaving Certificate Art examination as it now
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Xi ; embrace this concept of the creative response?
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Fig. 2.1 Numbers of Junior and Leaving Certificate
Examination Candidates for Art in 1555.

Part (i) The above pie chart illustrates a 35.3% student
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Fig. 2.1 Numbers of Junior amd Leaving cCertificate

Examination Candidates for Art in 1555.

1]

Part (ii) The above pie chart illustrates a 15.4% student

uptake of Art at Leaving Certificate level in 1995. oOut of

in 1985, 10,190 took Art. Of this number, 3,317 toox Art at
Ordinary level, whilst 6,873 chose to take the Higher level
option.
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METHODOLOGY
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Introduc

the basis for this study. (1) We have already discussed the
need for deficiency needs to be met in order for growth

» be fulfilled, however I should like to refer to
t,

PR | o

accorda with the majority, Are regarded as positive
characteristics, Finally, Maslow maintains that behaviour
such as a readiness to assume responsibility, and the

attainment of a state of self-actualisation. (2)
It is interesting to compare Maslow's observations (outlined

above) with James E. Russell's definition of creativity
{1967) as "the openness of response, the ease with which a

o
[EY
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the unconventional connection", which he argues, are
characteristics that are ingrained in the very nature of
voundg children. ({3) Therefore, we c¢an establish a 1ink
between creativity and bhehaviour which can lead to self-
actualisation.

Besides behaviour that leads to self-actualisation, it 1is
important for us to discuss some of the characteristics
which Maslow has found to be present among self-actualised
individuals. He describes them as highly creative; problem-
centred rather than self-centred, concerned for  the
welfare of humanity, possessing a deep appreciation of the

basic experiences of 1life, spontaneous 1in thought and
behaviour, resistent to enculturation {(whilst not being
deliberately unconventional) and, whilst being able to
perceive reality efficiently, highlv tolerant to
ambiguity. (4)

According to Cattell's research invelving the personal
gualities of creative individuals (1971) ; thev are

characteristically:
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redices pressure on students and the likelihood of failure,
the Leaving Certificate remains totally exam-based. I wish
to assess whether or not the Leaving Certificate level Art
programme is functioning as well as it might, within the
context of a revised syllabus for Junior cvcle

I am of the opinion that the problem of examination-induced
anxiety has been accentuated by the introduction of an
alternative programme for Junior cycle. Whilst the Junior

Certificate emphasises the individual's own unigue response

level. At this point, I should like to refer to Jerome
Bruner's argument for the development of a spirail

to master more complex material. {(10) We should consider

understanding of Art; whilst they may learn a great deal
more about the history of art, there is a lack of continuity
between Art at Junior and Senior cycle In direct contrast
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criteria outlined by the the universities, in order for Art
to be accepted for the purpose of matriculation or entry to
college, AS a result of inadeguate consultation with the

syllabus for Art took on a tremendously high weighting of
marks given for the history o Art. However, "all
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zonducted through  the
deployment of a guestionnaire. The schools that have been
selected to participate in the study were picked at random
while a c¢ross-se ¥
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b
that students are unable to achieve to their full potential,
to suggest reasons for this, and in turn, what the most
important motivational factors in the art room
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The Questionnaire
(For the purpose of this section refer to Appendix C). Part
one of the guestionnaire consisted of three related
statements to which the sample were asked to respond. The
teachers were required to comment on the relationship

modest majority of approximately 46% who disagreed with the
statement. 38% of the sample agreed that there is a
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the need for a much higher level of continuity at Leaving

only very highlyv motivated students will make the most
of the Leaving Certificate art course as it stands.

ug eloped Work appropriate for
progression into 3rd level...It is up to the individual
teacher to make use of their skills in implementing

"students choosing 5th Year art often have not covered
Junior Certificate Art at all" can potentially add to

The third statement to which the sample was asked to
respond, inguired as to whether a programme of combined
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The group embraced the suggestion of a revised system at

potential of students is hampered at Leaving Certificate
level, (Table 4.,1) More specifically, the sample considered
insufficient sleep, career pressures, financial worries,
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the final rveguirements. It also depends on how much
class contact time is needed, especially with 1-2
lessons a week being spent on history of Art.

50% of the teachers involved, maintained that their students
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to establish some of the problems that students are faced
witi. {(Tabe 4.3) Almost 85% of the sample agreed that the
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ATt pre-determines achievement at Leaving Certificate level
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Agree: Red

Disagree: Blue

Other: Gr
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Fig. 4.2 Students are able to make use of and build upon
skiiis and interests learnt at Junior Certificate level Art
within the Leaving Certificate Jevel Art course, as it
stands.

The response to this statement was unclear, with over 46%
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Agree: Red

Disagree: Blie
Other: Green

n =13 = 100%

Fig. 4.3 A combination of project work and examination, as
seen at Junior Certificate level Art, would benefit students

at Leaving Certificate level.






~ A
D4

Fig. 4.4 Do you think that the pressures outside the Art Toom

interfere with the creative potential of students at Leaving
Certificate level Art?
% answered "Yes", whilst 23%

7

12 art room interfered
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No. of responses
Parental Expectations 3
School Expectations 3
Career pressures 5
Financial worries 5
Domestic difficulties 4
Peer pressure 3
Relationships 2
Sibling Rivalry 1
Poor diet 2
Insufficient sleep 7
Insufficient leisure activities 3
Heavy Schoolwork load 8
Other 6

creative potential of

]

illustrates the extent to

[

student of ATL,

students

which of the following do vou consider interfere

in the Art room?

which various outside
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Agree: Red
Disagree: Rlue
Other: Green

n =13 = 1060%

Leaving Certificate Examination are helpful in motivating
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No. of responses

Parental expectations 2
School expectations 4
Career goals 3
The "points race" 3
Preparation for four Art

Examination Papers 4
Time restraints on the days

of the Examination 1
Personal inclination to learn 12
Sself expression 12
Other 3

Table 4.2 Which of the following do vou consider comtribute

to student motivation in the Art room?

motivation, with "personal inclination to learn" and "self
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Fig. 4.a Do you think that students are
themselives justice in the various sections of
Certificate Art Examination?

The sample are of the opinioi
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No. of responses
Parental expectations 1
School expectations 1
Career goals 1
The "points raca" 1
Inadequate Art materials
in 5th and 6th Year 5
student exhaustion S
Lack of confidence 4 ﬂ
Creative, but not Academic 2
Time restraints during the
Art Examination 11
Inadeguate Art materials on
the days of the Art Examination 5
Relevance of descriptive passages
on the Art Examination papers
to students 5
Other 4

Table 4.3 WwWhich of the following do you consider interfere

with student performance on the days of the Leaving
Certificate Art Examination?

This final table illustrates the sample's view:; the
structure of the examination papers 1s 1in guestion, Aas are
the time restraints dauring the examinations. The

respondents also commented that student exhaustion could
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DsSychoelogy. Having consulted the various theoretical
perspectives, dealing with motivation, anxiety and
creativity, it has become clear to me that we are the
product of our environment. Of particular significance to
my view point has been the work of Howard Gardner, Abraham

Maslow and Jerome Bruner, who have made suggestions as to
how we mignt improve the quality of the learning
environment. Whilst my concerns for the welfare of students
of Leaving Certificate Art have been acknowledged in the
work of these men, it is unfortunate that the evidence has
been ignored for so very long. As Michael O Nuallain has

g the guestionn g W
that there is need for reform (see Appendix C).
- - - - |

syllabus for Junior Certificate Art has been produced, it
seems to me to be guite unacceptable not to have made the
change at Leaving Certificate level as vet. what I should
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freedom. There should be less of a rigid stucture which
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Arawing, Sctiill 1ire,;
should encourage the
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Source: (Junior Certificate) An Roinn Oideachais, The Junior
Certificate: Art, Craft and Design, p. 2-3.
Source: (Leaving Certificate) An Roinn Oideachais, Rules and
Programme for Secondary Schools 1%87/88 - 15%6/57, p.
336-339.
Aims of Art, Craft and Design at Junior Cvcle
{i) To promote in the student an informed, inguiring and
discriminating attitude to his or her environment and
to help the student relate to the world in visual,

{(ii) To develop a sense of personal identity and
self-esteem through practical achievement in the
expressive, commuinicative and functional modes of Art,
Craft and Design.

(iii} To develop in the student an understanding of Art,
Craft and Design in a variety of contexts -
historical, cultural, economic, social and personal

{(iv) To develop in the student the abilitv to applyv
evaluative criteria to his/her own work and to the
work of others and in his/her daily encounters with
the natural, social and man-made environments and with
the mass media,

{v) To promote in the student practical understanding of
and competence in the principles and skills underlving
visual and constructional design and problem-solving.

{vi) To develop through structured practical work the
student's aesthetic sensibilities and powers of
critical appraisal, appreciation and evaluation and to
enhance the student's gualities of imagination,
creativity, originality and ingenuity
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The Art, Craft and Design course develops the
student's ability to:
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ersonal response to an idea, experience or

use drawing for observation, recording and analysis,
as a means of thinking and for communication and
axpression.

use t 1 pro 2ES Al king,

and combi 1 a
communicative modes.

ise and understand the art and design

iise a variety of materials, media, tools and
eguipment.

usSe an appropriate working vocabulary.
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The course should be as broadly based as that for the
Intermediate Certificate, It is important that a sense of
unity should be maintained throughout the different sections
of the syilabus in order to avoid a system o isolated

These studies should serve to build up a store of
visual images necessary for creative activity in Imaginative
Composition, Design and Craftwork.

Imaginativ s

to find the vehicle of expression that best suits the
temperament of the individual and the nature of the
composition,
Design and Craftwork

Activity leading to a development of a sense of pattern
and rhythm, study of colour, mainly direct from nature;
experiments to determine the potentialities and limitations
of specific crafts,

As the visual experience of the pupils is conditioned
by a heritage from earlier generations, both recent and

~1
~1
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It is suggested that the Art teacher select the field of
special study for which most material is available in his

Candidates will be reguired to answer four papers in
all as follows:

Subject Time Marks
{a) Imaginative Composition

or Still Life 2.5 hours 100
(b) Design 2.5 hours

or Craftwork 5 hours 100
(¢} Life Sketching 1 hour 50
(d) History and Appreciation

of ArTh 2.5 hours 150
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ATt in Treland (from Prehistoric times
the present)
European ATt (from 1000 A.D. to the
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is intended to afford students an
opportunity to discuss topics based on
every-day visual experience in their ow
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Section I - ATt in Ireland {(from Pr
the present)
New Grange (O'Riordain and Daniel)
Irish Churches and Monastic Buildings
ITTI (Harolid J. Leask)/Tempest, Dundal
Journal of the Roval v
Piubiications of the National Museum
Iirish Stained Glass (Wynne and White)
Irish Art (Bruce Arnold)/Thames and Hu
The National Gallery of Ireland (James
and Hudson
Modern irish Landscape Painting Siide
Ruane), published by the Arts Council
Recent Irish Stained Glass Slide Pack
Bowe ), publisned by the Arts Council
Guides and Publications of the Nati
published by the 0Office of Public Wor
Excellent photographs may be purchased
Photographic Department, National Monur
Branch/0ffice of Public Works
Antiguities of the Irish Countrvside
Methuen
irish Art (3 vols.; Early Christian Pe
Invasions and Romanesgue Period) (Fra
Methien
Irish Churches amd HMonastic Buildings
Romanesgiie, Gothic to 1400, the Last
Section IT 000
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Michedl O Nualldin wants art marked differently in the Leaving Certificate. Photograph : Paddy Whelan.
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Tuesday, November-26:7]996=.."

FOCUS ou;gnuc:mon

The Department of Education needs to get

serious about balancing the practical and

“the academic in art education. That’s the

view of artist Micheal O Nualldin, former

senior art inspector in the Department.

T IS possible to pass the Lzavmg
Certficate art examination while
failing all its practical art com-
ponents. This is clearly absurd.
Senior management in the De-
partment of Education has
allowed the universities to.impose a
written examination in the apprecia-
tion and history of art on this exami-
nation with an outrageous mark
loading of 37.5 per cent. No provi-
sion for a qualifying mark in the
practical art components exists.

Thirty-eight per cent overall is
deemed a pass in this examination
entitled art (including crafts). How
did such a state of affairs come
about?

In the late 1960s, the universities
asked by the Department of Educa-
tion to have art accepted for the pur-
pose of matriculation or entry to the
universities. It was “regretted” that
the then art paper and syllabus

~

lacked what they termed “intellec-
‘tual content” and 1o satisfy that cri-
‘terion of the universities it would be
necessary to introduce a written
paper on the history of art to make
art acceptable.

All this was agreed without any
consultation with the art inspector-
ate of its own department, which at
that time consisted of Gerry Bruen
and myself. We were simply pre-
sented with this fait accompli and
told to get on with it. All protesta-
tions were ignored.

The universities are entitled to lay
down whatever conditions they
deem necessary to satisfy their own
entry requirements. However, they
are not entitled to dictate those
requirements to all candidates who
sit for the Leaving Certificate, irre-
spective of whether they intend to
seek entry to university or not.

The history of art is as legitimate

as any. other history. It could com-
plement and extend a pupil’s under-
standing and- knowledge of the
practical work being undertaken.
Furthermore it could act as a stimu-
lus to new areas of study. But that is
not how it is approached.

The marking position 1is as
follows:

History and Appreciation of Art —
150 marks, 37.5 per cent

Imaginative Composition or Still Life
— 100 marks, 25 per cent

Design or Craftwork — 100 marks,
25 per cent

Life Sketching — 50 marks, 12.5 per
cent

Theoretically, if a candidate was
awarded full marks in the history
and appreciation of art, only a few
marks in the practical components
would be required to secure a pass.
It is clear that there should have
been a qualifying mark operating in
the practical areas to ensure that a
balance was maintained. However,
none exists, none whatever!

Over 17 years ago the use and in-
clusion of reproducnons of pamtmgs
etc, on the history and appreciation
of art papers of the Leaving Certifi-
cate was introduced, but blocked at
the last minute by an assistant secre-
tary in the Department.

The implications of this are most
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Did you know that you
can pass Leaving
Certificate Art without

being able to draw?'

serious.--For over 17 years candi-
dates sitting the Leaving Certificate
art were deprived of the aid of
reproductions and illustrations on
their history and appreciation ofart
papers while other Leaving Cértifi-
cate papers had illustrations, dia-
grams and maps to aid candidates.

This year for the first time repro-
ductions were introduced for art
papers.

Over 22 years ago the Department
set up a five-member internal com-
mittee to formulate policy on- art
education. I was a member of that
committee and recommended that
the only way forward was for the
Department-to set up a section to
deal with art. It would, among other
things, give locus and focus of res-
ponsibility to art education. This
was a relatively modest proposal.

My recommendation was rejected |

out of hand and the system -which
had dismally failed was pursued —
as it is to the present day. This com-
mittee accomplished nothing.

Several years ago Colm O Briain,

as director of the Arts Council, pro- -

posed that a development unit for
the promotion of the-arts in educa-
tion be set up by the Department.
He too was ignored by the Depart-
ment of Education. st o3

The real problem is that the visual
arts are. for 'the most part a closed
book “for the vast majority of the
Irish people. Rather than imple-

menting a programme of enlighten-
ment, the Department compounds
the issue by allowing unqualified
and visually untutored personnel to
make decisions concerning art edu-
cation and pays scant regard to
' recommendations .or informed
opinion. ¢

If any other subject were treated
in this manner there would be an on-
going and persistent outcry. The op-
portunity to rectify this whole
situation now rests with the Leaving
Certificate art course committee of
the National Council for Curriculum
and Assessment, which is currently
examining the position. Whatever
proposals the committee arrives at,
it would seem to be logically. in the
nature of a development of art, craft
and design of the Junior Certificate
syllabus. : :

I believe that two things should
happen: . :

1.. The proposals of the NCCA:
comittee for the new Leaving Certif-
icate course and art examination
 should be made public before being
ratified by the Department of Edu-
cation. 2

2. Urgent -consideration should be
given to the establishment within

- -the Department of Education of a

-development. unit for the promotion
of art education — as proposed by
- the former Arts Council director.
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Loreto Coliege,
Swords,

Co, Dublin

Tel., A407025

Loreto High School.;
Beaufort,

Rathfarnham, Dublin 14
Tel. 4933152
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Cabinteely Communityv School,
Cabinteely,

Co. Dublin

Tel. 2852137

Assumption Secondary School,;
Kilmanagh Road,

Walkinstowil, Dublin 12

Tel. 4507107

S5t. Mark's Communitv School,
Fortune ;

Talliagnt, Dublin 24

Tel. 4515359

-7
Blackrock, Co. Dublin
Tel. 2882785

Co. Dublin

Tel. 6281160

Killinardin Community School,;
wWest Tallaght,

Dublin 24

Tel. 4527447
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Student achievement at Junior Certificate level Art
pre-determines achievement at Leaving Certificate level
ATE.

I agree

- % [ PR

1 disagree

OChaL (eXBLAIN) soiisos s nanesmms s
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Students are able to make use of and build upon
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A combination of project work and examination, as seen
at Junior Certificate level Art, would benefit students
at Leaving Certificate level.

I adres

I disagree
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of students in the Art room?
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Questionnaire Page 3
5a. Do you think that the pressures attached to the Leaving

Certificate Examinationm are hel motivating
students in the Art room?

'cl
h
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5
=

“
4
D

No

Don't Know

5b. which of the following do you consider contribute to
student motivation in the Art room?
(Tick as many as vou wish)

Parental expectations

School expectations

The "points race"

Preparation for four Art
Examination papers

restraints on the days

Time

of the Examination _
Personal inclination to learn _
Self expression
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Questionnaire Page 4

Do vou think that students are able to do themselves
Justice in the various sections of the Leaving
Certificate Art Examination?

Yes
NO
Don't know

If vou answered RO to

D
N
o

e
eLe

N
1)
[

i, COmMD

which of the following do vou consider interfere with
of

student performance on the days the Leaving
Certificate Art Examination? (Tick as many as yvou wish)
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Other = 2 {15.4%)

"Marking system is very varied, therefore results cannot be
used to determine achievement or suitability for Leaving
Certificate"

"The inclusion of Art History can have guite an impact; both
positively and negatively"

"Some students achieve poor grades in the Junior Certificate
due to hard marking etc., and could go on to an "A" in the
present Leaving Certificate as it is structured. Others may
achieve on the basis of maturity better Leaving Certificate
grades. Some did not take it [Art] at Junior Certificate,
yet go on to do portfolios in Senior cycle and achieve Art

"A kKeen student does much better at Leaving Certificate
R I 1
lteve i
"Not necessarily - thev may have reached the limit of
interest and motivation for developing skKills due to their
own expectations,; those of others, other interests, lack of

Agree Disagree Other
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blie o mBmaKe use of and build uponm SKills
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d imterests learnt at Junior Certificate level ATt

"some are...others forget; it depends on the 1level of
interest and commitment"
"students choosing 5th Year Art often have not covered
Junior Certificate Art at all"”
"The Leaving Certificate as it stands does not encourage
follow through and developed WOTK appropriate for
progression into 3rd level, hut this is being dealt with by
the Art Teachers' Association and the Department of
Education. It is up to the individual teacher to make use
of their skills in implementing stimulating classes"”
"Skills ves, but the present Leaving Certificate Art course
B e apaed B g g mved P o Yo T o A Tosaa e aa PRET TR R - g P pdeias ) aiam de s 1Y
15 HHLLE UNnSuicanlis CTO JUN1Or Celftiridace SLudelnnos
"only very highly motivated students will make the most of
the Leaving Certificate Art course as it stands”
"I agree that anything which is learned will be used again
in other areas"

Agree Disagree Other
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Question Three:
A combpination of project work and examination, as seem at
Junior Certificate level Art, would benefit students at
Leaving Certificate level.
Agree = 12 {52.3%) Disagree = 1 {7.7%)} Other = 0 (0%}
Other comments:
"No, parents don't want it, and there is the enormous
gquestion of time which thev do not have in 6th Year"
"Changes are in progress at the moment; interim changes
prog ;
already in place for 1597 examn"
"A more comprehensive project perhaps”
"Also visits from the Art inspector/s throughout the vears 2
and 3; for support/additional information - an exam "feel"
without undue pressure"
Question Four (a):
Do you think that the pressures oiutside the Art room
interfere with the creative potential of students at Leaving
Certificate level ATL?
Yes = 10 {(77%) ©No = 3 {(23%) bDon't koow = 0 {0%)
Other comments:
",..1f a student is interested in Art. Being creative helps
p
alleviate external pressures”
"Possibly...the interested ones get on with it"
Agree Disagree Other
i2 1 0
Yes No Don't Know
10 3 0
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estion Four
wiich of the followinmg do vou comsider interfere with the
T

ive potential of students in the Art room?

.
\ 7 %

Other - "Often, having to prepare for the four particular
Art exams can be restraining, and even inventive departures
from the papers...still must 1lead back to the £final
reguirements. It also depends on how much c¢lass contact
time is needed, especially with 1-2 lessons a week being

Question Five (a):
Do vou think that the bpressures attached to the Leaving
Certificate ExXamination are neioful in motivating
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"The pressure involved in the written History element can
have an adverse effect on weak students”

Question Six (a):

Do vou think that students are abie to d4do themselves
justice in the various sections of the L.eaving
Certificate Art Examination?

Yes = 1 {7.7%) No = 1i2 {%2.3%) ©Don't know = O {0%)

Yes No Don't Know
3 10 0

Yes NO pon't know
it 12 0
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A - Q 25 PO
QUestion 51X (D)
"

Student Performance - "The whole format of the Leaving
Certificate is against creativity"

To alleviate the pressure - "they must bring their own
prepared materials and use what the school has to offer.
Students can interpret the exam paper in so many ways - only
01 SSa needed to make it relevant. Good

p- | - | - 3
Motivation of students can be difficult for the teacher
faced with four exams in June, and a high weighting of marks
for history of Art. Many students who choose Art at 5th
Year level are not veryv academically motivated and their
expectations of what the Leaving Certificate course will be
like can be at times disappointing when thev realise that
the majority of their course work will not be contributing

t
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