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CHAPTER 1

GENDER EQUITY WITHIN THE PRIMARY SECTOR

er nder inequalities begin?

Before looking at how a person's education is affected by gender inequalities, one

should look as far back as childhood to see where gender bias can begin and why.

Are boys and girls different socially and academically from the beginning?

According to Pat Rees in general girls are more socially communicative, sitting up

and talking earlier than boys. (1) This is thought to be due to the boys left hand

side of the brain being slower to develop. (2) This is the side of the brain dealing

with speech and formal learning subjects. (3)

Pat Rees also talks about the way parents treat the two sexes differently. Research

shows that generally baby boys cry more than girls but they are also left to cry for

longer than baby girls before being picked up and cuddled. It is up to parents to be

aware of this and act accordingly so as not to encourage the different sexes to differ

in temperament, taste and so on, as inevitably children can be conditioned to a

certain extent into a way of thinking and behaving. An example of such

inequalities was observed in an experiment on a group of five young mothers. (4)

They were observed interacting with a six month old female child. They saw the

child as being gentle with a soft cry. A similar group ofmothers were also

observed interacting with a six month old boy. The boy was offered stereotypical

male toys to play with. Both babies were the same child, dressed in different

clothes. These young parents fell into the trap both of treating these children in the

stereotypical male and female roles and of forcing sex roles onto the very young

children. By the age of three it is said that children will be responding to
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stereotypical expectations. (5) Research has shown that babies are treated

differently depending on whether they are wearing blue or pink clothes. (6)

Freud's theory of gender development is very controversial and has caused much

dispute, not only with feminists. He believes that the acquisition of gender

differences in infants is centred on the possession or lack of a penis. He seems

really to be concentrating on the different anatomy of the male and female more so

than gender. (7) The Oedipus Complex is generally considered to last from the age

of two and a half to six years in the child. The Oedipus Complex is used in psycho

analysis and is about the child's unconscious desire for the exclusive love ofher/his

parent of the opposite sex. The young boy has unconscious erotic feelings for or

towards the mother but suppresses them for fear of castration by the father, who is

seen here obviously as the superior figure. The young female supposedly resents

(penis envy) yet identifies with the mother and recognises herself as being

secondary to the male. From this it is obvious that Freud believed the male species

to be the superior being.

The Primary School
The students will be entering the school with some stereotypical beliefs and values

established in the home. It is now up to the teacher to develop an equal gender

policy in the classroom - this includes the single sex primary school also. It is the

teacher who creates the atmosphere. It is s/he who controls the pupils through

words, voice and expression, to all ofwhich children respond accordingly. The

school ethos affects the pupils' awareness and actions on gender differences.

Lockheed & Klien (1985) state that

"evidence shows that as early as elementary school years, sex as a status
characteristic can be detected in children's cross-sex behaviour and attitudes .... by
the senior high school level male domination ofmixed sex groups is well
documented". (8)
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On entry to the junior school there is little difference between the young male and

female academically. (9) Blackstone (1976) feels that it is partly the teachers' fault

that the male and female student's performances differ in the classroom situation.

(10) Dwyer (1973) discovered that through research of sex stereotyping that

reading was seen as a feminine activity, (11) perhaps as mathematics is seen as a

more masculine subject. There are many more female primary teachers than male

(ratio 3:1 in Ireland). (12) In the early years of schooling there are more female

teachers than male. Is it because women are more qualified to teach the younger

children than men? They are certainly not the more valued teachers as more males

teach the higher grades, from grades 2 - 6, compared to females. (13) Young

children, in my opinion, will observe this and see women caring for the younger

children as the norm. (14) Ifthe teacher in the primary school treats the boys and

girls equally there should be, to a certain extent, little or no difference in academic

ability. Palardy, 1969, (15) compared a group of first grade teachers who believed

boys and girls could read equally well with a second group who felt boys were

inferior in reading ability to girls. By the end of the academic year the first group

of students showed similar reading scores but the second group indicated large

*

differences between the girls and the boys, in favour of the girls. (16)

The Irish Times newspaper supplement on Education and Living (November 14,

1995) writes on "Boys lagging Behind". Micheal O' Martin and Mark Morgan (of

the Educational Research Centre, in St. Patrick's College, Dublin) state "it is of

interest that gender differences tend to be even stronger among poor readers; nearly

three times as many Irish boys would appear to have serious reading difficulties".

According to the IEA study the earlier study of reading in the classroom underlined

the fact that boys lagged behind, due to a slower language development amongst

boys. (17) Again the reason for the slower maturing is thought to be due to the left

hand side of the brain being slower to develop in boys. (18) Yet the theory
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continues to say that boys can be more advanced in the three dimensional area such

as science, architecture, engineering and various arts. (19) A question arises, does

the teacher expect the boys to be better at 3D work? Why should they be better?

There is no difference in strength, etc. at this age. If anything, boys are slower

developers physically. One can see clearly here that the explanations for the

differences in the abilities of the genders vary somewhat. It is up to the teacher in

the primary school to take the opportunity to put an end to such stereotyping

through his/her method of teaching. The results of a large scale survey on gender

inequalities within the classroom throughout Europe came up with similar results.

The outcome of the Irish survey found that boys were the focus of attention for

teachers in primary classrooms. (20) Many of the teachers were unaware of their

bias towards the genders when it came to asking questions. The boys were found

to be asked more thought provoking questions than girls. The study also showed

that boys are more willing to speak on a given subject in the classroom. These

findings, and others, question the validity of coeducation and also, what is more

important, the teachers' methodology. They should be made aware of the potential

problems when teaching both genders, whether through in-service education, new

guidelines etc. All future primary schools will continue to be coeducational so it is

imperative that the problems be addressed as soon as possible. (21)

The teachers' handbook for primary schools suggests regarding the teaching of

music that while a large number of songs are suited to both boys and girls some

songs are particularly suited to boys, e.g. martial, gay, humorous, rhythmic airs.

Others are more suited to girls, e.g. lullabies, spinning songs, songs tender in

content and expression. The handbook also talks about physical activities, where

boys should have separate training to acquire a variety of skills and techniques and

where girls can become more aware of style and grace. (22) A representative

committee has been established to examine the level of sex stereotyping in text
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books and teaching materials in primary schools, as well as to make

recommendations on the elimination of such content on a phased basis. (23)

The reinforcement of sex stereotyping has been referred to as part of the "hidden

curriculum". (24) One major contributor to stereotyping in relation to this would

be the rule of all students having to wear a uniform. This is very common in Irish

schools both in primary and second level. "Schools can reinforce uniformity of

clothing, but not ofpersonality". (25) This statement goes on to say that students

would be more confident, etc. if they could wear their own clothes. The uniform is

practical and students can be more individual when outside school. This is not to

say that they should not be so while in the school. Girls in most schools must wear

skirts. Only a handful of schools, mainly second level, allows girls to wear

trousers. (26) School boards ofmanagement in consultation with parents make

decisions regarding uniform. The majority ofparents opt for a school uniform for

financial reasons. (27)

One has only to look at the play grounds in primary and second level schools to see

who takes over most of the grounds - it is the males. (28) This could be due to

playing football and other games that take up large areas of the playground. But

there is another factor that should be looked at. Would more girls play football and

so on if they did not have to wear a skirt as uniform? If they were allowed wear

trousers as part of the uniform from primary right through second level there could

be some interesting differences.

Questionnaires were sent out to 800 Primary schools, 200 all boys, 200 ail girls,

and 400 mixed. (29) Results indicate:

* Sex stereotyping is a negative influence on the educational

development of both boys and girls.
* Children will infer from their experience in Primary school

what are considered to be appropriate roles and activities fore
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boys and girls and for men and women.
* Experiences at Primary school will carry over into later

educational and vocational choices.
* Different types of school organisation reflect different aspects of

problems with gender inequalities.
* Increase the awareness of teachers and parents of inequalities

relating to gender can lead to a reduction of the inequalities. (30)

Prim: hi

The students' abilities in the art area in the primary school have passed the

scribbling stage (2-4 years) and right through from the pre-schematic (4-7) to the

schematic (7-9) at which time many will have reached the state of reasoning stage

from 11-13 years. After that the crisis of adolescence begins. (31) The teacher

should be here to aid the students along the path of visual awareness.

The subject - Craft Design and Technology (CDT) - in England (32) has a policy of

equal opportunities. Girls are being encouraged to take up the subject. It is also

being encouraged in single sex schools. "Girls need to study the subject and gain

appropriate qualifications for just the same reason as boys". (33) Here one can see

that the CDT programme is not doing a 'favour' for girls but showing that it is just

as natural for a female to do such a subject. It is the CDT teacher who is

responsible for the classroom atmosphere keeping an air of equality and putting a

stop to any gender bias.

A CDT project was done on a group of 9 females and 9 males, all in the eleven

year age group. The girls in the beginning were quieter and more reserved whereas

the boys were at home playing, working with the tools and so on due to being more

familiar with them. The end product that everybody had to come up with was a

free running vehicle that would be tested on a ramp to see good movement. The

teacher observed classroom interaction and stopped any sexism amongst the boys

immediately. He noted that the boys unconsciously or consciously felt that this
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was 'their' subject and 'they' were entitled to the tools first. The girls seemed to

accept this and, for example, handed over the hammer, etc. accordingly. The

teacher intervened and sorted the problem out carefully without making a fuss. The

girl got the hammer back. By the end of the seven week period girls had gained

confidence in this area and gender interaction improved a great deal and tools were

shared accordingly. The teacher encouraged students to talk on the positive and

negative performance of their vehicles. This, in the teacher's opinion, helped the

girls see that they did have a knowledge in what they were talking about. The

results showed that girls' construction skills were better than that of the boys' and

boys were exceeding in the practical movement of the vehicle.

Although the CDT project is a very positive idea for implementing a gender policy

in the classroom, it also suggests separating male and female students from each

other when carrying out the projects and so on. Segregating the sexes from each

other could defeat the purpose of implementing gender equity within the classroom

even though they would learn similar skills. It may encourage female students to

take up the subject, but does not educate boys on how well girls can work with

tools and vice versa. Hyde (1971) says on mixed and single sex schools

" ... the essential belief that since 'life is coeducational' boys and girls should go to
school together so as to grow continuously in mutual understanding and respect
rather than as .... an institution in which the young are indoctrinated in the lore or

'mysteries' of one sex". (34)

From this project it becomes clear that depending on how a teacher teaches and

interacts with the sexes, the different the result. For example, if at the beginning of

the project the teacher left the male students 'in charge' of the tools the outcome

could have been quite different with the girls gaining little knowledge and probably

less interest in the subject. From this both genders could see each other in the

stereotypical roles where the males dominate such situations, thus justifying both

sexes underlining prejudices and feelings. Such a project should be introduced to
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primary girls and boys together so as to educate themselves and their teachers of

the similarities of their abilities.
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CHAPTER 2

EQUALITY ISSUES WITHIN SECOND LEVEL SCHOOLS

Types _of schools - a background

Secondary education was traditionally provided in a small number ofprimary

schools in a department known as "secondary top". (1) These departments were

mostly in convent national schools which were sanctioned to teach the secondary

programme.

TABLE 1

SECOND LEVEL SCHOOLS CLASSIFIED BY SEX CATEGORY OF SCHOOL
(1993 -1994)

Note: The above data represent the de facto enrolment situation in schools. For example a school enrolling0 boys and on
girl is classified as a mixed school.

SOURCE: 1993/94 Statistical Report. (Dublin: The Stationery --Office, 1995)
p.43.

The secondary schools were the first real independent second level schools. There

are now 461 (compared to 476 in 1990) secondary schools spread throughout

southern Ireland. (2) A large percentage of these is Catholic, the dominant religion

in this country. Of these schools 70% are single sex schools and the majority of

these are all-girls. It may be relevant to take note that these single sex schools have

a predominantly single sex teaching body (3) which could be a contributing factor

to problems ofgender inequity in the second level schooling system.

12

Category Male Female Mixed Total
_

Secondary .. 129 166 166 61
Vocational 246 2481

Community 56 57

14 16Comprehensive

TOTAL 132 168 482 782
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Girls are said to be over represented in these academic secondary schools and

under represented in the vocational sector. (4) Since 1974 all 248 vocational

schools have been run by Boards of Management comprising of 12 members

representing teachers, parents and community interests. (5) The management,

unlike the denominational secondary schools, is secular and nominally

interdenominational. (6) These schools traditionally focused on practical subjects

and prepared students for trades. Thus the traditional stereotypical role of the male

as a manual workermust have remained to some extent, which would account for

these schools being over represented by boys. (7)

TABLE 2

PUPILS IN SECOND LEVEL SCHOOLS CLASSIFIED BY SEX CATEGORY
OF SCHOOL.

Mixed

Category Malc Female Total
Male Female

Secondary ! 62,065 89,304 38,882 33,784 224,035
Vocational 129 382 53,170 41,079 94,760

Community 769 - 20,916 17,802 39,487

Comprehensive... 340 332 4,532 4,159 9,363

TOTAL . 63,303 90,018 117,500 96,824 367,645

SOURCE: 1993/94 Statistical Report. (Dublin: The Stationary Office, 1995)
p.43.

The comprehensive schools were built between 1966 and 1974 in an attempt to

construct a unified second level education across Ireland. There are 16 of these

schools (8). They are, by design, created to offer a wide range of curricular options
for students. They are denominational schools, 4 being Protestant and 12 Catholic

but they cannot exclude students because of their religious beliefs. (9) Each pupil

is also encouraged to take at least one technical subject.
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The first community school was set up in 1972 and represented a development

from the comprehensive school. It was a multidenominational type of school and

was intended to work in conjunction with the community, e.g. sharing sports

facilities, etc. There are now more than fifty of this type of school. These

primarily coeducational schools are managed by both VEC's and religious groups.

Following the creation of the community school came the resurrection of the

community college. They are similar to community schools in many ways,

offering a wide variety of technical and vocational subjects. However, the

community colleges have deeds of trust and 10% of the capital cost of the school

must be raised by the trustees (local VEC and religious interests). In these

different types of schools 61% of students are educated by secondary schools, 26%

by vocational and 13% by community and comprehensive schools. (10) It is clear

that the secondary school still has a big impact on second level Irish education,

(See table 2).

The overall aim of second level education is to "prepare students for adult life and

to help them to proceed to further education or to go directly to employment". (11)

The aim does not mention whether this applies to either boys only or girls only, it

applies to 'students' irrespective of race, social class or gender. The 1976 Sex

Discrimination Act insures that there should be "no discrimination between boys

and girls in provision of educational resources or curricular openings".(12) Yet,

throughout Ireland, and indeed in schools across Europe, (13) there is a lack of

gender equality within the school. Many questions need to be, and indeed have

been, raised as to why and how this occurs and where it stems from.

Equality in the curriculum.

It has been established that the range of subjects available is much better in the

coeducational school (especially in the community and comprehensive schools).oe
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The students, both male and female, therefore appear to have a wider range to

choose from. Ordo they? Mixed schools often timetable stereotypically male and

female subjects to run at the same time. (14) This also includes examination time

table options. (See overleaf for table 3)
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TABLE 3

RELATIONSHIP BETWEEN GENDERMIX IN SCHOOLS AND
AVAILABILITY OF LEAVING CERTIFICATE SUBJECTS

Subject Percentage of Percentage of
single-sex xchools mnived schools
offering ubject offering subject

to bays fa girls te bath
Bays Girts ently onty

I Irish (higher) RY5 16 14 7S2 brish Gower) 904 0.9 0.5 R24
3 Wish (commen) 8.0 116 _ _ 19.24 English (higher) 91.4 910 14 O48 TA
5 English dower) 89,5 RK 2.3 0.5 81.06 Enptish (common) oy 14,3 0.2 20.67 Lawn 14.2 79 Q.7 @.2 1,9
8 Greek iy OS O2 _

9 Hebrew studies 0.2Freach 95.7 OWS Og 34 89.6tt German 22.2 $5.0 7 2.1 19.7
12 Italian 1.2 21 0.5 __ 0.2
13 Spanish 93 23.3 09 42 5.8
14 History 92.0 97.4 28 LY TES
15 Geography 98.4 94.2 2.5 1.2 78.21 Mathematics (higher) 90.7 X94 10.4 7 60.917 Mathematies Gower) 93,2 95.2 G7 4.2 86.8
HR Mathematics (common) 5.6 5.3 - 15.019 Applied mathematics 32.4 53 2.5 _ R.3
20) Physics 92.6 78% 74 0.2 59.52) Chemistry 87.0 RRO 19 0.7 47.522 Physics & chemistry f2.3 63 2.4 02 17.423 Agricultural science 216 5.6 0.2 16.224 Biology 87.7 97.9 t.4 37 88.925 Apricuitural cconumics 37 as OF - 2.426 Engineering 13.0 45 42.) - 17.427 Technical drawing 623 3.2 AT 37.528 Construction studies 29.6 _ 46.8 17.429 Home economics

(scientific & social} 19) O74 _- 26.6 60.230 Home ecouumics (gen) 1S 33.3 ~ 73 6.53) Accounting 85.2 Bat 12 7.2 66.232 Business organisation 85.8 85.7 09 6.5 70.1
33) Feonemics 68.5 4i.8 14 _ 34.534 Economic histery 2.5 is _ (h2 0535 Art tincl. crafts) 64.8 O38 24 44 68.836 Music & musicianship 13.6 47.7 o9 4.2 537 Physical education 63.6 85.7 4.2 58.438 Classical studies 49 3.2 0.9

so9
re

N

y

Source: Department of Education (1991). table 14.9. (We gratefully acknowledge the axsistance of theStatistics Branch of the Department of Education in preparing this table.)

SOURCE: Drudy & lynch Schools & Society in Ireland. (Dublin: 1992) p.174.
it is distressing to see that even in the mixed school environment, all subjects are
not on offer to boys and girls in every school (see table 3 for clarification). The
fact that art is only offered to either boys (2.1%) or girls (4.4%) in some schools is
amazing. As Eisner said, art serves people

"not only by making the ineffable and visionary available, it also functions as a
means ofactivating our sensibilities; art provides the subjectmatter through which
our human potentialities can be exercised". (15)
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Another factor which is seen to affect students! subject choice in the mixed or

single sex school is the influence of role models, (16) e.g. teachers who encourage

or discourage students, depending on sex to join and enjoy their particular subject.

Availability of the subject is also important. Most single sex schools do not have

the subjects that would be normally stereotypically associated with the opposite

sex, e.g. very few boys' schools offer Home Economics and girls' schools have

very few, if any, technical subjects, (see tables 5 and 6). Professor Damian

Hannan, Economic & Social Research Institute, has noted that boys' schools focus

more on commerce and the sciences, whereas girls' schools are concerned with an

e

above average take-up of languages. (17)

Good and appropriate presentation and content of syllabi is a necessity. Otherwise

consciously or unconsciously a stereotypical view of a subject can arise. Another

factor, perhaps the most important and influential factor, is that of the attitudes of

peers, teachers, parents and oneself. What type of support is the student getting

from these people? A survey, conducted by Mary Lally (18) on second level

students and the influences on their subject choice, had some interesting results.

Overall she found that girls preferred continental languages to Irish, Mathematics

and Science. In the Junior Certificate level the gender gap in maths. and science in

favour ofboys seems to have closed somewhat. (19) Both sexes admitted to

choosing a particular subject because they were either good at it or they liked it but

she found that boys rated a career or a job as being more important than did girls.

Gender is likely to be seen as an independent factor that influences some attitudes.

Males are found to be more aware of the necessity of the preparation for potential

employment and less about social and personal development (20). On the other

hand girls in general are satisfied with most aspects of their social and personal

development (21). Girls appeared to be influenced by their mother and themselves.

They were generally found to be satisfied with their choice of subjects. Boys said
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that they were influenced firstly by their father, then by their mother, but rarely by

themselves. They were not as satisfied with their subject choice in general as many

would have preferred to do subjects such as art, history and music. This is a very

interesting find, implying that girls are settled in their 'chosen' subjects and boys

pleasing others in their choice while looking to the future more. It has also been

found that boys, for both the Junior and Leaving Certificate, are more likely to

choose the traditional options. (22) Another question arises - why do boys look

forward and girls not as much so? This question delves deeper into the hidden

curriculum. Girls 'appear' to be more self confident and independent if they come

from a family where the mother is in a higher status employment outside the home.

(23)

"Similarities between men and women should be stressed, not their differences
emphasised ... no jobs should be regarded as male or female and it should not be
implied that certain jobs are incompatible with one's sex" (24).

A survey conducted by the Economic & Social Research Institute (ESRI) found

that the strongest influence on gender role expectations come from the students'

parents. (25) Are the schools underlining the differences between girls and boys,

thus conditioning them to the 'suitable' role of the gender? Could this, along with

expectations from the home, be a main reason why boys consciously or

unconsciously still aspire to be the bread winner? Pupils enter second level

schooling knowing little about particular subjects. It is there that they learn

different attitudes and gain different experiences from their peers and teachers

alike, thereby gaining an awareness of others' views and attitudes to various subject

areas. (26)

The key aims of the Green Paper regarding gender equity focus on three main

issues: unequal representations in management of schools; out-moded sex role

stereotyping and the restriction of choices. (27) Unequal management is a great

problem in Irish schools, and is not limited to the primary sector. Fewer women
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are applying for available posts. Out of the 33 new principals appointed to schools

in 1994, 81% were male. This includes 4 male principals being allocated to all-

girls secondary schools. (28) Traditionally females were never appointed to

principal in all-boys and rarely in coeducational schools (29). Even within the

primary sector with the 75% female teacher employment, the majority ofprincipals

are male. The reason that there are 200 female principals in secondary schools

could be because many are nuns and they did not have to compete for the position.

There are 250 male principals in secondary schools. More than three in five female

principals are Religious whereas only one in five male principals are Religious.

(30) According to Drudy & Lynch there are 27 female principals out of 245 in the

Vocational sector. The actual interview boards are predominantly male, which

could be a reason for the discouraging number of female applicants. (31) This

problem ofmales being in the higher positions in general, even in the single sex

girls' school, influences students' notion of the role model. This could have a

negative effect on both female and male students and their perception of their role

in the future.

Co-education or segregation - the on-going debate.

There is an on-going debate as to which type of school is preferable, whether

coeducational or single sex. The concern here is to determine which type of school

is more beneficial to the student? Which gives her/him more confidence, helps

their social and personal development more? Which type of school does not,

consciously or unconsciously, impose certain roles for the male and female student

to follow? It is thought that single sex schools are more likely to promote

traditional sex roles, emphasising the distinctive characteristics expected of each

sex. The coeducational schools are seen to teach egalitarian sex roles in both

theory and practice. (32) Yet this does not necessarily mean that some

stereotypical views are not conveyed in the coeducational school. "It is not the

mere existence of coeducational schools that is important but the way co-education
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is used and managed to achieve gender equality". (33) It is still believed that co-

education offers the best chance of equal opportunities.

Surveys and questionnaires have been carried out over the years to determine

whether one gender out-performs the other. There have been many conflicting

results butmost have been in favour ofmixed schooling.

Academc achi

Before discussing students' academic achievements one must look at the number of

students entering schools.

TABLE 4

Female and male participation rates at the
three major education levels

Femates MalesFirst level Number Percentage Number Percentage(age 4-12 approx.) 272.592 48.6 288.278 514
Second level
(age 12-17/18 approx.) 174.872 5t.t 167.492 4¥.9
Third level
(age 17/18+ approx.) 30.73% 46.6 35.711 53.4
Total 978,202 490,981
Source: Deparment of Education (1991), able4

SOURCE: Dnady& Lynch. Schools& Society in Ireland. (Dublin 1992) p. 172.

It is clear from Table 4 thatmore female than male students continue second level

education. The difference one can see in the female participation rate is in third

level, but this is closing all the time, according to Clancy. (34) It must be looked

at howmale and female academic performance exceeds or suffers in the school

situation. Girls have been found to out-perform boys on all levels in both Junior

and Leaving Certificate examinations. (35) Girls in coeducational secondary

schools outperform their male counterparts in coeducational and single sex girls

schools at leaving certificate level. (36)
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It has been noted that boys' poorer performance in examination situations could be

due to their reaching puberty somewhat later than girls. (37) Educationalists have

suggested that the new six year cycle in second level schools will give boys more

time to catch up and scores should soon even out. (38) Although girls have been

found to be brighter, they have lower self esteem and suffer from higher levels of

stress. (39) This is also more common in the coeducational school. Going back to

the notion of coeducation or segregation it should be noted that male second level

students also deal with a great deal of stress due to exam pressure. (40) Although

girls suffer to a larger extent under pressure in the coeducational system, both

genders questioned on coeducation in a survey came up with similar and relevant

answers. (41) Both felt that they gained in self confidence thereby developing into

well balanced people and felt they had learned to build positive communicative

relations with those of the opposite sex.

The Green Paper on Education for a Changing World states that

"Education ... must contribute to the opening up of opportunities, and to the

growth and self esteem of all, irrespective of sex". Can subject provision effect a

student's self esteem? It can! in the mixed school setting more than in the single

sex school. Within the single sex school the students are not as aware ofwhat they

are missing regarding choice of subject, etc. This is not necessarily positive for

male or female pupils.

Table 5 and 6 show clearly the subjects that are taken up and offered to Junior and

Leaving Certificate students. They are self explanatory. (See table overleaf).
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TABLE 5

NUMBER OF PUPILS IN ALL SECOND LEVEL SCHOOLS TAKING EACH
SUBJECT IN THE JUNIOR CERTIFICATE PROGRAMME CLASSIFIED BY

SEX CATEGORY OF SCHOOL

+ ES.P. denmes European Studies Project

SOURCE: _1993/1994 Statistical Report (Dublin: The Stationery Office, 1995) p.
64.

Single Sex Schools Mixed Schools Within Mixed Schools
™

Category ofchoo!

Total Provided Provided Provided to both

Gitls Girls to Boys w Girls
|

sexes of which
=Boys Boys

Subject only only Boys Giris

Irish 207.188 5,736 554475 61,179 46,798 1,179 46,798a

English 209.971 44.004 55,918 62,618 47131 62,618 47,4312

Mathenutics 208,968 $3,007 55.883 62,654 47.424 62.654 47,4243

193,5<0 43,722 55.621 51,968 to7Hiswry .. 42.229 51.86) 42,2294

Geography 198,339 43.776 55.674 $3.302 42,587 215 53.087 42.5875

Latin 3,388 B05 556 4 388 168o

Greek UKs 26 4 18 - 158 _7

Hebrew Studies 3 l I 9 10 iy 108

49 Classical Studics.. 2,572 1,083 1.170 192 16? 19} 1652

1. French .. 157,551 33,136 47,932 39,758 36,725 16 39,742 36,685

German 63,97) 15,068 21,894 13,427 13,590 305 118 13,122 43,472

12 Spanish
©

Tay 2,257 3,096 LTB 1,222 1,3208

13 Italian #27 bu 429 0 108 §54

\4 Science 184,929 42,927 44.510 55,403 st $5 38242,489 42,488

15 Science (with Local Studies) 2,olv 8 6S 1,596 930 a7 L827 903oO

16 Home Economics 79.902 1d 32,808 11,322 35,538 20 4,525 41,302 31,063

17 Music 46 81 5.909 22071 10,587 198 182 ¥,046 10,375

WW An, Craft & Design 94.204 15175 29,270 25,333 222 24,439 25,0314

1y Materials Technology (Wood) 55,400 10,963 98 37,441 6,898 5.260 32,181 68
20 Metalwork 34.39 2.586 lu 28242 3,56¢ 6,184 22,058 3,5592

21 Technical Graphics 69,645 19,942 1.004 40,501 8.994 2.603 37998 8.994

22 Technology 12,809 4479 2,365 4012 1953 372 3.640 1,857

23. Business Studies .. 139,832 32,433 41,777 30,696 34,926 4 821 30,056 33,804

24 Typewriting . 4,099 82 1,450 1010 £527 $52 1,005 1075
25 Civics 167,530 42,807 435,261 38,030 31432 162 37,868 31,4266

26 Physical Education .. 189,511 40,630 54549 53,269 23141,063 53.038 41.065fi

27 Rinvis. & Social Studies... 2.898 227 rRS 1,542 937 63 xv 1.479 0
28 ESP - History } 395 90 172 133 172 133

9 FSP. - Gengraphy | 307 ! - 172 14 172 133

30 Computer Studies 60.085 12,158 12834 -20.042 14,051 443 8! 14,709 13,970

Total number of pupils in the

210,262 44.025Junior Certificate Programme 55,920 62,766 47,351
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TABLE 6

NUMBER OF STUDENTS IN ALL SECOND LEVEL SCHOOLS TAKING
EACH SUBJECT IN THE LEAVING CERTIFICATE PROGRAMME

CLASSIFIED BY SEX CATEGORY OF SCHOOL

Raplaaatory Nate fe the cycle Gernuin is provided to 24,578 persons. In single sex schools German is provided 1a 4,644 boysand 8.092 picks respectively. In niiacd schools German is provided to 6.003 boys and 5,829 girls. Withinmixed school, where German is provided to boys anty, girls only or both sexes, 489 boys, 296 girls and5.914 boys phis 5,933 picts espectively take 11,

SOURCE: 1993/1994 Statistical Report, (Dublin: Stationery Office, 1995) p. 68.

Category of School Ssagle Sex Schoots Mixed Schools Within Mixed Schuats

Tol
Provided Provided} Provided to both

SEXES of whichBoys Girls Boys Girls 70 Boys to GirlsSubject
only only Boys Gids

t

Wish > - LES, -288 23,702 yas 79,389 Dap 34,105 29,38934384
Communicative trish ops 3.4 397 167 44 383

2

ngl.sh p22 993 32.102 3G T7 Wao 18% Ww WAH
3.K5

9
a

Laue 4) 258 UK 4 24 ls 35 22
a

4
Greek 2! te } 5 1 3 t4] -

4 4 9 4 4 $

Hebrew Studies ..6
French . M012 13.000 24.336 TROL 20.4655 47 RI 17.814 20.603Gerniaa oe 4,644 4.082 6,008 5,829 sey $314 5,533

8
9. Halian .. 38. re Le 12 8 5 as10, Spanish 4,395 1.40% 748 166 2 $82 61134,903 3.164 5.10 POSES 74a} 3a) 16) 9.977 7.430

History
a. Geagraphy 50,707 11.624 15.589 11476 299 10 18.590 1,466

8
122,BRS 23,027 36. WR 44 Ha

33. Maths ..
3), F392 6.332

2
13, Applied Maths 2.534 YSE #22 14 37 14 S05 a5

2
15. Physics 23.410 4440 IG.021 2.489 770 9,251 ARE

Tht
16, Chomnsiry 17,763 5.007 4879 4.407 4.470 268 BS 4,15947. Physics and Chernist 840 2141 1,653 707 Wz P} shi 695

ry
8. 5.024 1,361 2% 235 666 is 2.445 sn

Agewultural Scichee
iy, Brolugy 03.060 9,279 19.404 12,763 21,214 32.063 20,50320

22 au 74 Se 14 198
Agricultural Economics 02h. Engineering .. Y2.073 B82 3 11,268 $18 4842 6,426 51822 Technica Drawing .- 15a 4265 Gl 14,029 79 4,909 3,120 79723, Construction Studies 15.992 2138 * 12581 eto 5,153 FARE 6%6ry24. Home Feonomics (8.8-.) 40.748 10,331 4534 1R3419 40 1.695 4488 685475, ELE Gt 4554 55 450 40 a ts Re
Hane Economies (Cigneral)

2t. Accusnling 24,805 TUK odo Saat 6619 138 223 5.6 6.396wt 14.200 $2,425 226 423 195783 14.702
27. Business Organisation 12.39 11,00928 Reonomics 2.560 4923 2,082 3.364 Zt 2a] a2 AA? 2.1482 Eeonomic History Liss 404 im as 21 .3 234 221&ci Ast (with Design option) .. 1e.514 2 W 4,181 4,08? 90 299 4,091 4,79)BR Ast (vith Cratiwork option} 5.005 70 LSAT 1,654 1,465 68 Log basa32 Music A 1587 123 Rel 146 427 ef 145 hg 32233 Manic B 887 my 431 a0 267 19 168 6} 99

580
Physical Kdycation T1936 e481} 28 20,424 (7,903 5,205 3,633 7,3255 Classical Stusties B23) San 2HS aay 1a7 a8 214 TetMe Computer Stadics 3.684 5345 it dua 9.934 9018 1,182 0 $749 2.209

Total Number of Pupils ia the

CALPE 24.12 WV 36.469 ALRLeaving Cenificate Programiue
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Gender bias and the classroom

The teachers' methodology is a big factor in the aiding of successful co-education

and single sex schooling. "Teaching may be conceived of as the way in which a

teacher implements curricular plans." (42) The teacher has a great influence in the

classroom, whether consciously or unconsciously.

The teacher and his/her methodology has an enormous influence on a group of

students. Many studies have found that boys demand attention in the classroom

situation more often than girls, and get it. (43) Teachers in Britain have also been

found to exploit rivalry between the sexes in order to motivate pupils. Lessons are

often composed with the male students in mind more than the female in order to

keep attention and control within the classroom. Research has found that classes

consisting mainly of girls tend to be taught more so through rote, whereas classes

comprising of a majority of boys are more likely to consist ofhigher order

intellectual activities, e.g. abstract problem solving. (44) This could be seen as

either the teacher believing that males are more capable or, as said, a method of

control and motivation.

Drudy & Lynch have also found that girls are not under achieving academically in

the coeducational schools. (45) One could conclude that there is not enough

substantial evidence to say that mixed schools have a detrimental effect on girls in

general. It has also been found that girls are less spiteful around boys and quarrel

less among themselves. (46)

An ESRI study done in 1983 by Hannan et al noted that of all the schools, boys

single sex schools were the most sexist. Next came all-girls schools. (47)

Teachers tend to believe that the reason coeducational schools are not so sexist is

because students are not as aware of the sex discrimination in education. This is
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true to a certain extent, but it must be repeated that subject provision inmixed

schools still has to be addressed.

Within the classroom situation, one must focus on the student teacher relationship.

The teacher could go by a list of guidelines to ensure that s/he has a gender bias

free classroom situation. S/he could examine and question the seating

arrangements in the mixed school setting and perhaps mix the sexes accordingly.

How are class rolls organised? Are they separated by gender or are they

alphabetical? (48) Ifworking in groups - who takes charge? The teacher must also

be aware of the allocation of time s/he gives to each gender.

Language is of vital importance whether in the mixed or single sex school.

Students see and hear enough stereotypical language on the television, especially in

advertisements. We have moved a long way from the 1950's type advertisements

where women could dry their hair and cook at the same time while their husbands

were out at work! Then again, those 1996 Bird's Eye Chicken advertisements and

others are not far from that. Young people's response to the media will vary

according to their social group membership, family, class and, of course, gender.

(49) If speaking in the classroom about someone whose gender is not known for

one reason or another, the teacher should not assume a gender, e.g. not to use the

word 'he' for an artist, but make a conscious effort to say 'he' or 'she'. Equal praise

should be given to the male or female student just as equal reprimands be given.

Tasks should be apportioned equally regardless of type.

"The problem with gender is whether you concentrate on removing some of the

more obvious inequities or whether you aim ultimately to tackle the root system".

(50) The root of the problem needs to be dealt with now. There is plenty of

information to say that both single sex and mixed schooling affects students

academic and social performance. Maybe by concentrating on the obvious



2

a

s

6

@



26

y

inequalities within the schools it will lead, naturally, to the breakdown of gender

stereotyping.
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CHAPTER 3

APPLYING GENDER EQUITY TO THE ART ROOM

As a female Trainee Art Teacher I have been aware of the problems facing teachers

when it comes to teaching the two genders in an equal manner. (1) My aim is to be

subtle as I do not want the students consciously to know what atmosphere I am

trying to create. This, in my opinion, would only jeopardise the whole idea of

gender equity from being something completely natural and right. Platonic

relationships are extremely important as after schooling one must deal with the

opposite sex on many different levels. Therefore it is vital that the male and female

are given a guided education while in school, whether in mixed or single sex

education.

The student needs self-confidence. If this is low it is more difficult for the student

to relate to the opposite sex easily. The Green Paper on Education (2) states that

"Education .... must contribute to the breakdown of stereotypes, to opening up of

opportunities and to the growth and self esteem of all, irrespective of sex."

Teachers questioned regarding the link between self-esteem and equal

opportunities believe that there is little difference between the level of girls and

boys. (3)

"In Ireland we concentrate too much on issues such as the control of education and
not enough on what goes on inside schools, the processes that shape how our pupils
think and interact with each other." (4)

Many of the methods or techniques I use in the art room can be applied to the

various other subjects in the curriculum. I have not chosen a specific lesson

scheme to go by with the students, except for my fourth year students, five of the

seven being male. They were doing an embroidery project (see appendix 2 for
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detail). I chose a more stereotypically female theme - embroidery. The students

worked through a fourteen week project concentrating on texture and different

ways of applying it. I compiled a note book recording the students' comments

for/against embroidery, on each other and so on. I also took note of the

observations etc. in my second and sixth year classes and will expand on them

later.

Before discussing student-student and teacher-student interaction, the classroom

itselfmust be taken into account. In my fourth year class there were originally

twenty-six students. (5) After the fifth week I had only 2 girls and 5 boys,

therefore the seating arrangements were organised so that all the students would be

together in a semi-circle with the materials needed for work on a large table in the

centre. They had a choice of seating as there were little or no boy-girl problems.

The second years, however, were seated in a boy-girl fashion in a large, almost

semi-circle fashion (23 pupils -10 girls, 13 boys). The teacher's desk is at the top

of the room which I rarely used apart from calling the roll. This is because in the

National College ofArt and Design we have been advised by the lecturers to stand

in front of the desk, walk around the room, not to cross our arms etc. as all of these

contribute to student perception of a teacher who is not approachable. I am also a

believer in a progressive education where the students' needs are an integral part of

the curriculum. "Teaching may be conceived as the way in which a teacher

implements curricular plans". (6)

The set up of the actual art room should be student friendly, where they have

access to art history books, if not in the classroom, then in the Library. The art

teacher should always make an effort to have information on the old and the new

contemporary female artists. The walls should be bright with educational posters,

information on artists, art periods and the students work.
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Group work

How can active group work be beneficial to students, especially those in second

level? Through my teaching practice I have aimed to clarify some of the benefits

focusing on the male/female relationship. Lesley Button believes that group work

is, "about helping children in their growth and development, in their social skills,

their personal resources and the kind of relationships they establish with other

people. (7) This, I found, especially evident in the second project conducted with

my second year students. They matured greatly when it came to forming a

relationship of respect with the opposite sex as the scheme progressed. In this

project the second years were placed in groups where I felt they could learn from

each other. Initially most were unhappy with their pre-chosen partners, which was

probably due to their partner being of the opposite sex. Some educators believe

that students do not need artificial grouping systems and students enjoy and want to

be together. (8) It is true that students enjoy each other's company and have a need

to be together but in early second level education many students find it difficult to

communicate with the opposite sex. Therefore, it is up to the teacher to encourage

mixing and thus promoting a natural classroom setting. This need not only be

practised in the art room, it can be continued in all subjects.

The transition year students worked in a group. My aim here was not to mix the

sexes as much as educate the male and female students that embroidery can be a

form of art without it being a 'girl's only' subject. This kind of group work had the

students working together, but on individual pieces with an identical theme, and

could be referred to as 'organisational group work'. (9) 'Educational group work'

(10) where pupils are actively engaged in a task requiring co-operation and pooling

of resources to produce an end product, was used both on my sixth and second

years'. Both types of group work promote mutual respect among students. (11)
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As a teacher I find it is very important that one sets the atmosphere of a classroom.

One should encourage student interaction by treating students equally, regardless

of ability, social class or gender. "A group centred education is a direct response to

the idea of a child centred education, how to work with others, co-operate, how to

be a useful member of a group". (12) Throughout life people come in contact with

one another. The importance of communication is clear and problems can be

evident when dealing with the opposite sex.

"A teacher should pass on information and thus encourage students to learn both

independently and as a member of a group". (13) Working with students in such a

way is one ofmy aims when teaching as it promotes interaction of the genders and

the formation of a mutual respect.

econd Year - Project 1

In this class of 23, 13 are boys and 10 are girls. One ofmy first observations was

that the boys seemed to be more immature. This could have been due to the fact

that they were more outspoken than the girls. International research on co-

education shows that teachers attend more to the boys. Boys volunteer more

answers to questions therefore getting more notice. Teachers also are found to ask

boys higher order questions. Research in Irish schools currently near completion in

St. Patricks college in Maynooth indicates that Irish classroom practice reflects

@

international findings.

The group were introduced to the project through the discussion ofpackaging

consumerism and so on. We discussed areas they would be familiar with like super

market displays, fashion tags etc. so to promote ideas (see appendix 1 for detail).

They began by experimenting with type, letter spacing and then choosing an

appropriate type face for their logo, whether copied or made up. For the main part
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of the project I recorded conversations, or incidents of relevance referring to any

type of gender differences or inequalities.

On differences between the genders I found that the boys questioned me a lot more

than the girls. It was as if they wanted me to approve of their progress, step by

step. Sometimes it was obvious that they just wanted the attention. One particular

boy questioned me approximately every two minutes one day in class. Anything I

explained to the class I would have to explain to him separately. After about the

fifth question I asked other students the question he asked. I then advised him to

ask the person sitting beside him to answer his queries. I feel that he lacks

confidence and just needs approval. He also does not communicate well with the

opposite sex and has few male friends in the class, but is not at all shy around them

and likes to speak his mind.

During the phase of the project where the students had to record on a piece of

cardboard the measurements of the shoe box one of the girls announced at the top

of her voice that she was 'weak' and could not cut out the stencil. I was quite

astonished and got one of the girls who had finished to help her cut into the

cardboard. I purposely chose another girl to help with the cutting so that the rest of

the class could see that not all girls are 'weak'. I would also expect a girl to move a

table just as much as I would expect a boy to do so.

Being a female teacher I am conscious of questioning both boys and girls equally

with both receiving an equal amount of higher order questions. Hamilton (14)

conducted a study on the school environment and found that teachers in mixed

schools showed a preference for male students over female. In this second year

class as well as the other classes I teach (6th, 5th and 4th) the boys are more

confident with their work and are willing to display it at any stage. The girls,

especially 2nd years, prefer it displayed when it is finished. It is important to value
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all children equally, irrespective of ability (15) and treat them equally, I have

encouraged the girls to show off their work to help others who may lack inspiration

or confidence.

The lack of confidence among many girls and some boys in their work may be

more evident in art as they are recording something visually more than with a pen

and paper, therefore more personal to a certain extent. A humorous incident

occurred when taking photographs of the second year students at work - some of

the female students wanted to hide themselves and their work, whereas many proud

males posed and held their work at an angle to help me! This could suggest that

the girls were more immature and self-conscious, or/and more lacking in self

esteem.

The boy-girl seating arrangements improved interaction between the sexes. Both

complained equally about not being allowed sit with their usual friends. However I

observed that more work was done by both sexes, in particular the girls, who also

became more original in their ideas. This system encouraged the students to guide

and be guided in a more relaxed manner. No longer did the girls keep away from

the louder boys, now they could almost be classed as friends. It was not intentional

but I tended to place quieter girls beside louder boys and vice versa. This was

quite successful. I feel that they are good for each other. One strange thing I

noticed is that no noticeable bullying went on in the class - if two students fought

(usually a girl and boy) they were both well able for each other and neither

appeared to come out the worse for it.

By the end of this project the students gained an understanding of individuality and

interaction with the opposite sex, (see fig. 1). Individuality was evident in the way

that their work was not similar to their friends due to the new seating arrangements.

The genders learned from each other through self evaluations of their work and
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FIGURE 1

A GROUP OF SECOND YEAR STUDENTS ORGANISING THEIR
COMPLETED SHOEBOXES FOR DISPLAY
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discussions on how they could improve design wise and why. They were also

encouraged to consult the person sitting next to them for ideas, help etc. before

approaching me. This, I feel, had some influence on the students' growth. After

Christmas they began a puppetry project where the students were put into groups.

Transition Year

"Group-centred education is a direct response to the idea of child-centred

education. The most important thing you can teach, the theory goes, is how to

work with others, how to co-operate, how to be a useful member of a group." (16)

The transition year students as said consisted of two girls and five boys. Their

embroidery project was a group project (see Appendix 2). They were encouraged

to work together and help each other, even though they worked on separate pieces.

I felt this to be beneficial as the students have not done any art since primary

school. Another reason for choosing a method such as embroidery, besides it being

a stereotypical female subject, was to, keep the students free from the confinements

that a pen or pencil can give. Instead they were working hands-on most of the time

and they were learning some valuable techniques along the way.

The students needed plenty of encouragement. They were of very different

academic abilities and social backgrounds. The art class was the only class in

which they were together. In the beginning I got a few comments like "This is

what my grandmother does at home" from a male student. The same boy always

had trouble threading his needle (eventually he was given a larger one to work

with). Another male student showed his protest to the subject by using materials

quite untypical for embroidery, e.g. a spoon, a zip, wire and so on. I encouraged

this and displayed his work to the others in the class. It was pointed out that

originality was important and that if it meant putting 'weird things' into the
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embroidery do so, once the objects had an interesting texture and the colours

balanced well alongside their other sections.

When giving class introductions I always made an effort to have relevant works of

both male and female artists. Class discussion was encouraged where could give

each other advice and critically assess their own progress. They were not as vocal

or open as the second years and more shy about their work. Their confidence in the

subject was low, which is quite natural due to not having done the subject for many

years. I constantly encouraged them by brainstorming for ideas on a regular basis,

through questioning, discussions and various other tactics so to promote student

interaction, motivation, etc.

My observations with this class do not deal with gender equity so much as with

how the male students cope with a stereotypically female subject, (see fig. 2 & 3).

The girls and boys related well to each other. The girls seem to be more mature

when communicating with the opposite sex. Three out of the five boys were more

shy, two ofwhom jeered their own sex which, to a certain extent, was a means of

communication.

By the end of the project the finished wall hanging was to be displayed in the main

hall. All the students asked that I not put their names beside the piece as they

would be 'slagged' by their friends. I, of course, did not agree as I was very proud

of them. Obviously they did not mean it as they would have taken down the list if

it had really bothered them! One of the boys who asked me to leave his name out

of the list was the only person to actually embroider initials of his name into the

centre of his piece!

The transition year students' ability in art was clear in their final pieces. They have

a lot ofpotential and all want to continue with art for their Leaving Certificate.
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FIGURE 2

TRANSITION YEAR STUDENTS AT WORK ON EMBROIDERIES
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FIGURE 3

TRANSITION YEAR STUDENTS APPLYING DYES TO THEIR WORK
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They were worried about being behind but were told that with work they could

catch up. I feel that by the end of the scheme both the females and males learned a

great deal from each other, thus realising embroidery is not only a form of art but it

is not just for girls.

Form 6

In general this class has a very high ability in the art subject. Nine students (4 boys

and 5 girls) want to continue with art into third level and are quite serious workers.e

The remaining students are quite knowledgeable in the subject.

The class period is only thirty-five minutes long and is allocated predominantly to

life drawing. The scheme, titled 'peace' was a group project, (See Appendix 3 for

detail). I did not want to be the purely authoritative figure of organisation and

through group work the students would solve problems amongst themselves

therefore not relying on the teacher to such an extent. I wanted the class to be

student centred where they could be more flexible and democratic (17). I want to

be the on-looker giving advice, information, promoting motivation when needed.

This has been quite successful as the class in general are very mature and serious

about their art. (See fig. 4).

There are more artistically skilled than unskilled students in the class. I am

constantly aware of the mixed abilities and guidance is given without shattering the

confidence of the less able. One girl complained that she was 'no good' at the

subject compared with everybody else. Firstly she has some problems with

proportions of the human body but her touch and style is quite innovative. I

explained that she should not compare herself to others as that would inhibit her

further, and to concentrate on the things she can do. I then gave her homework on

just concentrating on one problematic aspect at a time. The following week she

came in with many sketches and finished drawings of her hand in different
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FIGURE 4

SIXTH YEAR STUDENTS WORKING TOGETHER
TO DECIDE ON A GROUP POSE
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positions. Although a difficult subject to choose she improved greatly. Her work

has progressed considerably in the classroom situation. As a result of this exercise

a number of students approached me after class with their different problems in life

ry

drawing. It was noticeable that the girls found it easier to admit having difficulties.

Although the students are quite mature, there have been problems relating to

gender inequalities. In the early stages of the project the girls constantly did the

organising even when I allocated one male and one female to take charge of

organising a group pose. I have observed that the boys in general are always last to

get into a pose, and the last to organise themselves, many of the girls being very

intolerant of this. When it came to the males getting into position the females

nagged the 'laggards' into position! On the other hand the girls tended to come

into class chattering and also tend actually to chat more while working than the

boys. I do not stop this once the work is being done. Besides, there is less talk

while drawing is in progress. The progression from drawing to the three

dimensional stage of chicken wire manipulation began in mid January. Through

the use of visual aids and demonstrations the students were shown how to work

with the wire. From their research drawings, and sometimes their actual partners

posing, the students manipulated the wire, making suitable forms of their model.

It was very interesting to note that those who were not as strong in drawing

excelled those who were, especially those who were more graphic in technique.

However, many factors affected the steady progress of this project - mock exams.

orals etc.

A notable observation was that those males who had problems with the project

made little effort to make a well proportioned accurate figure. Whereas girls in

difficulty made more of an effort to construct an accurate figure. The boys in

trouble made it look as if they had no interest in working in three dimensions.
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They did not pay much attention to demonstrations, discussions on progress and so

on. The girls, on the other hand, had no hesitation in asking for assistance - in

which case I would generally give a class demonstration. However, while many of

the boys who had difficulty manipulating the wire had a good two dimensional

ability, they reacted negatively to the three dimensional task. This was probably

ry

due to a sudden lack of confidence and an unwillingness to appear incompetent.

These sixth years', particularly the males, initially were not as willing to learn from

each other as readily as second or transition years. As their teacher I felt it my duty

to encourage them to look at and critically discuss each others' work. This resulted

in a successful outcome, producing positive interaction between the genders.

Second years - project II

The second project was more focused on specific group work. It is thought that

children can find success, and maybe independence, when working in a group

situation. (18) In a classroom situation students could become lost or isolated if

working individually. This is probably more true for the quieter or shyer students.

From the research work completed in the first two weeks of the scheme the

students were put into pairs, mainly boy/girl. (See appendix 4 for detail). This

grouping was in accordance with ability. Those strong in pattern were put with

those exceeding in ability to portray form. Both groupings were made feel equally

important. I feel that the groups chosen were very successful as I have seen

students grow and learn from each other. The male and female students became so

much more comfortable with each other. This was not an automatic

transformation. At first they complained about being put with 'him'/her' and

continued to question me on a given task. I had to be firm and refuse to answer

questions that they and their partners could solve.
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The class, as a whole, worked as a group when it came to collecting relevant

information for their support studies note book. Here I observed that the girls were

quicker to find and process information. They also presented their note books in a

neater fashion than the boys. Equal division of tasks between the pairs was a

priority. (See fig. 5). I encouraged students to take turns in tasks, e.g. sawing

materials, gluing and sewing. I noticed that when it came to sewing girls were first

to take it on. This could have been due to the boys having had no experience. I

gave a demonstration to rectify this.a

Within this class I observed that the boys were either perfectionists or gave up

easily without stimulation or encouragement. The girls were more consistent, there

were fewer perfectionists but a small number abandoned their efforts easily. I was

surprised to note that for the most part there were no conflicts ofpersonalities

within the groups as the project progressed.

Through this limited research in the art classroom I have noted many differences

and similarities between boys and girls. The differences I found can be overcome

through the way the subject is taught. This, in my opinion, can break down the

barriers of gender inequity in education. Similarities between the sexes should be

both encouraged and reinforced subtly.
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FIGURE 5

SECOND YEAR STUDENTS AT WORK ON THEIR PUPPETRY PROJECT
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CHAPTER 4

CONCLUSIONS AND RECOMMENDATIONS

"In Ireland we concentrate too much on issues such as control of education and not

enough on what goes on inside schools, the processes that shape how our pupils

interact with each other". (1) Throughout this dissertation I have questioned and

discussed the factors that can affect the performance of students today, with a focus

on gender inequality within the second level schools.

The origins of stereotyping in relation to males and females was looked at in some

detail. It has been observed that by the time pupils arrive in school "they have

'already acquired personal baggage' that affects the way they look at things and their

freedom ofchoice". (2) Teachers are said also to bring similar baggage with them.

It should be the role of the teacher to put an end to any stereotypical notions girls

and boys may have with each other in both primary and second level schools. This

would be quite difficult if the teacher has preconceived notions of roles of the sexes.

A large number of studies have found that gender inequalities in both achievement

and differentiation affect the type of education students receive. (3)

In the methodology chapter (Chapter IID) issues that affect gender inequity are

looked at. Although mixed ability is dealt with to some extend, 'these' studies do

not find it a major contribution to gender bias, just as the different social

backgrounds of the students have little relevance in the art classroom.

The teacher needs to be educated on the importance and necessity of applying

gender equity in the schooling system. This is so to provide pupils with a healthy

personal and social development. This could be underlined through emphasising

issues in teacher training and in service training.

49
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The State Policy for gender equity in education has been clearly emphasised in the

Green Paper (1992) and the Report of the National Education Convention (1994)

and, to a lesser extend, the White Paper (1995). Many aspects of the curriculum

and hidden curriculum need to be addressed as a teacher and her/his methodology is

not going to change the system. The root of the system has to be tackled, uprooted

and changed. So many factors effect the education of students today, gender

inequalities being only one.*

Finally, care should be taken to ensure that any policy introduced to foster gender

equity in education is implemented carefully so as not to create a possible negative

counter-reaction.
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FOOTNOTES

CONCLUSIONS AND RECOMMENDATIONS

Trish Independent. 26.6.951

Ruddock, Jean. Developing a Gender Policy in Secondary Schools.

(Buckingham: Open University Press, 1994) p. 126
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1996) p. 17.
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APPENDICES

Second Year - Project I, (Lesson Scheme).1

Transition Year (Lesson Scheme).2

Sixth Year (Lesson Scheme).3

Second Year - Project II, (Lesson Scheme).4
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APPENDIX & LIST

APPENDIX I

School: Co-educational Secondary School
Form: Year 2
No. of students: 23 - 10 girls & 13 boys
Ability: Mixed
No. of classes: 11 eighty minute classes.
Actual Project: Graphics - the construction of a Shoe Box

General Aim: For the students to acquire a knowledge of
advertising through the process of designing a
shoe box.

End product: An actual shoe box.

Description: The students were introduced to this project in the hope that they
would gain an insight into the world of advertising and mass production.

The students explored a variety of forms of lettering from the basic sans-serif to
emotive to that used in advertising. All information was recorded in their support
studies sum copies, whether from magazines, packaging, their own class work,
ideas etc. Every week the work was re-evaluated so that students would learn from
each other and gain a skill in being critical of their work.

The students moved on to designing a name for their shoe shop and to drawing
their shoes from observation. They were limited to using two colours, thus
reinforcing the emphasis ofmass production. The next stage was to work on the

incorporation of their design and logo in a harmonious way.

When it came to the actual construction of the shoe boxes, which were made of
thin cardboard, the area of technical design was dealt with in some detail.

For the final part of the project the students were placed into groups to present the
shoe boxes in an innovative way, suitable for window display.e
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APPENDIX II

School: Coeducational Secondary School.
Form: Transition Year.
No. of students: 7. (The students rotate in blocks.)

2 girls, 5 boys.
Ability: Mixed, no previous art experience in Second level

schooling.
Number of classes: 14 double classes

Theme: "Dissection".

General Aim: For the students to gain an understanding of visual and tactile
texture and their appliance through the method of embroidery.

End product: Wall hanging of the students' embroidered pieces sewn

together. The overall size being larger than Al.

Description: Each week a new learning objective was introduced, whether through
class discussion, using visual aids, giving demonstrations and so on. I encouraged
the students to speak up and give their opinions as much as possible whether

talking about their own work and progress or that of artists etc. This also helped
promote student-student and student-teacher interaction.

The first week the students had to dissect fruit, observe and draw it with chalk or
oil pastels. They were given both an introduction to, and demonstration in, pastels.
They had to fill the page (A2) with the fruit. This was so they could record as
much detail as possible with more freedom. Many art elements were introduced
such as line, shape, tone, texture and form. The results were surprisingly good
considering their lack of knowledge in the subject.

The second week the students dealt with visual texture in more detail, by
portraying it with paint using various found objects. The project progressed to
their making tactile texture through paper manipulation. This went on for three
weeks. By this stage it was hoped that the students had an adequate knowledge in
the making, manipulation, copying and so on ofmany types of texture.

In the second period of the fifth week the students were introduced to embroidery
through visual aids, such as slides and actual embroideries. The embroideries

shown, such as banners, wall hangings were chosen because of the colours,
interesting techniques and the overall compositions. All work displayed was by
both male and female artists. These were to motivate the students and to make
them aware of the interesting end products. I did not want them to have the
traditional idea of embroidery in mind. They were encouraged to use a wide range
of found materials such as twigs, wire, etc. I gave a demonstration on how to
stretch the material onto the frame.
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Once the embroidery had begun I gave a different demonstration each week on
various techniques. Dyes were eventually introduced to give more variety to the

pieces. Towards the end of the project the students had to decide what way the

piece was going to be hung and how each of the pieces could be present to give a
well balanced visually stimulating composition that would compliment each others
work.
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APPENDIX III

School: Coeducational Secondary School.
Form: Year 6.
No. of Students: 16 (10 girls, 6 boys).
Ability: Mixed.
Duration of class: 40 minutes per week.

Theme: "Peace"

General Aim: For the students to become aware of the
proportions of the human body through life
drawing and 3D figure manipulation.

End Product: For the students to make a 3D figure each

(With the use of chicken wire and plaster of
paris), thus finishing up with a group scene.

Description: This class was originally time-tabled to be a life drawing class.

The project was introduced to the students with a focus on proportion leading to

gestural drawing and figures in movement.

The development of the sequence has been slow moving due to a number of factors
- the class is confined to a 40 minute period and I have been teaching art elements

relating to life drawing in some depth with the aid of visual aids, support studies
and many art history references, as I feel it important that the students learn about
life drawing through the ages.

The theme 'peace' was chosen as the students' finished piece will be a 3D group
scene of figures making gestures to support the theme. The first stage was
drawings of their partner in a gestural pose at various angles. They also had to
continue sketching group scenes so as to define the positive and negative space
around their partner. The students stuck rigidly to working as a team, which was
helpful to their work. From their drawings, and sometimes the actual model

posing, the students began to manipulate the wire. This was a stage where the
students worked considerably close to each other. The sculptures were then
covered with plaster of paris that helped define form, creases in clothes etc.
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APPENDIX IV

School: Co-educational secondary school
Form: 2 Project 2, Puppetry
No. of students: 23 - 10 girls & 13 boys
Ability: Mixed
No. of classes: 10 eighty minute classes

General Aim: For the students to acquire a knowledge ofpattern, form and
movement through the construction ofMarionettes.

Theme: Animal Magic

Description: The students were put into pairs for this project so that they learned to
work and co-operate in a group situation.

The students were introduced to pattern and shape through the process of life
drawing, which inevitably led to form. They were then put into pairs with one
student being strong in form and the other in pattern.

The research work derived from the National History Museum led to their making
a design suitable for the construction of a marionette. Each pair pulled their
resources together to make an overall design of their chosen animal.

The next stage was to begin the actual construction using a variety of techniques
such as papier mache, chicken wire manipulation, tights, etc. so to make facial
features and other parts of the body. Resources from the woodwork room were
used to saw various materials to size. All research work, support studies,
techniques etc. were documented in a scrap book by the students. The end product
consisted ofwell balanced, moveable marionettes varying between A3 and A2 in
size.

The students then held a play with each person in a group talking and making the
marionette mobile. The importance of team work and good organisation was
carried through to the end of the project.
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