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INTRODUCTION

In this dissertation I hope, as a result of research, that I will develop an understanding of my

teaching abilities in relation to the climate of the classroom. I aim to:

1. Study, identify and assess the interaction patterns which take place in my teaching

practice classroom, using the Flander's Interaction Analysis Category System, so as to

understand their affects on the classroom climate.

2. To examine and discover the use of questioning in the establishment of the classroom

climate.

To detect and discover the students opinions of the classroom climate.

4. To discover and analyse the teacher's reasons for using questions as well as identifying

3

their opinions of what the contributions of the classroom climate are.

In chapter one, I have reviewed the literature quotes in order to identify the meaning of the
term classroom climate.

In chapter two, I have examined the use of questioning and teacher talk in the classroom, in

order to discuss their importance in relation to the classroom climate.

In chapter three, I have explained the Flander's Interaction Category Analysis System and

why it was to be used in this dissertation.

In chapter four, the methodology chapter can be found. Here I provided the background
information on the school to be studied in this dissertation as well as outlining the plan of
action which was taken during this analysis.

In chapter five, the results and discussions are given on the F.I.A.C. system.

In chapter six, the results and discussions are given on the questionnaires distributed to both

the students and teachers.

Finally, in chapter seven, conclusions and recommendations are given.

vii



CHAPTER 1

A REVIEW OF THE LITERATURE

WHAT IS CLASSROOM CLIMATE?

If you were to enter, unnoticed, into a classroom which was occupied by both teacher and

pupils you would automatically sense a certain mood or atmosphere within the room,

whether it was one of noise, calm, tension, confusion, study etc. Lowenfeld and Brittain

say, "Sometimes a whole class will become so involved that a classroom will be surprisingly

quiet"(1). What exactly is this mood or atmosphere you sense in the classroom? Roy
Nash looks at classroom climate. He suggests that "This refers to the overall mood set by

the teacher and pupils in a particular classroom"(2). This view is supported by Chris

Kyriacou who says that, "The notion of classroom climate draws explicit attention to the

emotional tone and atmosphere of the lesson"(3). It is the teacher and pupils who make

up the emotional tone and atmosphers of the lesson.

How a teacher affects the classroom climate:

A study by David Hargreaves is of direct relevance to this dissertation, because, from his

experimental investigations of the behaviour of teachers and pupils in a classroom, he

tells us that "It is the teacher, then, who is the principal creator of the climate that prevails

in the classroom; the pupils' response is largely determined by the teacher's behaviour'(4).

The teachers are said to remain consistent in their teaching style, even with different

classes of children. Hargreaves found that pupils change their behaviour as a result of

the teaching style. Hargreaves says, "that it is the pupils who adapt to the teacher rather

than vice versa"(5). Roy Nash looks at Anderson and Brewers research of 1945 into the

teaching style of nursery teachers. They suggested that there was some "relationship

between the behaviour of the children and the teaching style of the teacher'(6). This

relationship can also stimulate an interest in classroom climate.

If one teacher is different from the next, the background, training, attitudes, needs etc.

would influence how that teacher performs. Another influence on the teachers'

1



2

performance in their classroom role within the school could be the expectations of the

head-teacher and other members of staff. Teachers cannot specify how they intend to

behave without at the same time indicating how they want their pupils to behave.

Hargreaves remarks that when a teacher, "prescribes behaviour for his pupils, he is

simultaneously disclosing his conception of his teacher role"(7).

Each class has its own distinctive climate, but it is also composed by individuals who are

all different from one another. Hargreaves suggests that "Getting to know a class is the

way in which teachers describe both theprocess ofdetermining the climate and characteristics

of the class as a unit"(8). However, a teacher needs to establish and maintain authority
over the organisation and management of each pupil's learning. How this is done will

reflect the teacher's personality and character, but it will also, of course, depend on such

things as the type of pupil, subject matter and the school ethos. Kyriacou says that in

order to establish and maintain authority:

the teacher needs to create a tone ofpurposefulness during lessons as well
as sustaining pupils' attention and motivation and ensuring the

appropriateness of the learning activities(9).

Interest and enthusiasm for the subject is a major factor in establishing authority.

Kyriacou remarks that, "interest and enthusiasm is infectious and helps to create a climate

within the classroom which emphasises the orthwhileness of the learning activities"(10).

Hargreaves writes ofMartin and Olson's study involving 20,000 public school classrooms.

He found that, "the style of teaching is the single strongest overallpredictor of the quality of
a school system"(11). Therefore, it is the teacher who is directly interacting with the

students in the classroom and the personality of the teacher is thus very important in

creating the classroom climate.

An important criterion for a good teacher is enthusiasm. Hargreaves says that:

A teacher who presents activities with demonstrative gestures, dramatic body
ovements, variations in voice, emotive facial expression, animated acceptance
of ideas and feelings, eye contact and exuberance will have students who

oO



3

achieve at a higher level than teachers who do not behave

enthusiastically(12).

It will be seen later in this chapter how these non-verbal behaviours are just as important

as verbal content in creating a classroom climate.

Kyriacou says that "There is clearly an overlap between the notion of classroom climate and

school climate or ethos, for each has implications for, and links with, the other"(13). Wood

describs the school ethos as:

...not a thing, nor a settled state ofaffairs with constantparameters to which
all subscribe in equal measure. Our view of it rather suggests a moving set

of relationships within which different groups and individuals are constantly
in negotiation. It is expressed largely in symbolic form, notably in language,
appearance and behaviour"(14).

As has been discussed earlier it is quite difficult to describe the classroom climate yet as

has just been mentioned, both the classroom climate and school climate or ethos are

actually bonded together in some way.

Substantially, Rutter et al, in a study which they carried out on secondary schools noted

that:

"Our obervations suggested that it was very much easier to be a good teacher
n some schools than it was in others. The overall ethos of the school seemed
to provide support and a context which facilitated good teaching. Teaching
performance is a function of the school environment as well as ofpersonal
qualities"(15).

As we have reviewed earlier in this chapter, the way a teacher actually works or behaves

in a classroom is important, it should therefore be evident that they act as a contributory

factor in the creation and establishment of the classroom climate. Thus since the teacher

is controlled by the school structure then it becomes apparent that both classroom and

school climate go hand in hand.

We have looked at some of the descriptions suggested by theorists as regards classroom
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climate. It was seen that the classroom climate is a very complex topic, which is not easy

to describe. There is however one aspect of this topic which is of great influence and

which has been confirmed by the theorists we reviewed, and that is the importance of the

teacher as a contributory factor. Next we will look in a little more detail, at some of the

ways in which teachers can create an effective classroom climate. The importance of the

hidden curriculum will also be debated, with such things as the physical layout of the

classroom and the non-verbal communication which takes place. Suggestions will also

be given as to how teachers can actually become more aware of their own behaviour in

the classroom.
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Effective Classroom Climate:

Chris Kyriacou suggests that:

An effctive classroom climate is one in which the teacher's authority to organise and
manage the learning activities is accepted by the pupils, there is mutual respect and
good rapport, and the atmosphere is one of purposefulness and confidence in

learning(16).

However it is important to remember that a teacher's behaviour may facilitate or

undermine the establishment of an effective classroom climate. The literature quoted at

the start of this chapter suggests that in order to have an effective classroom climate you

need effective teaching. Kyriacou recommends that "effective teaching thus requires that

the teacher gives pupils plenty of opportunities to contribute and elaborate their own deas,

and that he or she genuinely listens to what the pupils say"(17). However, this issue cannot

be pushed to the extreme, which might undermine realistic feedback. Therefore as

Kyriacou says, it is very important to maintain a "....balance between teacher talk andpupil

talk"(18).

Effective classroom climate also stems from the choice ofwords that a teacher uses while

communicating with pupils. Everything spoken by the teacher involves choosing words.

Kyriacou suggests that "theparticular choicemade will convey clearmessages topupils, over

and above its actual context - concerning the teacher's underlying feelings and

ectations"(19). This would also be true of a teacher's response to unacceptable

contributions bypupils, or how they might deal with misconduct.

An effective classroom climate may result from the standard of work expected by

teachers from their class. The teacher needs to be careful however at the standard he/she

set students, for example, if the requirement is too high the pupils in turn could

experience repeated failure, in other words low marks. On the other hand, if the

standards are set too low then the pupils may gain a sense of false progress. Accordingly,
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the comments made on report cards are important. They should make a clear statement

as regards progress and be specific. Kyriacou gives us an example of ineffective use of

report cards, "...with such phases which are commonly used as 'could do etter™(20). This

does not give children any feedback and does not explain their progress. Woods looks

at the important role which teachers play in establishing and maintaining a certain

classroom climate. Woods says:

Even though there was a constant noise aspupils discussed, read or reflected,
her finely tuned ear soon detected any variant to legitimate working noise'
when a brief signal cutting through the swathe of sound quickly restored the

situation(21).

A teacher may sometimes try to set a climate of a social structure within the classroom

which the students will accept and which accordingly will run itself without constant

patrolling, perhaps only with some brief signals by the teacher. The teacher is part of

that structure. The more successful the structure runs itselfwithout interference from the

teacher, the more successful he/she has been in building it. This structure depends

however on the teacher. It is also possible for the skilful teacher to influence what goes

on in a classroom for a time during his/her absence.

Mutual respect and good rapport

Kyriacou writes of the challenge facing teachers which is to:

....estalish and sustain the appropriate type of relationship for the particular activity
and situation; whether it be the need to exert authority, guiding a pupil with a
learning ifficulty, or counselling a pupil with a personal problem(22).

Kyriacou further states that:

...it has been widely observed that the classroom tends to be dominated by
teacher talk; when pupils are allowed to speak, it tends to be in a context
highly constrained by the teacher, such as in answer to closed questions(23).

This could be destructive in furthering a pupil's language skills. Children should be

encouraged to speak in a classroom. If a student only answers directly back to a closed
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question put forward by the teacher then it limits the child in terms of thinking beyond

the question asked, after allthe teacher only wants one correct response and not any

input by the children as regards their own opinions or views on certain topics or issues.

It follows that the teacher here may also be weakening the students self-esteem as

learners or contributors to the classroom.

Consequently, the most important quality of such relationships as mentioned here is a

result of mutual respect and good rapport. Thus it is evident that sound teacher-pupil

relationships lie at the heart of effective teaching, which in turn should produce a good

classroom climate.

Hidden Curriculum:

The physical appearance and layout of a classroom influences its climate. A display, for

example of pupils' work on the walls can alo contribute to a positive atmosphere, which
shows pride and esteem in the work created during the lessons. Kyriacou suggests that
the most important aspect of the classroom climate is the hidden curriculum. He defines
it as:

....the way in which the teacher's actions convey formation concerning his
or her perceptions, expectations, attitudes and feelings about the teaching
role, the pupil role, and the learning activities in hand(24).

Some of this information, which is signalled from the hidden curriculum to the pupils,

may not be intended by the teacher, it also leads to weakening their capability in eaching.

The use of language, therefore, is an important factor of classroom climate. Kyriacou
states that "In terms ofclassroom climate, the hidden urriculum aspect ofspoken language

has received a lot of attention"(25). That is, who says what, when and how. This will be

dealt with in Chapter Two.

Respect for the pupils as individuals also lies at the heart of the hidden curriculum.

Kyriacou declares that "Respect for pupils as individuals is considered perhaps the most

important contributor to good rapport"(26). Such respect involves an interest in pupils'

lives both withi the school and outside. Therefore the teacher needs to get to know the
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pupils as individuals. This involves learning the names of pupils as quickly as possible.

The rapport between the teacher and pupil can change many times during a lesson, as

Kyraicou remarks "The teacherputs on different hats: encouraging, reprimanding, explaining

and counselling"(27).

Woods proposes that teachers appear to work along four main lines, which influence the

classroom climate. They are:-

Adopting and tolerating modified appearances

i Utilizing a common language

iti Employing humour

iv Role-distancig(28)

Each of these points will now be discussed briefly in order. We will also look at how

they contribute to the classroom climate. These points are a good example ofwhat we

mean by the term hidden curriculum.

Appearance

The overall appearance of the school is important in that it can automatically describe

the school ethos. For example the fact that perhaps the school uniform is compulsory

and that certain basic requirements have to be met, help to describe the schools basic

traditional mould. As a result of teacher-pupil negotiation over the years most schools

may be more flexible with such things as demands for outside coats or for hats or caps.

Therefore it is evident that nowadays some schools may permit the expression of pupil
culture within the general framework of school uniforms. For example, ties can be worn,

knotted in various ways, jewellery may perhaps be worn as well as allowing a variety of

schoolbags and hair-cuts in the school. As a result, teachers may not be as formal as

regards dress-sense. Woods looks at a school whose overall school ethos has changed

over the years and thus whose classroom climate changed as a result of its overall

appearance. He says:
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The attitudes were not strategic ones, designed intentionally to appeal to
pupils. But appeal to pupils they did, by simply staying true to their own
sense of individuality against the pressures to conform to a more formal
image(29).

Threfore a teacher's appearance may also contribute to the classroom climate.

Language

Woods talked to an experienced member of counselling staff who warns teachers that;

Even the way you talk, ok, it seems natural to you, but they can feel you're
trying to put one over on them, they can feel got at, just by the sort ofwords
you use and the accent you have(30).

Most teachers do use a classroom language which is a combination of themselves, the

local community and the ad mass world, instead of using one which is derived from their

own academic professional culture. As regards control, subtle use of language can be

used to a better advantage than forceful language to achieve the teacher's aim.

Woods writes of an English teacher who during his discussion with a class said:

"Because you're such a nice set ofpeople I'll ask you to do something about
this tatty collection of objects". Such language helped promote a relaxed
atmosphere in his lessons, in which English literature could be approached
in a simple way and not as part of an unattainable other orld(31).

Thus a teacher needs to be careful of his/her use of language in the classroom since, as

suggested he/she may influence the classroom climate.

Humour

Perhaps even from the above, it should be obvious that humour plays a large part in the

classroom climate. Woods gives an example of a wisecrack which was used by an art
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teacher who was encouraging a class to paint with care and precision, and to look after

their brushes:

There are lots of ways of using a brush, and, depending on what sort of
person you are, by the end of the lesson it will still look like a brush, rather
than a wet budgie or something(32).

Humour can also add discipline. It allows control to be exercised in a way that

emphasizes a good classroom climate and in which there is a bond between the teacher

and pupil. At the same time though they also have to inform the pupils when they are

behaving inappropriately.

Role-Distancing

In general teachers usually distance themselves from the traditional teacher role in two

ways. Firstly, by identifying themselves with certain pupil culture elements and secondly

by emphasizing their human qualities as opposed to the traditional distinctly de-

humanizing teacher role. Teachers frequently put themselves in the position of the

pupils. For example, they may try to incorporate the pupils' social world into the

curriculum. For example:

Once when the head master spoke of "having a bit of a hiatus' in a lesson
the previous day, he corrected it, as puzzlement began to spread on the
pupils' faces, to I have brown sauce on mine'(33).

Therefore a teacher's whole attitude towards teaching as well as behaviour which are all

aspects of the hidden curriculum help establish or promote a certain climate within

his/her classroom.

Being aware of classroom behaviour:

Some teachers are unaware of how they actually behave in the classroom. Good and

Brophy discovered that "Teachers do notperceivemany classroom events"(34). They found

that the main reason for this was that classroom interaction proceeds at a very fast or
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rapid pace, for example, Good and Brophy say that "Jn a single day, a teachermay engage

in more than 1,000 interpersonal exchanges with students"(35). Most teachers are not

trained to study or monitor how they actually behave in a classroom situation.

Consequently they are unaware of the type of classroom climate which prevails in the

room they are teaching. It is possible for some teachers to be unaware that they might
influence and, thus, perhaps improve upon their own teaching. Good and Brophy state

that "The perfect teacher does not exist. All ofus can refine existing skills, discard ineffective

ones, and develop new tactics"(36). Lowenfeld and Brittain say that "In teaching art the

teacher has the important task of providing an atmosphere conducive to inventiveness,

exploration andproduction"(37). Therefore, as Good and Brophy say "Many teachers can

benefit from information about what they do in the assroom"(38). They also recommend

that video-taping a class could be useful to "...analyze and improve their behaviour"(39).

Roy Nash looked at the work of Adams and Biddle who carried out research into the

effects on classroom structure using a video-tape to monitor interaction patterns. Their

recordings revealed the existence of an "Action Zone"(40). It was discovered that it was

here, in this action zone, that most of the teacher-pupil interactions went on. The action

zone covered less than a quarter of the floor space. They saw that it was here, that

nearly three-quarters of all teacher questions were directed to the children. They say that

the teacher was physically within this area for more than two-thirds of the time, and that

he/she spent 15% of the time walking about the rest of the room. Nash also looks at

how they discovered that participation in lessons was dominated to a large extent, by the

physical location of the students and teacher. For example, pupils who were seated at

the sides or back of the classroom played only a passive role in the class.
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CONCLUSION

In this chapter the main contributions which a teacher makes in establishing and

maintaining an effective classroom have been considered. The importance of teacher talk
and questioning in relation to the classroom climate, will however be dealt with in more

detail in chapter two. From discussion in this chapter on the classroom climate, it should

be evident that a well-balanced teacher-pupil relationship lies at the heart of effective

teaching which as a result should produce an effective classroom climate.
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CHAPTER 2

THE USE OF QUESTIONING IN THE CLASSROOM

INTRODUCTION

The objective of this chapter is to explore and discuss some of the relevant research and

findings into the study of teacher's questions. The debate as to whether questions can

actually stimulate thought and discussion in a classroom which in turn could lead to a

creative, imaginative and productive classroom climate will also be examined. In the

previous chapter, it was discovered that some teachers are in fact not totally aware of
how their behaviour may influence their classroom performance and how they improve

upon it. This we will recognise, as also being true of questioning. Appropriate

questioning may promote or hinder the establishment of an effective classroom climate.

Since much of the questioning in a classroom is a result of teacher talk, this chapter will

begin by examining the value of teacher talk in the classroom.

The value of teacher talk:

David Fontana suggests that "Some children are stimulated by listening to adults" (1). A
teacher should be able to inspire children to talk or listen and to hear them out with

tolerance and interest, coaxing only when necessary and showing the child that their ideas

or thoughts are entitled to be heard. Fontana also states that, "Jn a classroom context,

being a good talkermeans being a disciplined thinker, with a mind that concentrate creatively

upon one group's relevant ideas and not keep arting off on a tangent"(2). Teachers ask

hundreds of questions every week, some requiring single word answers, others involving
much more complex thought and understanding, many to do with the management of the
class. Lessons could possibly be constructed around one or two thoughts - stimulating

questions. Asa result, this could provoke children's imagination, stimulate them to recall

vital information, help them to understand a new concept, analyse, speculate and reason.

a

Fontana says that:

16
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A teacher who can talk interestingly and relevantly, and who can stimulate
children's imagination and thinking, is a far better aid to learning than any
amount of misguided and rather desultory project work. He also has the
advantage, possessed by no other teaching aid, of being almost infinitely
lexible(3).

Children should be encouraged to make their own enquiries, but teachers should be able

to promote this by, as Fontana says "Knowing when to provide an nswer and when to

leave an answer ncomplete"(4). Teachers, through talk, should help to trigger off ideas
so that what a student gains, is partly shared and partly unique to each of them. As
Fontana suggests "....the uccessful teacher: namely, that he should be a good talker"(5).
Students however should not be seen as vessels which have to be filled full of facts. The
students should not just accept and understand what the teacher already knows. This
would result in a lack of self-exploration. Instead students should be thinking and

contributing to a lesson, perhaps bringing the problems home, exploring it further and

thus arrive at school the following day with the satisfaction of having been given the

opportunity to contribute somewhat to the lesson in hand. Teachers should hope to tie

in the pupils wider experiences and interests into what is being taught. As a result this

may lead to producing a productive classroom climate.

Kasambira writes of the three important elements which govern the behaviour ofeffective

teachers;

ffective teachers were dentified two thousand years ago by Saint Paul
when he said, 'faith, hope and love. Of these, love is the greatest'. Teachers
who make these three factors their basic philosophy will usually be ffective
in helping their students develop more adequate self-concepts and learn to
use coping devices which will more successfully reduce stress(6).

Talking and being listened to are basic universal forms of human interaction. They are

also the means by which professionals treat people with psychological or mental

problems. Talking about a problem with an interested listener could offer two benefits.

Firstly, it could mean the establishment of a meaningful contact with another human

being. Secondly, important ideas could emerge just by hearing one's own thoughts being

spoken aloud. There is always the possibility that a friendly and supportive listener could

suggest something helpful, but this would be an unexpected benefit.
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Patricia Sikes compares the art room to other subject rooms, she says:

By comparison with teachers ofother subjects, the art teachers I have worked
with spoke more frequently about, and placed more emphasis upon, the

importance of the atmosphere in their classrooms. They talk about fostering
a climate which is conducive to creativity and self expression both in terms
ofproducing work and of enabling students to relax and be themselves(7).

Edwards and Mercer, suggested that to look at how shared understanding is pursued,

achieved, lost or even avoided in the everyday classroom analysis of teacher and pupil
talk will provide us with more information concerning the classroom education in a much

wider sense and also with the communication of knowledge. Edwards and Mercer write

of their surprise to discover the extent to which "the relatively progressive sorts of
teaching that we examined were characterized by an overwhelming dominance of the teacher

over all that was done, said and understood to be correct"(8).

How Questions Can Promote A Certain Classroom Climate:

First of all we have to ask what is a question? Wragg describes a question as "Any
statement intended to evoke a verbal response"(9). We have already looked briefly at

results questions produce in a classroom, such as stimulating imagination, allowing

analysis, speculation and reason. Good and Brophy say that "Many teachers are unaware

of the types of questions they ask"(10). It is therefore interesting to look at what Wragg

says: "It seems that teachers spend about 30percent of their time asking uestions"(11). As
we have seen earlier, the way in which a teacher talks may also contribute to the

classroom climate. Good and Brophy suggest that any questions asked should be genuine
and require an answer. For example, they say that;

most questions should require substantive answers, not merely 'yes' or 'no'.
Discussions should be true interchanges ofknowledge and opinions and not
merely monologues in which teachers ask and then answer their own

questions(12).

Teachers should wait for pupils to respond to questions in their own words and not put
words into their mouths. They should listen carefully to the full responses and should

not cut students off when they hear the key phrase they were looking for.
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Types of Questions:

Brown and Wragg classify questions as "Broadly speaking the content ofquestions may be

categorized aspredominantly conceptual, predominantly empirical andpredominantly value-

lated(13). Conceptual questions are usually concerned with ideas, definitions and

reasoning. Empirical questions are those which require answers based upon facts or

upon experimental findings. Lastly, value questions are concerned with morals, social

concerns such as poverty, health issues such as smoking and environmental issues such

as pollution. These broad categories of the types of content of questions often overlap
and are by no means clear-cut. Some questions, particularly key questions involve

elements of all three types of questions. Although art teachers teach craft skills and

techniques, they also try to draw out or help facilitate expression, which is possessd within

the students. Therefore questioning as we have already touched upon, is very important
in the classroom. The actual reasons for asking questions will now be examined more

clearly.

Reasons for Asking Questions:

In a study of 190 teachers in U.S. primary schools, Pate and Bremer set out to ask

teachers to provide reasons for asking questions. Their findings revealed that 69 percent
of teachers used questions to check knowledge and understanding; 54 percent used

questions to diagnose difficulties or problems; 47 percent used questions to recall facts;

but only 10 percent stressed the use of questions to encourage students to think. In the

art room the art teacher does not always seek factual questions, more so they tend to use

questioning as a method of promoting imagination, self expression and thinking, such as

with problem solving questions. Questioning may also be used in the art room to help
students to learn from each other. For example by taking a student art product and

asking the other students to examine it and give possible solutions or alternatives which

might be applied to the work.

From their studies Brown and Wragg discovered that;



20

there were no responses that suggested that questions may be used to help
pupils to learn from each other or that questions may be used to encourage
pupils themselves to ask questions(14).

During group projects students are placed in a position in which they have to discuss a

particular problem among themselves. They have to talk among themselves and as a

result are hearing other students' ideas. Therefore in this situation I feel that the

students can indeed be encouraged to learn from each other.
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CONCLUSION

This chapter explored the value of teacher talk, the use of questioning in the classroom,

as well as examining how questions can in fact promote a productive, imaginative and

responsive classroom climate. In chapter 5, this dissertation will explore the amount of

questioning, as well as examining the actual types of questioning which takes place in a

particular art room. A further analysis of the students work during the class, should also

help to explore and discover whether the questioning that does take place in the art room

in fact stimulate the students. As has been mentioned previously, by questioning,

students will be allowed foster creativity in their work. If students are allowed space as

such in which they can work, then this in turn could help stimulate an effective,

productive classroom climate.
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CHAPTER 3

THE FLANDERS INTERACTION ANALYSIS CATEGORY SYSTEM
(F.1.A.C.)

INTRODUCTION

In the last chapter, many of the issues relating to questioning in the classroom have been

explained. The methods in which questioning can create a classroom climate have also

been reviewed. Ned Flanders has devised a system which allows for the study of teaching
patterns in a classroom. The system also permits an opportunity to examine one's own

teaching style and also such things as, for example, the ratio of pupil talk in relation to

teacher talk. Like-wise it permits an analysis of the amount of praise, silence as well as

questioning which takes place in the classroom. The system, however, will not allow the

analysis of the type of questioning which takes place in the classroom to be studied in any

depth. However, from a tape recording of the class, one could listen and examine in

some depth, the types of questions which occur in the class. As will be seen later in this

chapter, the system devised by Flanders does allow for certain adaptions which could be

made to suit specific classroom analysis. This chapter will begin with a closer

examination of the Flanders system.

The Flanders Interaction Analysis Category System (FIAC):

This is a system which has been devised to code spontaneous verbal communication to

arrange the data into easily read displays, and then to analyze the results. The system

permits a study of the patterns of teaching and learning which, in turn, could help

describe the existing climate of the classroom. Therefore, the system enables the teacher

to analyze and improve, if necessary, his or her performance and, thus, improve the

overall classroom climate.

As far as communication is concerned there are three conditions which are said to

exhaust all the possibilities. These are as follows: firstly, teacher talk; secondly, pupil

23
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talk and finally, silence or confusion. Categories for classifying statements are established

and a code symbol is then assigned to each category. The exact procedure will be dealt

with later on in this chapter.

Advantages of the Flanders Interaction Analysis Category System (FIAC)-

The Flanders Interaction Analysis category system has considerable strengths. It provides

objective information to a student teacher which could help change their behaviour as

well as helping an established teacher to evaluate his/her performance. This is achieved

by assessing the effectiveness of their progress in the classroom. Roy Nash says that the

system can record "...the presence or absence ofparticular types of interaction in a given

period of observation"(1). The interactions are recorded objectively and practically in a

manner which still preserves the original sequence of events. The data can then be easily

analysed and displayed, making it comprehensible to all.

The system has provided useful insights into classroom practices and also helps student

teachers gain important professional skills which might have been ignored in more

traditional teacher education. Ned Flanders states that the system is "...useful also to

identify patterns of reaching and then proceed to develop and control their own teaching

behaviour"(2).

Disadvantages of the Flanders Interaction Analysis Category System (FIA C):

Roy Nash maintains that:

...tt is now understood that the atmosphere of a classroom is so much more
than the amount ofpraise and criticism used by teachers(3).

He believes that it lies mainly in the quality and tone of voice, but also in the exact words

used by the teacher. He is of the opinion that the "non-verbal actions"(4) of the teacher

are an important aspect in the creation of the classroom climate. For example, how often

the teacher moves around the room, their facial expressions, how closely they approach

the pupils and their bodily gestures. Nash suggests that the F.I.A.C. system "...is only
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suitable for relatively formally taught ssons"(5). He is of the opinion that there are

"many primary schools where the observer simply cannot hear what the teacher is

saying"(6). This would happen if the classroom was relatively noisy and the teacher was

talking quietly to a group of children, perhaps at the other side of the classroom. What

the observer would be noting in this situation would be as Nash says, "An unbroken series

of category O (silence and confusion)"(7). This problem could, however, be overcome if

perhaps the teacher using the F.I.A.C. system used a tape-recorder or a dictaphone
attached to themselves during a class. The teacher could later examine the series of

events as they had happened.

Reasons for using the Flanders Interaction Analysis Category System in this dissertation:

If anyone was asked to observe a classroom and was then asked to describe what they

had seen, it would be probable that the content of the description would more than likely
be influenced by the purpose for which they had been asked to carry out the observation.

For example, results obtained by different observers examining the same classroom, will

probably differ from one another. The reason is that they will be examining the

classroom for specific events which will probably be related to their occupation, e.g.

psychologist, maths teacher, student teacher etc. or reason for the observation. If we
were to compare all their work from this particular classroom, then it would appear that

they were not in fact referring to the same classroom at all. Paul Croll provides a reason

as to why this situation may occur. He says that "There is no such thing as the scription
of a classroom (or social etting)"(8). He further says that "..to judge the adequacy of

descriptions it is absolutely necessary (although not, usually, sufficient) to know the purpose

for which it has been arrived at"(9). This dissertation does not intend to give a step by

step account of all the events in the art room, and thus analyze these. As I have said

previously the classroom climate is a very complex subject. This chapter, however, deals

with how the interaction between the teacher and pupil is an important aspect which can

determine to some extent the climate of the art room. By using the F.I.A.C. system it

will give an opportunity to describe the ratio of pupil talk: teacher talk, the number of

questions the teacher has asked the class and also in examining the amount of praise

given. From the tape-recordings it should also be possible to analyze the types of

questions actually asked.
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How the system operates:

Normally an observer is trained to use a set of categories. The observer decides while

watching the class, which category best represents each event. The observer then writes

down a code symbol for that category. The speed of the recording depends on the skill

of the observer, and the difficulty of the interaction. An average speed of ten to thirty

symbols per minute can be expected. The product of the observations is a long list of

code symbols, that is one symbol for each event. The system provides an analysis to be

made of the frequency of events in each category.

F.I.A.C. operates by means of classifying teacher-pupil interactions into ten categories

(see table 1 for the categories and their definitions). Seven of the ten categories as can

be seen are devoted to aspects of teacher talk, and two to aspects of pupil talk. The

residual category is silence or confusion. The coding procedure is more or less

continuous as the observer keeps a constant record by writing down the number which

corresponds to the content of the interaction, which has just happened.

There are a number of recording procedures, for example two samples of recording
sheets are shown in table 2a and 2b. Table 2a would be used for a short five minute

teaching segment. This is usually known as a time line display. Each row represents

approximately one minute of time, which is divided into twenty three - second intervals.

Each box has a number written in it at a three-second interval, while moving along the

Tow.

Table 2b shows what Flanders calls "Tallying Hash marks by categories"(10). This

recording procedure is used by the observer making harsh marks (tally) in the row

associated to the code symbols. This system is easy to use and also permits the coding
to be read at a glance.

Distinguishing the Categories:

(see also Table 1)

Category 1: Accepts feelings. This category usually consists of relatively rare and
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infrequent teacher statements. For example if a teacher says, "My! but this class seems

excited:, I'm going to ask you all to draw a picture of what makes you excited". In this

statement, there are two statements combined. The teacher acknowledges the emotion

by naming it, and takes the initiative of giving a direction. An alternative here is to code

both phrases, i.e. first write down a 1 event which is followed by a 6 direction. Flanders

says, "This is probably the preferred way since a rare event, like 1, is recorded whenever

possible"(11).

Category 2: Praise and Encouragement. Both category 1 and 2 are used for statements

which are warm and friendly, but category 2 adds teacher approval as well. Genuine

praise is said to take longer than three seconds to express, therefore the observer should

record more than one code symbol 2 when extended praise is given by a teacher, for

example "Good work Jane, you remembered to cut the shape out first".

Category 3: Accepts or uses ideas of pupils. Here the teacher can; 1. acknowledge the
a)

pupils idea; 2. modify the idea e.g. rephrasing; 3. apply the idea; 4. compare the idea to

perhaps a previous pupil's idea expressed earlier and finally; to summarize what was said

by a pupil.

Category 4: Asks questions. Here the teacher acts as if they expect an answer. Usually
the questions which are coded 4 are genuine invitations to participate.

Category 5: Lecturing, expressing opinions, giving facts, interjecting thoughts. This is

usually the highest frequency. An incorrect tally here would be least likely to distort the

teacher's profile, compared to some other teaching categories.

Category 6 and 7: Both of these are used for statements which are intended to produce
obedience and tend to enhance authority of the teacher. Both of these categories help
to give a good indication of the teacher initiation and pupil response pattern within the

classroom.

Category 8 and 9: Pupil talk is coded with these two categories. 8 is used if a teacher
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asks a question which requires a direct reply. If however a teacher asks a more open

question, then this will be coded using a 9 which gives the student the opportunity to take

some initiative.

Category 10: Silence or confusion. If there is a pause in the classroom or if there is noise

and confusion, then category 10 us used. One of the disadvantages of category 10 is that,

"non-productive confusion is not distinguished from thoughtful analysis and other

productive pauses"(12).

This is an aspect of classroom interaction which would be of particular value in this

dissertation, since it would give an opportunity to examine a classroom in which there was

a productive climate, such as in a art room. For this reason a new category will be

devised for the purpose of this dissertation in examining the classroom climate. This new

category will be coded as 11.

Category 11: Productive climate. The code 11 is to be used for situations in which the

students are involved in productive thought and work, when there is no interaction

between the teacher and the students.
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CONCLUSION

This chapter has examined in some detail the Flanders Interaction Analysis Category

System (F.1.A.C.); its advantages, disadvantages as well as describing how the actual

system works. The reasons for using the system in this dissertation have also been

examined.
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TABLE 1

Flanders's Interaction Analysis Categories *(FIAC)

1. Accepts feeling. Accepts and clarifies an attitude or the
feeling tone of a pupil in a non-threatening manner. Feelings
may be positive or negative. Predicting and recalling feelings
are included.

2. Praises or encourages. Praises or encourages pupil action or
behaviour. Jokes that release tension, but not
at the expense of another individual; nodding head, or sayingResponse
"Um hm?" or "go on" are included.

3. Accepts or uses ideas of pupils. Clarifying, building, or
developing ideas suggested by a pupil. Teacher extensions of
pupil ideas are included but as the teacher brings more of his
own ideas into play, shift to category five.

Teacher Talk 4, Asks questions. Asking a question about content or
procedure, based on teacher ideas, with the intent that a

pupil will answer.

5. Lecturing. Giving facts or opinions about content or
procedures; expressing his own ideas, giving his own
explanation, or citing an authority other than a pupil.

6. Giving directions. Directions, commands, or orders
Initiation to which a pupil is expected to comply.

7. Criticizing or justifying authority. Statements intended to
change pupil behaviour from non-acceptable to acceptable
pattern: bawling someone out, stating why the teacher is

doing what he is doing: extreme self-reference.

8. Pupil-talk - response. Talk by pupils in response to teacher.
Teacher initiates the contact or solicits

Response pupil statement or structures the situation. Freedom to
express own ideas is limited.

Pupil Talk 9. Pupil talk - initiation. Talk by pupils which they initiate;
expressing own ideas; initiating a new topic;

Initiation freedom to develop opinions and a line of thought; like
asking thoughtful questions; going beyond the existing
structure.

Silence 10. Silence or confusion. Pauses, short periods of silence and periods of
confusion in which communication cannot be understood by the
observer.

* Source: Ned. A. Flanders, Analyzing Teaching Behaviour, (New York: Addison-Wesley, 1970), p.34.
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TABLE 2, A

Recording Sheet for Flanders Interaction Analysis Categories
(F.LA.C.)

Minutes:

Source: Paul Croll, Systematic Classroom Observation, (London: Falmer Press, 1986), p.38.

TABLE 2, B
Tallying Hash Marks by Categories

Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley, 1970), p.38.

Category Completed Tally Marks Made by an observer Total Percent
Number Tallies

i 3 0.81
/ 6 2.52
Heat it

12 5.0wt3
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FIGURE A-1

Category 1:

Teacher accepts feelings, in a non-threatening manner. Feelings may be positive or negative.
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FIGURE A-2

Category 2:

Teacher praises or encourages. Praises or encourages pupil action or behaviour
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FIGURE A-3

Category 3:

Teacher accepts or uses ideas of pupils. Clarifying, building or developing ideas suggested by a pupil.
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FIGURE A-4

Category 4:

Teacher asks questions. Asks a question with the intent that the pupil will answer.
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FIGURE A-5

Category 5:

Teacher lectures, expresses Opinions, giving facts.
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FIGURE A-6

Category 6:

Teacher gives directions, orders or commands, which a pupil is expected to comply.
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FIGURE A-7

Category 7:

Teacher criticizes or justifies authority. Statements intended to change a pupil's behaviour from non-

acceptable to acceptable pattern. Implications that the pupil should have been doing something, but is not.
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FIGURE A-8

Category 8:

Pupil-talk-response. Talk by pupils in response to teacher. Freedom to express pupils own ideas is limited.
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FIGURE A-9

Category 9:

Pupil-talk-initiation. Talk by pupils which they initiate; expressing own ideas: initiating a new topic, freedom

to develop ideas.
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FIGURE A-10

Category 10:

Silence or confusion. Pauses, short periods of silence and periods of noise and confusion in which any

communication cannot be understood by an observer.
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CHAPTER 4

METHODOLOGY

Introduction to Research Project:

In order to acquire the information required to examine the classroom climate of an
art room at post-primary level, I feel an overall analysis of the school has to take

place. In Chapter 2 of this dissertation we have seen how the overall appearance of

the school is important in setting up the individual classroom climate; with such things
as the school uniform, classroom layouts and school rules to name but a few.

This chapter will therefore deal with the school, in some detail, from where this

project was carried out. I feel that this analysis is important if we are to try and

establish the classroom climate within the art room where I am currently carrying out

my teaching practice.

The project was designed to study the classroom climate within the art room as well

as examining my own teaching abilities. The project also tries to discover the students

awareness of the classroom climate as well as reviewing some of the teachers views

and recommendations of the subject. To carry out the research I used the Ned

Flanders interaction analysis category system on my own second year class, as well as

on an established art teacher's class. I also devised questionnaires for both students

and teachers, the details of which will be discussed more fully later on in this

dissertation.
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Background Information on the School:

The school where the research into the classroom climate took place was in the

Dominican High School in Sutton which is an all girls school. The school is located

on its own grounds along the Sutton coast. The school, with its beautiful scenic view,

has good outdoor sports facilities. It consists of a basketball court and tennis court, as

well as a hockey pitch. The school does not have a gym, therefore other sport
activities take place in a large hall within the school.

The school is not considered a fee paying school, yet it does however request a sum of

one hundred pounds from the parents of the pupils each year. This sum of money is

known as a voluntary contribution.

The school provides Department of Education courses leading to Junior and Leaving
Certificate examinations. The school also provides an optional year in fourth year,
which is called a transition year. This transition year allows pupils some academic

study, careers education, work experience and also most importantly, personal

development. Transitional year is taken very seriously in the school. The teachers

meet regularly to discuss and review the program.

The school provides twenty subjects in total. They are:

Irish Technology Home
Economics

English Music German
Maths Art Italian
History Science P.E.
Geography French Computers
Keyboarding Civics Communic

ations
Commerce Religion

The school has one permanent guidance counsellor. The school does not have an

official remedial teacher, but it does provide special classes for the weaker student.

New students have to undergo an entrance examination when applying for the school.
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Each of the classes are in mixed groups. Each student has to comply to the correct

school uniform which consists of a green skirt, jumper and white shirt. The uniforms

differentiate the various years. For example, the tie colour varies from first to fourth

year. First years' ties are green and white, second third and fourth years are red. The

sixth years however are completely distinguished from all the other years. They wear

a blue skirt and jumper with a red tie. This dress code allows easy recognition for the

teachers. All students have to correspond with outdoor uniform, that is coats and

scarfs have to be green and white. Students are not allowed to wear any jewellery
while they are within the school grounds.

There are a total number of forty seven teachers in the school, this includes both full

and part-time teachers. The school has a total of seven hundred and thirty five pupils.
The classes are divided as follows:

First Years: 26 - number of pupils
(7 classes) 25

26
27
27
27 - total 158 in the year

Second Years: 33
(4 classes) 34

34
30 - total 131 in the year

Third Years: 28
(4 classes) 29

28
30 - total 115 in the year

Fifth Years: 31

(4 classes) 20
29
31 - total 111 in the year

Sixth Years: 33

(4 classes) 25
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31
28 - total 117 in the year

Fourth Year/ 27
Transition: 25

(4 classes) 26
25 - total of 103 in the year

There are a total of three art teachers in the school. Two of which are there on a

temporary basis. There are however only two art rooms. One of the temporary
teachers works between the main art room and an ordinary room.

The Art Department:

As mentioned earlier, the school has two art rooms. Both art rooms have facilities for

drawing, painting, printmaking and textiles. To make things clearer, I will call the art

rooms, room A and room B throughout the rest of this dissertation. The art room B

is located outside, across from room A and is prefabricated. Room A would be

considered the main art room. It is more spacious, originally designed to occupy two

art rooms; and it is far better lit than room B which has only high windows compared
to the full length windows on each of the side walls in room A. Since most of the
research for this dissertation was carried out in room A, I will now present this room

in more detail.

Art Room A:

Figure 2, shows a plan of the art room A. The room is well lit with windows

occupying all of the left and right wall; and with a row of small windows high up on

the back wall. There are three sinks spaced well apart on each of the walls. There is

one kiln and four potters wheels within the room. There is a ready-made dark room

which is located to the right of the main door, that is within the store room. This is a

rather small room, which contains photographic equipment, a slide projector and a

screen as well as storing paper, still-life equipment and some of the more expensive

art materials.
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FIGURE 2

Plan of Art Room A.

(The main art room)

UPPER WINBoWS

SL
ID
IN
G

D
oo

R

STORAGE / ISPLAY STORAGE SINK
|

SToence [DISPLAY
i

S$
2
R

; é
E

8)
E
S
K

D

|

= mal

|i
'

HS
vy @ "I

s
< wanx

£ > wv) Oiselay W ¥
3 w AREA V
$3 la.

0

|

val

a -

|
z KIN STorA

|

Y

7

STORAGE sToeace

| moi}
TEACHER'SDesk

00
; TH eecjeczor

a 5
id Jit

ToreaGe sinc STonace SToKe
T / ] STORAGE

MAIN

Y
DESKS 3

A
9
Q

2

S$

Pp

wk

W

Nna
Z

ENTRANCE,

3

STORE
R



48

The art room A stocks a wide variety of art material. The teacher, parents and

students have all contributed to the large stock of materials within the art room, such

as fabrics and objects which are used for still-life. The room has good facilities at the

side and back of the room for displaying the students' work. The room also has very

good storage facilities, for both equipment as well as for students work, all of which
are clearly labelled. Although the teacher's desk is located at the top of the room, it

is mainly used for holding the teachers material rather than a location from which the

teacher would work.
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FIGURE 3

View of the Art Room A from

South-West Position
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Figure 3 shows the art room from the back of the room. This demonstrates how well

lit the room is, especially from the right hand side. The seating is arranged rather like

two large F's upside down from each other. This allows large groups to move freely
while also allowing smaller groups to occupy only one area of seating.

There is more seating available to the far right of the room, (see Figure 2). Some of

these desks hold ceramic work in progress as well as providing a working area for

students doing art during a free class, without disturbing any class which may be in

progress. Therefore any students who take art as an option is thus given the

opportunity to work at their own ease within the room. Consequently the room could

be described as inviting, co-operative and friendly, allowing the students access when

and if they require it. The displays on the walls change regularly, which helps to

create a climate where the students may feel proud and stimulated by the work on

display.

How Art is seen within the School:

The teachers and pupils promote art as a significant and important subject in the

school's curriculum, which may be attributed to the art teachers. Art is not a

compulsory subject in the school system, yet it is a popular subject with all years of

study. Exhibitions of students art work is continuously displayed on the main walls of

the hall outside the canteen area.

The plan of action which appears next, briefly explains the way I went about the

research project, which will be presented in the following chapters.

Plan of Action:

Clarify plan with the school principal1

Clarify plan with the art teachers2

Tape record myself teaching second year students3

Tape record one of the art teachers with the first year students4
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Monitor students with the help of:

(a) photographs

(b) lesson plan evaluation

Devise and distribute questionnaires to teachers

Devise and distribute questionnaires to students

5

6

7

Identify school ethos in conjunction with the plan of action above8



CHAPTER 5

RESULTS AND DISCUSSION:
THE F.LA.C. RECORDINGS

Introduction:

Chapter three has dealt with the Flanders Interaction Analysis Category System

(F.I.A.C.) and has explained how the system can be used in order to examine the

teaching patterns of teacher/pupil interaction within a classroom. The normal method

of examining the classroom using the F.I.A.C. system would involve a trained observer

noting the categories while a lesson was takin place. I however, when using this

system, have adapted it to suit the purpose of this dissertation. For example I did not

have a trained observer noting the categories during my teaching practice. Instead, I

tape recorded my own teaching practice experience. I used a dictaphone to help me

to carry this out rather than using an ordinary tape recorder. The reason for this was

that I found it difficult to record the quiet and far away interactions with the ordinary

tape recorder. The dictaphones being attached to myself allowed a closer examination

of my interaction with the class, which was clearer to hear. Also by having the

information on a tape allowed continual rechecking if required.

Therefore the recordings allowed a study of my own teaching as well as examining the

percentage of pupil talk in relation to teacher talk. Consequently the recordings

permit the study of the types of questioning and responses to be studied more closely
than would have been allowed if one was to only use the F.J.A.C. system directly.

The project was carried out on my double second year class, which is a mixed ability
class. The students are aged between twelve and thirteen years of age. I discovered

that the atmosphere or climate of the class changes continuously within this ninety
minute duration. There are however, I discovered, three main periods where these

changes are more visible in the classroom climate and which are as a result of my

teaching. That is at the start, middle and near the end of the class. It is for this

reason, that I have broken the results of the F.I.A.C. system into three fifteen minutes

52
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periods:

The first fifteen minutes at the start of the class where a lot of questioning and

recaping by the teacher taking place. The second fifteen minutes at the middle of the
class were demonstrations and a lot of the activity takes place. Thirdly the last fifteen

minutes near the end of the class, where there are a lot of questions and directions

given.

Results and Discussion

The bar graphs which follow, that is, from figure 4 to figure 9 demonstate each of
these fifteen minute intervals. Figure 4 to 6 are examples of recordings carried out in

one lesson, which will be known as week A. Figure 7 to 9 was carried out on the

same class during another lesson, which will be known as week B. Figure 10 shows an

average over the two weeks of each of the fifteen minutes intervals.

Week A
Figure 4:

Here we see a bar graph which represents a period of interaction between my

teaching and the pupils for the first fifteen minutes of a lesson. The recording sheet

may be seen on Appendix 1, Table 3. (as are the other recording sheets which

accompany the other bar graphs). The highest percentage shown on the graph, Figure
4 is for both category 4, where the teacher asks questions and for category 5, where

the teacher lectures. Therefore the teacher, in this case myself is dominating the

classroom. Therefore at the start of the lesson I ask a lot of questions, the exact types

will be dealt with more closely in the next chapter. Equally however, I appear to

lecture or give facts about the content or procedures to be used. While ths is

happening the students are participating to a large extent, therefore, I am not

answering my own questions, as can be seen by pupil response of 15.7%.

Category 8 is the next highest percent. Here the pupils are answering fairly well in

response to the questions being asked. They do not appear to be intimidated by the

questions being asked.
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FIGURE 4

WEEK A
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Category 11 which is at 16.5%, is a category which I devised for the purpose of this
dissertation (see Chapter Three). This category is for periods where there is no

interaction between the teacher and pupils, yet it cannot be categorised as silence or

confusion. The reason being, that the students are working away themselves,

sometimes it will also involve the interaction between one pupil and another, which

would also affect the classroom climate. The productive climate rates just below

teacher talk at 16.5%, therefore the students here are fairly responsible for creating
the classroom climate.

It must be remembered however, that it is up to the teacher to decide if he/she wants

to alter this mood or climate. Depending on the type of teacher, this may be gained

quickly or more gradual. Pupil initiation, Category 9, where the pupil can express
their own ideas is fairly high rating at 6.95%. The pupils are again given freedom to

develop their own opinions and ideas. Praise and accepting of the pupils ideas,

Categories 2 and 3 are rather low. With such a high percentage of pupil response, I
had hoped the percentage of praises might have been higher. It must also be

remembered however, that a praise usually happens quickly sometimes only with

single words such as good, yes, um etc. On the other hand, a pupil's response would

normally last longer, sentences are noted for longer periods.

Figure 5:

This bar graph shows the interaction within the same class for fifteen minutes halfway

through the lesson. It is possible here to see how the interactions, and thus also the

climate, changes within the class. The pupils this time are dominating the classroom

more so than at the start of the lesson. After the art class has started, the students

begin to organise themselves. For example, at the start Category 10 shifts from 9.8%

to 2.5% now that the students have organised themselves with the help of the teacher.

It is however up to the student themselves to produce the work (see Figure A).
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FIGURE A

An example of students beginning to work on their own.
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FIGURE 5

WEEK A
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This is evident from Figure 5, where Category 11 is at 27.4%. During their work

however, I would still give facts or explain procedures, therefore working with the

students, Category 5. As a result, the pupil interaction category is greater than at the

start of the class, rating this time at 8.7%. The amount of praise has risen to 6.4%

and is mainly as a result of the students work. Demonstrations and directions,

Category 6, is higher than at the start of the class, where I would find myself giving a

lot of directions as well as demonstrating to small groups of students as I move

around the room (see Figure B).
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FIGURE B
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This shows an example of Category 6 where I would work with small groups,

demonstrating as well as giving directions.
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Figure 6:

This graph shows the interaction which takes place during fifteen minutes towards the

end of the lesson. Category 11 still remains high as the students begin to finish their

work. Category 9 is at its overall highest here at 10.9% where the pupils are free to

ask thoughtful questions. Encourages or praises score 6.4% remaining constant

enough. The percentage of questioning however begins to rise from 9.6% to 12.1%,

Category 4. This I feel is a result of what happens at the end of the lesson, that is,

the evaluation. Here the students appear to respond very well to the question and

score 13%.
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FIGURE 6

WEEK A
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The lowest percentage through out the whole lesson of Week A is Category 7. This

category represents the teacher criticizing the students. Naught percent has occurred

through out the recordings. This category may not have occurred at all in the lesson,

but it is possible that it may have occurred at some stage, but perhaps was missed.

This would be a disadvantage of the system which has already been discussed in

Chapter Three.

Week B:

Since lessons vary from one week to the next, I decided to record another lesson with

the same second year class and compare the findings to Week A. During this lesson,

I consciously tried to praise the students where possible. you can see a rise in this

Category 2, compared to Week A. As the lesson moves forward you can see an

upward movement from 7.3% (Figure 7) to 8.1% (Figure 8) to its highest 10.2%

(Figure 9). Therefore it is possible to change your style of teaching if you are aware

of the way you actually perform or behave. This whole lesson, Week B, began faster

than Week A since it was a continuation of the pupils working in clay from Week A.

Figure 7:

The graph shows how the students are more dominant at the start of the lesson than

they would have been in the previous week. Category 9 is also higher, that is pupil
initiation. Category 5 is however at a high percentage. Therefore I would still have a

very strong influence over the class.
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FIGURE 7
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Figure 8:

This graph shows the class interactions as the lesson progresses. Here it is possible to

see a move from where there was a lot of productive climate to where I take over by

giving facts, explaining the content or proecedure. That is 22.9% lecturing and 13.3%

giving directions. The pupils response to questions is a highter percentage than the

amount of questions being asked. Therefore the questions being asked to the pupils
must be open enough to allow this much response as well as allowing 5.4% pupil
initiation.
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FIGURE 8

WEEK B
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Figure 9:

This bar graph demonstates what takes place during the last fifteen minutes of the
lesson. Here you can see give a lot of directions, 12.3 percent as well as asking a lot

of questions, 17% and giving facts and opinions. The students appear very responsive
to the questions, 17.4% and initiate 4.1 percent of the talk and 7% of the pupils ideas

are developed by the teacher. The productive climate has dropped as the students

I

leave their work to listen to the teacher during the evaluation at the end of the class.

These graphs show how the interaction changes through out the lessons as does the

classroom climate, depending on who is dominating the class during the interactions.
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FIGURE 9

WEEK B
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Figure 10:

This graph represents the overall interaction patterns of the two lessons from week A
and Week B. The highest percentage is Category 11 where the students are working
away themselves in what I have called a productive climate. The pupils would

therefore appear to be in a comfortable, workable climate where they are active and

working away by themselves. Overall the pupils initiate 7.2% of the talk and respond
to 14.1% of the 13.9% of the questions being asked by teacher.

Ten percent of the interactions are as a result of me giving directions and

demonstations which takes place before the students are able to gain enough
information to apply what they have learnt to their own work. The lowest categories

throughout the classes is category 7, critizing and category 1, accepts feelings.
Therefore the students appear to exist in a clmate where they are more willing to

express their ideas than they would their feelings. Perhaps this category would change
if we were to examine the students own work.
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FIGURE 10

WEEK A AND WEEK B
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We have seen how the interactions within the lessons have changed throughout the

class as does the classroom climate as a result of these changes. Suggestions that the

classroom climate refers to the overall tone or mood set by the pupils and teacher

within their particular classroom have been discussed in Chapter One. Therefore

rather than just examining the interactions between the teacher and pupil within my

teaching practice classroom, I have decided to observe and record these interactions

of an established art teacher. The art teacher will be referred to as Teacher A
throughout the remainder of this dissertation.

Teacher A:

The project was carried out on the teacher's first year class, which was a single class.

The recordings were broken into five minute charts, the graphs however show two

fifteen minute intervals (see Appendix 11 for the recording sheets used). The two

graphs demonstrate the interaction patterns between the teacher and pupils for fifteen

minutes towards the start and fifteen minutes towards the middle of the lesson.

Figure 11:

The highest scoring category here is Category 6 at 31.5%. This indicates that the

teacher during the first fifteen minutes of the class is responsible for setting the

climate. The teacher gives a lot of directions at the start, as a result category 10 and

11 are extremely low both the 6.3%. Therefore the students are not yet given much

of an opportunity to begin work. The next highest percentage is category 4, questions

by the teacher, here we see that the students are not responding much at 10.2%. The

pupil initiation is at 7.5%, therefore the students are expressing a lot of their own

ideas. The high percentage of Category 5 and 4 with the lower percentage of

Category 8 may suggest that the techer is answering a lot of the questions

herself/himself. The percentage of praise is strong enough at 4.5% and is backed up

by Category 3 at 2.7%.
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FIGURE 11

Results from Tape-Recordings
of Techer A's Class

357

315

30>

257

20-
17-4

15-
12

10-2
10-

6-8 63
4:55-

2-7

0
1

0-4 mats
T T }

1 2 3 4 5 6 7 8 9 10 11

Category Number

Fifteen minutes towards the start of the lesson





72

Figure 12:

This graph demonstates fifteen minutes during the middle of the lesson, when the

students would have begun work on their project. Category 11 has risen to 10.1%

from the earlier 6.3% which indicates that the students have begun work. Category 6

has falien slightly to 28.5% but is still quite a high percentage at this stage of the
lesson. Therefore the teacher here is continually dominating the classroom climate.

Category 4 is at 18.7% while Category 8 is at 17.8% just slightly below. Therefore the

students are given more of a chance here at this stage of the lesson to answer the

questions. Pupil initiation scores very high throughout the lesson, here at 8%

therefore the teacher is stimulating a cimate which is responsible for this Category.
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FIGURE 12

Results from Tape-Recordings
of Teacher A's Class

305 285

25~-

20- 18-7
178

%

15-

10+
10-4

7-4

54 4-1
a-9

3
0

T l
T

2 3 4 5 6 7 8 10 11

Category Number

8

2

0

91

Fifteen minuts during the middle of the lesson.



74

Figure 13:

This graph demonstates the overall interaction patterns of teacher A and the pupils
within this particular classroom. The highest percentage is Category 6 where the

techer is directing or comanding at 30%. The techer here suggests that he/she is

either asking very long questions and the pupils response is only a 'yes or no' reply,
otherwise it may suggest that he/she is answering their own questions. Category 11

and 9 are high scoring, which suggest that the teacher is setting a climate where the

pupils are free to express their ideas or opinions. Category 2 at 4.3% would also

reinforce this climate.
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If we briefly look back and again examine figure 7, the average results from my

teaching prctice this time in comparison to that of teacher A;s results, figure 10. We
can see immediately that teacher A would appear to dominate the classroom more

than I would appear to be doing. For example in category 6, teacher A scores 30

percent compared to my score in this category of 10 percent. The next noticeably
influence on the classroom climate is the amount of praise given by teacher A and

myself. Teacher A scores 4.3 percent in category 2, which inturn produces 16.4

percent in the productive climate. Cateogry 11 (chapter 2 of this dissertation has

delat with the importance of praise in establishing the classroom climate). On the

other hand I scored 7.3 percent, after making a conscous effort to do so after the first

classroom analysis. This you can see in turn produces 18.7 percent in the productive

climate, category 11. This result would demonstrate how after self examination, an

improvement in this case in one of the category areas, but this could be equially

applied to all the other areas of interaction which takes place between the teacher and

pupils. This could therefore lead to a change in the classroom climate or hopefully
lead to a more effective and efficient one. The same would apply to the examination

of questions asked in the classroom.

As has already been briefly mentioned, questioning also helps to set the classroom

climate. If your questions, for example only require short and specific responses then

it results in a restricted climate for the students. On the other hand if you ask hard

or difficult questions all the time, then you will be setting a tensions or uneasy

classroom climate. Most teachers however as we will see in the next chapter ask

questions for different reasons.

Questioning types usually change through out a lesson. The tape recordings used for

the F.LA.C. system allowed me to examine the way I use questioning in my art

classroom more closely.

The following is a transcript from my second year class.

T: How would you describe high relief?

S: When the shapes are very high.





77

What do you mean by very high?
When the clay sticks out further.

Very good.

What are we going to have on our lamp bases?

No reply.

Is it going to be low or high relief?

Both.

Very good, yes it will be both low and high relief.

Someone mentioned what type of sculpture this was?

Free Standing.

Very good. What is meant by free standing?

T
S

T
T
Ss

T
Ss

T

Ss

T
The form is not leaning on anything. It is not stuck onto any background.S

Very good, right is doesn't have a back, meaning it is free standing and

supports itself on the ground.

I found that the students in my class appear to be positive to the questions asked. I

also discovered that if the students did not reply to the question asked, I then

changed the question slightly to make it more clear. I was happy that I did in fact

allow enough time for the students to respond to the questions being asked.

Questions may be framed to require a relatively brief, specific answer (for example,
what clay technique are we using?) or to require a relatively wide ranging example

(for example, what did you do last week in class?). These types of questions are

sometimes referred to as open/closed questions. Excessive use of narrow or closed

questions yields short answers and frequently inhibits discussion, which in turn would

affect the classroom climate. I found compared to Teacher A's class, when the

students did not reply to a question, I then asked it another way or referred to

another student to respond. Teacher A tended to answer some of her own questions

or did not in fact listen to the students responses when they replied.

The following is a transcript from Teacher A's class

T: Why do you think we put cling film onto the surface of the plasticine?
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Em!S

Cause otherwise the paper that you are putting on will stick to the plasticine
and you would have a heavy head.

Where would you stick the eyebrows? Cause different people have different

eyebrows, for example big bushy brown eyeborws.
Is yours going to be a man or a woman.

A woman.

Ok well you can maybe give her a prettier mouth.

What is yours going to be J?
A man.

What is you man going to be dressed up as?

Em!

Imaging if your father was going to a fancy dress.

En!

What would your dad wear?

Earrings

T

S

S

T

Ss

T
S

You are going as Micky Mouse aren't you M?T

From this transcript we can see that although the teacher is perhaps trying to give the

students inspiration, the teacher is not however allowing the students any time to

answer the questions. Although it is impossible, from this transcript, to be aware of
how long was allowed to answer these questions, the tape-recording revealed that they
were asked at a very fast pace. The teacher here goes from one student to another

without commenting on the question given to the last student. In a classroom, the

teacher needs to be aware of the importance praise has in the classroom. If the
students feel that their responses are not worthy, then you may find that these

students would no longer participate in the classroom discussions which, as a result,

would affect the classroom climate considerably.



CHAPTER 6

RESULTS AND DISCUSSION:
THE QUESTIONNAIRES

Since this project tries to study the classroom climate within the art room as well as

examining my own teaching abilities, I felt that it was also necessary to review the

students and teachers opinions on the subject. As was briefly discussed earlier, in

order to carry out this review I devised two sets of questionnaires, one for the

students and one for the teachers.

Questionnaires to the Students:

This questionnaire was given to my second year class, that is, the same students who

were examined using the F.I.A.C. system (Chapter five). As a comparison, I also gave
these questionnaires to another second year art class, who I do not teach. A copy of
the questionnaire can be found in Appendix 3, Table 4.

Results from the Students Questionnaires:

Question one dealt with the class the students were from. Questions two to five dealt

with the students' opinion of the subject. We have already discussed that the way

they feel towards the subject may also affect its classroom climate. Question six deals

with their description of the art room's climate. Questions seven to ten dealt with the

students' opinion as regards who creates the climate within the art room. We will

now examine the findings from my teaching practice class of second years.

Question 2: Do you like art?

All the students responded positively to this question, they all liked art.

Question 3: Why?
The answers varied here, the most popular reasons given were:
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A. Interesting 40%

B. Fun 20%

C. Other 26.6%

D. Don't Know 13.3%

one student replied:

Because I enjoy it and I find it interesting.
a second stated:

Because I like drawing/painting/modelling and I enjoy meeting my

friends in class.

Question 4: How do you feel when you have to go to the art class?

The most popular answers were:

A. Happy 40%

B. Relaxed 33.3%

C. Both 6.6%

D. No response 6.6%

E. Other 13.3%

One student replied:

Happy and relaxed because there are little pressures and we have lots

of freedom.

another replied:
Excited when I am doing something I like and anxious to finish it.

Question 5: Why do you feel like this?

The most popular answers were:

A. Because enjoy it 40%

B. Because it is different from other subjects 26.6%

C. Other 33.3%

I

One student replied to the question:

It is a class where you can learn things and relax.

another replied:

It's a very enjoyable and relaxing subject which gets you away from

written work.
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Question 6: What type of mood, atmosphere or climate surrounds the art room?

Is it:

From the list provided, the following were selected in order of preference:
Fun 93.3%

Freedom 60%

Noise 53.3%

Calm 33.3%

Work 33.3%

Excitement 33.3%

Confusion 6.6%

Study 6.6%

No Freedom 0%

Tension 0%

Quiet 0%

Boring 0%

Question 7: Do you think the teacher helps to make this atmosphere or climate?

Answer Yes 86.6%

No 6.6%

Both 6.6%

Question 8: Give a reason

The most popular answers were:

A. Teacher's personality 53.3%

B. Teacher lets us talk 13.3%

C. Other 33.3%

One student stated:

Because the teacher controls the freedom and the fun in the art room.

a second replied:

The teacher is helpful and makes the work interesting.
a third said:

Because my teacher is relaxed.

lastly another student said:



|
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She doesn't mind us talking as long as we work.

Question 9: Do you think you help to make this atmosphere or climate?

Answer: Yes 86.6%

No 13.3%

Question 10: Give a reason why
The most popular responses were:

A. Because we were allowed to talk 33.3%

B. Because we join in the fun 26.6%

C. Because we don't annoy the teacher 13.3%

D. No reply 20%

E. Other 6.6%

one student replied:

Because we are the ones who laugh and joke and the ones who have to

concentrate on the projects.
a second student replied:

I joke with my friends but I also work.

From the above replies the students appear to be very aware of their environment and

also the climate which prevails it. They are also aware that the art room climate is

different from their other subject classroom climates. All the students would appear
to enjoy art, nought percent of the students selected that they did not like the subject.

The majority of the students described the climate as fun, freedom, excitement and

work. Therefore it would appear to be an environment where the students can work.

A large percentage, i.e. 86.6% of the students are aware of the affect the teacher has

an establishing the maintaining the classroom climate of the art room. However, this

is largely noted by the students as being a response to the teachers interactions with

the class and his/her behaviour. Twenty seven percent of the students attributed this

atmosphere or climate as a result of their own behaviour.

This same questionnaire was handed out to another group of second year art students,

who are taught by an art teacher who will be known as teacher B. The results from

these questionnaires were very interesting in comparison to the first group of second

year students. The results further indicate the importance of the teacher in the

creation of the classroom climate.
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Results from Teacher B's class:

Question 2: Do you like art?

Answer Yes 846%

No 15.3%

Question 3: Why?

Again the answers varied here. One student answered:

Because I enjoy it.

another replied:
It's good fun.

while one of the students who did not like art responded:
Sometimes it can be boring.

Question 4: How do you feel when you have to go to the art class?

The most popular answers were:

Do not enjoy attending 30%

Favourite class 30%

Other 38.7%

one student replied:
I dread it.

while another said:

I like going because it's my favourite subject.
a third said:

I feel like going home.

Question 5: Why do you feel like this?

Answer Enjoyment 38.4%

Because of the teacher 23%

Other 38.4%

one student replied:

Because I enjoy art.

a second said:

Because sometimes it's boring.

Question 6: What type of mood, atmosphere or climate surrounds the art room?

Is it:
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From the list provided the following were selected in order of preference:
Noise 69.2%

No freedom 61.5%

Tension 38.48%

Boring 38.48%

Confusion 30.7%

Work 30.7%

Study 7.6%

Freedom 7.6%

Calm 7.9%

Fun 2.36%

Excitement 0%

Quiet 0%

Question six differs greatly to that of my second year students responses to this

question. Here we can see two very different classroom climates being described by

_
the same age group of students. Teacher B would appear to be operating under

stricter control than I would as a student teacher. The two highest percentages from

both classrooms vary a great deal. For example, Teacher B's class describes the

climate as 69 percent of noise and 61.5 percent of no freedom. On the other hand

my class describe this climate as 93% of fun and 60% of freedom. The tension

category scored 0 percent in my class while it scored 38 percent in Teacher B's class.

It is therefore obvious here that the teacher would have a lot of responsibility in

setting and maintaining the classroom.

Question 7: Do you think the teacher helps to make this atmosphere or climate?

Answer: Yes 76.9%

No 23.0%

Question 8: Give a reason why

one student replied:
Cause she's always giving out.

a second said:

Yes because she doesn't really make the class exciting and we get no

freedom.
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a third stated:

Because she is too serious.

Question 9: Do you think you help to make this atmosphere or climate?

Answer: Yes 61.5%

No 38.4%

Question 10: Give a reason

one student replied:

Because you can't do anything in class.

a second student stated:

I don't talk in art class and I don't make trouble.

a third student who responded, yes to question nine said:

I like talk.

These replies to the questions would suggest that Teacher B perhaps is more

authoritative than I would be.

only 61% of the students believe that they contribute to the climate of the art room,

compared to 86% of students from my class. Therefore the students under Teacher B

may feel that the teacher contribute more to the climate than they themselves would.

These questionnaires which were given to the second year students give some

indication of their views and opinions of the subject, classroom climate as well as

trying to describe the climate within their own art class.

As well as getting the students to describe the atmosphere within their own art class, I

also devised a questionnaire for the teachers. The questionnaire was used to analyse

their contributions to the classroom climate as well as finding out their views as to

what else helps to set this climate.

Questionnaires to Teachers:

A copy of the questionnaire may be found in Appendix 3, Table 15.
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Question one consisted of the teachers subject. Question two to question four

consisted of the teachers reasons and views for asking questions in the classroom. We

have already looked at how important questioning is in creating the classroom climate.

Therefore I felt it was important for this project to try and find out the teacher's

opinions on the subject.

Question 2: What are your reasons for asking questions in class?

Are they:

From the list provided the following were selected in order of preference:
Answer: To check knowledge and understanding 95%

To encourage students to think 90.9%

To recall facts 86.3%

To diagnose difficulties or problems 81%

To help students learn from each other 68.1%

other reasons, one teacher replied:
In language classes I often ask questions so that students can imitate

me. They can ask other students (or me) questions.
a second teacher said:

To show an inattentive student the need to listen.

Question 3: Do you think questions could play a bigger part in your lessons?

Answer: Yes 40.9%

No 59%

Question 4: Give reasons

From the teachers who said yes, one maths teacher replied:
To enliven the class, to stimulate students.

A biology teacher said:

It would mean the students would have more confidence in asking

questions and feel comfortable in their learning environment.

an art teacher comments:

and to make students independent. They can work and carry a project
to conclusion without having constantly to seek the teacher's approval

and direction. Encourages confidence in their own decisions. Gives

students expressive freedom and scope.
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Those teachers who replied no to question three comments were as follows:

A history teacher said:

I question all the time.

An English and Irish teacher said no:

Because questioning takes up a lot of class time.

Question 5: As a teacher, are you aware that you affect the classroom climate?

Andwer: Yes 81.1%

No 13.6%

It is quite interesting to notice that some teachers are not aware that they do in fact

affect the classroom climate.

Question 6: Give an example:

From the teacher's who replied 'yes' to question five, a history teacher said,

Previous incidents/experiences with class will affect my expectations and theirs.

These expectations affect the class atmosphere.
A second teacher replied:

If I'm enthusiastic and good humered the class reflects this atmosphere.
When I'm tired, tense or rattie, I drive them mad and they drive me mad.

A third teacher commented:

A techers attitude to discipline whether lax or strict affect the climate.

A fourth teacher states:

On entering a class order is instilled.

One of the teachers who answered no to question five said:

I am more aware of the affect they have on me.

Question 7: What other elements do you feel contribute to the setting of the

atmosphere/climate of your classes?

The teachers here responded very favourably to this question and as a result provide
this dissertation with all the main contributions which in turn, help to set the

classroom climate. They also demonstrate quite well the fact that the classrooms

climate is such a complex subject, which is affected by very small attributions.
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the teacher did infact help create this climate I also gave questionnaires to another art

teachers students of the same age group as those examined in my class. Here I found

that not all the students here examined liked art. A large percentage of the students

did not like attending the class. The overall climate of the art room was described as

one of noise, no freedom, tension, boring and work. A large percentage of the
students agreed that the teacher helps to make this atmosphere or climate.

The following points are what the teachers recommend the contributions of the
classroom climate to be.

Contributions to the setting of the Classroom Climate:

Classroom management
Clear and tidy classroom
Layout of room
Seating arrangements
Size of class
Ability of class
Pupils health
Disruptive pupils
Class group relations
Class self perception
Class perception of teacher and those in authority
Personalities of students
Time of day
Time of year-season of year
Pupils age
What has gone on in previous class
Punctual
What is happening in the shcool or in the home
Interest in the subject matter being dealt with
Well prepared classes
Relaxed attitude
Spirit ofwork
Techers attitude
Being fair
Method of teching

One art teachers answer was quite different from the other techers responses.
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This art teacher replied,

Sun coming in the windows, music, intersting examples of relevent work to
stimulate them. The way I'm dressed, usually badly, but they like it if you are
dressed up a bit believe it or not. Praise for students and humour definately.

Even though we can see, there are a lot of contributions to the setting of the
classroom climate, it is also visable that the teacher helps to set a lot of these
contributions.





CHAPTER 7

CONCLUSIONS AND RECOMMENDATIONS

In my study of the classroom climate I based my results on the Flanders Interaction

Analysis Category system with a few amendments, which was carried out on my own

teaching practice class.

I compared these results to those which were also carried out on an established art

teacher's class. Questionnaires were given to the students examined, to discover their

feelings towards the classroom climate. Again the questionnaires were given to

another art teacher's class in order to establish if teachers do in fact help create

different classroom climates. Finally questionnaires were given to the teachers in

order to discover if they were aware of the contribution which they made in the

creation of the classroom climate. These questionnaires also set out to discover what

the teachers' opinions of the factors which contribute to the setting of the classroom

climate are.

In Chapter One, I have examined what the theorists say about the topic, classroom

climate. I concluded that a well-balanced teacher-pupil relationship lies at the heart

of effective teaching which thus as a result should produce an effective classroom

climate.

In Chapter Two, I outlined the importance of teacher talk and questioning in relation

to the classroom climate as well as examining how questions can also promote a

productive imaginative and responsive classroom climate.

In Chapter Three, I have examined the Flanders Interaction Analysis Category system.

I have also discussed the advantages and disadvantages of using the system. This

chapter also outlined the reasons why the system was to be used in this dissertation.

In Chapter Four, I have gathered the background information on the school where my

90
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study was carried out. The plan of action which I followed was also given as well as a

description of the research which was to be carried out in this dissertation.

In Chapter Five, I have given the results and discussed the findings using the tape-

recordings from the F.I.A.C. system.

It was concluded here that a teacher should be aware of the affect their interactions

with the pupils have on establishing the climate of the classroom. An analysis of the

types of questions used in the tape-recordings from the lessons examined was also

given.

In Chapter Six, the results of the questionnaires given to the students and teachers

were analysed and discussed. These findings supported what was discovered in

Chapter Five, as to how the teacher is one of the main contributors in establishing the

climate of his/her classroom.

What we can Conclude from this Dissertation

In this dissertation I have looked at the classroom climate with many of the

contributions which help establish or set this climate. It has also been observed that

the classroom climate is a very wide and complex subject which is not easy to describe

since it has many contributing factors.

In this dissertation I have tried to somewhat examine the classroom climate within my

own teaching practice art room.

This was obtained by firstly analysing the teacher-pupil interaction patterns using the

Flanders Interaction Analysis Category system on one of my teaching practice classes.

It has already been observed in the review of the literature that the teacher's

behaviour, talk or interaction with a class helps to establish or promote a certain

classroom climate within his/her classroom. These results, using the F.I.A.C. system,

were then compared to an established teacher's result. It was discovered that the

classroom climate of the art room can be one in which the teacher can promote
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creativity and self-expression both in terms of enabling the pupils to relax and be

themselves and of producing work. This climate may be obtained if the teacher is

aware and can critically analyse his/her own teaching style regularly.

Secondly, in this dissertation, using questionnaires, I have examined the students'

views and feelings as regards the classroom climate, in which my teaching would act as

a contributory factor. The results concluded that all the students examined in my

Class liked the subject. The majority described that they felt both happy and relaxed

when they had to go to the art class. The majority of the class liked the class becuase

it was both interesting and fun. The overall climate of the room was described mainly
as fun, freedom, noise, work and excitement. In order to further see if the teacher

did in fact help create this climate, I also gave questionnaires to another art teacher's

students of the same age group as those examined in my class. Here I found that not

all the students examined liked art. A large percentage of the students did not like

attending the class. The overall climate of the art room was described as one of

noise, no freedom, tension, boring and work. A large percentage of the students

agreed that the techer helps to make this atmosphere or climate.

Thirdly, using questionnaires I examined the teachers reasons for using questions in

their classroom, since this we saw in chapter three acts as a contributing factor in

creation of the classroom climate. I found that 13.6% of the teachers examined were

not aware that they infact affect the classroom climate. If as a teacher you are

unaware that you affect the classroom climate then it is probable that your teaching

style will remain constant as will your classroom climate since you believe you have no

influence upon it. The questionnaires to the teachers proved useful in that it provided

this dissertation with the teachers recommendations as to what they felt contributed to

the setting of the classroom climate. These recommendations may be found at the

end of chapter six.

Where my teaching will go as a result of this dissertation:

I feel that this dissertation has allowed me the opportunity to look at my own

teaching and examine how J as a teacher can help create and influence the climate of

a classroom, which I may not otherwise have had such an insight into. The continual
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assessment through the personal evaluations of my lesson plans have also felt helped
me gain an insight into how I can improve and develop my own teaching abilities.

The dissertation also allowed me the opportunity to discover how the students feel

about how J as a teacher have set a climate in which they have said they feel relaxed,

happy and yet know they had to do the work. Finally I hope that as a teacher I will

continually assess my teaching and thus try to maximize an effective classroom climate

I

which will produce explorative, imaginative and productive work by its students.

RECOMMENDATIONS

The Flander's Interaction Category Systems has been recommended to aid student

teachers to examine and criticize their teaching abilities. After using the system in

this dissertation I feel that those teachers who have been teaching for years should

also use the system so as to review and perhaps see possibilities of a fresh approach to

their teaching style. Even by just tape-recording a class a teacher becomes more

aware that he/she is in some way or another influencing how that class performs or

responds. By identifying the contributions of a classroom climate, a teacher would

help himself/herself by becoming more aware of the important role which they play in

setting this climate.

Therefore by being aware continually of their teaching will infact help any teacher to

produce a climate which is imaginative, expressive and productive.

Struggle is the essential condition of freedom.

(Lebbeus Woods, 1991)
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APPENDIX 1

REOCRDING SHEETS FROM TAPE-REORDINGS,
USING TALLYING HASH MARKS BY CATEGORIES.
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TABLE 3
Tallying Hash Marks by Categories

Week A-Ist Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number from the Tape Recordings Tallies

fe 3 0.81

eT dy ta -1 21 5.62
th UAT sett part -4 21 5.63
ATHE EA MOT 4008 abet batt tert 49 HY HH fg" 65 17.34

Teacher
65ET HT bt pe oper OT nied pen ad bet HOT HP 17.35

Let) so 15 4.06
0 0.07

aie dat Lede Ltt AE bed pert bet pei ATL 59 15.7Pupils 8
6.95

Mer LEY ster bef pede iil 269

Silence 10 Get bel ef Heft det! HAT AT 37 9.89

Productive 11 62 16.57wn

Climate

Total 374 100.0
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TABLE 4
Tallying Hash Marks by Categories

Week A-2nd Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number from the Tape Recordings Tallies

0.001

bl welt We ket 20 6.452
Let ¢ 1.963
beet be LT hart bet pire 30 9.64

Teacher
78 25.16Laer eet Hat Wan Wa ven tte Weed beet ber pert" ptt OP beng 1be5

Het Lede pert wer te 27 8.76
0.007

Pupils 29 9.35St ee bee La Le UT8
8.7

LUT Hk ttt HHT nte it 279

Silence 10 bet itt 2.58

wate ese HO itt HE edd ep Heap bat HP LE MfProductive 11
Hit Hitt

85 27.4
wr

Climate

Total 310 100.0
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TABLE 5
Tallying Hash Marks by Categories

Week A-3rd Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number from the Tape Recordings Tallies

a 3 0.891

CHE LT eet bet per 1101

bee tit
21 6.232

9 2.63
UH EE er YT bi er bur pert} 41 12.1My4

Teacher
HA EN AA ptt ber EN bet OT ET EAT poor 61 18.15

bel bel etlt Weel fe HT 37 10.976

0 0.07

Pupils Jee LT ett LM BY HO HOT ar HE 44 13.058

10.9
att SAR BOLT IW se apr feet I 379

Silence 10 ul 3 0.89

Productive 11 eet sth bert be bear" bee? sbi OE dant beat Hea aE IE AL 81 24.03
Climate

Total 337 100.0
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TABLE 6
Tallying Hash Marks by Categories

Week B-1st Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number from the Tape Recordings Tallies

3 821

et WT bet lar bit If 27 7.392
ae HAHH 13 3.563

ee Le 48 13.81Wt4
Teacher

lel Ae bee dar tae Heit He EO Ht 61 16.75

He ade ean Wap Hit He Mer beer 41 11.236
5 13er7

Pupils ceed bel ttt LA LE dt? fot Ht 49 13.428

7.6
A HM AY bar tA 289

Silence 10 ud 3 .82

Productive 11 er tet Lee ier bad ped Hh EO de i CO le 87 23.8
Climate ir HI

Total 365 100.0
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TABLE 7
Tallying Hash Marks by Categories

Week B-2nd Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number Talliesfrom the Tape Recordings

ail 4 .91

kel dete weed eit et PA be 36 8.16va2
bit be AE ot eet 27 6.123
door seer ceded beer barr ttt bade Get Ag belt ITEC 4 14.5+4

Teacher
butt HASTEa AN Ad AY help 00 PPO Wee fee eb coe peer et 101 22.95
veil Hit "tt
ety bit bt hed coop bei WET MSD Pd UHL 59 13.376

a 4 97

Lerten seat tet pte ddlHE elt Aid) MG tT TtPupils 71 16.09Mt8

(tet cep belt bet ttf 24 5.449

Silence 10 au 2 45

Productive 11 ery hry aed bet ttt eitAP AA UAL 49 11.1
Climate

Total 441 100.0
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TABLE 8
Tallying Hash Marks by Categories

Week B-3rd Fifteen Minutes

Based on Flanders Recording Sheet,
Source: Ned. A. Flanders, Analysing Teaching Behaviour, (New York: Addison-Wesley,
1970), p.38.

Category Completed Tally Marks Made Total Percent
Number Talliesfrom the Tape Recordings

0 01

Litt bet] batt beet bed) bd UA TT" 45 10.25At2
wel Ait i batty bit I 31 7.063

peer Lott peer den eter bead be beet wee pat beet bey AE Het 75 17.084
Teacher Mt

eet cert tea te dete beer pete bate Pelt Hed He eed be 92 20.95aT5

mete ee ey Ate Ht

ert ety lear teat readPett Hdd 54 12.36
tft 3 .67

A

Pupils wy /t
77 17.538

HT" ttl HY tif 18 419

Silence 10 ud 2 .45

Productive 11 a, eed HY tt HY Ai 42 9.56141

Climate

Total 439 100.0
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APPENDIX 11

RECORDING SHEETS FROM TAPE-RECORDINGS
OF TEACHER A, USING A TIME LINE DISPLAY
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Table 9
Recording Sheets from Tape-Recordings of Teacher A

5 Minutes

Table 10

5 Minutes:

Table 11

Based on Flanders Recording Sheets,
Source: Paul Croll, Systematic Classroom Observation, (London: Falmer Press, 1986), p38.

6 11 11 6655525568458446655

6 666666866555884444666

6 28448466666-2666648846

'6 844566676664666439666

3 11 10 10 846662286688428444

10 10 4 10 4 8 6 9 4 5 655984945566

10 10 10 10 10 11 11 10 55295564455566

5 5 10 4 8 5 5 993g25566584539

6 6 10 10 2 5 5 10 10 6666665246666

10 9 3 6 10 10 11 Il 11 11 11 11 11 11 11 11 11 11 11666

5 Minutes

4 6 48433844444448884466

8! 10 10 11 li 55446666664843628

5 11 84775384666666666695

2 843999284448448848442

8 6664466-2396666664692g
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Table 12

Recording Sheets from Tape-Recordings of Teacher A

5 Mi te

Table 13

Table 14

5 Minutes:

Based on Flanders Recording Sheets,
Source: Paul Croll, Systematic Classroom Observation, (London: Falmer Press, 1986), p38.

9 3 6 5 5 6553998644284496

8 10 6 6 6 99755663666644446

-11 11 11 11 -11 11 11 11 11 11 11 8848844844

11 8 8 4 48488888842258444

7 2 11 4844844477662533888

5 Minutes

6666642858466684484844

6968849g66966666669966

6, 669999666655666684666

667qT888846384484284846

5 84388847848484966655

4) 8 8 6 662665828846484688

11, 11 11 11 11 11 11 i1 11 6624884668429

6 6 4 11 11 11 11 23977843966666

5 11 11 11 11 11 11 11 66848455559999

6 4 4 8444666588485665559
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APPENDIX II

QUESTIONNAIRES TO THE TEACHERS AND PUPILS
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TABLE 15

QUESTIONNAIRES TO THE TEACHERS

(1) State your subject/s :

(2) What are your reasons for asking questions in class ?. Are
. To check knowledge and understanding.
To diagnose difficulties or problems.
To recall facts.
To encourage students to think.
To help students learn from each other.
To encourage students themselves to ask questions.
or any other reason:

af
I

A

(Tick as appropriate.)
A
B
Cc

D
oOE
O

G

(3) Do you think questioning could play a bigger part in your lessons ?.
(Tick as appropriately.) YES. ] NO. _

(4) Give reason/s why ?.

(5) Each class has it's own distinctive Atmosphere / Climate. As a teacher, are you
aware that you affect the classroom climate ?. (Tick appropriately.)
YES. [J NO.

(6) Give an example:

(7) What other elements do you feel contribute to the setting of the Atmosphere /
Climate of your class/es ?
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TABLE 16

QUESTIONNAIRES TO THE PUPILS

(1) Class:

(2) Do you like art? (Tick in the chosen box.)
Yes. L no. (J

(3) Why ?

(4) How do feel when you have to go to the art class ?

(S) Why do you feel like this?

(6) What type ofMood, Atmosphere or Climate surrounds the art room? Is it,
(Tick in the chosen box/s).

Noise. C Work. Quiet. oOoO

Confusion. CJ No reedom. Boring. C
Fun. Freedom Excitement. (C]

Calm. LJ Tension. LO Study. CJ

oO

(7) Do you think the teacher helps to make this Atmosphere or Climate ? (Tick in the
chosen box.)
YES. ] NO. oO

(8) Give a reason/s why :

(9) Do you think you help to make this Atmosphere or Climate ? (tick in the chosen box)
YES. No. CL

(10) Give a reason/s why?
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