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their creative potential in Art. In order to examine
whether or not I am Justified in suggesting such an

argument, I have consulted the psychological literature
firstly to establish how best to motivate students in the
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consequences of examination pressure, In the context
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programme, so as to astablish the merits of student
evaluation which is primarily assessment hased, Finally
order to gather information at a local level, have
conducted a study involving a number of schools here in
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INTRODUCTION

Ifachildisfoundtoherestrictedinhiscreative
expressionyethighlydevelopedintellectually,hemust
beplovidedwiththeopportunitytoachieveabalance.
Artcanperformthisfunetionthroughproper
motivation,Ourpresenteducationsystemsuffersfrom i
anoVel-emplasisonintellectualgrowth.The
acquisitionofknowledgeremainstheaimofeducation.

rtantforthechildtogainfreedom Itmaybemoreimpo
7therfactualin iuexplessionttogasion.

Knowledgeunusedismeaninglessuntilthechild
developstheurgeandfreedomtouseit.(1)
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TheconcernsofthisstudyhavebeensummarisedbyLowenfe
andBrittainintheaboveexcerptfromCreativeandHental
Growth(1870).Overthepastmonths,Ihavehadthe
priveledgeofworkingwithasixthyeargroupofstudentsat
NewparkComprehensiveSchoolinBlackrock,whohavebeen

studyingArtatLeavingCertificatelevel,Duringthis
time,Ihaveobservedamongthesestudentsacertaindegree
ofanxiety.Whilstonemayarguethatthisisanabsolutely
acceptableoccurrence,Ishouldliketodrawattentionto a

thefactthatperharthesefeelingsofapprehensionarea

potentialblockLocreativepenaviour

InChapterOne,Iwillexamineanumberoftheoietical
perspectivesonmotivation,svastuestablishthecasefor
theimplementationo"propelmotivation",(2)sothat f
studentsmight

potentialthortighArt.Laterinthechapter
someofthepurposesandeffectsofexaminations,forArtat
Leaving
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hapter Two Wiii focus on the brogrammes fc Art at Junier
and SeniOL evele, Whiise SOU fer n will au h

literature reviewed in Chapter One, I will discuss some

recent statistics in relation to student performance at
UNLOYr ane Leaving Certificate level, in order establish

whether or not students are being affected by the potential
pressures that present themselves at Leaving Certificate
lev

Ti Chapter Thiee, T have mace some suggestions Aas the
relationship en nolLiva ion, anxLercy and creativity
through analysis of the information discussed in Chapters
One and Two, Taking into consideration the evidence for a

onnection between these, ae compiled questionnaire, which

was teachers of Art Various hools The1Tm

results of the ul either ac Know aisage g

for an Lil ive means or eval Lil a taA

Leaving Certificate level. Regardless, my primary concern

is for the welfare of the students; that they might be given
the opportunity fo expless themselves in an environment

wh nurtures creativity
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CHAPTER 1

A REVIEW OF THE LITERATURE

Theories of Motivation

The literature reveals that motivational theery can he

categorised in terms of three approaches, these being the
behaviouristic, humanistic and cognitive perspectives. (1)
Ess ntially, uwotivational theory attempts to explain why we

do certain things; providing us with insights into the
circumstances under which we will be most interested in
carrying out any given task. RBehaviourism is concerned with
how the consequences of behaviour regulate and control
actions; emphasis being on external Motivation, such as

praise and reward. External motivation, by definition,
comes from outside the individual, appealing to motives
which are directed toward the need for confidence and

personal achievement. (2) Humanism, on the other hand, is
concerned with the autonomy, dignity and worth of the Self;
emphasising the central role of internal Motives, and the
need for competence and actualisation of one's potential.
Internal motivation is that which drives the individual in
the desire to know, the urge to explore, and the need to
master one's environment. (3) Finally, cognitivism concerns
itself with the Significance the men Loe Ses whichp1a

enable the individual to know, think and remember; in this
instance, emphasis is on the need for Kknowledgé and

understanding in order for learning to be successful. (4)
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All of the above mentioned schools of thought would surelv
agree that "without motivation, achievement is doubtful, and

where achievement exists, one can be fairly certain that
motivation preceded it." (5) Nevertheless. it is not enough
to ask if one's students are interested in the subject
called Art to establish levels of motivation «for art
activity; the issue of motivation is a far more complex one,
as we will discover. Upon closer inspection of the various
theories of motivation and the work of their respective
theorists, it will become apparent that whilst it is
possible for us to motivate our students "for the purpose of
causing the pupil to perform in a desired way," (46) there is
a need to address the wider issues, such as providing a

learning environment where the student is encouraged to be a

positive, responsible and active agent in society by

)amphasising their personal and social ereativity"; (

teaching students to assume their individuality. (8)





Behaviourism
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of motivation; it acts as a highly efficient model through
which student behaviour can be modified by external means.

B.F. Skinner (1904-1990) is perhaps the most significant
theorist to have emerged from this school of thought. (9)

The Skinner Box

Skinner began his research in a laboratory setting. His
theory of operant conditioning (1938) was developed from

experiments conducted with the use of rats and the "Skinner
Box"; the rats were placed in a small enclosure, which
contained nothing more than a bar and a small tray, which
was connected to a supply of food pellets (fig. 1.1).
Skinner was able to train the rats to respond to the sound
of a specific tone, at which time they pressed the bar and

were immediately rewarded with a pellet of food. It should
be emphasised that Skinner's work with these animals evolved
into the development of more complex behaviour. (10) Due to
his success in getting animals to learn new types of
behaviour, Skinner concluded that similar approaches could
be used to shape human behaviour. (11) He saw traditional
techniques of schooling as "terribly confused and

inefficient", (12) and maintained that children were not

receiving sufficient feedback with regard ta their
100 LWe Perhaps it was Skinner wh hedaughter m

udying most diligently ta avoid negative
mMNnseqiences, su oh in mishe avoid lowag
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gade, that compelled him to apply his
of education.

Basic Principles of Operant Conditioning
All behaviour is accompanied by certain consequences, and
these consequences can influence whether or not a certain
behaviour is repeated. Generally, these consequences are
either positive or negative, and these will strengthen or
weaken the likelihood of the behaviour being repeated under
Similar circumstances. When consequences strengthen the
likelihood of a certain behaviour being repeated, the term
reinforcement is used. Reinforcement can be either positiv
or negative. (13)

ositive Reinforcement
Positive reinforcement is concerned with increasing the
likelihood of a certain behaviour being repeated. BY

introducing a positive stimulus, for example praise, money
Cuor some other reward, immediately after the desire

behaviour has occurred, this positive stimulus acts as a

positive reinforcer. The results of positive reinforcement
can be seen in the practice of spending more time studying
for a certain subject because of a compliment from the
teacher or a high grade on an examination paper; the student

red to practice a desired behaviour so as to obtaina

the positive reinforcer. (14)

s theory to the context

e

P
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Negative Reinforcement
The goal of negative reinforcemment is the same as positve
reinforcement; that is, to increase the likelihood of a

desired behaviour. However, in this instance, instead of
roviding a positive stimulus, an unwanted stimulus istc

}

Lemoved wheneVel the desired behaviour is exhibited by the
student. Therefore, the student is motivated to adopt a

de:

(i
ired behaviour so as to avoid the unpleasant stimulus.
)

Task as a Means to an End

Following Skinner's model, many behavioural learning
theorists have perfected tecnniques of behaviour
modification. Students are motivated to complete a task by
being promised a reward of some kind. However, when a

student studies in order to receive praise o1 tu eveatn a high
grade, they are experiencing extrinsic motivation; the
lealnel Sees the task as a means to an end. Ideally,
students should study a subject for its own sake, regardless
of any reward; driven by intrinsic motivation.
Unfortunately, it is not just in school that students are

being driven by external motives. Often, the individual is
motivated to engage in an activity so as to obtain
certificates, prizes, public recognition or acceptance of

some kind, Similarly, at school students are often
motivated to learn or to study because the grades that they
optain can be used to get into college, and in turn,
third-Level achievement provides the individual with better

5
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Excessive Use of Rewards
Whilst it y be necessary to motivate the student to learn
by offering them some kind of reward initially, it is

Ina

important to mention that excessive use of rewards may lead
to problems. The student may feel that they are being
manipulated and resent the fact that they need to achieve in
order to gain approval. Another danger exists in the
situation whereby the student sees learning as a temporary
means to an end; as soon as the examination is over and the
extrinsic goal has been achieved, the student forgets the
information, and may even go so far as to avoid a particular
subject in the future. In this case, the student is
unlikely to benefit from the learning. Finally, this
over-emphasis on praise and reward, may lead the student to
an ultimate dependancy on teachers. (17)

Undermining Intrinsic Motivation
Researcher, Mark Morgan (1984), has analysed the
circumstances under which external rewards either undermine
or enhance intrinsic motivation at school. The student's
erception of the relationship between performance andp

reward is important. If a

that once they complete a given task, regardless of quality,
they will be rewarded, then they are likely to show a

ase in intrinsic motivation. The reason for this isdecre
that humans have a natural drive toward achievement, and if
our level of competence or quality of performance with
regard to a given task is not acknowledged

student is under the impression

th are Not





inclined to pursue it to the best of our ability.

Enhancing Intrinsic Motivation
Morgan also provides us with a case for the enhancement of
intrinsic motivation as a result of the use of external
rewards; when rewards are given in relation to some

predetermined standard of excellence, when the task is
moderately challenging, and when the reward is relatively
large, then intrinsic interest in the task is likely to
increase. Intrinsic motivation can also he

task is moderately challenging and the size of the reward is
consistent with the individual's perceived level of skill.
For instance, if a student wins first prize in an art
competition, and they believe that their contribution is
worthy of this honour, then the reward may encourage the
student to maintain an interest in Art. (18)

Whilst motivation, in terms of the behaviourist perspective,
finds its roots in a laboratory setting, Skinner's theory of
operant conditioning or behavivu:al modification has
considerable worth for application in the school
environment. Skinner's theory should be seen as a potential
aid to learning; increasing, eliminating, shaping and

improving student behaviour. The merits of reinforcement
are far reaching, in that teachers can potentially apply
effective and humane methods in order to change student
behaviour. However, there is also a danger in that students

enhanced when a

me over-dependent mM GAUTLTINslc forms motivationf





thus subverting pel sunal growth. The satisfaction
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Art, that which intrinsically motivates the individual, is
not taken into consideration. Lowenfeld and Brittain (1970)
argue that art ivity anno We Lape IUT mu il asa

from within", (19) but is this possible in t 1p

school setting? We will investigate humanist motivational
theory in light Lis statement£

Fig. 1.1 A Rat in a Skinner Box.
The rat's behaviour is reinforced with a food pellet when it
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Humanism

The work of Abraham Maslow (1908-1970) is in opposition to
hat of psychologists who endorse the behaviourist view. He

raques that they nave b it with observable
behaviour and objectivity that they are ignoring some of the
most important aspects of human existence, He proposes that
the individual essentially seeks "fulfilling experiences."
(20) In support of this statement, Maslow has developed a

theory of self-actualisation. It is his understanding that
each individual is born with an essential inner nature,
Which is shaped by experiences and unconscious thoughts and

feelings, but is not dominated by these. (21)

Hierarchy of Needs

It is important to note that Maslow's primary concern is
with motivation, and he believes that the most important
principle underpinning all human motivation is "the tendency
for a hew and higher need to erge as the lower neediD in

fulfilis itself by being sufficiently gratified" (1968).
(22) This leads us to a multi-level hierarchy of needs

(1970), the descriptive model takes the form of a pyramid
t(fig. 1.2}, This pyramid shape is used, not only te

demonstrate the hierarchical arrangement, but also to
emphasise the broad base of physiological and safety factors
that need to be satisfied before other possible needs are

the order whichlikely to be considered, {23} Therefore
Maslow defines, reflects differences in the strengt f
ne the lower a ne fi ne nierarenic scale the grea
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its strength. When a lowell need is activated; hunger or
fear, for instance, the individual will stop trying to
satisfy a higher-level need, such as esteem or

rather the focus will be shifted to tself-actualisation il

satisfactory fulfilment of the basic need. (24)

Deficiency versus Grow th ow

The first four need-levels include physiological, safety,
belongingness and love and self-esteem. These are classed
as deficiency needs which motivate the individual to act
only when they are unmet. Self-actualisation, on the other
hand, is defined as a growth need because the individual
constantly strives to fulfil it. Self-actualisation refers
to the need for self-fulfilment, or the need to develop all
of one's potential talents and capabilities. Whilst
self-actualisation is dependent on the satisfaction of the
lower need-levels, it is also necessary for cognitive needs,
such as knowledge and understanding, as well as a belief in
aesthetic values such as goodness, beauty, truth, autonomy,
humour and justice, to be addressed. with regard to ¢

importance of these, Maslow maintains that conditions such

he

as freedom to investigate and learn, fairness, honesty and

orderliness are forin interpersonal reélationships vital;
without il satisfaction of the Sic neeas woul

edampossible achieve. (25) ge emphasise that
the teacher must ensure that the basic needs of the student
are met, so that they may function at the higher levels o

the hielarchic table. (26) However, there are any number of
£

factors that can affect a student's inclination to learn in
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the school setting. It is only under highly favourable
circumstances that the need for self-actualisation occurs,

.-Children should be allowed to make many choices
about their own development, Parents and teachers play
a significant role in preparing children to make wise
choices by satisfying their physiological, safety,
love, belonging and esteem needs, but they should do
this by helping and letting children grow, not by
attempting to shape or control the way they grow. (27)

This statement emphasises the conflict of interests which
exists between the behaviourist and humanist perspectives.
Whilst the behaviourists endeavour to "shape and control"
student behaviour, Maslow see; role of the adult as

tsomething quite differen The adult is a facilitator
Broviding guidance and, as much as possible, meeting the
basic needs of the child, so that they might make "wise
choices." (28)

Maslow suggests that there are good and badchoosers (1968);
some students will make wise choices, whilst others have a

tendency to make self-destructive ones:

Every human being has [two] sets of forces within him.
One set clings to nail and defensiveness out of fear
tending to regress backward, hanging on to the past,
afraid to grow.. afraid to take chances, afraid to
jevpaldise what he already has, afraid of independence,
freedom and separateness. The other set of forces

is at liberty to choosand even then the individual
whether in fact hey wish to activate this un

e

f
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p im forward toward wholeness of Self and
i ss of Self, toward full functioning of allhis

capacities, toward confidence in the face of the
ternal world at the same ti that he can accept

deepest, real, unconscious Se] » (29)

im ls n
un qiiene

11sx

Masiow sees growth as the result of "a never-ending series
of situations offering a free choice between the attractions
and dangers of safety and those of growth" (1968). The
individual should be encouraged to make gowth choices,
firstly through the fulfilment of deficiency needs, then by

f

making the gowth choice more attractive and less dangerous,
and by making the safe choice seem less attractive and more

costly. (30)

The instance whereby a student is placed in a learning
situation which is characterised by the individual feeling
threatened, or in danger, or feeling that the learning is of
little value to them is illustrated in Fig. 1.3. In this
case, it is highly likely that the student will want to play
it safe, make little effort to respond, or even try to avoid
learning. On the other hand, if the situ ion is made to
seem appealing to the individual; invelving minimal
pressure, and a reduction in the possibility of failure or
embarrassment, then the individual is likely to be more

willing to take part in the proposed task. (31

wnhilst Maslow's model is highly informative, it is often

ati

difficult tO pli point th exact reason for a studen
inapility to ff: us in the 10 situacionatsL
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Fig 1.2 Maslow's Hierarchy of Needs.

Maslow's modél takes the form of a hierarchy going from

personal needs at the bottom to intellectual ones at the

ct Op.

4(Source: Fontana, Psychology for Teachers, p. 218)

Self-
actualization

needs
(self-fulfilment,
realization of

personal potential)

Aesthetic needs

symmetry, order, beauty)

Cognitive needs (knowing,A understanding, exploring) \
Self-esteem needs (competence, approval,

recognition)A \
Belongingness and love needs (belonging,
acceptance by others, social affiliation) \

'Safety needs (security, freedom from danger) \
Physiological needs (hunger, thirst, etc.)A \
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Enhance the dangers Enhance the attraction

Safety <--- person ---> Growth

Minimize the attractions
_ Minimize the dangers

Fig. 1.3 Encouraging Growth Choices by Enhancing the
Attractions and Minimising the Dangers.
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Cognitivism
The cognitive view of motivation stresses that human

behaviour is influenced by the way that the individual

Instrumental Conceptualism
American psychologist, Jerome Bruner is interested in the

concept of meaningful learning and the discovery approach to
education (1951). Bruner sees the individual as an active
agent in the learning process. (34) Whilst Skinner, as we

have already discussed, sees the learner's response to a

given stimulus as the result of reinforcement, Bruner
describes the learner as taking the information and

processing it; coding and classifying it in accordance with
their own understanding of the world. Thus, the individual
responds to the stimulus in their own individual and

subjective manner. The term used to describe the
indivdual's response is instrumental conceptualism (1966).

5

Spiral Curriculum
In The Process of Education (1969), Biuuert discusses the
need for the teacher to assist students in grasping the
structure of a field of study. He helieves that an

understanding of the structure provides an understanding of

15

iveperc things The individual bein faced witn ag

ain problem or situation, feels the need to over: L

Therefore, thev evaluate il situation and resp
accoraingi
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the basic ideas and the relationship between them. More

mportantly, once students are helped to grasp the structure
of a field of study, they are moré likely to remember what

they learn. According to Bruner, once the basic principles
are understood, they can then be applied to a variety of

-1Situations, thus piepating the student for master
complex Knowledge. (36)

In The Relevance of Education (1971), Bruner addresses the
issue of the whether children are capable of grasping the

meaning of fundamental ideas. Bruner suggests that children
of different ages perceive the world in different ways, but
he argues that even young children can grasp the essence of
basic ideas, even though their inteiyietation is simplified
and highly intuitive. The important factor here is that in
order for understanding to occur, information needs to be

geared to the level of the child. This concept of a spiral
curriculum; where material is presented initially in its
most basic form, and reintroduced in a more complex form at
a later stage, is an attempt to cultivate understanding.

Discovery Learning
Bruner argues that all too often learning takes the form of
step-by-: tep formulae. He has observed that whilst students
can readily r cite iufeimation, they are unable to apply it

1outside the sroom situation. An i. 'c T < bt ° = iv
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wards),Brunerseestheover-structuredléalniliy
environmentascreatingtoohighadependencyonrewards.

)

Instead,Brunerwouldliketoseestudentshei
tothinkforthemselves.Hesuggeststhatteachersshould
confrontstudentswithproblemsandhelpthemtocomeup

withsolutiHedefinestruelearning(1983)as

"involvingfiguringouthowtousewhatyoualreadyknowin
ordertogobeyondwhatyoualreadythink."(39)

Brunermaintainsthatsolutionsreachedbystudentsontheir
own,areusuallyfarmorerewardingthanthoseproposedby
others.Inthissituationextrinsicformsofrewardarenot
necessary.Inadditiontothis,whenstudentsaregiven
opportunitiestoreachtheirownsolutions,notonlydothey
developproblem-solvingskills,buttheyalsoacquire

-

nfidenceintheirownlearningabilities;"theylearnhow

roLearnastheylearn."(40)Theconceptofdiscovery
learningshouldnotbemisintelpieted;thatis,students
shouldnotbelefttodiscovereveryfactforthemselves,
ratherthattheoutcomesofthisapproachtolearningshould
includeanunderstandingofthewaysinwhichideasconnect
withoneanother,thepossibilityofsolvingpiublemsalone,
andamprehensionoftherelevanceofwhatstudents
alreadyknowtowhattheyareleesh.(41)

Therearelimitationswithregardtoanytheory,and

re

ingencouraged
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i
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Bruner's is no exception; often it is difficult to motivate
students to the point where they wish to find the answers to
a propiem th

solution can only he reached after an extensive period of
time, during which a lot of material has to be covered and

ms lives, this being part ularly Crue

extensive skills learned. (42)





CHAPTER i
A REVIEW OF THE LITERATURE

Purposes and Effects of Examinations

From our discussion £ motivation we find that involves a

state of tension of some kind; in reference to the cognitive
perspective: "the individual, being faced with a certain
problem, feels the need to overcome it." (43)

In this section we will investigate the relationship between
levels of motivation and student performance. D an

increase in motivation give rise to higher levels of
performance? And is it necessarily the case that highly
motivated (or highly anxious) students do better than others
in a given task? Two of the primary factors which have been
examined in connection with these issues are the level of
motivation or arousal, and the difficulty of the task. (44)
Researchers, Yerkes and Dodson (1908), conducting studies on

rats, found that "an optimum is reached beyond which
performance increasingly deteriorates." (45) Fig. 1.4 shows
a theoretical representation of the relationship between
arousal and performance. Tf we consider a simple
undertaking, such as tying one's shoelaces; such a task i:
unlikely to cause any concern, even in the most trying o

circumstances, However, in relation to a more demanding
task, where levels of motivation or arousal are high, such

oes

as sitting an examina the situation il neecal tot
become too complex vefore we vegin to make mistaKes. whil
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Yerkes and Dodson's findings are based on the performance of
rats and not human beings, there is still reason to believe
tha in highly demanding situations, or with highly anxious
individuals, interference with performance is evident from
the outset of the task. Thus, as the stress mounts,
performance can be seen to deteriorate immediately. If we

refer back to Fig. 1.4, it can be seen that where arousal
levels are high, the individual may be at point A from the
outset of the task; point A is beyond the peak of
performance, (46) Whilst moderate levels of tension or
anxiety have heen seen to promote learning, it is important
to consider the level of tension that can be tolerated by
the learner before the climate becomes so stressful as to

In the context of the present study, it should be of value
to reflect upon some of the purposes and effects of
examinations:

Examinations have heen said to bring out
qualities of perseverance and industriousness.
They are thought to give practice in expressing
ideas lucidly, fluently and quickly. They comp
students to organise their ideas and develop
systems of study and concentration which may he
adapted for service in later life. (48)

1

Attempting to assess the quality and quantity of learning
has been, and probably always will be, a regular feature of
classroom practice,

ct1a

interfere with performance. (47)
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Some Purposes of Examinations
One of the teacher's objectives is to stimulate the

acquisition, understanding and application of knowledge. In
rder to assess the degree to which these objectives have

been achieved evaluation must occur. Therefore, the
evaluation of attainment is one of the central aims of
examinations. (49)

It is realistic to assume that beyond school, potential
eamployers, professions and colleges need some assurances as
to the level of competence reached by any individual. For
this purpose, national examination results provide an

objective and credible criteria for the assessment of an

individual's competence. By comparing the attainments of a

group of people who have all taken the same examination, one
can easily categorise the strengths and weaknesses of the
individuals. (50)

Whilst this system may seem fair, there are many variables
that can inteifeie with a student's performance in a

set-time examination situation. Take for instance the
student who fails at an examination; this result would imply
that he or she has little or no understanding of the subject
in question. However, if we take time to think about the
fact that the student has spent two years at Leaving
Certificate Level in preparation for the examination, the
failure may not entirely be the fault of that individual.

a
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Perhaps the examination paper is not all that it should be,
in that it may not be objective enough. An objective paper
should as much as possible, endeavour to cover the syllabus,

1oO as to allow each student to show his or her know ad

the supject matter covered, Another major factor that
re-supposes student performance in an examination situation
is that of teacher competence, The wavs in which a teacher
treats students and course work in the classroom situation
will be reflected in the examination results. However,'T

h

student success in an examination situation can serve as a

means by which to achieve career aspirations, therefore the
long term prospect of obtaining a qualification and a good

job can sufficiently motivate a student in Art. (51)

Some Limitations of Examinations
Whilst set-time examinations are the preferred means of
evaluative assessment used at Leaving Certificate level Art,
th 're are many problems associated with this method. It has
been suggested by many teachers that both they and their
pupils have to make many omissions in their course work, on

account of the fact that they get caught up in the frenzied
scramble toward the examination or assessment, The idea of
the examination dictating the content of the curriculum and

is a tendency toward question prediction (guessing in

give students a comprehensive grounding in a subje (52)=

167

methods of teaching Known as Dackwash effect. Th re

advance the content of the exam questions) which in
direct mflict with the neept of a syllakhis intendex
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Spielberger (1966) nas arat anxiety Te we

categories, The first of these is anxiety as a trait; this
defines anxiety as a stable characteristic of an

individual's personali y, whicn allows them to =

threatened by a wide range of conditions. The second

category recognises anxiety as a state; in this case,
anxiety is a temporary characteristic, related to a specific
situation. For instance, an individual may at a parti ular
time, feel anxious about an examination, (53)

Research has been conducted in relation to anxiety as 4a

tate, with particular emphasis on examination-induced

anxiety (Sarason, Davidson, Waite and Ruebush, 1960). These

studies have shown that high anxiety students do not perform
as well at certain kinds of tasks as do low anxiety
students. These tasks are characterised by challenge,
difficulty, evaluation of performance and time pressure.
Fig. 1.5 illustrates the performance of high and low anxiety
students on two similar tasks. The first task was carried
out under pressured condition: restraints), whilst the

second was not (no time restraints). It is interesting to

highly anxious students are at a disadvantage in high
pressure situations. However, the positive effects of

s (time

wellnote that the high anxiétv students did n performy
on the im task. whilst the low anxiety idents aid noe

olhieve oT the untimed taon. This researen snows that





anxiety in relation = can peperrormance Sen in tne cas
of the unpressured situation, whereby students were strongly

Vv The following
wbselVations have been made by Tobias (1979) concerning the
affects of anxiety on students:

».,anxiety can affect how well students
(1) receive information, (2) process information
and (3) retrieve processed information,

Firstly, there is the need to go back over information, so

that students might properly receive it, during the period
of anxiety. Material should he highly organised, and be

given at a lower level of complexity to ensure that optimum

learning takes place. Finally, as A means by which to
prepare students for the ultimate confrontation with the
examination, it is suggested that students be given
take-home tests and assignments, as opposed to being given

EXamination-induced Anxiety and B.F.Skinner's theory of
Operant onditioning

Some students experience feelings of nausea as a direct
of examination anxiety. This condition can he

attributed to some earlier experience. The individual who

reacts to @xaminations in this way has made an association
between examination Lesu

real or imagined; the disappointment of teachers and

otivated by this high level of anxiety. (54in

in-class tests (

UL

t and feelings of failure, wuether
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parents, and ridicule from their peers, Therefore, th
conditioned stimulus, that being the announcement of an

examination, triggers the conditioned response, which is
anxiety. (56)

nAS we have already mentioned, it has been found that
moderate amounts of anxiety can improve student performance,
Fig. 1.6 shows that when anxiety is either very high or very
low, student performance decreases, (57) It is necessary to
find a balance; that is, to reduce motivational levels in
the case of highly anxious students, whilst increasing that
of students who show too little concern with regard to their
studies.
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Fig. 1.4 Hypothetical Relationship Between Arousal and

Performance Efficiency.
Yerkes and Dodson (1908), conducting studies on rats, found

that an optimum is reached beyond which performance

increasingly deteriorates,

(Source: Child, Psychology and the Teacher, p. 59}
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Fig. 1.5 Performance on Two Tasks of Children with High and

Low General Anxiety.
Sarason, Davidson, Waite and Ruebush (1960), have conducted

research which has shown that high anxiety students do not

perform as well at certain kinds of tasks as do low anxiety
students.

(Source: Gage and Berliner, Educational Psychology, p. 160}
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high

Level of
performance
}

low

low high
Level of anxiety

Fig. 1.6 Schematic Representation of the Relationship
Between Anxiety and Performance.
When anxiety is very high or very low, performance
decreases. The problem is finding a halance, to bring the

Motivational levels down in the as of highly anxious
students and up in th of tudents who show too littlca

anxiety.

(Source: Gage and Berliner, Educational Psychology, p. 653)





CHAPTER 1

A REVIEW OF THE LITERATURE

Creativity and Examina ms

In terms of an exact definition, creativity is no sily
described. According to James FE. Russell (1967) creativity
is "the openness of response, the ease with which a person

a

expresses curiosity, spontaneity, and the valuing of the
non-conventional connection". (58) He maintains that these
characteristics are ingrained in the very nature of young
children; always spontaneous, open, free and unconventional
in their responses, However, during the course of
education, so intent are we to mould children into the shape

of society, that the highly creative nature of the child is
replaced by more conforming characteristics. Art has the
potential to allow students to use these natural abilities
that otherwise would go unrecognised. (59) Moreover, by
learning to approach Art as a form of active
investigation; "Dy observing, comparing, apeL.imenting,
evaluating, and reaching one's own conclusions", student
will benefit, not only in other school activities but also

analytical

in their lives outside school. (60)

-eativity, as defined by Howard Gardner

with "getting to know the subject in great detail, and then

being willing to take that knowledge and use it in new kinds
of ways." (61) He draws attention to the fact that the

al has mi Ie
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inclination to use knowledge in new ways is a personality
and value feature as much as a cognitive one. Gardner

emphasises the need to look at cr 'ativity in terms of seven

largely unrelated types of intelligence, which he refers to
as the muitipie intelligences (1983); linguistic,
logical and mathematical, visual and spatial, musical,
bodily-kinesthetic, interpersonal and intrapersc
maintains that creativity can ccur in any one of these

domains; creativity representing the highest level of

functioning in the specific domain. Gardner's definition
brings us to the understanding that creativity should not
confined to ae single vent or quality, rather that
creativity can be seen in the eative process, the creative
roduct, ol even in the creative person. (62)

Guilford (1959) suggests that creativity involves "fluency,
flexibility and originality". (63) In the early 1950's, he

introduced his model of the intellect, in which he suggested

is
tseveral cognitive operations, amongst which he included

convergent and divergent thinking. Whilst the convergent
thinker has the capacity to deal with problems which require
one accepted solution, obtainable from the information
available to them, the divergent thinker is able to respond

comparison study of the effects of convergent versus

cr

L

mal, Hea

t
Di

prok ms equ ir = ng the genera iol several 1181 LV

acceptable LUTIONS: empnasis in this case, being on thePp

quantity, Variety and orig nality response. {o4) in at£

uaverdent approaches to teaching art, Made 1967) founda
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that divergent methods of instruction were most successful
amongst high achievers, whilst convergent approaches were
more favourable with students who demonstrated a lower
aptitude in Art. This study brings us to the conclusion
that motivations vary for different groups. Whilst students
of high ability would be motivated by the challenge of
ambiguous situation; rich with opportunities for flexibility

n

Ps

and originality, low ability students would be inclined to
at'spond more readily to a situation which is easily

definable in terms of its limitations and rewards. (65)

im
al = LOW (1983) suggests that creative teaching and learning

emerge out of recognition of the importance and validity of
self-initiated learning, from flexible and non-authoritarian
instructional methods, and from approaches that value
reasoning, questioning, and the manipulation of ideas and

materials. Creativity is fostered by the teacher who

embraces individuality and creativity in students, by the
culture that rewards rather than punishe:
work with originality, and by a classroom climate that

motes, rather than stifles expiessions of creativity.
)

Bp

(6

In their study involving the relationship between creativity
and intelligence, Wallach and Kogan (1965) identified four
groups of students classified as high or low on int
and creativity, respectively. The purpose of the study was

to establish characteristics that might differ among the

who produthe

ro

telligence
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four groups. The results of the study show highly creativ
but less intelligent students (in the conventional sense) to

~be most frustra ted Wi hin il 10 yst whilst nighly
intelligent but less creative students are addicted to
school and well-liked by their teachers, Whilst it is
important to keep in mind that this study is representative
of extremes of measured intelligence and creativiity, it
provides Some insigh as problems facec iden

who are not ompatible with the it svstem (67

In his article "The State of Art Education Today, and Some

Potential Remedies", American psychologist Elliot Eisner
(1978) observes that "we live in a culture that regards
objectivity and technology as prime virtues, For the arts,
such virtues cause problems." (68) He regards objectivity
as a méans by which the evaluation of student ability has
the mark of scientific method Of course, it is necessary
to evaluate work in accordance with some pre-determined
eriteria, Nev rtheless, Eisner argues that many of the
standardised methods, however highly efficient, are not
easily adopted by the arts:

Efficient methods pre-suppose clearcut goals, something
alien to the arts, where surprise, mbiguity, and
Flexible purposing are characteristic. (69)

He suggests that, whilst efficiency foctises upon goals, the
arts pay much attention to -the quality of lif
the plocess" also, He goes on to emphasise that efficiev g i

ertne

1eitec





pre-s pposes a linear aneception LONALITV whera =

there is only one route to the end product. Eisner suggests
hat by their nature, the arts adopt "a much more organic
orientation to rationality where what is an end, and what is
a means are far from clear and where the speed of arriving
at a destination is not always regarded as a virtue." 70)

; that Art must be evaluatedThe problem uwains }1OWeVer

somehow

Viktor wuowenfeld supports Eisner View that the
primary goal of Art education is to "reinforce
individualistic thinking" in the adolescent. (71) Like
Eisner, he maintains that an Art programme that is primarily
concerned with product may entirely miss one of the basic
reasons for the existence of Art in the school programme,
which is "the personal involvement of the individual and the
opportunity for developing a depth of meaningful
'xpression." (72)

Whilst the Art teacher can encourage the student to be

expressive in their work, the nature of the examination has
the capacity to interfere with this environment. In my

-1eXpPetieuce etudeuts are consistently questioning the
validity of their work in the context of the examination.
Howard Gardner observes that it is not just the students who

are fearful of the examination:

= t,M@eitner teachérs nor students are willin
undeitake "risks for understanding"; inste
content themselves with safer "correct answer

g
they
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compromises", Under such compromises, both teachers
and students are able to provide answers that have been
Sanctioned as correct. Of course, in the long run,
such a compromise is not happy one, for genuine
understandings cannot come about as long as one accepts
ritualised, rote, or conventionalised performances.
(73)

According to Gardner, it is standardised testing that is the

problem, and he propo an ait eL native leans which to
evaluate student performance in art: that 15 through
assessment. Were a portfolio system introduced, it would be

possible for students, teachers and parents to get a more

balanced picture of the individual's knowledge and

accomplishment in art. Assessment recognises the organic
and developmental nature of art, the teacher playing a

supportive role. Most importantly, assessment acknowledges
the individual. (74)

It is important that we acknowledge the alternative to the
present system of evaluation at Leaving Certificate level,
In the next chapter we will compare one evaluative system
with another, for we have taken on board the suggestions of
Gardner to a certain extent.
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CHAPTER 2

THE STUDENT OF ART AND SECOND-LEVEL EDUCATION

An Evaluation of Art: Junior and Leaving Certificate Level

oO is section, refer to Appendix A). Art
at Junior Certificate level is characterised by project work

by students. Through their
investigations with a wide variety of different materials,

For the purp se thf

which 1s hosen and develoved

it is hoped that students will gain an "understanding of and

competence in the principles and skills underlying visual
[2D] and constructional design [3D]" problems. Besides the
development of skills, the course aims to promote in the
student a sense of personal identity and self-esteem through
their work. (1) The cutilse ubjectives are highly specific,
and by the nature of the project work, students should he
able to develop their skills and competencies at Leaving
Certificate level.

Whilst the Levised syllabus for Art at Junior cycle seems to
allow: for much greater "fluency, flexibility and

originality" (Guilford, 1959), (2) it is unfortunate that
change has not yet been implemented at Leaving Certificate

fa
t) < ia
) fe n ortudents of Art at Leaving ertificate level find

themselves in a situation whereby, having been brought up

under one working regime and evaluative system, they make

the adecision to continue their studies at Leaving
Certificate level, only to find that the rules have changed,

40

a

Tt 18 interesting tr 19 that ay actuality th nave iVyg
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changed, but we perceive them to have changed. (3) From

observation of the statistics, we can see that Art does not
appeal to students in such great measure at Leaving
Certificate level (fig 2.1).

Whilst, there is an obvious enthusiasm amongst students to
take Art at Junior Certificate level; over 35% of the total
student population taking Art in 1995 (fig. 2.1)
humbers of students taking Art as a subject for Leaving
Certificate is no reflection on the numbers at Junior
Certificate level. Even when the factor of student drop-out
(permissible after Junior cycle) has been taken into
account, the figures are noticeably lower; the estimated
number of students taking Art for Leaving Certificate in
1995 was approximately 15% of the total number of

the

candidates (fig. 2.1).

Through analysis of the stati 'Ss, Along with classroom
observation, it would seem that students of Art at Leaving
Certificate level are unable to apply themselves to the
extent that they should, taking into consideration the
skills and competencies which will have been acquired
through the study of art at Junior Certificate level. one

ould argue that students drop Art after Junior cycle in
favour of subjects in which they are most competent. T

may be the case, but statistics show that student
performance in Art at Junior Certificate level is rather

stic

nis

5good (fig. 2.2). Unfortunately, the results at Leaving
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Certificate level are rather less optimistic (fig l2

10 gifficulit account fe il drop in the Vedi f
udent participa Ln the Leaving Certificate Artnt

prograime if we cons the stat 1c tit the mtexta

the Mints race, Art do 10 sit well with udents The
chances of obtaining an A-Grade in Honours Leaving
Certificate level Art are slim, to say the least (fig. 2.3)
and whilst there are students who continue to study art at
Leaving Certificate level, the pressures placed upon them

are extensive. The nature of the Art examination at Leaving
Certificate level may be the root cause of the problem.

We eariier discus; ed a study conducted by Wallach and Kogan
(1965), in which the relationship between ereativity and

intelligence was investigated. One may recall that the
study showed highly creative but less academic students to
be "most frustrated within the school system". (4) The art
room is quite likely to be one of the places where a student

escription may be found, and yet they may feel more

frustrated than ever in this environment. If we examine the
make-up of the Leaving Certificate Art programme at present,
it can be seen that history and appreciation of art make up

hat are influencing their performance in the

of this

ali il Over all marks aALiLocat the£t
examination in turn we see a high percentage of studen
perrormindg in the rade bracket at Leaving eLg

Vel Art Whilst(Fig udents uighlyLb

creative an al Land Nn Art nere are manner

orsa£





4

examination situation. Firstly, as we have already
mentioned, students may find it difficult to function within
he context of a written thamination siti lation
uevettheless, this is a requirement a

evel Art. And secondly, having been used to an assessment
based approach to art activity at Junior Certificate level,
students may find it difficult to focus at Leaving

; given that none of the time spent in the
classroom contribut toward marks awarded in the final

ind ercviri¢artky

a

Certificate lev 1

examination,

Graham Wallas (date unknown) recognises four stages in the
creative process; preparation, incubation, inspiration and

vertification. (5) Preparation involves the detailed
investigation of ali the possibilities surrounding a

roblem, by way of reading, discussion, questioning, making
notes or trying out solutions. Incubation signifies the
period during which ideas are worked on at a subconscious
level; reforming and evolving new combinations of ideas.
Inspiration is a sudden flash of insight; when a conflsion

Di

£ ide s takes shape. Finally, verification occurs when thea

dea is put to the test. During this time "active revision,
xXpansion and correction" takes place (6).

isi

this evidence, we see that for a creative responsmM

pre its at, ime and effor are essential, that L

there Ls usually an extended perioc mentai activity
ilvelved., Whils née revised sviilapus for Art At J 1111 1CII





44

cycle allows time for the creative process to take effect,
dees the Leaving Certificate Art examination as it now

exists, embrace this concept of the creative response?

Art: Red

Other: Blue

Fig. 2.1 Numbers of Junior and Leaving Certificate
Examination Candidates for Art in 1995.
Part (i) The above pie chart i 1

-ificate level in 1995. Ouctuptake of Art at Junior CerAr

total of 68,085 Junior Certificate examination candidates in
1995, 24,621 took Art. Of this number, i

(Source: Department of Education, 1994/95 Statistical
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ATt: Red

Other: Blue

Fig. 2.1 Numbers of Junior and Leaving Certificate
Examination Candidates for Art in 1995.
Part (ii) The above pie chart illustrates a 15.4% student

5uptake of Art at Leaving Certificate level in 1995. out of
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Percentage 20
Performance
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0

Grade

Ordinary level: Green

Fig. 2.2 Junior Certificate Resuits i595 - Male and Femaie.
Part (i) The above graph illustrates the percentages of
students achieving grades A-NG in Art at Ordinary level in
the Junior Certificate,
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Fig. 2.3 Leaving Certificate Results 1995 - Male and
Female.
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CHAPTER

METHODOLOGY

introduc il Present Stu

From the theories of motivation outlined in chapter one, I
have chosen to focus on the applicability of Abraham

Maslow LueoLetical model of a hierarchy of needs 970) as
the basis for this study. (1) We have already discussed the
need for deficiency needs to be met in order for gowth
needs to be fulfilled, however I should like to refer to
behaviour that, according to Maslow's research, can lead to
self-actualisation. He describes the ability to experience
life as a child; with absorption and concentration, along
with a readiness to attempt the novel rather than what is
safe and secure, as desirable. In addition, a facility for
listening to one's o n feelings rather than to a tradition,
authviity ol a majority when evaluating experience, as well
as a willingness to be unpopular if personal views do not
accord with the majority, are regarded as positive
characteristics Finally, Maslow maintains that behaviour
such as a readiness to assume responsibility, and the
ability to work hard at any task are contributory to the
attaiument of a state of self-actualisation. (2)

It interesting Masi OW 's observationsomnpare (outlinedb

above) with James E. Russell's definition creativitv
1967 as h openness response, the ease witli which
Levu iL Y; spontaneit and The vaLuinBw
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the unconventional connection", which he arques , are
characteristics that are ingrained in the very nature of
young children. (3) Thelefore, we can establish a link
between creativity and behaviour which can lead to self-
actualisation,

Besides behaviour that leads to self-actualisation, it is
important for us to discuss some of the characteristics
which Maslow has found to be present among self-actuali
individuals. He describes them as highly creative; problem-
centred rather than self-centred, concerned for the
welfare of humanity, possessing a deep appreciation of the
basic experiences of life, spontaneous in thought and

behaviour, resistent to enculturation (whilst not being
deliberately unconventional) and, whilst being able to
perceive reality efficiently, highiy tolerant to
ambiguity. (4)

ording to Cattelli's research involving the personal
qualities of creative individuals (1971), they are
haracteri Scicake ally

..,8ingle-minded, non-conformist and persistent in
tasks which engage their imagination. Tolerance to
ambiguity is high (they are not perturbed wheu a
problem has a number of plausible solutions); they may
even enjoy dilemmas and searching out problems which
have diverse possibilities. Risk-taking and
ventusesu deas appeal to the creative

L

viituess with ideas
}mind
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We negin to see a great number of similarities between the
creative and self-actualised individual, AS Gardner
jescribes it, creativity represents "tit highest vel £

functioning in nain and Maslow ribes£a

ualisatio as pinnacle ttuin ani fulfillmenif
Thus I shoitit like Lo make LUrTNner Mbparison Derween thea

Lwe by uggesting thau Lat which interfer rey 1

creativity re comnon Lo th Whhitu interr the
attainment of self iLisavtion

In chapter one, we have discussed some of the effects of
examination-induced anxiety. In terms of Masiow's model,
these feelings of fear are linked with deficiency needs,
which tend to hold the individual back from making growth
decisions; the individual clings to safety and defensiveness
out of fear, "afraid to GLow afraid to take Llalle

afraid to jeopar iis what he readady nas... (o! However
Maslow makes some recommendations as to how we might

problems, so as to further personal gowth andvercome the
Fulfillment. He uggests nat All en ronmhent in
which the ndividual fe ure: "involving minimal
amount of Pressure, and a rec cu A ct = FF ae ch or ri

)

ai
] o in iv fe or fH JH
" ct <i be
)

I-
hL

failure or a

make growth decisions, which emphasise their personal and
social creativity. (3)

Whilst the Junior Certificate Art programme consists of a

nwoination ort pro jyeci work an minha il; WiLL ureiy
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Peduces pressure on Student an he likelihood of failure
the Leaving Lt ficate remains totally Xaim wishI

ass wheth 16 Leaving ertificate level ArtL

Brogramme is functioning Li as fight witnin the
vised svllabus LIL 16aA£tx

I am of the opinion that the problem of examination-induced
anxiety has been accentuated by the introduction of an

alternative programme for Junior cycle. Whilst the Junior
ertificate emphasises the individual's own unique response

to a suggested theme, and encourages the student to gather
skilis in a wide variety of media, this approach is not
ad Ve do oto it's full potential at Leaving CertificateOp

level. At this point, I should like to refer to Jerome
Bluuet's argument for the development of a Spiral
curriculum, whereby material is presented initially in its
most basic form, so that at some later stage, the student
will be able to build upon this basic understanding in order
to master more complex material. (10) We should consider
Senior cycle as a time for students to further their
understanding of Art; whilst they may learn a great deal
more about the historv of art,
between Art at Junior and Senior cycle. In direct contrast

ot

elope

here lack of continuitya

Lo Maslow recommendations Woll that udents £in

AGT at Leaving Lrficate are Hie ty

ressure, Muc which, according Michael laiiain£

=former Senior art wu pecrvor in the Depar it Ie it1

is en rely unnecessar y
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In a recent article (see Appendix B), Michael O Nuallain
made known the manner in which the syllabus for Leaving
Certificate level Art, as it now exists, came about. The

programme was developed in the 1960s so as to satisfy the
eriteria outlined by the the universities, in order for Art
to be accepted for the purpose of matriculation or entry to
college. As a result of inadequate consultation with the
Art inspectorate for the Department of Education, the new

syllabus for Art took on a tremendously high weighting of
marks given for the history of Art. However, "ail
protestations were ignored." (12)

The Leaving Certificate examination puts pressure on

students to achieve, and this, as we have seen in our

k

observation of B.F,.Skinner 's theory of operant conditioning,
can sufficiently motivate students, However, we have also
discussed the danger of excessive use of rewards; (13) there
is a great deal which rests upon results at Leaving
ertificate level, such as the fulfillment of career
aspirations. Student performance in Art at Leaving
Certificate level is primarily assessed within the context
of a series of set-time examinations (see Appendix A).
Whilst the ultimate trial takes place during the examination
period in June, it is important to investigate whether or
not the pressures external to the art room at Leaving
Certificate level are interfering with the creative
potential of the sti nts, and where pressures exist, are
these in fact heipful in motivating students?

wl
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The following study has been conducted through the
deployment of a questionnaire. The schools that have been
selected to participate in the study were vicked at random,
while a cross-section of school Eypes wele, as much as
possible, catered for, In total, twenty schools were
invited to participate in the study, and of these, thirteen
replied, Teachers were asked to respond to various
statements which related to students of art at both Junior
and Leaving Certificate levels. Ultimately, what the
questionnaire hoped to establish was whether or not students
are able to do themselves justice in the Leaving Certificate
Art examination, and where the Sample were of the opinion
that students are unable to achieve to their full potential,
fo suggest reasons for this, and in turn, what the most
important motivational factors in the art room might he,
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CHAPTER 4

DISCUSSION AND RESULTS

The Questionnaire

(For the purcpuse of this section refer to Appendix C). Part
one of the questionnaire consisted of three related
statements to =o,wil ich the sanpl Were asked To respec The

teachers were required comment n the elationship
between the Junior Certificate and the Leaving Certificate
Art programmes. (Fig. 4.1) Whilst the information gathered
concerning the relationship between student achievement in
the respective examinations was inconclusive, there was a

dest majority of approximately 46% who disagreed with the
statement. 38% of the sample greed that there is a

relationship, whilst others commented that it "depends on

the student and the...circumstances", however "the inclusion
of Art History can have quite an impact; both positively and

hnegatively.'

The issue of whether students are able to make use of their
learning (established at Junior Certificate level) in the
context of the résent Leavin Certificate programme was nog

ore leare in response (Fig Roughly 08 f24

the Leachers involved agreed that idents are aple ul

their skills an which is learned Wiii be us againg

in other areas whilst 23% disagreed Skills u tne

present Leaving Certificate art Cour iite Wa le1

to Junior ertificate student:si other commen addresse
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the need for a much higher level of continuity at Leaving£

Certificate lev 1

ivated students will make the most
ificate art course as it stands.

Only very niqniv uwg
the Leaving Cer

The Leaving Certificate as it stands does not encourage
follow through and developed work appropriate for

i i the individual
their skilis in implementing

progrBs Sion into 3rd léve up
teacher to mal Lise OL
stimulating iasses

Another issue which was addressed by one teacher was that
"students choosing 5th Year art often have not cov iD Cu

Junior Certificate Art at all" can potentially add te

pressure in the art room, but is there any alternative to
the present situation?

The third statement to which the sample was asked to
respond, inquired as to whether a programme of combined

project work and examination would be favoured. (Fig. 4.
The group embraced the suggestion of a revised system at

Leaving Certificate level, with over $0% in agreement.

Ouest n rou consisted We parts: refiectinaf
which may or may not ilterfete with the ecreativ iTressutr

otential of students of Leaving ertificate level Art
(Fig 4,4 77% of the sample agreec na the ereat ve

ial idents 18 hampered at Leavind Certificate1 £

mlevel. ( L sale 4,1) More BWeciric sample onsideredy1

insuffic nh le care pressures, financial worrsa
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heavy schoolwork load, asimepe

interfering with student potential in class. Other comments

aiLon Witig

aneluded,

.. -naving to prepare for the four particular
rt exams can be restraining, and even inventive

hee =
A
depar ur from the papers ill must iead pac to
ne £ Lila requiremen Tt aiso cepends rh now ul nt

Ciass zontact time ne jel, especiallv wi .1
les nhs a we being pent m nis ory of Art

ouestion Live endeavoure establish wnether 168ad

ressures are helpful in motivating students; (Fig. 4.5) 7

the teachers Salt that they are not. Part Two requirecf
the sample to consider which factors do in fact, contribute
to student motivation in the art room. (Table 4.2) Whilst
Caleer goals were a major contributor, over $0% of the

Sample regarded personal inclination to learn and self
expression as the most Significant contributing factors to

student motivation

Finally, question six (adain consisting of two parts)
reyliired the sample to comment on whet ik it pos Sipie Lya

students to do themselves justice in the various sections of

the Leaving Certificate Art examination (Fig. 4.6) Over

$0% of the teachers involved, maintained that their students
are not able to do themselves justice. Part two attempted

to establish some of the problems that students are faced

with (Tabe 4.3) Almost 85% of the sample agreed that the

et fe = iT Ss TD q ct 4 fa
y) = oO er ft = iT ua
l it 'c
l a) o cr 4 iT =} ov cr 1. 1°
]

ae
)

H
aa
t + m
n Fh pe
l) cr an
)

ia
t]

w
h o fe
at

fa
l

by
4)

'T
r

Je
na <





Student exhaustion, along with the relevance of
tive passages on the respective papers.

IT

Agree: Red

Disagree: Blue
Other: Green

n= 13 100%

Fig. 4.1 Student achievement at Junior Certificate level
Art pre-determines achievement at Leaving Certificate level
Art.
The response to this statement was unclea. iu its outcome.
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Agree: Red

Disagree: Blue
Other: Green

mh = 13 = 100%

Fig. 4.2 Students are able to make use of and build upon
skilis and interests learnt at Junior Certificate level Art
within the Leaving Certificate level Art course, as it
stands.
The response to this statement was unclear, with over 46%

commenting that one can never generalise; that it depends on

the individual students. Approximately 4
1

respondents agreed, whilst 23% disayleed See Appendix C).
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Agree: Red

Disagree: Blue
Other: Green

n= 13 = 100%

Fig. 4.3 A combination of project work and examination, as
seen at Junior Certificate level Art, would benefit students
at Leaving Certificate level.
The response to this statement was almost unanimously in

% in agreement. (Forfavour of the statment with over
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Agree: Red

Disagree: Blue

Other: Green

n= 13 = 100%

Fig. 4.4 Do you think that the pressures outside the Art room

interfere with the creative potential of students at Leaving
Certificate level Art?
The majority of respondents, 77% answered "Yes", whilst 23%

did not think that pressures outside the art room interfered
with their student's creative potential (See Appendix C).
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Table 4.1 which of the following do you consider interfere
with the creative potential of students in the Art room?

The tanle illustrates the extent to which various outside

No. of responses

Parental Expectations

School Expectations Pe)

Career pressures 5

Financial worries

Domestic aifficulties 4

Peel pressure PS)

Relationships 2

Sibling Rivalry 1

Poor diet 2

Insufficient sleep 7

Insufficient leisure activities

Heavy Schoolwork load

other 6

pressures affect the student of Art
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Agree: Red

Disagree: Blue
Other: Green

nm = 13 = 100%

Fig. 4.5 Do you think that the pressures attached to the
Leaving Certificate Examination are helpful in motivating
students in the Art room?

77% of the sample responded negatively to the suggestion
that the pressures might be helpful in motivating students.
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Table 4.2 Which of the following do you consider contribute
to student motivation in the Art room?

The table provides us with the case for intrinsic
motivation, with "personal inclination to learn" and "self
expression", being supported almost unanimously. Note the

significance of "career goals" also.

No. of responses

Parental expectations 2

School expectations 4

Career goals

3The "points race"

Preparation for four Art
Examination Papers 4

Time restraints on the days
of the Examination 1

Personal inclination to learn 1 a

Self expression 12

other
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Fig. 4.6 Do you think that

Agree: Red

Disagree: Blue

Other: Green

mn = 13 = 100%

students are abie to do

themselves justice in the various sections of the Leaving
Certificate Art Examination?
The sample are of the opinion

in the
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pendix C).

wt
Bry pat

Bitsoley
rgd

va

fc
aw

can
By

JUS
+S

3 MT
<,i

iy,

ihe Peg)

MW
os a re

we

a
Me,

"ef rt

ny #
Pa

weE
by

bets 5a Shia
age:

bah

able to
themselves ji tic Alt

agreement on this issue



@



CO

Table 4.3 Which of the following do you consider interfere
with student performance on the days of the Leaving
Certificate Art Examination?
This final table illustrates the sample's view;
structure of the examination papers iS in question, as are

the time restraints auring the examinations. The

respondents also commented that student exhaustion
Vve to interfere with student performance.

Ho. of responses

Parental expectations 1

School expectations 1

Career goals 1

The "points race" 1

Tnadequate Art materials
5in 5th and 6th Year

Student exhaustion

Lack of confidence 4

Creative, but not Academic 2

Time restraints during the
11Art Examination

Inadequate Art materials on
the days of the Art Examination 5

Relevance of descriptive passages
on the Art Examination papers
to students

other 4

the

eould





CONCLUSION

In the course of this study I have covered a considerable
amount of new ground, in terms of my understanding of

psychuluyy. Having consulted the various theoretical
perspectives, dealing with motivation, anxiety and

creativity, it has become clear to me that we are the

product of our environment. Of particular significance to

my view point has been the woik of Howard Gardner, Abraham

Maslow and Jerome Bruner, who have madé suggestions as to

how we mhighnt improve the uality of the learning
vironment. Whilst concerns for the welfare of students

work of these men, it is unfortunate that the evidence has

been ignored for so very long. As Michael O Nuallain has

ssed, there is a distinct lack of commitment to the
fulfillment of the potential of Art as a means of creative
&eXpression at Leaving Certificate level (see Appendix B)}.

ilts of the questionnaire have reinforced this vi
that there is need for reform (see Appendix C).

Whilst it is promising to consider the fact that a revised
1

like to s@e at Leaving Certificate level is far gréater
freedom. There should be less of a rigid stucture which

only serves to divide art history, life drawing, still iife,

of Leaving Cert ific at ATt beell acknowledged in il

expre

The Lest

svl apus for Junior Certificate Art has be brodau it
ul me qu inac able il lave mat il

uuange at Leaving Certificate leve as yet, what Lg

iesign and LMaginative COMpos ion. We uld encourage the





interac 10n 11 of th uilfferent ts of Art, Craft
have had a chance at Junior

Certificate level to come to terms with the materials and

and. Design iden

1@ concept of the design process, however they move into an

environi nt at Leaving Certir te level that L against
dl From consideration ilxA

mi that nave accompanied fl results flL

Guestivunasre nere Ls an onviou FSTLraALion amon

teachers ato Leaving Certificate level. The strongest
motivators in the art room have been seen as personal
inclination to learn and self expression. Would it not be

better to create an environment which encourages self
directed learning?

Unfortunately, reativity is inclined to involve taking
risks, the concept of which does not sit well with the
present system o education. As we have discussed, it£

tends to reinforce coliveryent solutions; have found my

students really struggling to grasp the concept of thinking
creatively and individualistically, so well versed are they
in the ways of rote learning. Freedom of expression is
central to Art, and to try and contain or restrict that
Flreedem will only weaken the nature of learning.

-Th conclusion, I should like to refer to a areative
individual, who epitomises the very nature of Art and the
neec Ve Xpression, regardle it

PICASS describes what 1S 11ike at ven momen when fl
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FOOTNOTES CHAPTER 4

1, foward Gardner, Creating Minds (New York: Rasic Books,
1993), p. 159,A
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(ii)

(iv)

(vi)

icateée) An Roinn Oideachais, The JuniorFn]Source (Junior CerLift
and Design, p. 2-3,

: (Leaving Certificate) An Roinn Oideachais, Rules an
mme for Secondary Schools 1987/88 - 1996/97, p

ificat ArT. Cra

Ur
OGgraP

Aims of Art, Craft and Design at Junior Cycle

To promote in the student an informed, inquiring and
discriminating attitude to his or her environment and
to help the student relate to the world in visual,
tactile and spatial terms.

)

i nal identity and
reteem Thivuyh practical achievement in the

a

Tu develop in the student an understanding of Art,
Craft and Design in a variety of contexts -

historical, cultural, economic, social and personal

To develop in the student the ability to apply
evaluative eriteria to ner own work and to ti

To promote in the student
and competence in the oringiples and skills "indertein
visual and constructional ty 1vi

it) 'c
d

La
d

fe
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m
I a ta
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) a a

uo
Eh b rm 4c
}

ca
l)

Tu develop through structured practical work the
student's aesthetic sensibilities and powers of
critical appraisal, appreciation and evaluation and t
enhance the student's qualities of imagination,
creativity, originality and ingenuity.

74

lfi-e
expressive, communicative and functional modes of Art,

_ 3

Oop a sense of persodeve

Craft and Design

(iii)

16
we hers and in dailv encounters withf

:
wefl natural ang mar rac MVLITONMeEeNnctsS and wit!

the mass edia

(v) £

agesign and pro lem-so n g





(ii)

(iii)

(iv)

(v)

{viii}

Course Ojectives of Art, Craft and Design at Junior
a

D

nd Design course develops theie Art, Craft
uden api ]

(i) ive a bDersonai respec an idea, xperien1

a stimulus

work from imagination, memory and direct observation.

use drawing for observation, recording and analysis,
as a méans of thinking and for communication and
@xXpression.

use
ene

core two-dimensional processes in making,
Manipulating and developing images, using lettering
and

combint
ing letteringwith image, in expressive and

communicative modes.

use the three-dimensional processes of additive,
subt tive andconstructional form-making in

mMmpin

ra
xXpleSsive and functional modes.

use and understand the art and design elements.(vi)

use a variety of materials, media, tools and
eduipment,

(vii)

US@ aN bylupliate working vocabulary.





(ix)

(x)

(xi)

(xii)

Course Ojectives of Art, Craft and Design at Junior

understand relevant scientific, mathematical and
technological aspects of art, craft and desiadn.

sustain projec Loa from ne fl LO PeaLisavtion

'Valuate his/her own work in progressappraise and
ani wpletisonn

develop aN awalenuess vf the historical, social and
economic role and value of art, craft and design and
aspects of contemporary culture and mass-media.





APPENDIX A

LEAVING CERTIFItATE PRG (sR MME

30. - ART (including Crafts)
Grdinary and Higher Level Courses

The ur hi ule as fs) ro adlv based as that for the
eri ate Leartificate, It impor fant th nse £I

sno a pe Mainrvainer th u uné different sectionsg1y
omof the svllabus in oraer LO avoid a sys isolated£

Nn

The following outline is suggested:

Observational studies
Sketches and studies in black and white and colour of

natural forms and man-made objects: buildings and landscape
under varying conditions: human figures.

These studies should serve to build up a store of
visual images necessary for creative activity in Imaginative
Composition, Design and Craftwork.

imaginative Composition and Still Life
Experimentation with a variety of media in an attempt

to find the vehicle of expression that best suits t
temperament of the individual and the nature of ¢

composition.

ne
ne

Design and Craftwork
Activity leading to a development of a sense of pattern

ana rhythm, sti oO t
t

idy ir maind iirect Crom nacure1
experiments to determine
of specific crafts.

As the visual experience of the pupils is conditioned
by a heritage from earlier enerations, both and

the li Lalities and limita ions





remote, it is désirable that continual references be made tc
existing cultural resources. Therefore, the History and
Appreciation of Art are included in the course to afford
pupils the opportunity of showiuy awareuess of the place of
the visual arts in our culture and community. This does not
call for specialiséd study of the History of Art but the
teacher may find it fruitful to lay special emphasis on a
selected field of interest, e.g. "Art in Early Christian
Treland", "Bulvpean" or "Modern Art",

Tt iS aSsumed that the Art teacher in the normal coulse
of his work will have familiarised pupils with a wide
variety of tepioductions, slides and original works of Art
and will have actively encouraged individual and groupvisits to local museums, galleries, national monuments and
modern buildings ete. Opportunity should i
LScussio0on of ra The everv-daav Visual
Kvyel rence in their own environment

Tt iS Suyyested that the Art teacher select
special study ful which most material is avai
w

field £

iaple in Nis
area

LEAVING CERTIFICATE - GRDINARY AND HIGHER LEVEL

idates will be required to answer four papers inCand
all as follows

Subject Time Marks

(a) Imaginative Composition
or Still Life 2.5 hours 100

{b) Design 2.5 hours
or Craftwork 5 hours 100

(c) Life Sketching 1 hour 50

{(d) History and Appreciation
of Art 2.5 hours 150





1. Imaginative omposition or Still-Life
The paper will consist of a descriptive passage which

Will be open to interpretation as é4ither an imaginative
composition or a still-life study. The paper will be made
available to the candidates Tlitee days before the
examination so that those who wish may collect any necessary
objects mMentivued in the said passage and which would he
appropriate for the still-life groups. Alternatively,
candidates who wish to make an imaginative composition will
be given an opportunity to select a subject which appeals to
them from any part of the descriptive passage, to consider
in aavanict ii he Will treat it, all make prei Minary
studies an ketch

NO BPlePpalatuly wuoik, huwevel, May be taken into the
examination hall. Candidates will be allowed to use ani
ediul whicn May not he damagec in Transi

Design
The papel will cousist of a passage of prose which may

be used as the basis for a design i(on paper) £ p
eraft such as fabric-printing, calligraphy, lino-printing,
embroidely, weaving, pottery, modelling and carving, and
publicity design. The work may be in any suitable medium
which may nut be damaged in transit.

Craftwork
Candidates will be required to carry out a design in

the actual material for a craft such as lino-printing,
bookerafts, hand-printed textiles, embroidery, pottery,
Weaving, puppetry, callivraphy, carving, modellinuy and art
metalwork. All leCessaly materials must be piovided by the
school. The ekamination arrangements will be similar to

fh Intermediate Certificate Craftworkil Ec

bxamil it



4



4, Life Sketching
Candidates will be required to make two sketches of the

model. The first will be a pose of 15 minutes, 'The secondwill be a more fully worked drawing taking approximately 30
inutes. COLOur nay is=

of ArtHistory and Appreciation
Questions will be framed so as to test the general

knowledge of historical development and visual ap c
than detailed or specialised knowledge of t i
Opportunities will be offered for the expressio

andidates' own opinions of works and visual problems.i ilL t

DI ration
ner ne storva
Art n f

16
Answers to quest ons mav be illustra a by
these would w appropriate

The fields of special study covered by the examination
are as LLoWS

Section I - Art in Treland (from Prehistoric times to
the present)

Section II - European Art (from 1000 A.D. to the
present)

Section III - Under the heading General Appreciation it
is intended to afford students an
vppultuuity to discuss topics based on
every-day visual experience in their own
environment

The ¢xamination paper will offer a wide choice of
topics on each section or special field of study.
Candidates should answer one question from each of the three
sections of the paper (2.5 hours)





L

LIST ve arr pOOKo

(Theré are so many excellent books available that
ers may prefer to sélect their own books to cover the

For convenience's sake the following list of books
suggested as a basis for selection. The list is in fo

Ia
ur

L
nse Prescribed list)

fl ALt in Ireland (from Stor Ci
-ne pres

New Grange (O'Riordain and Daniel)
Irish Churches and Monastic Buildings, Vols. I, II and
Til (Harold J. Leask)/Tempest, Dundalk
Journal of the Royal Society of Antiquaries of Ireland
Publications of the National1 Museum
Irish Stained Glass (Wynnene nang White) /Brown and Nolan
Irish Art (Bruce Arnold)/Thames and Hudson
The National Gallery of Ireland (James white) /Thames
and Hudson
Modern Irish Landscape Painting Slide Pack (Frances
Ruane), published by the Arts Council
Recent Irish StainedGlass Slide Pack (Nicola Gordon

, publisned by the Arts Council
Guides and Publications of the National Wonuments,
Bowe }

published by the Office of Public Works
Excellent photo ased from thegraphs may be purch

partment, National Monuments
/office of Public Works

Antiquities of the Irish ountryside (0'Riordain)/

Pho ographic De
Tar#nit wu

Methuen
AYisi Art Ve Rarlv hiistian Period viking1
invasions al manesque Period) (FraneOUlLst Henry)
Methuen

sh Churches and MonasticBuildings (First Phases and
s i

£ \

Iri
Rc P

m BUrODean ATT il 7000 theae

Les \





The World of Art Library/Thames and Hudson

European Painting and Sculpture (£. Newtou)/Pelican
Gutiine of European Architecture (Pevsner) /Pelican
Art through the Ages (Helen Gardner)/Bell and Sons
Early Renaissance (M. Levey) /Pelican
A Social History of Art {Hauser} /Routledge
A Concise History of ainting: From Giotto to Cezanne/
Thames and Hudson
History of Architecture (Bannister and Fletcher }

Dictionary of Art and Artists (L. and P, Murray)
Penguin
Classic Art: An Introduction to the Italian Renaissance
(Wolfflin) /Phaidon
The Age of Baroque (M. Kitson
The

porphin
History of paintin

Hudso
The Meaning of Art (Herbert Read)/Faber and Faber
Oxford Junior Encyclopaedia { » .12

History of Moderm Painting (2 vols.) (M. Raynal)/Skira
The Story of Art (E£.H. Gombri a

}/mau il
vols lames andLg

Ve 1

ch)/Ph iden Press

ection III - General Appreciation

Looking and Seeing
The Meaning of Art (
Art and Industry (He
Design (A. Bertram) /Pelican

Periodicals

Design: Council of Industrial Design,
The Design Centre,
2

Studio International:
Journal of Modern Art, 37 Museum Street, London, W.c.1.

Art Education: The Journal o
Education Association, 1201
Washington, U.S.A,

Secti

(Rowland) Litit
Herbert kead) and rabera
rhert Read)/Faber ana

avmarket
n

the wational ar
16 N





Micheal O Nualldin wants artmarked differently in the Leaving Certificate. Photograph : Paddy Whelan.
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Tuesday, November -267%| 9962."

FOCUS ON:EDUCATION

The Department of Education needs to get
serious about balancing the practical and

the academic in art. education. That's the

view of artist Micheal O Nualldin, former

senior art inspector in the Department.

TIS possible to pass the Leaving
Certficate art examination while
failing afl its practical art com-
ponents. This is clearly absurd.
Senior management in the De-
partment of Education has

allowed the universities to. impose a
written examination in the apprecia-
tion and history of art on this exami-
nation with an outrageous mark
loading of 37.5 per cent. No provi-
sion for a qualifying mark in the
practical art components exists.
Thirty-eight per cent overall is

deemed a pass in this examination
entitled art (including crafts). How
did such a state of affairs come
about?

In the late 1960s, the universities
asked by the Department of Educa-
tion to have art accepted for the pur-
pose ofmatriculation or entry to the
universities. It was "regretted" that
the then art paper and syllabus

lacked what they termed '"intellec-
'tual content" and to satisfy that cri-
terion of the universities it would be .

necessary to introduce a written
paper on the history of art to make
art acceptable.
All this was agreed without any

consultation with the art inspector-
ate of its own department, which at
that time consisted of Gerry Bruen
and myself. We were simply pre-
'sented with this fait accompli and
told to get on with it. All protesta-
tions were ignored.
The universities are entitled to lay

down whatever conditions they
deem necessary to satisfy their own
entry requirements. However, they
are not entitled to dictate those
requirements to all candidates who'
'sit for the Leaving Certificate, irre-
spective of whether they intend to
seek entry to university or not.
The history of art is as legitimate

cent

"as any. other history. It could com-
plement and extend a pupil's under-
standing and. knowledge of the
practical work being undertaken.
Furthermore it could act as a stimu-
lus to new areas of study. But that is
not how it is approached.
The marking position is as

follows:

History and Appreciation of Art -
150 marks, 37.5 per cent

Imaginative Composition or Still Life
-100 marks, 25 per cent

Design or Craftwork -100 marks,
25 per cent.

Life Sketching- 50 marks, 125 per

Theoretically, if a candidate was
awarded full marks in the history
and appreciation of art, only a few
marks in the practical components
would be required to secure a pass.
It is clear that there should have
been a qualifying mark operating in
the practical areas to ensure that a
balance was maintained. However,
none exists, none whatever!
Over 17 years ago the use and in-

clusion of reproductions of paintings
etc, on the history and appreciation
of art papers of the Leaving Certifi-
cate was introduced, but blocked at
the last minute by an assistant secre-
tary in the Department.
The implications of this are most
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Did you know that you
can pass Leaving
CertificateArt without
being able to draw?

serious.-.For over 17 years candi-
dates sitting the Leaving Certificate
art were deprived of the aid of
reproductions and illustrations on
their history and appreciation of-art
papers while other Leaving Ceértifi-
cate papers had illustrations, dia-
grams and maps to aid candidates.
This year for the first time repro-

ductions were introduced for art
papers.
Over 22 years ago the Department

Set up a five-member internal com-
Mnittee to formulate policy on art
education. I was a member of that
committee and recommended that
the only way forward was for the
Department' to set up a section to
deal with art. It would, among other .

things, give locus and focus of res-
ponsibility to art education. This
was a relatively modest proposal.
My recommendation was rejected

out of hand and the system -which
had dismaily failed was pursued -

. a§ it is to the present day. This com-
'mittee accomplished nothing.

Several years ago Colm © Briain,
as directorof the Arts Council, pro- °

posed that a development unit for
the promotion of the-arts in educa-

menting a programme of enlighten-

recommendations
opinion.

ment, the Department compounds
the issue by allowing unqualified
and visually untutored personnel to
make decisions concerning art edu-
cation and pays scant regard to

or informed

If any other subject were treated
in this manner there would be an on-
going and persistent outcry. The op-
portunity to rectify this whole
situation now rests with the Leaving
Certificate art. course committee of
the National Council for Curriculum
and Assessment, which. is currently
examining the position. Whatever
proposals the committee arrives at,
it would seem to be logically. in the
nature of a development of art, craft
and design of the Junior Certificate
syllabus,

I believe that two
happen:

1.. The proposals of the NCCA
comittee for the new Leaving Certif-

things should

icate course and art examination
should be made public before being

tion be set up by the Department... -

He too was ignored by the Depart-
ment of Education. .

"arts are. forthe most part a closed.
book"for the vast majority of the
Irish people. Rather than imple-

tatified by the Department of Edu-
cation.

2. Urgent. consideration should be
co. given to the establishment within

The real problem 'is that the visual: the Department of. Education. of.a
-development.unit for the promotion
of art education - as proposed by
the former Arts Council director.





AP PRINDIX

Questionnaire: Participant

Pobailscoil Iosolde,
Palmerstown,
Dublin 20
Tel, 62659$]

Holy Child Community College
Sallynogdin,
co. Dublin
Tel, 2855334

Greendale Community School,
Kilbarrack,
Dublin 13
Tel. 8322735/36

Pobailscoil Rosmini,
Grace Park Road,
Drumcondra, Dublin 9

Tel. 8369880

Colaiste Chairain Community School,
CelbridgeRoad,
Leixlip, Co, Kildare
Tel. 6243226

Chanel College,
Coolock,
Dublin 5

Tel. 8480655

Schools

1

a

4





11,

12.

Rathdown School
Upper Glenageary Roa
Glenageary, Co. Dublin
Tel. 2853133

Malahide Community School,
Malahide,
Co, Dublin
Tel. 8463244

Old Bawn Community School,
Tallaght,
DUbLin 24
Tel. 4520566

Colaiste Choiln,
Swords,
Co. Dublin
Tel, 8401420

10

Loreto College,
Swords,
Co, Dublin
Tel. 8407025

Loreto High School,
Beaufort,
Rathfarnham, Dublin 14
Tel. 4933192

Newpark Comprehensive School,1:
Newtownpark Avenue,
Blackrock, Co. Bublin
Tel. 2883724
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ly ¢ommunity School,4, Capintes

ton Secondary School,
Kiim nagh Road,

nstown, Dublin 12
67107

St. Mark's Community School,
Fortunestown Lane,
Taliaght, Dublin 24
Tel. 4519399

c.B.S. Monkstown,
Monkstown Park,
Co, Bublin
Tel. 2805854

St. Joseph's College,
Lucan,
Co. Bublin
Tel. 6281160

Killiinardin Community School,
West Tallaght,
Dublin 24
Tel. 4527447

Cabintee ly,
DUBLIN

Tel. 285213

4 5 Assumpt
a

WalKi

St. Andrew's College,
Booterstown Avenue
Blackiuc Co, Dublin

28827851

4 9

20





PPENDI«a

OVelletter

leenRe k
Deansgrange
Blackrock,

wiih

17thFepruarv1997

Dear

IamaudentofEducati
CollegeofArtandDesign,andamcarr
themotivationalfactorsbehindtt
LeavingCertificatelevélArt.

onattheNational
yingoutresearchon

1@workofstudentsa

st

Whilstyouwillnoticethatthisquestionnaireis
concernedwithstudentissues,Ibelievethatyour
experienceasateacherwillbemoreobjectiveinanswering

tit thequonsDresen

Iwouldbeverygratefuli
completedquestionnairetomebyFriday

uldil £

Y;28th,Feblualy

Thankinguinanticipation

remain
a-as YoursSincerely,

HeatherMcKay





APPRINULA

wnaLe Page
Please respond to the following:

1. Student achievement at Junior Certificate level Art
re-determines achievement at Leaving ertificate level
Art.

I agree
_

I disagree
_

Other (explain)

2. Students are able to make use of and build wpon skills
and interests learnt at Junior Certificate level art
within the Leaving Certificate level Art course, as it
stands.

A combination of project work and examination, as seen
at Junior Certificate level Art, would benefit students
t Leaving ertificate level.fa

l

I agree

I disagree
éOther (explain) ..

I agree

ai aqree

il expiain
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4b

onnaireQu deok
. DO you think that the pressures outside the Art room

wiinterfere th the creative potential of students a
Leaving Certificate evel Art?

Yes
_

No
_

Don't know

Tf you answered YES to 4a, complete

age 2
4 a

. Which of the following do you consider interfere with
the creative potential of students in the Art room?
(Tick as many as you wish)

PaLeutal expectations

School eaxpectations

Calee.t pressures

Financial wollies

Domestic difficulties
Peel plessure

Relationships

Sibling rivalry
Poor die

Insufficient in leep

Insufficient leisure activities

Heavy schoolwork load

ott





9 a

5b.

Questionnaire Page 3
Do you think that the pressures attached to the Leaving
Certificate Examination are helpful in motivating
students in the Art room?

Yes

5a

No

Don't know

Which of the following do you consider contribute to
student motivation in the Art room?
(Tick as many as you wish)

Parental expectations

School expectations

Career goals

The "points race"

Preparation for four Art
Examination papers

Time restraints on the days
of the Examination

Personal inclination to learn

Self expression

Other





O
o

ta
d

Questionnaire Page 4
6a. Bo you think that students are able to do themselves

justice in the various sections of the LeavingCertificate Art Examination?

Yes

No

Don KnOW

te 6b.If you answered WO to 6a, comp

6b. Which of the following do you consider interfere with
student performance on the days of the Leavingertificate Art Examination? (Tick as many as you wish)

Parental expectations

School expectations

Career goals

The "points race

Inadequate Art materials
in 5th and 6th Year

Student exhaustion

Lack of confidence

Creative, but not Academic

Time restraints during the
Art Examination

Inadequate Art materials on
the days of the Art Examination

elevance of descriptive passages
on the Art Examination papers
fo students

other
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uestion One:
student achié¢vement at Junior Certificate level Art
pre-determines achievement at Leaving Certificate level Art.

Agree = 5 (38.4%) Disagree = 6 46.2%) Gther = 2 (15.43)

other comments:
"Depends on the student and the student's circumstances"

"Marking system is very varied, herefore results cannot he
used to determine achievement or suitability for Leaving
Certificate"

"The inclusion of Art History can have quite an impact; botn
positively and negatively"

"Some students achieve poor grades in the Junior Certificate
due to hard marking etec., and could go on to an "A" in the
present Leaving Certificate as it is structured. Others may
achiéve on the basis of maturity better Leaving Certificate

it [Art] at Junior Certificate,
go on to do portfolios in Senior cycle and achieve Art

aqrades, sone did no Take
yet
college piace

"A Keen student doés much better at Leaving Certificate
level"

"Not necessarily - they may have reached the limit of
interest and motivation for developing skills que to their
OWL eXpectations, those of others, other interests, lack oft

confidence; encouraging "safe" decisions..."

Agree Disagree other

2

94
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Question Two:
Students are able to make use of and Build upon skilis

1
aeand interests learnt at Junior Certificate leve Art

Within the Leaving Certificate level Art course, as it
stands.

Agree = 4 (30.8%) Disagree = 3 (23%) Other = 6 (46.2%)

Other comments:
"Some are.. others ewe it depends on the level of
teLil re and miti

"Students choosing 5th Year Art often have not covered
Junior Certificate Art at ali"

"The Leaving Certificate as it stands does not encourage
follow through and developed work appropriate for
progression into 3rd level, but this is being dealt with hy
the Art Teachers' Association and the Department of

t he individual teacher to make u
of their skills in implementing stimulating classe
Education. It is up

icate Art course"Skills ves but the resen Leaving ercir
15 qul UNSUL at IUH1UI LULtTicat idt

"Only very highly motivated students will make the most of
L ¥eavingertificate Art course as it stands"ll

"T agree that anything which is learned will be used again
her areas

Agree Disagree other

34
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Guestion Thr
A ombination of project work and examination, as seen at
wumior Certificate level Art, would benefit students at
Léaving ertificate level.

Agree = 12 (92.3%) Disagree = i (7.7%} Other = 0 (0%)

Other comments:
"No, parents don't want it, and there is the enormous
question of time which they do not have in 6th Year"

"Changes are in progress at the moment; interim changes
already in place for 1997 exam"

"A more comprehensive project perhaps"

"Also visits from the Art inspectu./s throughout the vears
and 3; for support/additional information - an exam "feel"
without wndue pressure"

Question Four (a):

2

DO you think that the pressures outside the Art room
interfere with the creative potential of students at Leaving
Certificate level Art?

-16 (77%) Wo ey6{

Other comments:
".,.1£f a student is int
alleviate exteinal pres;

res a in Art Belnd creative helpsg
Sur

"Possibly...th interested ones get mm with

Agree Disagree other

12 1

Yes No Don't. know

10 3





W
O

d

Question Four (bh);
which of the following do you consider interfere with the
creative potential of students in the Art room?

Other comments:
Other - "Often, having to the four particular

° i tive departures
to the final

qiuirements. It also depends on how mich class contact
i

, especially with 1-2 lessons a week heing

prepare
exams can be restraining. and even inven

from the papers still must lead back

ime is ne ua

spent on history ALL

Question Five (a);
Do you think that the pressures attached to the Leaving
Certificate Examination are helpful in motivating
students in the Art room?

Yes = 3 {23%) Wo

Other comments:
"TE a student is motivated, they can work with pressure. If
they are not, they simply won't wor

"The pressure involved in the written History element can
have an adverse effect on weak students"

Question Six (a):
Do you think that students are able to do themselves
justice in the various sections of the Leaving
Certificate Art Examination?

Yes = 1 {7.7%} Wo = 12 ($2.3%) Don't know = 6 (6%)

Yes No Don't Know

3 10 0

Yes No Don't know

12

= 10 (77%) Don't know = 0 (0%)

1
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Question Six (b):
which of the following do you consider interfere with
student performance on the aavs of the Leavingertificate Art Examination?

fo
ul
s

Other comments
Student performance - 'The whole format of the
Certificate is against creativity"

beaving

Other comments:
To alleviate the pressure - "they must bring their own
prepared materials and use what the school has to offer.
Students can interpret the exam paper in so many ways - only
one word in the passage is needed to make it re
preparation is essential"

levant. Good

Note - "In general, I feel that there is now
very

littie
relationship between the pre Leaving Certificate course
in Art, Craft and Design and "the current Junior certificate
course, Students who have covered the Junior Certificate
course are at a loss to understand the requirements which
are so different vi Certificate (these are even
unsuited to preparation for 3rd tlevel Art courses).
otivation of students can be difficult for the teacher
faced with four exams in June, and a
for history of Art. Many students who choose Art at 5th
ear level are not very academica
expectations of what the Leaving Certi
like can be at times disappointing when ¢ 1

the majority of their course work will not be contributing
in effect to the end results"
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high weighting marks£

ily motivated anda their
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