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INTRODUCTION

The Transition Year Programme is set to become a permanent fixture in the
educational system. This study arose from my interest in the programme. I believe that
Transition Year provides an opportunity for teachers to create modules based on their own

disciplines and background, using the resources available within schools.

The Transition Year is, in essence, a Liberal Studies Programme. The focus is on the
needs and development of the individual pupil, in an environment that is free from exam
pressure. Transition Year seeks to equip students to meet the demands of society in the world
beyond the school. In carrying out the work described in this study, I sought to bear in mind

the overall aim and objectives of the Transition Year Programme.

In Chapter One [ give an account of the changes in society which have led to a
renewal of the Irish Educational System. Ilook at key factors in society which have
influenced the decision to introduce a Transition Year on a national basis. This chapter charts
the phases that the Transition Year Programme has gone through and outlines its current

position. More specifically, I discuss the place of Art in the Transition Year Programme.

Chapter Two presents a profile of the co-educational school and the setting in which I
worked. In this chapter, | outline the school's approach to Transition Year and the approach
of the Art Department. In the course of devising a teaching module, I contacted Art
Departments in local schools and was surprised to discover that there is little interaction or

collaboration between Art teachers in the various schools.
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Chapter Three, the core chapter in my dissertation, gives an accout of the module I devised
for Transition Year Art. It gives the context in which my work took place. In describing the
context I refer to and discuss: My strengths as a craftsperson; The resources available to me

within the school; The methods and approaches I adopted.
An important issue that arose in the course of my work 1s that of assessment. In
Chapter Three, I discuss the importance of establishing assessment criteria and the benefits of

so doing for both teaching and learning.

Finally, I reflect on the module and my teaching of it. I also make a number of

recommendations for devising Transition Year Art Programmes.
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CHAPTER 1

SOME BACKGROUND ON TRANSITION EDUCATION

Transition Education Programmes have now entered their twenty-second
academic year. The first large-scale programme appeared in 1977 and since then
several others have been developed. In this short period of time Transition education
has assumed an important role in the education system serving many thousands of

pupils.

There have been many major changes in industrial societies which have
important implications for young people and, as a consequence, for education
practice in recent years. Education systems have generally been slow to adapt to
changing conditions. The changing conditions can be categorised as demographic,

technological, socio-psychological and economic in character (1).

Demographic Change

A study of population statistics has shown an increase in the number of young
people. In the 1981 Census of Population of Ireland people under the age of 25
accounted for almost half of the total population. In the same census péople in the
15 to 24 year old age group accounted for 18% of the population by comparison with
twenty years earlier, when it accounted for only 14% (2). This increase created
pressure on accommodation in schools and caused financial problems for the

Government.

Technological Change

Within the tchnological area, it is suggested that the change led to a decline
in traditional labour-intensive industries and agriculture. There was a shift from
manual to non-manual skills and a breakdown in the barriers between traditional job

titles, activities and skills.






Socio-Psvchological Change

The changes taking place in society in recent years mean that the
environment in which children are growing up has become more complex and less
supportive. People's values were changing, there was changes in the structure and
role of the family. It has been suggested that the mass media - T.V., radio, video,
newspapers, and magazines are to blame as they absorb a major proportion of an

individual's time.

Economic Change

The particular form that education takes, the number of pupils who receive it,
the number and nature of the schools they attend and the length of time they stay
there are all things that are influenced by economic circumstances. The average
standard of living has risen in the last two decades, so has the rate of inflation, the
progressive increase in taxation and social security schemes in the welfare system.
The rate of unemployment over the last ten years has encouraged pupils to stay even
longer in the school system, giving them every opportunity to develop and raising the
importance of being properly qualified. Thus the economic compulsion to leave

school on the earliest date that the law permits has diminished.

For some time, schools have been experiencing the effects of many of these
changes which have been occurring outside them. They have to deal with problems
of discipline, disaffection and drug abuse. When encountering these problems in the
past, schools would have turned to a variety of persons and agencies outside to help.
However, now these very persons and agencies are themselves experiencing major

problems.






History of Transition Year Education

A reponse to the many chages taking place in society was the idea of
Transition Education. The concept of Transition has developed with the period

between adolescence and adulthood in mind. During this time,

"many young people are approaching psychological maturity in terms of the
physical, intellectual and emotional development but are confined to a state
of sociological childhood in institutions in which they are dependent and lack

authority and responsibility" (3).

Transition Education is designed to ease the move from school to work and adult
life. Government policy objectives of the programme for action in education 1984-
1987 "..... seek to achieve a closer relationship between education and modern

society and between education and the world of work"(4).

The development of the Transition Year Programme occurred in three main
phases. The first phase of development began with the introduction of the Transition
Year Programme by the then Minister of Education, Richard Burke T.D., in 1973. It
was designed "..... to stop the academic treadmill and release the pupil from

competitive education pressures for one year” (5).

In the Rules and Programme for Secondary Schools in 1976/77, it was described as
being in the pilot stage and was launched in three schools with a total os sixty-six

pupils participating.

In 1977/78 a total of sixteen schools opted to participate in this scheme.
These schools had to apply to the Department of Education in order to seek approval
and acceptance. An Evaluation Report was commissioned by the Department of

Education to assess the effectiveness of the Transition Year courses. This report,
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which is not yet available, is the only external formal evaluation of the Transition

Year Programme to date.

A collective enthusiasm for the Transition Year waned as a consequence of
the lack of communication with schools and the Department. This led to the
diminuition in the schools’ willingness to take on the Transition Year Programme.
For the next two years participation rates dropped significantly - 281 and 174
respectively. In 1981 the number increased again to 540, slightly higher than the
1977 figure. Approval was not granted to any new schools to introduce the
programme and in 1983 the small financial aid given to schools was withdrawn,
leading to a further decrease in participation (See table 1.1). This may be explained
by the tight budgetary constraints and scarce resources available during the early part

of the 1980's, as outlined in the National Economic Plan "The Wav Forward"

1985/87.

Phase two of the Programme happened in 1984, The majority of schools
were offering a five year senior cycle. These schools were experiencing falling
numbers of pupils, due to a falling birth rate and to the fact that parents were opting
to place children into a six year cycle post-primary school where possible. Ms.
Gemma Hussey T.D., the Minister for Education listed Transition Year, Vocational
Preparation and Training Programme and Repeat Leaving Certificate courses as

options for schools wishing to offer a six year post-primary cycle.

The 1984 development was innovative and different to the previous

manifestations in numerous ways:

1. Government monitoring of programme.

[N}

Departmental Mentor system - provision of guidelines.

(O8]

Standardisation and attempts at nationwide uniformity of programmes.
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It was envisaged that a six year cycle would help to ease the problems with entering
Third Level at too young an age and would bring the Irish Education System more in
line with the rest of Europe. Schools, particularly those in a five vear cycle, were
keen to be accepted for Transition Year by the Department of Education in order to
retain pupils. Although proposed in 1984, schools could not provide Transition Year
until 1986/87. The Programme was extended to 73 schools with 2,918 pupils

participating in 1986,

The Curriculum and Examinations Board (C.E.B.) produced: "Planning

—_—

Introducing and Developing Transition Year Programmes - Guidelines for Schools in

1986". This document gave details of the Department's aims and aspirations for
Transition Year as well as information on a practical approach for teachers. As in
Phase 1, support for the Programme did not continue. A short time after these
guidelines were issued, the Government reversed the decision that all pupils would
have access to six years of Second Level Education. A further five vears were to
elapse before Ms. Mary O'Rourke T.D., would relaunch it again (6). Although the
number of participants decreased over the next two years, this did not herald the
demise of the Transition Year Programme. Access was still granted and schools
already offering it continued doing so. Detailed application forms had to be
completed and returned to the Department of Education. Controlled access allowed
for a small expansion, but the next major expansion did not occur until the third
Phase of the evolution of the Programme in 1994. In September 1989, 111 schools
were offering Transition Year Programmes and 5,594 pupils were participating. The

number gradually increased to 162 schools, 8,193 pupils in 1992.

Phase 3 of the development stemmed from a return to the commitment to
provide for six years of post-primary schooling, as stated in the Government's
Programme for Economic and Social Progress 1991. Once again pupils were to have

the option of a three year senior cycle and the Leaving Certificate was to be of two






years duration. The Department of Education stated that no more than 40% of the
week was to be given to mainstream Leaving Certificate studies and that the year

was to be free from mainstream examination pressures.

In 1994/95, guidelines were sufficiently flexible to allow schools to plan the

Programme most suitable for the participating pupils.

In September 1994, 460 schools offered the Transition Year Programme and
21,173 pupils were participating. The Department of Education has shown its
support for the Programme by organising a nationwide programme of In-Career
Development for teachers during 1994 and also by providing a special grant to
schools of £50 per annum for each pupil on an approved Transition Year Programme
in 1994/95, and 1995/96. Initially this grant was to be used for allocation for part-
time teaching hours to free teachers for co-ordination work. However, the
Department later agreed to a greater degree of flexibility in the use of the grant
which may be used for any expenses relating exclusively to the Transition Year
Programme. Table 1.1 shows the number of pupils participating in Transition Year

Programmes from 1974-1994.

The Department of Education, Transition Year Programmes - Guidelines

1994/95, states that the overall mission of the Transition Year is:

"

..... to promote the personal, social, educational and vocational development
of pupils, and to prepare them for their role as autonomous, participative and
responsible members of society" (7).

The overall aims of the Transition Year Programmes are:

"%

Education for maturity with the emphasis on personal development including

social awareness and increased social competence.






Secondary Vocational Comumunity Comprehensive | Towai | Total |Total
Girls | Boys

1974 66
1975 249
reT LI N T T R T U T RN T L
1977 240 30 ) 198 245 223 468
109 [=e %aae sl e N 0 36 | e [ el
1979 109 38 0 27 70 938 174
1980 290 AR 0 174 300 | 231 | s40
1981 249 210 41 129 379 250 629
1982 291 66 45 143 372 173 545
1983 244 55 49 155 319 184 503
1984 197 75 6 147 258 167 425
1985 244 75 6 159 266 218 484
1986 2183 409 88 238 2047 871 2918
1987 2125 391 270 1394 892 2768
1988 2176 230 267 2013 660 2673
1989 4956 327 281 3192 | 2372 | 5564
1990 5451 344 310 3456 2649 6105
1991 | 7070 e h 333 4351 | 3699 | 8050
1692 7131 743 319 4364 5829 8193
1993 | 7377 755 367 4454 | 4045 | 8499
1994 15163 3871 2139 11536 | 9637 | 21173

Table 1.1 Numbers of Students participating in Transition Year Programmes
Source: Department of Education Statistical Reports 1974 - 1992 and Department of Education






The promotion of general, technical and academic skills with the emphasis
on inter-disciplinary and self-directed learning.
Education through experience of adult and working life as a basis for

personal development and maturity.” (8).

Table 1.2 Aims of Transttion Year.

A Place for Art in Transition Year

"Curriculum content is a matter for selection and adaptation by the individual
school having regard to these guidelines the requirements of pupils and the
views of parents. In establishing its Curriculum, the school should also take
into consideration the possibilities offered by emplovers and other work
providing agencies and the wider interests of the local community." (9).

[t must be remembered that each school plans its own Transition Year
Curriculum based on its staff and resources. There is no specific instruction issued
from the Departinent of Education regarding the role of Art within schools. Art is

suggested under the headings "Aesthetics Education and Practical Studies".
"The aim is to develop an awareness and appreciation of visual art...." (10).

"A wide variety of activities could be considered as the following suggestions
* furniture making and restoration; interior design and furnishings.

* various crafts such as model making. jewellerv making, pottery.

* photography and video production.

* textile crafts such as soft toys, weaing. fabric printing, etc." (11).



PERSONAL DEVELOPMENT EXPERIENCE OF ADULT
WORKING LIFE
SOCIAL AWARENESS SELF DIRECTED
LEARNING
AIMS
REFLECTIVE - YOUNG ADULT MATURITY
PERSONAL RESPONSIBILITY PERMEATE THE WHOLE
SCHOOL

Table 1.2 Aims of Transition Year
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CHAPTER 2
STUDY OF ART IN THE TRANSITION YEAR IN A

SOUTH DUBLIN COMMUNITY COLLEGE

The School Profile

The main task of my sample school, a community school located in South
West Dublin, 1s to meet the second level educational needs of the local community.
The school values its distinctive features as a second level school which is co-
educational, non-selective and multi-denominational, catering for pupils from
different backgrounds and varying abilities, the College seeks respect for such
differences as a central value. The College also values the developmental process of

human growth through which young people are progressing.

The school has 962 pupils of age 11-18 years, 68 teachers and 21 ancillary
staff. The Senior Management Team consists of the Principal, Vice-Principal, and
six Year Heads. They are supported by the Board of Management and County

Dublin Vocational Education Commuttee.

Classes are organised in the College on a mixed ability basis. From 1st Year,

the base classes are mixed to take account of:

(a) the spread of ability as ascertained by the assessment test;
(b) a balance of boys and girls;

(c) the primary school of origin;

(d) the addresses of pupils;

(e) additional information, educational and family background.

12
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The College recognises that teaching a mixed ability class places more demands on
the teaching skills of teachers, it requires more resourcefulness and better

preparation.

While mixed ability teaching makes its own demands, the general benefit is a
better teaching environment, the absence of ghettoised classes and pupils, a greater
level of co-operation and positiveness between pupils and school. The end result is

more satisfying and worthwhile.

In my sample school the Transition Year Programme is entering its tenth
year. The year is subject based with English, Mathematics and Irish plus four option
subjects, and enhanced P.E. programme and R.E. programme on world religions.
Health Education, Work Experience, and Career Guidance are key areas. The pupils
rotate between Social and Media Studies, Mini-Company, Consumer Education,
Gender Studies, European Studies and Computer Studies. Some key features of
Transition Year are - Contract of Learning, Work Experience and subject based
classes (with assignments and significant learning days). Figure 2 shows a
breakdown of the Calender for the current year's Transition Year pupils. There are

89 boys and 61 girls participating.

The Study of Art. Craft and Design in the Transition Year

The Art Department is located at a prime position at the main entrance in the
school. There are two full-time Art teachers and one part-time Art teacher. For the
Principal, Art plays a valuable role in promoting a particular ambiance within the
school. Murals decorating the walls, corridors lined with examples of pupils' work,
are seen to engender an atmosphere of learning and purpose and is an inspiration to
staff' and pupils alike. Plate 1 and 2. The Principal has appointed a teacher to a post

of special responsibility for Art.
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PLATE 1. Example of 6th Year work displayed on corridor (scale - Al).




PLATE 2. Displayed pupils' work (scale Al x 8).
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Art has always been an option in Transition Year. Usually two classes form
with around 24 pupils in each class. The groupings are of mixed ability with
extremities of pupils who obtained high honours in their Junior Certificate Art
examination, and pupils who never had an opportunity to take Art as a subject in the

past.

The whole system of Transition Year in my sample school is under review at
the moment. It has its own special committee which is trying to formulate a
Programme which would be different to other school years in so far as possible. It
aims to explore new educational opportunities which the pupils would not have
experienced in their previous or future years within the school, while still keeping

within the Government guidelines.

It has proposed a modular system in Art. From my observations, the Art
teachers are not too happy about this. They feel that they have worked hard at
establishing Art as a serious subject and they feel that the Art room may become a
dumping ground. The Art teachers have certain standards and aim at all times to
achieve them. They feel that if every pupil does Art next year in Transition Year,
there will be a huge strain on resources and no solid work can be done in such a short

module by all pupils.

One of the most influential models for teaching Art and Design is laid out
below provided by Maurice Barrett. He divides the model into three essential parts
of any visual enquiry:

37 The personal or conceptual element creates curiosity and interest in children,
places the work within a meaningful context for them and generates feelings,
responses to the idea, and problems presented by the theme.

2. The technical element is concerned with the organisation and use of materials

and processes with the development of skills appropriate to the problem.
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')

The visual element embraces perception and understanding of those visual
elements that reveal the appearance of the world: colour; tone; surface; line;
space; movement; etc. It also includes understanding of the different forms

of visual response appropriate to the theme or problem” (1),

The overall aim is to provide pupils with looking, thinking, and making
skills. If this new system is implemented next year, the structuring and use of time
will be a very important element for the teacher of Art, even allowing for the fact
that pupils do work at very different speeds. Other teachers from different subject
areas feel that anyone can do Art, so why not give the pupils a chance. The result of

what is going to happen next year is unclear at this stage.

Included are two course outlines for 1992 and 1994, written by the Art
teachers within my sample school. Appendix A and B. They are clearly within the
guidelines from the Department offering pupils exciting and experimental ways of

working within the Art, Craft and Design field.

A Look at Art in Transition Year in Local Schools

Over the last two decades, West Dublin has become one of the largest
populace centres in Ireland. An expansive infrastructure is a direct consequence of
this occurence. Geographically the region is quite disjointed, population size
denying regular interaction between peer groupings and education centres. Looking
at the Art programme within my sample school, an interest arose to find out how
other schools in the local area were approaching the Transition Year, thus

determining further the status of Art in the local community.

A questionnaire was the most direct format of compiling information and

guaranteeing almost immediate responses with time spent being an important
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consideration. Prior to posting out a questionnaire on Art in Transition Year,
contact was made with the Art teachers concerned requesting that they would kindly
respond. Isolation seemed to be the pre-dominant mood among the subject group.

Further interaction and information was requested afler compilation of facts.

Inservices were organised approximately five times in the 1993/94 academic
school year for the South and West County Dublin schools. They concentrated
solely on the Junior Certificate exam and the difficulties presented to the Art
teachers in the introduction of new skills required by the exam. Because Transition
Year is only presently being introduced into most schools now, the Art teachers have
only the Govel:nment guidelines to adhere to. There is a definite need for more

communication between Art teachers and local schools.

Below is a general summation of information gathered from questionnaires

sent and returned. Appendix C.

GENERAL QUESTIONS

Q1. How many years has Transition Year been in your School?

A. Longevity of course existence ranges from one to three years.

Q2. How many Transition Year students are taken on each year, on
average?

A. Initial year in existence one class group of 24 pupils, doubling and

tripling to a maximum of 75 pupils in year three.
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Q4.

Qé.

Q7.

19

Have they been selected/interviewed for the Transition Year
Programme?
Interviews occur in different formats, some more officious than

others.

Is Art in Transition Year compulsory? Yes/No.

If Yes, do students take part in Art for the whole year or just a block?
If No, what options is Art set against on the timetable?

(a) The majority of pupils in Transition Year take Art as a subject.
(b) Pre-dominantly modular.

(c) Artis set against Science in some cases.

Is Art a popular option in your School?

Collectively yes.

Is it necessary for the Transition Year student to have done Art
before?

Collectively no.

Have you the power to restrict the number of students in each class?

Union restrictions are adhered to.

Have you got good facilities/resources?

All schools have excellent resources.

Do students have to buy their own equipment?

Limited purchases appear to be the norm.
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In your experience what methods of motivation do vou find to be the
most successful?

The method of motivation appears to be based on a topic of universal
appeal to all pupils disregarding their past experiences or lack of. A

craft tends to be the option regularly chosen.

ART PROGRAMME QUESTIONS

)
[}

Q4.

Could you outline briefly the breakdown of the year?
Modular and skilled based activities determine the segmentation of

the academic year.

Do you specialise in any area, for example a craft, photography or
portfolio preparation?
Specialisation within the Art room is determined by the teacher's

original discipline field, ie, fashion design, batik, photography.

Is the Artwork based on single or multiple themes, please give
examples.

Multiple themes, ie, wildlife, sport.

Do you ask them to keep a personal notebook/diary on a particular
theme?

No personal notebook/diary kept by students.






Q7.

Q9.
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Is there an Art/Craft based Mini-Company regularly organised in your
school?

(a) The tendency is to disinvolve the Art department as the base for
such activities.

(b) Past experiences has brought forward the response given in (a).

Have you had to adapt your scheme over the years? Yes/No.

General congensus 1s yes, they have to adapt their schemes of work.
) .

Do you find the amount of time students are out a disruption to your
module or has it worked out well within your timetable?
Good timetable management appears to be the solution to disruptions

within the academic year.

Do you have certain deadlines for work asignments to be completed?

Deadlines are stressed.

Is their work displayed/exhibited or for sale?

All work is exhibited.

What proceures do you use to assess Transition Year work?
Differing criterias applied by all teachers concerned ranging from

summative, continual and individual assessment throughout the year.

What are the positive aspects of Transition Year for Art Education?
No exam syllabi to adhere to, releasing students to acquire new skills,

experiment and indulge in areas within the field of Art.
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2
o

Are there any negative aspects of Transition Year for Art Education?

#

Problems and reservations arise as Transition Year course matures in
years within schools. Classes in the initial year experience no
difficulties. Mixed abilities due to Art being a general option has
lowered standards and pressurised staff to accommodate students.
Modular system deemed too short in some instances to cover
successfully project tasks. The Transition Year guidelines concerning
"Aesthetics Education and Practical Studies” (2) are diluted within

this allocated timeframe.

The sample school is unique and peculiar to the Transition Year programme
for numerous reasons - reasons proven to be beneficial and equally not in an
educational sense. The programme is presently in its tenth year, a pioneer in relation
to its neighbours both locally and nationally. The lapse of time has provided the
vital indicators. The South West Dublin area comprises,of schools proposing to
introduce the programme this academic year to centres entering their second and
third year. The sample school in this study subscribes to a method of blanket
application with all students completing 5rd Year being automatic candidates. The
lack of a selective process, presently employed}by other centres locally, creates
problems logistically and educationally. The programme is perceived by some staff
members as a selfish consumer of teacher energy and school resources, providing
poor tangible dividends. For those who participate willingly and enthusiastically, the
programme provides excellent opportunities to introduce a teacher's own degree of

specialisation to a chosen subject.

The long awaited evaluation report of the governmental inspectorate only
recently published, was derived from a one-day visit to a selected number of schools.

The pre-empted occasions giving opportunity for 'specimen’ displays of general
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activities concealed the underlying difficulties. The shallow surface evaluation
resulted in distorted reports containing disappointed revelations.
"The most widespread criticism was the failure of many schools in the

planning and carrying through of projects, to establish strong cross-curricular
and interdisciplinary linkages." (3)

Each centre is responsible for its own assessment criteria and application.
Certification is particular to each school. However, the area of evaluation is

contestable and indicates it requires "specific attention." (4)

The questionnaire, while limited to the schools in an immediate vicinity,
proved a worthwhile exercise to gain valuable insight into grassroot reactions.
Regular interaction between Transition Year Art teachers would prove to be

mutually beneficial to all involved.
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CHAPTER 3

CREATING A MODULE OF WORK FOR TRANSITION YEAR

"My Strenoths” and Resources

In recent years, there has been a significant increase in the number of Art and
Design students entering teaching as well as qualified designers, particularly within

the fields of graphic design, fashion, textiles, and ceramics.

The degree of specialisation existing in an Art department will depend on its
facilities and the background training of the teachers. It may range over such
disciplines as painting, graphic design, textiles, sculpture or metalwork. It seems
quite obvious from the questionnaires sent out to local schools that the Transition
Year pupils are benefitting from specialised Art teachers. The increasing
technological skills and materials available to pupils in secondary schools have
created a demand for teachers whose role may be an adviser in a particular field but,
as an educator, value lies in the promotion of the pupil's deeper understanding of the

concepts related to the area.

Having come from a design-based faculty, a design orientated module was the
developing aim with this year's Transition Year pupils. Before implementing the
module, research was required to source the availability of space and resources, the
time allocated to Art classes, the class size and the background in Art of pupils in my
Transition Year class, all these factors had to be considered in the initial planning

stages. Table 3.1 Creating a Module of Work.

In South County Dublin, the Local Education Authorities have grants
available in the setting up of Art departments within new schools. My sample school
availed of this thirteen years ago. Among other things, they installed kilns, wheels
and pottery equipment. The opportunities were limited at first by the shortage of

teachers trained in this craft. The value of clay in an Art department is enormous. It
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"MY STRENGTHS" AND
RESOURCES

Art Room - Materials

26

CONTENT

School - Resources
Community - Crafts, People,
Involvement

Finance

~ Awareness and Appreciation |
Development of Self-
expression

Media

Subject Matter
Pupil Input

Levels of Ability
[mproving Standards
Incentive

Observational/Research
Develop technical skills
Building on vocabulary

SUPPORT STUDIES

Signiftcant Learning Day
[rish Craft workers
History of Art/Design
Develop career options

CROSS CURRICULAR

“Promote interdepartmental
liaison

Table 3.1 Creating a Module of Work

METHOD
Suitable time limit
Lesson plans
Theme based
Interaction between pupils/
teacher
Confidence building
Deadlines
Exhibition/Display

EVALUATION

Identify strengths/weaknesses
Effectiveness

Teacher/pupil assessment
Statement of Attainment
Record achievements
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is a sympathetic and malleable material which gives pupils the chance to produce

mmediate results.

All equipment and tools were available, clay and glazes being the only
G { ! :
requisite sought. The Art departments budget accommodated this expenditure.

Limitations of scale and mass were considered because of time being a factor.
Content

The framework for the module had to be clearly planned and kept within the
government guidelines. Development of pupils' visual literacy through Art, using
tools and materials through craft, planning and problem solving through design. This

education will encourage in pupils

"an informed, inquiring and curious attitude about the world, how we

perceive it and how it can be assimilated visually" (1).

The aim is to give the pupils the chance to enjoy the tactile aspects of clay
and to explore its various qualities. Imparting the knowledge that the process is

often more exciting than a finished product.

Regardless of my field of specialisation, the sole concern is with the pupils
and their education. Considerations must be made when formulating a module
concerning pupils' development, physically and emotionally and their conceptual
growth and the way in which they learn. To this understanding I will bring my
insight and understanding of processes, materials, listen to the pupils, their ideas or

concepts they generate, in order that they may build their own education through Art.

A thematic approach has the advantage of providing a wide range of starting

points for pupils of varying degrees of confidence and ability particularly where they
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are able to contribute to the project through class evaluations in the initial stages. As
part of the process of working out the content personal concern with the pupils' range
of general abilities as already mentioned in Chapter 2. All should understand the
language of shape, texture, colour and line and then build on these. Without the
pressure of an examination, they can on one hand enjoy the discipline of a traditional
skill and on the other the opportunity to invent form which is only limited by the

properties of the material itself

The need for skills in creating is crucial. The development of skills to
express onesell artistically, be that the development of observational skills through
drawing, painting and model making skills or the higher level skills of perception
and design, leading to the ability to receive and appreciate Art, an aesthetic
experience. Aé St Eitran puld 4

%
b ¢

"Without the necessary skills expression is doomed to be stifled because of / /=4
the lack of discipline necessary for its realisation." (2)

A curriculum in Art needs sufficient continuity so that skills can be
developed, refined and remembered becoming part of the pupil's expressive qualities.
A problem specifically with Transition Year is the time intervals between classes.
Long periods between project work increases the difficulty of developing and

refining the insights and skills gained.

When dealing with the range of abilities, the term 'standards' may only refer
to levels of attainment in skill. As for the establishment of standards as a necessary
condition to the pupil's commitment, Constant encouragement will lend itself to a
personal sense of achievement. That is a success in the pupil's own terms. It may
imitially be the ability to handle a particular material or to create an image which is
positive and satisfying. It may be the accomplishment of a simple technical
procedure - the skills involved in such procedures as joining clay or the application

of glaze. The confidence gained will enable them to enjoy the activitiy. An added
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incentive was to let them know in the school that there will be a prize for the best

overall design. With an atmosphere of encouragement, the pupil will

"use his deeply rooted creative impulse without inhibition, confident in his
own kind of expression." (3)

For the Significant Learning Day allocated for Art pupils in December, a
planned intended visit to a successful ceramic artist workshop occurred. The pupils
witnessed the mechanics of the process of a small craft business in operation, the
craftsman explaining and displaying each stage, revealing to the pupils a practical
business application of the material. Plates 3, 4, and 5. A prepared worksheet was to
be completed by students at home. Appendix D.
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PLATE 3. Significant Learning Day.
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PLATE 4. Significant Learning Day.
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PLATES. Significant Learning Day.



33

To produce a

Aims are about the broad and 'visionary’ ideals of the content.

to the intention of the module.

For the Teacher

t scope for personal development

can

signif

o

To ofter

s and 1nclude hands on practical to the

sed to new learning strategie

e the development of skill
pils to be expo

To encourag
To allow the pu

S.

E

learning.

community.

To enable pupils to become visually literate, to use and understand Art as a

sk

their own

o

oinge

o

and mana

g
<

sibility for devisin

To enable pupils to take respon

To develop particular creative and technical skills involved in the use and

%k

T'o enable pupils to have informed judgements about Art.

To develop pupils' design capability.






34

To develop pupils' ability to articulate and communicate ideas, opinions and
feelings about their work and that of others.

To develop pupils' ability to value the contribution made by artists,
craftsworkers, and designers and to respond thoughtfully, critically and
imaginatively to ideas, images and object of many kinds and from many

cultures.

Objectives

These form the basis for assessment. Objectives are more specific and

should include a balance of knowledge, skills, concepts and attitudes.

Pupils should

a2
sk

select and record images and ideas from first hand observation.
experiment with different qualities of line and tone in making images.
develop a personal approach to the identification of sources and how ideas
are recorded and developed.

experiment with ideas suggested by source materials and explain how they
have used them to develop their work.

apply their knowledge and experience of different materials, tools and
techniques using them experimentally and expressively.

experiment with pattern and texture in designing and extend their insight to
the technical and aesthetic aspects of their clay work.

use a specialist vocabulary to describe their work and where it developed

from.
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in preparation for the craft activity. Plates 6 and 8 By doing so, they become

familiar with the appearance, content and structure of the form they wish to recreate.
With this sufficient knowledge about its appearance, pupils are able to focus upon
the new and technical problems involved in the process of making. The designs are
visual elements such as the surface, pattern and colour qualities in natural forms,

utilising the qualities of line, shape and form. Plate 9.

The most important system any teacher can use is that of generating enquiry
through talk, whether through describing, questioning or discussion. At this point,
the teachet’s own visual aids are most beneficial. Plate 7. The use of questioning in
association with looking is one of the most important and basic methods of teaching
available. For example, demonstrations which are given at the beginning of class
show through teacher instruction and student observation what steps are involved in
the particular task. Pupils see through talk as they do through direct observation and
especially in a society where they spend a great deal of time scanning or viewing Pt

television/computers.

When doing observation, drawing notes can be taken, collecting information,
ie, writing down words which describe the object to be drawn, comparing orally two
or three similar objects or experimenting with materials to discover a range of tone,
surface or pattern. These types of observations and experiments enhance pupils'

ability to perceive something helping them in their drawing and making,

The role of the teacher in such a situation is often marked differently from
that where traditional forms of learning are followed. Often being a member of a
team, acting alternately as leader, adviser, assistant and confidant. Perhaps to be
treated as a partner in their enterprise but at the same time they demonstrate a respect
for my judgement and skill. This role is in contrast to the traditional one of teacher
as authority and director. The approach is one in which the pupil is the central
element and encountering new information, ideas and materials they may gain the

insight and confidence which will motivate him/her to further enquiry.






PLATE 6. Pupil's observational drawing.
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Visual Aid.

PLATE 7.
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PLATE 8. Pupil's observational drawing.
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PLATE 9. Initial design idea.



PLATE 10.
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PLATE 12.  Support studies - Auguste Rodin - relief bronze doorway.
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PLATE 13.  Passageways around the school.
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PLATE 14. Rooms around the school.
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What is Assessment?

The whole area of assessment in Art seems to have been avoided, Art
educators have not used tests to any great degree. There is a lack of definite research

findings to help in a criteria for evaluation. Evaluation

"is especially difficult in Art because the nature of the field does not lend

itself to the neat categories that are more easily applied to other fields.” (4)

With information formulated and results gathered from the questionnaire, it is
my belief that marks tendered through assessment lack standardisation, structure and
practical application. An emotive and intuitive response by teachers to work done
can have a detrimental effect or an undervalued reaction. An ambigious marking

system has duly formed to justify art as a subject to acquire parental concensus.

The word "assessment’ is from the Latin "assidere”, to sit beside. Sitting
beside pupils suggests a close relationship and a sharing of experience. It is ironic,
therefore, to find that educational assessment is associated with an obsession with
the measurement of performances leading to schools and teachers sorting out pupils
for occupations of different status and remuneration in a hierarchically ordered

society.

Assessment should directly relate to pupils' learning and progression. In
education it can be justified by the need to evaluate the effectiveness of teaching, to
provide incentive and feedback information to pupils to certificate performance, to
obtain the data for accountability and to ensure the maintenance of educational

standards.
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Vs

"Assessment is an integral part of the teaching and learning process. It
should be diagnostic, so as to provide accurate information with regard to
pupil strengths and weaknesses, and formative, so as to facilitate improved
pupil performance through effective programme planning and
implementation." (5)

Teacher assessment can: : T e

*

help identify the strengths, weaknesses and progress of each pupil.

% enable teachers to evaluate the general effectiveness of their methods of
aé] wervlmd plan and modifv future programmes of work.

% formally record a pupil's achievements.

* facilitate communication between pupils, teachers, and parents.

Formative or ongoing assessments are made once the educational programme
is under way. They may be formal, as in half-term tests or informal as when a
teacher walks around her class checking that a new process is understood and
correctly applied. Such tests are formative and will shape the next step in the
programme whether for individuals or a group. This represents the teachers
interpretations made in the context of everyday classroom activity. Observation has
the advantage of allowing behaviour to occur naturally, rather than a highlv
structured situation such as a formal test. It can be applied to academic skills, pupils'
interest and attitude. Plate 15. It forms the basis of comments on record cards,

reports and the school's general impression of its pupils.

Summative testing is literally a summing up of performance at the end of a

significant period of school life.

Other terms frequently encountered in assessment are "evaluation", "testing",

and "grading" but they have quite distinctive meanings:
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PLATE 15.  Pupil working on tile.



"Evaluation can be conceived of as a process through which value judgements are
made about educationally relevant phenomena.

Testing is one procedure used to obtain data for purposes of forming descriptions or
judgements about one or more human behaviours.

Grading is a process of assigning a symbol dtanding for some judgement of quality

relative to some criterion.” (6)

Evaluation refers to the processes by which the worth of something is judged.
In assessment terms it is usually applied to the attempts to find out how effectively a
teaching programme has achieved its objectives. Evaluation and testing are not the
same. The typical testing situation puts pupils in an artificial situation, providing
information on how pupils perform, giving no indication on how they behave outside
test situations. Much of the criticism of assessment is aimed at 'the grading system',
A single grade A, B, C, or D 1s used to encompass or reduce the total range of a
pupils' efforts. What grades do not do is tell all that is known about the pupil's

performance or abilities and valuable information is lost.
There is no shared understanding of grading systems and no history of
moderating the effect to achieve a sensitive, comprehensive, positive and valid

assessment is in itself a tall order.

The Role and Value of Assessment

What is the point of assessment? The main purposes of assessment 1s to
provide information to help people make decisions. Pupils need to know what
progress they are making and what their strengths, weaknesses or special abilities
are. This information helps them to decide on where to concentrate their efforts,
perhaps revising for examinations or considering possible careers. This information

identifying matters for concern is called diagnostic.
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Teachers must make diagnostic decisions, to identify pupils’ leamning
problems and attainments and then plan their lessons appropriately. Additionally,
there 1s a need to pass information about pupils on to their next teacher so that the

pupil's progress can be maintained.

Methods of assessment in the arts need to be appropriate to the styles and
methods of teaching and learning in the Art class. In art lessons, pupils and teachers
work in collaboration, often in an open ended and unpredictable way. The pupil's
autonomy is encouraged and developed. Analytical thinking and self-evaluation are
promoted through discussion of their own and others' work. This collaborative
relationship must be extended into assessment. It is important that the criteria for
their success is clear. Pupils and teachers should negotiate agreement on these,
particularly where there is room for a variety of responses. This negotiation can
affect the planning and development of the course content and the teacher's
strategies. In this way, teaching and learning can be enhanced by assessment and not

hindered.
Assessment procedures need to respond to individual requirements not be
imposed from outside. Assessment at its best is straightforward, simple, positive, on-

going and most importantly a partnership between teachers and pupils.

Problems With Assessment

Many teachers are concerned that assessment can be very time consuming,
get in the way of learning, make pupils feel that they are failing and involve a lot of
writing. They conjure up visions of endless cross-referenced checklists, forms,

profiles and records of achievements all stored away in filing cabinets. It is
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important that it is kept in perspective and perceived as an integral part of the whole

process of teaching and learning.

A strong opposer of any form of testing was John Holt (1970), who says:

"I do not think that testing is necessary, or useful, or even excusable. At best,
testing does more harm than good: at worst, it hinders, distorts and corrupts
the learning process..... our chief concern should not be to improve testing,
but to eliminate it. How can we expect to measure the content of someone
clse's mind when it is so difficult, so nearly impossible, to know more than a
very small part of the contents of our own?" (7)

With the widespread use of computerised records, human beings fear theyv are
reduced to numbers by testing and records, resulting in the reduction of human
freedom. Much attention is paid by the education system to onlv a small portion of
the abilities of children/puptls, usually their quantitative and verbal skill. Tmportant
qualities and features differentiating one pupil from another are obliterated by
grades. Several pupils who have all got the same grade may have tackled quite

difterent problems in quite different wayvs.

The idea of pupils working for a grade has been developed quite early in a
pupil's school career. The grade tends to motivate the pupil, neither the joys of
inquiry or the finished peice gain this satisfaction. Living in a competitive society,
rewards are given to those who 'come in first'. Society considers the assignment of
grades to be appropriate, it 1s simplv one of the reward systems that pupils will be

dealing with throughout their lives.

Some subjects are less amenable to testing than others, indeed some may be

destroved by it.

¥ "
Lo~ &

"The problem of testing creative thinking and selt-expression is considerably
more difficult than testing for achievement in Mathematics or Spelling." (8)
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The unfortunate consequence of this could be that we assess only what is easy to

assess and thus increase its importance.

Objectives in teaching Art are difficult to pin down. What the pupil produces
and what he/she learns are not always forseen. Pupils could happen upon something
accidentally that should be explored further. These unplanned shifts are when
teaching becomes most artistic, recognising that something valuable can be taught.
Eisner's expressive objective describes an encounter the pupil is to have and

hopefully positive consequences will follow.

"In the creation of Art forms, there is no single correct answer. To allow for
this type of behaviour, indeed to encourage it, I have invented the concept,
expressive objective to complement, not to replace the concept, instructional
objective." (9)

Objectives alone will not provide evidence that the pupil has progressed. An
important method for judging achievement is to compare a pupil's products with
those of his/her classmates. It is illogical on the other hand to conclude that a
particular pupil ought to perform in a certain way simply because most people of his
age do. Sadly, assigning grades and evaluating progress on the basis of group
comparisons is another flaw in society. Pupils, parents and teachers desire to be
‘above average'. Within a mixed ability class in Transition Year, how is it possible to

compare a new Art pupil's work to that of experienced pupils? Plates 16, 17, and 18.

Using an individual comparative base is the logical answer, it also serves to
improve instruction. It provides opportunities for diagnosing strengths and
weaknesses in Art performance. Having samples of pupils' work helps in the

planning of Art modules and helps the pupil to recognise his own progress. It could
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PLATE 16.  Bisque fired tiles.
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PLATE 17.
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PLATE 18.  Tiles ready for glaze firing.
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present dramatic evidence of change for pupils who underestimate their own

progress.
"The pupil needs to recognise his own progress in Art as well as to
recognise the achievement of others. This recognition is more likely to take
place when he is encouraged to measure his own achievement in terms of his
own growth rather than by limiting his comparison to the work of others "
(10)

Developing pupil autonomy is an important function of Arts teaching. It is
important that the pupil's judgements about their own work are taken into account.
There is no purpose in marking work without discussion or explanation, for to have
real value, assessment should act as a guide to further progress. Work merely
marked with a simple grade represents a valuable opportunity missed, and can give

rise to resentment.

The topic of assessing ability presents something of a dilemma. Pupils have

different capacities, Sr William Alexander spelt out the practical consequences.

"Each child has his own standard, determined by his capacitv. The task of
the school is to educate each of its pupils in such a way that attainment is
matched to capacity.” (11)

Pupil self-assessment prove that they know better than their teachers about
certain aspects of learning, how hard they have tried, what they were attempting to
do and how successful their efforts were in achieving their personal goals. Self

assessment supplies information from the perspective of the learner. Assessment
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"should not determine what is to be taught and learned. It should be the
servant, not the master, of the curriculum. Yet it should not simply be a bolt-
on addition at the end. Rather, it should be an integral part of the educational
process, continually providing both 'feedback' and 'feed-forward'. It therefore
needs to be incorporated systematically into teaching strategies and practices
at all levels." (12)

Assessment Criteria

How Pupil Learning is to be Assessed

Setting out to assess Transition Year Art into a manageable framework aims
the intention behind appraising pupils' growth in Art, Craft and Design. Determining
whether pupils are learning and progressing as expected. To identify pupils'
strengths and weaknesses, so that positive achievement can be recognised and

learning ditficulties supported.

As implied earlier, assessment procedures are the servant ot the teacher, not
the master. Assessment will contain formative and summative information.
Ongoing records of research work, progress made and developing skills. attitude and
behaviour will guide the planning of further work and, gathered together, will form a
basis for a final summative evaluation at the completed stage. recorded and
presented in a standardised format. Evidence generated through observational
drawing. design work. discussion, Significant Learning Day. worksheets.
storyboards, and the use of technical skills and tools in their final piece. Plates 19

and 20.

A third kind of assessment is taken into consideration on the summative
report, that is the pupils' judgements about their work and performance.
Encouraging students to retlect on the achievements of the project and use this as a
basis for further skills development. This 'Statement of Attainment' filled out by the

teacher but guided by the pupil uses both active and retlective terms to describe their
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progression. Appendix H. The pupil needs to develop a vocabulary to express the
what, how and why of their work. This will develop awareness, giving simple
reasons or making links between why they created like that. They should be using
and encouraged to use their knowledge, skills and understanding to explain and
Justify the way they worked. This form of questionning gives a very direct and
immediate form of feedback. The questions themselves have short sentence
answers, sampling the pupils' learning for themselves. Speech allows for instant
feedback but the written words are more appropriate for recording purposes later. It
is important that communication is clear and unambiguous, so that reports are fair to
all pupils. This ensures a wider coverage of pupil performance considering baseline

data, taken from the viewpoint of the pupil.

The summative report of assessment sheet sums up the pupils' overall
performance at the end of the module. Advantages are that it enables the teacher to
see how far the objectives have been been achieved and to use the pupils' comments
diagnostically as a basis to help learners improve their future performances.

Appendix 1.

To generate evidence capability is assessed through:
STAGE ONE

Documentation - observational drawing skills, design process, proposed solution,

presentation of drawings and worksheets.

STAGE TWO

Technical - use of tools, knowledge of vocabulary, material and process skills and
the finished piece.

STAGE THREE

Evaluation - of their work, communicative, and expressive skills.
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REFLECTING ON THE MODULE

In the continuous search for high standards, the teacher should make a
realistic assessment of their own performance and areas that need improvement in a
positive way. A programme/module designed for Transition Year should provide

interest, a variation of pace containing stimulating teaching and learning methods.

Teachers willing to listen to pupils' comments and incorporate their ideas can
guarantee more success in generating interest and receiving a response. Where
possible, pupils given a choice of activity/task will engender feelings of control. A
choice of themes will increase feelings of participation and responsibility. This level
of autonomy creating a more mature adult response reflects the Transition Year

ethos.

The importance of establishing a positive atmosphere is a premium.
Discussing levels of performance and tasks completion deadiines with individual
pupils will lead to them feeling constantly challenged. A collective lethargy and

apathy requires constant monitoring.

For the project to be actual and purposeful it must contain relevance to their
world and they must see the challenges as learning opportunities that motivate

pursuit.

A craft based module had the advantage of having a new material to work
with but it could be used in a much more expressive way with emphasis on the

freedom to experiment.

Good preparation gave confidence, not only in a particular session, but

throughout the module. Presentation of the lesson must be considered. The use of
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probing questions leading pupils on to solutions which are all relevant, interpersonal
necessary skills. The classroom should be arranged in a way that enables pupils to
behave as independently as possible. Equipment should be clearly available and
casily accessible. Respect for the learning environment needs to be generated. The
teacher must show that he/she values the pupils' work by perhaps displaying it

around the room or school.

A feature of Transition Year is that pupils can involve themselves in subjects
which are not examination related, however a public certificate seems to be highly
valued in Irish society. Assessment is underestimated and the importance of its
continuity in programmes. It must be incorporated systematically into teaching
strategies and practices at all levels and not just implemented at the end of a task.
The very nature of the subject requires a consistent and progressive interplay
between teacher and pupil. I explained in Chapter 3 that there is no right or wrong
answer in Art unlike perhaps Science or Maths. The nature and range of tasks
require the teacher to adopt a more flexible system of assessment. It must be stated
that teachers cannot assess, by the same criteria, tasks as various as imaginative

composition, a lino print, or a papier mache sculpture.

The Student Attainment sheets were a professional procedure and a good
practice of negotiated assessment offering a time for reflection and appraisal. It
showed I valued their response to the project and that together we could plan the

next project considering what they wanted to learn next.

[ was pleasantly surprised by the critical skills pupils brought to bear in
assessing their work and 1n the confidence they showed in discussing their work with
me. Attitudes to TransitionYear ranged from one individual who saw the

Programme as a waste of time despite achieving high standards to others who loved
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the social aspects of the year and embraced the new experiences in the subject.

Plates 21 and 22.

At the end of Transition Year, I now feel that it is important for teachers to
reflect on and review: (a) their class management, (b) their forms of questioning, (c)
their explaining of subject knowledge, (d) lesson preparation and planning and (d)
assessment proceduresl In other words I am now aware of the need to review every
stage in delivering a module in TransitionYear and hope to bring this reflective

approach to all my future work as a teacher.

I would like to finish by saying that the Transition Year Support Team, which was
set up this academic year by the Department of Education, is a positive step. They
contain the insight and enthusiasm to fight for the best education for Transition Year

pupils.

RECOMMENDATIONS

Looking to the Future

Having devised a module for Art in Transition Year, and having devised the module
with my pupils, I believe the following guidelines should be borne in mind in

planning future TransitionYear programmes:

Open communication between teachers, pupils and parents so that all parties
concerned can have an active role in the structuring of the school's Transition
Year curriculum. In doing so, everyone can be reassured as to the value of

the year.
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PLATE 21.  Pupil's tile project in situ (Science department).
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PLATE 22.  Close-up of tile project.
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Schools should examine their internal organisation, their role, their

relationships and their contribution to the successful preparation of students

for post school life.

- A structured timetable, eliminating time lost afier out days ete. Taking into
consideration Art's special needs for time with the use of specific materials.

- Early planning to determine interdepartmental co-operation and
participation.

- A solid review of the programme completed in every subject area,
submitted to the Principal, assessing the teacher's own contribution and

performance.

Closer links with teachers in other schools to share experiences.

Continual inservices to be provided to keep teachers up to date with

technology providing confidence in the handling of resources.

Pupils' ideas for projects must be considered. The Art teacher has the

responsibility of cultivating the pupils’ sensibilities and creativity through

projects which are of genuine interest to them.

Experience and experiment with different media within the Art class and

outside. Increasing the range of 2D and 3D modelling techniques.

Assessment procedures need to respond to individual requirements. There
should be a partnership between teacher and pupil with a straightforward and
positive approach. It is important to keep this in perspective and perceive it
as an integral part of the whole process of teaching and learning, continually
focussing on what has been achieved and what can be achieved. Effective

assessment is a useful way to improve pupils' performance in Art.
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Encouragement of pupils to evaluate their ideas as they progress through a
project not just at the end. Developing a critical vocabulary. Reflection and

consolidation are needed.

A serious evaluation of schools’ programmes in need with specific
recommendations by the Government Inspectorate.

- Cnteria referenced and subject specific assessment procedures.

Ideally, each Art department needs to work together to discuss, develop and
implement a system which works effectively. This will not be achieved
overnight, but will take several years of evolution and modification to get

right.
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To explore new aspects of Art which will enthuse and motivate studeats,
investigating practical applications of Art bevond the confines of an examination

syllabus.

This Art programme provides an excellent opportunity for students to become
involved in making and displaying their work, some of which will become
permanent Art works for the College, while enabling them to learn new skills,
developing a critical analytical approach and giving them a better appreciation of Art

in the world around them.

SIX PROJECTS OF VARYING DURATION

1. POSTER WORK
“September/October
Introductory project to aid students with no background in Art to cover a
range of skills in addition giving Junior Certificate Art students an
opportunity to brush up on old skills.
- self portrait - developed into screen print - research lettering - market
unpact.
- skills - experimentation in textures - marbling - colour - lettering - drawing -

technique of stencilling - screen printing - collage.

2. BATIK HANGING
October/November Open Day
Four Batik Panels based on four stone heads designed by Patrick Scott of the
four rivers, Shannon, Liffey, Corrib and Foyle (6ft x 4ft).
To be displayed in relevant Group Area.
Skills - enlarging - colour experiment - use of dyes - lettering - batik - display
of design - frame-making.

Appendix A Transition Year Art Project 1992
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CARLEER PROJECT
November/January (Display for Arts Week)
Students chose their own project linked directly to their chosen carcer (work
experience), e.g.,
Architecture - model-making, scaled drawings, interior design, elc.
Fashion - T-shirt design - fabric print - batik - weaving - fashion drawing
Advertising - product design - marketing - display.
MMustrator - calligraphy - illustrate existing or original poem - story or song.
Theatre - set design - puppetry
Animation - cartoon, character design.
Potter - ceramic project - various techniques - sculpture - relief panel -

domestic product.

ADVERTISING PROJECT

February/April - incorporating Significant Learning Day

Visit to CIE Sign Writing Depot

Product design - existing or original product chosen by student

Finished piece - product prototype - logo - image - scrapbook - market
research - ilustration for double page spread for magazine - design for sign-

writing on CIE bus.

ARTS COUNCIL SPONSORSHIP
Artists in Residence Programme.
Selected students will take part in Residency Programme to produce ceramic

wall panel for permanent display in school.

HISTORY OF ART PROJECT
THustrated essay A3 size.

Research an artist, sculptor or period in Art history.

Appendix A Transitien Year Art Programme 1992
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Statement:

The experience is very much one of teaching Art to mixed ability students. In
Transition Year, Art classes often include a percentage of students who have not
previously taken Art as a subject at Junior Certificate level. It is interesting to note
that even those students who achieved low to average grades in the Junior Certificate
exam, have a great advantage over those taking Art for the first time, as they have
developed a greater understanding of Art elements, materials and processes, in the

course of the three years preparing for the Junior Certificate.

This situation highlights one of the main aims of our T.Y. programme. The
necessity for us to build into our programme the flexibility to cater for a wide range
of ability levels, which at the same time makes provision for the development of the

individual student, regardless of previous experience and natural ability.
Aims:

Developing skills and fostering awareness in areas such as:

Planning Creativity

Problem solving Critical Awareness

Expression Colour relationships

Visual awareness Composition

Understanding of form Sensitivity - Media & Art elements
Art & Design appreciation Heritage & Cultural Tdentity

Though the course content does not aim at the Leaving Certiticate directly, it stands
to reason that the experiences gained as a result of the exposure to the modules
undertaken as part of the T.Y. programme, will have longer term beneficial effects

for all the students as they approach the Leaving Certificate exam.

Appendix B Transition Year Art Programme 1994






MODULES:

Drawing:
- from observation, Natural and Man-made forms.
. from imagination.
: expressive/gestural

: experiments with a variety of media.

Painting:

: experiments with, and exposure to, a variety of techniques and styles of

working.

Graphics & Communications:
: Design concepts.
: Composition of graphic elements - image & text.
: Manipulation of graphic media.
- Understanding of graphic processes, - printing.
: Original use of visual images.
: Experiments with pattern and shape.

: Computer generated graphics.

Crafts:

Ceramics:
: Modelling forms in clay.
: Hand-building techniques, - Pinch, Coil, Slab.
: Decoration of form, - Additive / Subtractive.

: Decoration of surface, Glazes.

Appendix B Transition Year Art Programme 1994
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Printing.

: Screen printing, - Cut paper stencil technique.
: Lino printing.

: Mono printing

Tye-Dve:

- Techinigues for creating designs on [abric.

Significant Learning Days:
: May involve visits to, Galleries, Museums, Workshops and Studios. All

help to reinforce the notion that what the students are learning in school does

have applications in the ‘real world'.

Special Art Related Projects:

In recent years the students have been afforded opportunities to take part in

specialised projects.

One such project involved the provision for students to work with a
professional ceramic artist during the period of Transition Year, towards the
production of Art-work to be permanently displayed within the College. This project

involved application to and sponsorship by the Arts Council.

During the current year, students from T.Y. are taking part in a collaborative
project involving four schools from the North of Ireland, and four schools from the
South. The project was initiated by the Northern Ireland Film Council, and involves
the creation of an animated film composed from work carried out by students from
each of the eight schools. It is proposed that the finished animation will be screened
at film festivals and by TV networks, north and south.

All Transition Year students taking Art are encouraged to take part in such

projects as the opportunities arise.

Appendix B Transition Year Art Programme 1994
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12B, Portobello Harbour,
Dubilin 8.

8™ February 1996

I am a graduate of NCAD and presently taking the Diploma for Art
and Design Teachers. 1 have been teaching in the Tallaght arca for the last
four years. As a requirernent of the course | must complete a dissertation
based on the Transition Year Programme. As part of my research I have
produced a questionnaire (enclosed ) which will help me compile information
for my dissertation on Transition Year Art education within the Tallaght area.

I would be extremely grateful if you could take the time to answer the
questionnaire over the next week. Please feel free to add any information

which you consider relevant.

If 1 have not already spoken to you, I will be contacting you over the
next few days.

Youts siagcerely, . ... i vein
Anne Moylan

All information will be treated in strictest confidence.

Appendix C Letter and Questionnaire for Art Teachers in the Locality.
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Questionnaire on Art in Transition Year in your School.

General Questions:

1. How many years has Transition Year been in your School?

N

How many Transition Year students are taken on each year, on average?

3. Have they been selected/interviewed for the Transition Year Programme? _

4. 1s Art in Transition Year compulsory? Yes/No

If Yes, do students take part in Art for the whole year or just a block?

If No, what options is Art set against on the timetable?

5. Is Art a popular option in your School?

6. Is it necessary for the Transition Year student to have done Art before?

7. Have you the power to restrict the number of students in each class?

8. Have you got good facilities/resources?

9. Do students have to buy their own equipment?

10. In your experience what methods of motivation do you find to be the most
successful?

Appendix C Letter and Questionnaire for Art Teachers in the Locality.
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Art Programme within Your School:

1. Could you outline briefly the breakdown of the year?

N

. Do you specialise in any area, for example a craft, photography or portfolio
preparation?

3 Is the Artwork based on single or multiple themes, please give examples.

4. Do you ask them to keep a personal notebook/diary on a particular theme?

s 1s there an Art/ Craft based Mini-Company regularly organised in your school?

Is the business end of the company also done in the Art class?

6. Have you had to adapt your scheme over the years? Yes/No

7. Do you find the amount of time students are out a disruption to your module or has
it worked out well within your timetable?

8 Do you have certain deadlines for work assignments to be completed?

9. Is their work displayed /exhibited or for sale?

10. What procedures do you use to assess Transition Year work?

11. What are the positive aspects of Transition Year for Art Education ?

12. Are there any negative aspects of Transition Year for Art Education?

Appendix C Letter and Questionnaire for Art Teachers in the Locality.
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Visit to an Artist’s Studio @ i @

1. Name of artist: /RQU{YLOT& \& mdrm'\ and Z’M’P\n&u
J
Date and time of visit: __ | BEE erv\O ae GO E . )08 apTC.

2. What kind(s) of art does this person create?
__jiaz‘%_um_&am;_dﬁg&-@_ﬁ% _51\;0_&_ _=c\g . Q\.LKQ&_/U_CBLLMLM_
Mﬂézm e /174'/7 ,ae*ﬁl?l/

&’
3. Describe some of the artist’s most important sources of ideas for art.

_MLM@&@WW 41_, Pk A
ﬂw/&fj/ (/' came _$e chne 12l ﬂoj’ :

4. What design concepts or processes does the artist usually like to use?

oAt si”_mf G’LQO%Q:& ﬂns"eﬂ:‘s' (ﬂ:: Z’[Z{f:) (ngééﬁ' ﬂ,;

5 What media and forming processes does the artist like to 'u'se?

*Lﬂd&ub;ﬁ_k;_&@%_m&b&u__m ﬁ:@&z&i&

6. What special tools and equipment for creating art does the artist use7 What are they used for?

_,Qo = deng ﬁ%LM __Lam_aa& @M& é_;d&,é{__
W/wfmmz,a/ edlea,

7. Describe the most unusual features of the artist’s studio work space.

waly &f,_JQMQMwT%M—B&QQ_
ek miiAu,d» Tl O’L\;«ch 1&9& Q’)J"‘)\kcu’\ n&m; andd rf’*QQi %Q& Aghs

8. What were some important events that lead the artist into an art career?

~ ’g'“((,ﬁvl ﬂ"Od(.Jl COUN>e (angﬁ(Annn(‘\ A -53\‘1c11'7 A0 {\)ﬁ\i—\r@(\\\)

9. Other interesting facts/discoveries:

Appendix D Significant Learning Day - Worksheet
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SCHEDULED ABSENCES DURING MODULE WITHIN THE

November

December

January

February

March

April

Appendix E

TRANSITION YEAR CALENDAR

1st-7th
20th-24th
27th

18th-22nd

23rd-31st

1st-8th
22nd-29th

12th

16th-20th

26th-29th

1st-8th
18th

1st

Scheduled Absences During Module Within the Transition Year

Calendar

Mid-term Break
Work Experience

Significant Learning Day

Christmas Exams

Christmas Holidays

Christmas Holidays

Work Experience
Significant Learning Day
Mid-term Break

Work Experience

Work Experience

Bank Holiday

Easter Holidays
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STATEMENT OF ATTAINMENT

Student Name NG Ty 6. Dae 1D /CICY6

»!1&9% csmde aclueved W Jwaor Cert. Avt Exam

The student's interest in the area of study 16 fé‘((é@b’lably Mb’D’\/C’C‘ C(Vl(i
motivated but without a greal cleal <>[[' ew\%us;'asm,
Enthusiasm LOVeS drawing ;m »\/owlciv\g with C(d&j. Work_
Experience with _fashion Vesioner - career oplion.
Research of subject Obsevves  wih acuav\wfacy and skill. s aler:
o pedlern shructuve. lacks sw‘qfac@ levels on tile .
Interaction in class | oV o L«\P Adis cussions /QUCU{UCUB KIS
1o veal cof\-%r%mtioﬂ
Oral communicationskilis J&  well able o walCe 0’{€Cf5'r01/35,
J')uc\jjemewfs 01»’\@') oyf) Ve ‘@SM\'ows 3 |
Written communication skills No 5 'ﬂﬂ?ﬂcaﬂt LQC(VVHVI\? DC@ 6//)€€T
ore_effort_and g veguired on Storyboard
Completion of work on time :
jaranl Plece ﬁmﬁhed o Fime .
Attendance
Good - nol wesent gl sS.L.D.
Presentation J

Excellent, wlcomplementary colours used on e

What the student needs to improve

Needs to be wmore expressive vewba)ly

and  with  her  worlc

How this improvement might be achieved

M. nweds to be challenged b&a the worle

and use hor imagnation  fore.
iterested wn {foson  and ?V\otograpﬁy.

Appendix H A Sample Statement of Attainment







87

ASSESSMENT SHEET

Student Name M C*\" :
T \/' 6. Date L6 - 5[616/6 :

Tutor Class

5: Excellent, 4: Very good, 3: Good, 2: Fair, 1: Poor.

Documentation

Drawing skill - observational

)

Attention to detail

Design proposed. Exploration of source material

W

Worksheet - Significant Learning Day

Ceramic - Storyboard

N

Technical

Variety of tools used/skills and techniques

Vocabulary used

Attention to safety

Final product (10)
Construction/modelling, application of glaze

NEESEISEEE

Appendix I A Sample Assessment Sheet
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Evaluation

Managing materials

N

Interpreting information

(N

Managing time

Dealing with difficulties/critical appraisal

Creativity - expressive skills

SEESREG

0
Overall Performance 5 7 /O

Further details and comments: CCU/\ reco '/O( a C«C/LLWL@C
andl well.Can mmediately see how an ided
con be  Transposec] ccessf’ ul ﬁ’om
me  dmwension te ancther; however, she
needs to be more expressive. )
her  work and Wy g Co-c?@”aﬁ\/é, sétuafion
where.  work, ideas and matericds
howe o e ?oo/&é/ . Well done .

Art Teacher ’Ibf VWAL r Y(/ﬁ,g W :

Course Co-Ordinator

Principal

Appendix I A Sample Assessment Sheet
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