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INTRODUCTION

this dissertation I hope that as a

bt
]

result of research I will

develop my own understanding of the term "slow learner”. I aim

to:

i Identify, study and assess six pupils who find art an
creative thinking difficult.

2] Develop my own understanding of how cognitive development
relates to creative and artistic expression.

3] Develop an understanding of the difficulties slow 1learners
have, so that I may be better equipped to teach a pupil who
may be having difficulties.

In Chapter I, I have reviewed the literature in order to identi

a definition for the term "slow learner". I have also included

some characteristics that seem to be

project, outlined in Chapters IV, t

will 1look at Lowenfeld and Brittain'

particular, also I hope to ex

visual/haptic theory, outlined in Chapter I1I.

will loogk at the art of the slow

chapters consist of a research project

education.

vi

= b | - -~
common to most slow learners.

iscover in the research
o findings in this area. 1
s developmental stages in
plore Viktor Lowenfeld's
1n ‘Chapter 11,1

learner and the remaining

on the slow learner in art
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In the world
more especial
term 'slow lea

S
pupils who are

"educational

et

CHAPTER I
THE SLOW LEARNER:

A REVIEW OF THE LITERATURE

A Lack of a Definition

of education, terms are used in a variety of ways,
ly in the world of special educational needs. The
rner' (1) has been used increasingly in reference to

failing in their schocol work. Cther terms such as

disadvantage" have been used and as far back as 1980

researchers in the U.S. argued about a "lack of a clear definition

of a more adequate definition of the problem." (3)

disadvantage." (2} Around about 1965 Green et al

Hh

as a result of a lack of clarity one of the highest

research design and programme planning should be the

T 3 3 < . 1 - ' o= 1 2 | 1= S By
In Ireland during the 1960's and 1970's the characteristics of
i 5 & e . - v 1
educational disadvantage were being examined. The School
....... 1 - -1 O o svmrs e - s .= 1 b . T - - o S #
Psychological Service of City Dublin Vocational Education

Committee (4)

educational

Vocational Education Committee was also aware of research in

realised that there was research being undertaken on

disadvantage in the 1970's. The City Dublin

progress  throughout Europe and the U.S. on  "education

backwardness",

"dyslexia", "learning disabilities", "illiteracy",

"school failure", and "drop-out". These labels often overlapped

causing confusion and led to the lack of a clear definition of the

& |

term "educationally disadvantaged". When used in the 1990's this

term may mean

any of the following:
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A cluster of symptoms; personal /social/educaticnal/
behavioural, - a set of economic/sociological criteria
which categorise the families of the pupils and which
are used as a basis for the allocation of extra
resources. It may also be applied to the school itself
or, the communities from which the pupils have come. (&)
ther guestions, then, may be raised in relation to the relativity
of this term "educationally disadvantaged". Questions such as

educationally disadvantaged compared to which norm, compared to

which Irish pupils/E.C. pupils and relative to which decade? (6)

Likewise the term "slow learner" (1) caused confusion. While the
Department of Education and Science (1964) in the U.K. indicated
that it defined

children of any degree of ability who are unable

to do work commonly done by children of their age", A. A. Bell

educationally subnormal, backward or less able." (7) Biehler and

Snowman classified slow learners as "children low in

a reduced rate compared to peers. The Bmerican Association on
Mental Deficiency {A.A.M.D.) applies the term "mental retardation”
(8) to individuals having IQ scores of 67 and below and classifies
those IQ scores within that range into the following categories

[overleaf)}.
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TABLE 1

s

or
~

- -
L FS
: » =1 . + 3
Categories for Mental Retardation.

Mild retardation IQ score between 67 and 52

Moderate retardation IQ score between 51 and 36

Severe retardation score between 35 and 20

bl
L]

Profound retardation IQ score of 19 and below

SCURCE: Taken from Biehler and Snowman;
Psychology Applied to g, chapter on Dealing
with Pupil Variability, p. 20

The A.A.M.D. classifies slow learners 1Q scores between 68 - 85.

Biehler and Snowman use the term "slow learner" to refer to ‘'all

ct
o
&
o
ot
£
m
e
kg

: Fgmme M , I
pupils who 1learn at a significantly slower rate

ord also makes use of the term "slow learner" but excluding
"retarded children" (10) defines it as children "of average or
good intelligence, but with a marked discrepancy between their
educational achievements and their ability as judged by
intelligence tests or their general performance in everyday
affairs or non-academic aspects of schooling." (117 Gulliford
also suggests that a slow learner is a pupil in an ordinary school

rather than in a special school.






John M. Hughes uses the term "slow learner" for those children who
are of "limited intelligence and so exclude underfunctioning
children of high potential." (12) He refers to slow learners as
children who "lag" (13) behind their age group in school work
while Lovell defines a slow learning child "as one whose
educational age drops below eighty-five per cent of his
chronological age." {(14) So, how are slow learners defined?
What none of these writers above could come up with, was a clear
concept of the nature of the difficulty that was categorised as

-

"siow learning".
However, slow -learners may be defined as those pupils who do not
have Dbelow average intellectual ability or intellectual

retardation or any other primary handicap but who are unable to

ct

cope with school work considered normal for their age group.

M - H - -~ £ ) i
Some Characteristics of Slow Learners

-

Slow learners have the same basic needs as normal children,
Tansley and Gulliford summarize these needs under the following
headings;

(a) security,

(b) giving and receiving affection,

{¢) acceptance by other children,

(d) recognition and self-esteem,

(e) independence and responsbility,

(f) new experience and activity. (15)
Slow learners can experience insecurity because of a sense of
personal inadequacy, which may be caused by certain physical

disabilities or the awareness of their own mental limitations, or

even the inability to control their feelings during outbursts of






temper. Many slow learners seek the attention and praise of their

teachers and because "of deprivation may regard their teachers as

parent substitutes.” {(16) Scme slow learners have little
opportunity for mixing with others because they feel isolated, and

Tansley and Gulliford suggest that these children may attempt to

7}
ot
rt
L
o
£
ct
]
rt
ot
(14
|
ct

ion by bullying and boasting, and because they may

3

~
w

oF
o
m

-

1 accepted in school they may turn to delingquency outside
school. Another characteristic may be that they are usually more
dependent on others, yet they
satisfaction resulting from accomplishing something quit

independently." (18) Tansley and Gulliford alsc stress the

-9 s | . £ 3 q £ -
providing these children with opportunities for new

"experiences, activities and discoveries." (19)

As we know most normal children have emoticnal upsets and
difficulties in adjusting to growing up. A child's first day at
school may cause a child to cry and throw temper tantrums. A

child who changes school or teacher or class may find it quite
difficult but it is a different matter with a slow learner or a
child who feels insecure or unhappy. They find difficulty in

"cementing personal relations.” (20)

Bride Raban and Keith Postlethwaite say about pupils who are slow
learners "that they are much like other pupils". {21) And,

having identified this similarity give examples of more common






findings:-

jale
by
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ls who are slow learners

I
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(they seem not to group
categorise things when
g go memorise them, and seem to make less
tive use of strategies such as rehearsa

to be slow, not only in doing large-scale
ks such as solving a maths problem, but also in
forming simple mental processes (e.g. searching
ir memory for a simple piece of information
h as the name of the letter 'a');
can easily be distracted by novel or irrelevant
information in a problem;
tend not to generalise from one situation to
ancthe

in problem-solving, are poor at identifying
exactly what the problem is;
tend not to generate problem-solving strategies of
their own;
make poor selections of prol
that they may have available
are poor at monitoring the;r cwn attempts at
problem-solving so that they can give appropriate
amounts of time to ;Lﬁerent stages and so that
they can sense 'dead ends'

ave di ty with if-then relationships;
tend to ise, impulsive and non-systematic
for mat¢oﬁ both from observation of

e+t B
3 b i+
3 b
| =]
e liTe}
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3 rht<
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ving strategies
;

T a =} 10 A s i oy
SOURCE.: Ashman, 1984: Stern

Classroom Responses to Learni
Raban and K. Postlethwaite, p. 12.

nfined the characteristics that I have chosen to

that effect slow learners' education, rather than those

affect

does not imply that other categories developed for other purposes
dare

di

without wvalue, but they are less important in the general

Cussi

their economic/sociological or medical backgrounds.

on of this dissertation.
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In addition to the major charactertistics discussed above, other
ifficulties appear in association with slow learners. Belmont
and Birch (1964) {23) showed that poor readers were significantly
weaker than average in integrating auditory and visual perception
and in right-left orientation. Ingram (24) classified
difficulties as visual spatial, relating to writing and copying;
sound-speech, representing confusion of sounds and speech, and
association difficulties, generally a difficulty in relating
speech and writing. Sc in an effort to understand students who
experience learning dJdifficulties it is important to be aware of
the main problems which they experience. Based on my review of
the literature, a short list of these problems can be seen below:

Main Problems Slow Learners Experience

s They feel threatended by new situations,

2. They have low self-esteem-high anxiety levels,

3 t is necessary to praise then,

q. They expect reJectlo. from adults,

B They do not adjust to social situations very well,

6. They have difficulty in reading - need for
readable material,

7 Compensation theory does not work (it is not true
to say that if they academically weak they will be
good at practical "ubjects},

8. They find difficulties w¢gh abstractions,

9. They have limited attention span,

10. They feel comfortable in a co-operative environment,

11. They have poor short-term memory,

12. They are suited to extrinsic motivation only,

13. They need immediate gratification.

14. They like group rewards.

Learning Environment

2 They learn in a structured environment rather than
in an unstructured one;

2. They do not like speculation, they like dogmatism;

3. They are more inclined to be dependent rather than

independent;

4. They prefer group learning rather than individual
learning;

B They prefer external rather than internal locus of
control;

(o))

They avoid new demands and they perceive new
situations as threatening.
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Identification of Slow Learners

indeed, in the everyday work of the classroom teacher it is
possible to identify some of the characteristics listed on page 7.
This does not have to be a particularly complicated or lengthy
procedure. The teacher's general observation of pupils in class,
the assessment of written work and practical work, will help to
identify pupils who are having difficulty. Obviously the teacher
must have a clear idea of what he expects from every pupil but

especially from a pupil who may be having some difficulty.

eveloping lists of expectations may be a worthwhile exercise to
id the teacher to identify a slow learner. Also the opinions of
other teachers and the guidance counsellor may prove invaluable in
gaining some insight. However, a clear picture of a pupil's

difficulty and the nature of their difficulty may not be

identified through using the comination of procedures outline

(w7

bove. Some other method is needed. How I identified six pupils

(@

for my case study was based on many factors, they included general
observation of pupils in class, help from their teachers and in
particular the art teacher. I developed my own checklist which

was specific to Art, but a general checklist may be related to:-
Y

Numerical ability;

Cther aspects of mathematical ability;

The hierarchy of concepts in a specific subject;
Manipulative skills in praectical lessons;
Drawing skills;

Co-ordination skills; (25)

Reading skills;

Language skills.

0O~ on U us W -

Identification of slow 1learners can be dealt with in many
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This checklist was specifically designed to help me identify the

o point out that

-
w

slow learner in the art classroo But I must a

=)

=

3 . ™ 4= . P 213 me £ % < 1 T
it is not just a checklist for the practical clas

w

, it may also be

used in the History of Art and Appreciation class.

In this Chaper I,I have reviewed the literature in order to
identify a general definition of the term 'slow learner', I have

also identified some general characteristics of such pupils. In

order to develop my own understanding of it, this will help me to

between BArt and the Slow Learner which I will

e

form the 1lin

=

explore in Chapter III.
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CHAPTER 1I

CHILDREN'S DEVELOPMENT IN ART

It is not a new idea that children's drawing can hel us to
understand the psychology of child development. During the late
19th century many observers quickly saw that yvoung children 1liked

to draw familiar objects such as people, houses, trees, boats,

animals and the human figure. One of the earliest records was a
collection of 1Italian children's drawings published in 1887 by

rrado Ricci. Even before this Ebenezer Cook published an

article in 1885 on children's drawings in which he described the
successive stages of development as he cbserved them. As a result

Cook encouraged the instruction of art in schools and he urged

- - 1 " o~ —~
that this instruction should "be made to conform more nearly to
3 - = = m~F 1
the mentality and interests of the child." (1)

These investigations of children's drawings continued right
throughout this century with greatest interest between 1890 and
1810. It was this period that established "the developmental
character of children's drawings" (2) and Cyril Burt's (1921)
publication of developmental stages. In the United States, G.
Stanley Hall was an important figure in the child study movement.
He 1looked at children's drawings in an effort tc understand the
mysteries surrounding man's evolution on earth. He believed that
man's evolution on earth went through the same stages that

children passed through on their way to maturity. Another






psychologist, Alfred Binet, looked

at children's art also. Binet

used art-related tables in his early attempts to create measures

of intelligence that could be used to identify feebleminded

The psychological interest in children's art continued right

throughout the 20th century. At

tanford University under the

influence of Lewis Terman, lorence Goodenough produced her

doctoral dissertation in 1924, the

first version of "Draw A Man"

Test. (3) Later Dale Harris expanded that test to include &

'‘Draw A Woman' test and developed

such drawings.

RL] £ ~ln e Ml = -
drawing for children "had a m

meaning”. (4) She alsc suggested

the exploration of

f A T LY -
(a) children's personal
conflicts and their
1% P ~ka 1 13
{b} those children 1lim
14 - - - -
linguistic barriers.
Sigmund Freud, Carl Jung and Rhoda

have used or influenced the use
discovering the hidden, covert 1lif

of human behaviour.

Alschuler and Hattwick's study (

nursery schocl children is a good

d a visual scale for scoring

In her "Draw A Man" test Goodenough showed that

ore cognitive than aesthetic

that this test could help in

ity, their affective life and

interests;

ited by lack of language or by
(3)

of children's art as a way of

e that lies beneath the surface

&) of the easel paintings of

example of how children's art

has been used as data for understanding personality.

Thus by

studying the psychological literature we can determine
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between perceiving, binking, feeling and expressing;
3. To offer each pupi a wide range of wvisual arts
exaeriences with an appropriate balance between artisti
education (the pupil making art) and aesthetic education
(the pupil receiving art);

4. To develop pupils' ability to make a wide range of
symbols, images and forms appropriate to their
deve 1oymeqt level, cultural background, and personal
disposition;

B o develop the ability and confidence of pupils to make
and understand visual symbols and so to think visually;

6. To foster personal and social development through
encouraging the making of art individually, in pairs and
in collaborative group projects;

T Ao engage pupils in the creation of problems which must
be perceived and solved and which are inherently
ambi gnoas and have no single correct solution;

8. To place value on the individual visual expression of

each pupil and so to foster a sense of purpose and
achievement in each one and a mutual respect for the work
of others;

9. To provide pupils with experience in a wide range of
media so as to develop their awareness and understanding
cf the range and quality of ideas, meaning and feelings
that can be c cre eated and expressed;

r in pupils a developed understanding of t

ity between art/craft/design and other curricul

areas and between art/craft/design and the world outsi
the classroom;

=
<3
g
(&)
R
3 Q
-
i .

11. To introduce oupils to the history and traditions of art,
including the art of other cultures, and to develop a
particular un dershandLr of the works of contemporary
artists. (8)

e the aim of art education is tc help a child to make sense of
art when "they experience it as a basic form of expression and as
response to life" (9) as Chapman states:
The two modes of experience - expression and response -
are interdependent. Both are essential considerations
in charting goals for personal fulfilment, for studies
of the artistic heritage, and for studies of the social
aspects of art. (10)
These aims help a child to increase his capacity to enjoy visual
experiences and his ability to express himself through art media.

A child's work may not appeal to adults or have artistic merit by

adult standards, therefore it must be loocked at and evaluated on






its own terms and in relation to other works created by children
of the same age. It should be looked at in the light of the
child's own intention and the child's work must also be locked at
in terms of the limits of his development. So in an effort to
understand children's drawings we must relate them to

developmental stages. Many psychologists have formulated various

Viktor Lowenfeld believed that children communicate and express
themselves as a creative function and expression of self. Eisner

wrote about creative development being reversed from the "inside

ut® to ‘"outside in". (11) Piaget looked at cognitive and
perceptual stages as "factors of individual expression". (12)
Lark-Horovitz described three main stages of development in art

1 Scribble Stage 1-4 years
2. Schematic Stage 4-10 years
3 True-to-Appearance Stage 10-13 years

These terms/stages describe changes in pictoral development nd
correspond only roughly to chronological age - or mental age - so

that one could speak of "drawing age". (13)
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Fig. 2-1 SCRIBBLE STAGE

Figure 2-1.RA There is a variety in children's scribbles, shapes
1d  aggregates. Any of these may appear in the work of a very
10k a, b, e - aggregates; ¢ - mandalas; 4 - radical

B. FISH. One child started a large series of drawings with shape

like {e) in Fig. 2-1.A. Her series developed unti she ended with
a “‘ish" so named after she finished it. Girl, age three-and-
B
A=

etter Teaching,
t in Childhood,

Scribbles have been looked at by numerous psychologists and they
have speculated that they could mean any number of things.
Grotzinger suggests that:

In its scribbling the child is walking over the

paper as the flies walk over the wall. So in the

spiral, the cross, the zig-zag, we have in
pictorial form three of the child's fundamental

experiences: (B) floating in which the child
resolves on 1its own axis - the rotary sense of
space; (B) standing in which he experiences the

perpendicular and horizontal positions and also
the process of beocming erect - the primal cross;
(C) walking - the zig-zag. (14)
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most relevant to thi
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e-school years:
riy elementary years:
eadolescent years:

or high years:
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dissertation and to my case

€]

ages 3-5
ages 5-8
ages 9-11
ages 12-14

development that are
study, because

tage and Adolescent

om twelve to seventeen years - the ages

RITTAIN'S DEVELOPMENTAL STAGES

The Scribbling Stage, Two-Four Years: Beginnings of Self-Expression

DRAWING CHARACTERISTICS

SPACE REPRESENTATION

DISORDERED SCRIBBLING!

HumMAN FIGURE
REPRESENTATION

Motor activity utilizing large muscles
with movement from shoulder

Kinesthethic pleasure

Grasps tool with whole hand

Swing of arm makes line

Looks away while scribbling

Utilizes drawing surface
Sometimes scribbles beyond paper
Ignores previous marks placed on a

page

CONTROLLED SCRIBBLING:

No attempts made

Smaller marks

Repeated motions

Watches scribbles while drawing
Uses wrist motion

Can copy a circle

Stays within drawing area
Draws around previous marks on
the page
May concentrate on certain parts of
drawings
NAMED SCRIBBLING:

Circles, lines, loops and swirls made,
which are prefigural

Relates marks to things known

Greater variety of line

Holds tool between fingers

Identification of subieci nay change
in the process of drawing

Longer attention span

Scribbles placed purposely

Previous marks on the page are uti-
lized

Empty space may take on meaning

Lines become edges of shapes

A scribble may be pointed out by
the child as being a person

Action may be named, such as run-
ning, jumping, swinging
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The Preschematic Stage, Four-Seven Years:
First Representational Attempts

DRAWING CHARACTERISTICS

SPACE REPRESENTATION

HumMAN FIGURE
REPRESENTATION

Shapes for things are geometric and
lose their meaning when removed
from the whole

Placement and size of objects are
determined subjectively

Objects drawn are not related to one
another

Art becomes comrnunication with
the self

Known objects seem to be cata-
logued or listed pictorially

Can copy a square at four, a triangle
at five

Objects seem to tloat around page

Paper sometimes turned or rotated
while drawing

Size of objects not in proportion to
one another :

Objects are distorted to fit space
available

Space seems to surround child

Head-feet symbol grows out of
scribble

Flexible symbol, constantly changing

People are looking at viewer, usually
smiling

Gradual inclusion of arms (often
from head), body, fingers, toes

Distortion and omission of parts is
to be expected

Clothes, hair and other details ex-
pected by end of this stage

The Schematic Stage, Seven-Nine Years:
The Achievement of a Form Concept

DRAWING CHARACTERISTICS

SrACE REPRESENTATION

HUMAN REPRESENTATION

Development of a form concept
which is repeated again and again

Schema is altered only when special
meaning is conveyed

Drawing shows concept, not percept

Bold, direct, flat representation

Drawings reflect a child’s active
knowledge of the environment

Establishment of a base line on
which objects are placed and of-
ten a sky line, with the space be-
tween representing the air

Two dimensional organization of
objects

No or little overlapping

Subjective space representation
common

a. simultaneous representation
of plan and elevation
b. X-ray drawings
c. fusion of time and space
Multi-base lines
Environment symbolized

Repeated schema for person

Body usually made up of geometric
shapes

Arms and legs show volume and are
usually correctly placed

Exaggeration, omission, or change of
schema shows effect of experience

Proportions depend on emotional
values






The Gang Age, Nine-Twelve Years:

The Dawning Realism

DrAWING CHARACTERISTICS

SPACE REPRESENTATION

HuMAN FIGURE
REPRESENTATION

Greater awareness of details

Self conscious of own drawings

Greater awareness of physical envi-
ronment

Events are characterized rather than
drawn naturalistically

No understanding of shade and
shadow

Disappearance of base line and
emergence of the plane

Overlapping of objects

Beginning of interrelationships be-
tween objects

Skv now comes down to horizon

Attempts at showing depth through
size of objects

Rigid schema no longer prevails

Greater awareness of clothing details

Less exaggeration, istortion, and
omission of body parts to show
emphasis

Body parts retain their meaning
when separated

Greater stiffness of figures

The Pseudo-Naturalistic Stage, Twelve-Fourteen Years:
The Age of Reasoning

DRAWING CHARACTERISTICS

SracE REPRESENTATION

HumAN FIGURE
REPRESENTATION

Critically aware of own shortcom-
ings in art

Drawings can become shorthand
notations

Ability to focus upon selected parts
of environment

End of spontancous art activity

Details such as wrinkles and folds
become important for some

Projection of non-literal, personal
meaning into objects and events

Greater awareness of (’n\"il‘o]lﬂ]ent.
but only important elements
drawn in detail

For visually minded, an awareness
of depth; child draws as a specta-
tor; attempt at perspective

For haptically minded, space deter-
mined subjectively; child draws as
a participant

Action goes on within picture plane

Closer to correct proportions

Greater awareness of joints and bodv
actions

Facial expressions vary for meaning

Cartooning popular

Person can be represented by less
than total figure

Sexual characteristics over-empha-
sized
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Adolescent Art, Fourteen-Seventeen Years:
The Period of Decision

_ i ﬂ

DRAWING CHARACTERISTICS

SPACE REPRESENTATION

HumaN FiGure
REPRESENTATION

Drawings tend 1o resemble 12 vear
level, without turther instruction

Conscious development of artistic
skills

Haptic drawings show subjective
interpretation

Visually minded students may yet
pleasure from visual details, light
andd shade

Extended attention span

Mastery of any material

Control of purposetul expression

Perspective can be learned and uti-
lized by visually minded; aware-
ness of atmosphere

Attention 1o non-naturalistic repre-
sentation for haptically minded;
portrayal of mood, shifling of
space or distortion for purposefl
emphasis =

Naturalistic attempis lyI\' some,
awareness ol proportions, actions,
and visible details

Exaggeration of detail for emphasis
by some

Imaginative use of figure for satire

ative and Mental

& - T yode a = fal
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Growth (Eighth edition, New York, Macmillan, 1987) pp. 474-479.
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These examples will be considered as midpoints {that is, ezamples

by which I can compare or relate to) and

case study.

Visual and Haptic Aptitude

convenient labels in my

In 193% Viktor Lowenfeld (17) carried out extensive investigations

M
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emonstrated the existence o

types based on two unlike reactions

f two distinct creative
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experience. In Creative and Mental Growth he tells us that at the

age of twelve we can see these two types of expression. One 1is

called the "visual" type, the other the "haptic" type. (18)

An extreme haptic type of individual:- is a normal sighted person
who wuses his eyes only when he is compelled to do so, he is
concerned with "body sensations and subjective experiences, which
are felt emotionally". (19) The visually minded individual on
the other hand, is one who is lost in the dark, one who depends
completely on his visual experiences of the outside world, "he
becomes familiar with the environment" through "his eyes and feels
like a spectator®. {20) Most people fall between these two
extremes. Initially, Lowenfeld discovered these two types while

N T

working with the partially blind in 1939. He discovered some
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imited sight to examine
cbjects when they expressed themselves in clay modelling". While

other partially sighted individuals did not use their eyes, "but

Q
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referred to use the sense of touch". (21) (See Figures 2-4 and

g.:

-5

9]
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intitial discoveries led Lowenfeld to study normal people,

1 £ - =1 .
he found similar tendenc

CHARACTERISTICS O

23]

ies. See below

some general

ISUAL AND HAPTIC TYPES

Acquaints himself wltb
his environment primarly
through his eyves

Haptic Types

Although normally

sighted

uses his eyes unl, when

compelled to do

50.

Would be disturbed and Otherwise relies on his
and inhibited if he were sense of touch and body
to be limited to hapti self as his main means of
impressions, {(i.e. if he becoming acquainted with
were asked not to use nd reacting to his
ight but to orient him- enrivonment.

self only by menas of

touch, bodily feelings,

muscular sensations and

kinaesthetic functions
SOQURCE: Lowenfeid and Brittain,
Creative and Mental Growth, pp. 356 - 368.

TABLE III

SCME EXAMPLES OF VISUAL/HAPTIC FUNCTIONS

Visual

Boocks The Word
Box lifting

Visualize the building
and count the floors

Haptic

Heavy

Straining

How many floors
in a building

Recalling the
number of flights
you had to climb

SOURCE: Lowenfeld
ive and Mental Growth,

joh

PP.

Brittain,






1. The visual type is observer - usually approaches things from
their appearance and perceives the whole initially, the
detail later, then integrates details into whole image. How

something looks is of prime importance. Tactile sensations

s The haptic type utilizes muscular sensations, kinesthetic
experiences, impressions of touch, etc. outside world.

Enjoys touch textures, art of the haptic type much more

In my case study I have identified which of these types relates to

each pupil, these results may be found in Chapter VI.

In this Chapter, 1 have described the development of children's

art through a review of the literature. I have aiso described
Lowenfeld and Brittain's stages of development which will be used
in Chapter V and Chapter VI as examples by which I can compare and

In the next chapter, I will look at the art of the slow learner

and some characteristics of the slow learner in art education.
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CHAPTER III

SLOW LEARNERS IN ART EDUCATION

According to Lark-Horowitz et al there are
categories of children's drawings:
1. Spontaneous:- drawings made on their own

as play activity or in pursuit of
interest;

2. Free or voluntary:- drawings made on re
with the children choosing their subject;
3. Directed pictures:- pictures for which th
proposed;
4, Copies or to be completed drawings. (1)
Not much is written in the literature about directe

reviewed.

initiative
individual

guest but

& : :
€ ToplC 15

jel

TABLE 4
WHAT CHILDREN DRAW

AGES 5-7 §-9 11-13 14-17
Picture Stories 32 Sl 6 1
Landscape 3 3 3 i
Objects by themselves 58 £2 g1 98
Miscellaneous 10 2 - -
Subject matter; "What children draw to please themselves". Shown
in percentages, 1895. From Maitland.
AGES 5-7 8~-9 11-13 14-17
Men and Women 22 20 10 4
Houses 16 15 12 3.5
Animals 11 .5 18.:5 9 8
Still Life except Flowers 20 24 31 27
Conventional Design 3 6 5 215
Transportation, mechan. & invent. 4 6.5 10 ¥
Ornament 1.5 1 4 G5
Plant Lif 15 15 Tk 9.5
Miscellaneous 5 1 1 =
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wm

Content of drawings of 1,870 children, 1895. Shown in
percentages, from Maitland.

SCURCE Lark-Horovitz, Understanding Children's Drawing for
Better Teaching, (Maitland study "What Children Draw to Please
Themselves", The Inland Education I, 1895), p.p. 77-8l.

Because both these categories, directed drawings and spontaneous
drawings are at oppostite ends of a continuum it is important to
realise the differences. Of course, in a classroom situation
children's drawings will presumably come under the category
directed drawing. But, I do not think we can make the same
presumption about the drawings children do for homework. The

pupils in my first year class were learning about the forn,

”
rt
r{
c
(¢}
ct
[
a]
(0

)
&
£

s

roportions of the head. I alsoc discussed different
expressions of the face with them. The end result of my scheme
was a puppet. As a starting point I used cobservational drawings
of the head, but I also gave the girls homework which involved
making a number of drawings of the head to show different
expressions (see Figure 6-1 to 6-4). It is obvious that some of
these were not drawn from direct observation so therefore it
relevant to this dissertation to relate these drawings to the work

of Lark-Horvitz and F. L. Goodenough.

In Chapter II I looked at Lark-Horovitz's developmental stages.
Figure 2-1 shows a variety of scribbles made by children. Rfter
the scribble stage the earliest recognizable human is likely to be
shown as a roundish shape for a head, something similar to the

figure below.
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they can take part in the regular art programme using the same
media as other children, and creating works of artistic merit.
However, tasks that "call for complex solutions, are unsuited to

them." {(4) If the process is complicated it must be presented

[¢]

step by step. Lark-Horovitz argues, and I support her view, that
"activities which are of dubious valu for children, such as
copying, tracing and relying on impressive but accidentally
achieved effects are also of dubious value for slow learners."
{5} She also states that slow learners find it a source of

security to repeat drawing familiar objects, and are able to stay

with something they like for a long period of time. But, they are

ct

not quick try out something new such as a new process Or new

~
i)

materials, they need encouragement tc do so.

Therefore, since art activities can be especially rewarding for
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o the ability that
these children have and give them a feeling of achievement and

self esteen.

Characteristics of Slow Learners in Art Education

Charles D. Gaitshell et al describes slow learners as "those
pupils who make considerably lower than average scores on
intelligence tests and who progress in academic subjects at a pace
manifestly slower than than displayed by the majority of their
fellow students". (6) The slow learner, he suggests, is cne of
many types of children an art teacher will encounter in a normal
teaching situation. He goes on to describe some characteristics

associated with slow learners and their artistic education. Slow






Slow learners find that repeating enhances security.






learners begin their art education in much the same way as normal

children lthough they are sometimes slower than normal children

C':l

to play with materials. aitskell suggests that encouragement of

o EFOL L %
repetition of skills w

11 "enable the child to feel more

[y

comfortable with new media".

——

7) Even though they are slow in
the initial stages of manipulation they may surprise the teacher,

like normal children in a sudden burst of energy.

Ernst Meumann gives a useful summary of the factors which tend
produce inability or defective ability in drawing. Meumann

classified these factors as follows:

servation is 1ac ting; Dbecause of either

v to analyse or unwillingness to observe;

1nage y 1s defective or tr aﬁ51tory,

co-ordination is defective;

;mperfectlon of the actual xork interferes with
Lhe memory image as the drawing progresses;

. Related rawing schemes are lacking;

There is inability to understand and portray three-

dimensional space; inability to escape from the
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childish idea that all that exists must be shown;
7 Manual skill is defective. (8)
Could it be that factor number one above, may be due to the fact
that the individual is haptic minded? Also the above does appear
to be relevant for senior cycle in particular. Meumann alsc
analysed drawings from a positive standpoint. He concluded as

1. Visual ctivity, as eye movement which underlie
appreciation of distance, direction;

2. Activity of eye and hand; accuracy of motor co-
ordiantion;

3. Apperceptive ideas, 1involving a strong intellectual
element. (9)

Hence, he adds, there must be:
Association

Association
. Association

o

eye and hand movements.
visual memory and hand movements.
these elements and apperceptive factors.

ad pI
o
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It should be noted that the above can only be applied to drawings
from observation {directed drawing). That is why I point out that
these factors seem only to suit senior cycle classes. Repeated
experiments have shown that children tend to draw spontaneously

demonstrating that a child draws what he kno WS, not what he sees.

In the same article, F. L. Goodenough points out that backward
(slow learning) children are "likely to be particularly slow in
grasping abstract ideas." When they analyse a figure their
ability to "combine its elements into an organised whole is likely

to be defective and in some instanc

..3
fD
w

seems to be almost entirely

lacking." ({11) The inability to form abstract ideas, to analyse,
to relate facts, are all characteristics frequently found among
the drawings of backward (slow learning) children. A child dces
not show in his drawing all the facts he knows about the object,

problems selecting what to draw or what is important enough to
draw. On a brighter note, however, Wachowak considers that the
art classroom atmosphere tends to suit the slow learner since:

1. There they find no threatening standard of uniform
skllls or tests,

2. Each child is accepted,

&% His potential is respected,

4. Each child can excel in some way, modest though it
may be, :

5. Every child can be an achiever. £12)

In the following chapters 1 shall present some background

information on the school and the art department in the school






- I TS B BN & B N S B S S R BN B EE B E e

hhad T = ~e et 1ey | ey T oA . v 1 F
that I am presently teaching in. I hope that as a teacher myself
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I am creating an atmosphere that supports the five points above
el
Fig. 3-3
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'There is an inability to understand and portray three-dimensional
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space; 1inability to escape from the childish idea that all that
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exists must be shown
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CHAPTER IV

RESEARCH PROJECT ON ART AND THE SLOW LEARNER:

In order to fully understand the pupils that I teach, and more
especially the pupils that I have chosen for this case study, it
is important to place them in and relate them +to their school
environment. The aim of the school is to provide a large range of
subjects to satisfy the needs of the pupils. However a greater
emphasis is placed on a sense of personal and social
responsibility. The school is committed in helping each pupil in
their ©personal development providing many extra-curricular

activities including drama, computer studies, orchestra, and many
X

o 7 P SR TG, o e & P o | 5 ; S Ay 3 1 - % -
some of the following: athletics, basketball, hockey, and table
i g i - - LT . P o 41 "7 1 a P - . £
tennis. The drama teacher involves the pupils in a couple of
o ~1 m 2 - Y o TR hil 1 -y 3 al 1y
schocl productions each year while the art department helps out

each pupil "develop a love of, interest in, and value for the

A brief but informative background to the school may be seen

below:

Background Information {in

o}
o
a1
4
(3]
+h
~—







Day school for girls: 12 - 18 years.

Number of pupils: 9506
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umber o 60 teachers, this includes both
Location: The school is located on its own extensive grounds in
Dublin, providing excellent outdocor sports facilities, including
hockey pitches, tennis courts and basketball courts.

Curriculum: The school provides Department of Education courses
leading to Junior Certificate and Leaving Certificate
Examinations, there 1is an optional Transition year, subjects
inlcude: Irish, English, Maths, French, Spanish, German,
Religion, Biology, FPhysics, Chenmistry, Geography, History, Art,
Business Studies, Music, Home Economics, Physical Education

Choir, Computer Studies, and Drama

Fees: MNone.
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Entrance Test: The school uses the A+12 test.

Number of Art Teachers: Two.
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Number of

The Art Department

There are two spacious art studios/classrooms with facilities for
drawing, painting, printmaking and textiles. There is no kiln and

very little clay werk is included in the teachers' art programme.

There are some photographic facilities but these are limited and
do not include a dark room. In both classrooms there are good
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and classroom

(A} has a small

relevant art history, appreciation and source books.

o ;
How Art

is seen within

the School

As mentioned above
personal development

an opportunity for

, great

emphas

in this school.

the pupils to express themselves

, which may

consistently attain high grades i
Education Examinations Eecause

P S | - —~ o -
ability groups chcos
- -~ . P oy
expectations of wh
1 -~ 1 -~ -
have helped achieve

the numbers of pupils that apply an

education in art co

senior level,
art education.

With such a high st

lleges.

andard and high

how there could be any pupils findi

are slow learners.

provided background

is is placed on

It is felt that

thus developing the pupils' personality.

Both teachers are actively involved and are

art education,

library of

the pupils'
art provides
and to be

Teachers and

rt as a significant and important subject in the

be attributed to both the art

committed

their pupils

the Department of

art is well supported as an

There are consi

- o= B
eve, these high

stently high

Ay s B

xpectations

level

Rpproximately 35 pupils study art at

out of this number 15 to 18 apply for third level

expectations it is hard to see

ng difficulty with art or who

It is precisely for this reason that I have

information on the school. I

felt. @

ok

was
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necessary to provide the reader with some information in order to

relate the pu

e
et
[
w

that I have identified as being slow learners to
both the school and the other pupils in it. The above information
has alsc helped me to put the information that I have collected
into perspective. In the following chapter, I have provided scme
of the information from my case study, how I carried out this

research is outlined in my plan of action below.

How I went about my Case Study

The plan of action below briefly explains the way I went about the

case study, which is presented in the following chapters.

15 Clarify plan with the Principal.
2. Clarify plan with both Art Teachers.
3 Clarify plan with Guidance Counsellor.
q. Identify students with the help of:
{(a} Art Teachers;
{b)} Guidance Counsellor
B Monitor students' work with the help of
Phot hs;
L an Evaluation.
6. naire to help find out about their
atti es and dislikes about art, etc
T With the help of the Guidance Counsellor, identify
whether the students have difficulty in other subjects
in the curricul
8. Identify something about their social background.
9. With the help of the Physical Education Teacher find
out about their movement and co-ordination.

In conjunction with the plan of action above, I drafted my own
checklist for monitoring student progress in the art class. I
based it on Raban and Postlethwaite's general checklist (see
Chapter I, p. 9). Although I did not use the checklist, it did
help me to focus my attention on identifying students for my case
study, through general observation in the classroom. The

checklist is included in Chaper I, (p. 10).
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CHAPTER V

DETAILS OF RESEARCH PROJECT

The questionnaire {see Appendix 2) was drawn up in an effort to
focus my attention on the pupils and to get scme concrete
information. In the previocus chapters I have discussed various
definitions of a slow learner, children's developmental stages

art, and any information that I thought would help to develop my

relates to creative and artistic expression. The questionnaire
asks basic questions, such as, what subjects each pupil is
studying and a list of their teachers. This guestion was asked so
that I could identify what teachers they had, thus making my task
a little less time-consuming. In questions 7 to 22 I tried to
establish the pupils' attitude, 1likes or dislikes and whether
or not they found a difficult. In this chapter I have compiled
basic factfiles on each pupil in my case study Included in this
chapter also are some transcripts, informal interviewsz which took

Factfiles: Based on Informal Interview with Pupils and Interview
with Guidance Counsellor

Pupil A:
Age 13; 1st Year pupil.
According to the school records pupil A is a weak pupil, her

primary school record states that she is dyslexic and is two years
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She comes from a middle-class background and is the fourth of five

ot

children. The record also states that her mother is unwell, and
pupil A seems to worry quite a bit. She answered all the
questions included in the gquestionnaire, placing art as her

favourite subject.

Informal Interview about Puppet

Teacher:- What did you have to do to make this puppet?
Pupil A:- I had to make the papier maché and keep wrapping it
around - to make the head.

Teacher:- Did you have to do any drawings beforehand?

Pupil A:- Yes, we had to draq each other and we had homework
Teacher:- Was it easy to draw your friend?

Pupil A:- No.

Teacher:- Why not?

Pupil A:- Because she kept moving and I can't draw.

Teacher:- Cf course you can draw, what part is most difficult?

Pupil A:- I don't know.

Teacher:- Did you ask anyone to sit for you for your homework?

Pupil A:- No, I did them out of my memory, it's easier.

Teacher:- When you uere making the pu pet what was the most
difficult part to des cribe?

Pupil A:- The eyes and the ears - the glue kept slipping.

Teacher: - What could you have done to stop them slipping?

Pupil A:- I don't know.

Teacher: - Maybe the glue was too watery, was it?

Pupil A:- Jes

Teacher:- So, do you think that your puppet's head describes
the form and structure of a normal head?

Pupil A:- Sort of

Pupil A was very nervous and hesitated before answering each
question. Her puppet (Figures 5-1 and 5-2) shows that she has
difficulty in describing the form and structure of the head. Also
from the beginning she has found it difficult to manipulate the
papier maché and to keep up with the rest of the class. She
concentrated for a long time on the nose and tore it off three

times before leaving it as it is now shown in Figures 5-1 and 5-2.






upil B is a "weak/average" pupil,

she is two years behind in reading age and she tends to be

Informal Interview about Puppet

She comes from a middle-class

a great interest in how she is

Teacher:- How did you make your puppet?

Pupil B:- We used paper and glue and kept adding pieces to
make it look real.

Teacher: - What did you do first?

Pupil B:- ut the thing on a bottle and put the newspaper -
gluey newspaper around it.

Teacher:- So you wrapped papier maché around the cardboard
core?

Pupil B:- Yes.

Teacher:- Was it easy to describe the structure of the head?
Pupil B:~ It wasn't in the beginning because the whele thing
was messy but I think it is okay now.

Teacher:- what did you find the most difficult part to do?

Pupil B:- The nose - it's too big.

Teacher: - Why is it too big?

Pupil B:- Because I put toco much newspaper in that part.

Teacher:- So do you think it is in proportion to the rest of
the head now?

Pupil B:- I don't think so, but it's got a big nose because
it's nosey!

Pupil B was very confident in
looking at me to see if she was
Her puppet (Figure 5.3) shows us
manipulating the papier mache to

the 1lessons she constantly asked

answering the questions but kept

giving the right answers or not.
that she did have difficulty in
describe the nose. Throughout

for help, saying, "I can't do
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Her school record shows that she is a "weak" pupil, she was almost
two and a half years behind in her reading age when entering
secondary school. She has kept an average to weak level up to now.
Pupil C has a high level of ability in physical education and
sports. She comes from a large family and Pupil D is her twin.
Her father is umeployed and the school has noticed that she is

under-nourished.

In Figure 5-4 we can see Pupil C's difficulty in trying to create
a sense of space. The still life looks as if it will slide off
the table. Obviously Pupil C could not have seen the still 1life

from this angle.

- LH e = ~ FLES = 2
The school record shows that pupil D had a reading age of two and
- - b - 3 - - P o 5 - ~ -~ ! -
a half years behind when entering 1st Year. She is an "average to
1 % == i - + e 1 - £ %
weak" pupil and there is a possibility of writing difficulties.

She comes from a large family, her father is unemployed and Pupil
C is her twin. In Figure 5-5 pupil D seems to have had greater
difficulty than Pupil C. She has not observed correctly, she is

describing what she knows is there rather than what she can see.
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Pupil E

Age 16; 5th Year pupil.

The schoel records show that pupil E is a "very weak" pupil. Cn
entering school she was two years behind in reading age. Her

primary school record stated that she was dyslexic but also said
she worked hard. Since she has entered secondary school she has
not passed any exanm. For her Intermediate Certificate she
cbtained an average "F" grade. She has come straight into G&th
Year without deing transition year.

She comes from a middle-class background and is the eldest girl in
the family. The school feels that she should be in a special
school because they do not have the staff (i.e. remedial teacher)

5

tc deal with such a case.

in senior cycle classes. I teach the latter History and
Appreciation of Art and Design. In class Pupil E is lively and
eager to learn. Her attention span is limited and I frequently
have to call for her attention. She tries to work hard and she
always has her homework in on time. In Figure 5-6 we can see an
extract from an essay on Picasso by Pupil E. Even though she has

copied most of the essay from the school text book, we can see
that she is having difficulty in expanding on the information she
has found. We must however take into consideration the fact that
Pupil E has never taken art as a subject until this, her fourth
year in school. One other observation that I have made, is
Pupil's E difficulty in reading. She does not seem to understand

the text and cannot pronounce most of the words.
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showed that she is a "weak

Pupil E is absent from school quite a lot and she has only

= 3 F T = =~ £ 3 = - T -~ . e £ -
attended three classes for History and Appreciation of rt and

: T y " ~yy - I r " 1
Design. Therefore, I do not have any examples of her work.
However when she does attend class, she never participates in the
LT ~ ' P At amiccine it~ lemA riacd T -
-.upa.\, we are u_b\_.L._)::A.h»_.’ vidiell daSKed a 1 estiion si seems
frightened and has difficulty in aswering Her reading ability is
weak
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Extract from essay on Picasso.
This Chapter has described the details of the research project.
The following Chapters analyses these pupils' responses in both

: N ; P a 3 - :
he guestionnaire and in the interview.
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The answers above for question 7 describe the most popular answers

were however, different preferences in 5th Year.

n

-
th Year Answers.:

T —~—ae~
AllSwWer
Miactimn 1
‘iu. l.J.\Jn Lo

Answer:

Question 14:

Answer:

Question 15:

or all three classes, 1lst Year, 2nd Year and 5th Year. There

1. Because 1 was good at it.

2. I wanted toc know more about it, especiallj
Art History.

3. To improve and test my abilities.

Did anyone influence you taking at?

See Table 6.

Do you think art is important in the school
P

curriculum?

All pupils agreed that art was important
the curriculum.

Why? Give three reasons.

The most popular answers were:
1. You can express yourself and your ideas.
2. You can be creative.
3. It's relaxing after an academic subject.
4. It is important to know about Art History
Do you find art (a) interesting

(b) very interesting

(c) not interesting

Y-

Give three reasons why you answered gquestions
11 like that.

The three most popular answers were

1. To look closer at things.

2. Because I can be creative.

3. The artist lives are interesting.

Do you find art very easy

See Table 8.

List three reasons why.
(a) Because I enjoy it
(b} It's interestin

{(c) It's fun to learn

st any members of your family who
interested in art.

are
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wetsian 17
Question 17:

Answer:

Question 19:

uestion 21:

Answer:

Questions 22:

65

96% of the pupils indicated at least one
member of their family was interested in art.

How much time every night do you spend at art
vl D
uume;ﬁua. R

See Table 9,

In a week approximately how much time in hours
do you spend at art homework?

92% of the pupils indicated that they spend 3-
4 hours a week doing art homework.

you spend any time on art activities not

o you
elated to school art work?

TART
PERCENTAGE OF PUPILS WHO SPEND TIME ON ART
ACTIVITIES NOT RELATED TO SCHOOL ART WORK.

<
52|
€]
-
| o5

f so how much time (in hours per week)?

52% of the 85% answering yes spent 1-3 hours
on art activities not related to school art
work.

1. Listening to music
P Watching ™
3. Sports Activities

What do you want to do when you leave school?
The answer to this question varied so much
that it is impossible to list the most popular

choices.

Do you think art will be a hobby after you
leave school?

See Table 11.
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For question 17, all six pupils indicated that they spent betwen
1-3 hours at art homework each week. Five out of six indicated

that YES they would think that art would be a hobby after they

finished school.

Relating the pupils' Drawings to the developmental stages
identified by Lowenfeld and Brittain

In Chapter II I included a summary of Lowenfeld and Brittain's
developmental stages. Each stage was summarised and brief
descriptions and examples of drawings typical of each stage of
development were given. As pointed out in Chapﬁer IT (p. 233 I
intended to use these examples as midpoints and as convenient

labels in this case study of slow learning pupils.

Sad Face {spontaneous drawing)} by Pupil A, aged 13.






Pupil A is aged 13 and when relating her drawing above to the
developmental stages in Chapter II, I found that it should fall

somewhere around th
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This stage
according to Lowenfeld and Brittain is the "age of reasoning". It
is a period in which a child begins to make the transition from
ildhool to adulthood. Girls become more aware of "mass media

and the expectations that they should be pretty and alluring."

(1) Boys voices begin to change and they try to portray their
masculinity. They become more aware of their own shortcomings in

art and it marks the end of spontaneous art activities.
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rawings we see how

they mature by the way in which they pay attention to details and

In the early years arms may be joined to ears, chin to waist, but

eventually they will join the shoulder. Likewise the neck is
ommitted until they realise that there is such a body part. These

but it will be at later ages.

It is difficult to place pupil A's drawing {Figure 6-1) in this
stage. This drawing among other drawings by pupil A does not show
evidence that she has come to the "end of spontaneous art
activity" (2) or that her drawing pays any attention to correct
proportions. It 1s wvery unlike the drawing shown overleaf in
Figure 6-2 done by a pupil in the same class as Pupil A and Pupil

B. This drawing is typical of the drawings done by most pupils in
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this class, it also relates to both the Pseudo-Naturalistic Stage

and the stage of Adclescent Art. This pupil has paid attention to

the "correct proportion” and has made an attempt to record the
Naturalistic visible details. Usually, there is evidence at this

stage to show whether an individual is visual or haptic minded,
this evidence includes the pupil's enjoyment in making visual
details and the ability to include tone in the drawing using this
information in relation to the drawing {Figure 6-2). This pupil's
drawing shows evidence that she is a visual +type individual.
However, it is more difficult to identify which type Pupil A is,
if we look at her puppet again (Figure 6-3). It suggests that she
may be a haptic minded individual. She has used her sense of
touch to create the puppet and in comparision to her drawing it

shows a better attempt to represent the correct proportions of the

head.

1. Repeated scheme for the head.
2. Used geometric shapes to represent the head.
34 Showed no understanding for light and shade (tone).

Both drawings (Figures 6-1 and 6-4) relate to the Schematic Stage
and the Gang Age stage, perhaps being inclined towards the former.
In this stage (Schematic Stage) children between the ages of seven
and nine years use symbols to portray parts of the body, depending
on the child's knowledge of them. Accordingly to Lowenfeld and

rittain at this age the eyes are represented differently from the

nose and mouth, and there should be hair and a neck. I1f at this
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stage a child who "clings too closely to stereotypes" Lowenfeld

and Brittain say, "or repeats a particular schema too often, or is

constantly looking for suggestions, is one who needs the attention

and special guidance of the teacher to provide positive
experiences in self-expression." (3) In my opinion both pupils A
and B fit into this stage. In the interviews, both students
displayed signs of low self-confidence or self-esteem. I feel

they both need positive encouragement and constructive guidance to
develop their self-confidence, to help them mature/proceed to the

stages of development normal for their age.

The chronological age of pupils C and D coincides with the Pseudo
Naturalistic stage at which, according to Lowenfeld and Brittain,
ree dimensional qualities of space are now understcod by
some youngsters." (4) Where this may be especially true for the

visually minded pupil, for the haptic minded pupil "the experienc

of being taught perspective can be a frustrating one." (5) In
Chapter II1, I described the extreme haptic type of individual as

being a normal sighted person who uses his eyes only when he is

i TSR e s e g s e , N e et
'\,uﬁ}pe.....:.(l e \iu S0, u\_uea.u’lse, e reLries on iN11s Sens

~

|

f touch

C

and body self as his main means of becoming acquainted with and

reacting to his environment.

In Figure 6-5 pupil D does not appear to understand the rules of
perspective compared to her classmate's collage Figure 6.6,
However, in a lesson that required pupil D to work in three
dimensions, the result was much more satisfactory. Therefore in
ny opinion pupil D is inclined toward the haptic type, pupil C

shows evidence of being this type also.
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It would appear to be more than a coincidence that pupils A to D
show evidence of being haptic minded individuals. Much study has

been done in this area and, as Lowenfeld and Brittain point out,

...there was a relationship between first grade pupils,
{five to six years) creative type and their ease of
learning; those children considered haptic types had
more difficulty in learning to read. (6}

This seems to support scome of the evidence described in the

rn
ct

actfiles in Chapter V. Many other studies have been done in this

area and have shown similar results. However it must be realized
that extremes of either type (visual or haptic) are rare, but it
is important for an art teacher to be aware of the differences.
Cbviously if the pupils I have chosen for this case study are

1

haptic types then it follows that I must learn how to help then.

=]
(9]

cording to Lowenfeld and Brittain, haptic type individuals may
be inhibited by references solely to visual stimulation. I am
unsure as to whether 1 am a more visually minded or more

haptically minded person, this obviously must have some bearing on

my own teaching style.

A lot of research has been carried out on how the brain functions.

In Creative and Mental Growth, Lowenfeld and Brittain discuss some

results in relation to the visual-haptic theory. One result shows
that haptic aptitude may be equated with right hemisphere
dominance. This finding caused me to look more carefully at Betty

Edwards left mode or L-mode and right mode or R-mode. (7)

Edwards was puzzled by how her students learned to draw, if they

did improve at all they improved not gradually but dramatically.
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FIG. 6-7 L-MODE AND R-MODE

L-Mode and R-Mode

At the close of a lecture, someone
thrust into my hand these little
drawings. I think they do a good job
of describing the situation:

L-mode sits upright, four-square and
unimpeachable, eyes closed against
the world. R-mode, always taking a
different slant on the world, playfully
views its surrounding upside-down,
with its eyes wide open.

(The artist’s name, unfortunately,

is unknown to me.)

L-mode R-mode

Verbal Nonverbal
Syntactical Perceptual
Linear Global
Sequential Simultaneous
Analytic Synthetic
Logical Intuitive
Symbolic Concrete
Temporal Nontemporal
Digital Spatial

The above functions, while generally
attributed to the left and right hemis-
pheres respectively for most individ-
uals, may vary considerably in location
in the brain hemispheres of specific
individuals, particularly left-handed
and ambidextrous individuals.
Moreover, recent research indicates

a less—clear division of functions
between the hemispheres than was
thought to be the case in earlier inves-
tigations. [ have coined the terms L-
mode and R-mode to designate siyle
of thinking rather than a more rigid
conception of location of functions

in one hemisphere or the other.
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She suggested that "sudden illumination"” in "an individual's
ability to draw was mainly controlled by the ability to shift to a
different-from-ordinary way of processing visual information - to
shift from verbal analytical processing {L-mode) to spatial,

global processing

m
<}
]
=
Q
(a1
[{*]

—
o
o
>

her book

Drawing on the Right Side of the Brain, Edwards sets out to help

the reader to switch over to R-mode of thinking, by recommending a
set of exercises specifically designed to aid this process.

Overleaf (Figure 6-8) are examples of "Before and After" drawings.

The improvement is dramatic. After seeing the change I proceeded
to investigate Betty Edwards' various exercises. She says that

Hh

J‘

the most efficient way to accomplish the L-mode to R-mod switc

-

seems to be to "present the brain with a task that the left brain
either can't or won't handle."” (9) As Edwards points out, "pure
10) seems to disagree with the L-mode, a
technique introduced by an art teacher Kimon Nocolaides in a book

called The Natural ¥Way to Draw. Nocolaides felt that this method

caused students to use both "sight and touch". (11)

I tried this exercise on pupils C and D. The results seem to

theory. (Figure 6-9 and 6-10).

These results encouraged me to try another exercise which 1

incorporated into my scheme of work for 2nd Year.
D ¥

The exercise involved getting the pupil to look at negative spaces

when drawing the figure. Edwards, in Drawing on the Right Side of

the Brain, shows records of a student's stuggle to resolve a

drawing of a cart and slide projector






3. Ray Ju, February 2, 1984.

. Steve Goldstone, September 8, 1984.
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Fig. 2-16. Self-Portrait by Ray Ju, May 17, 1984.
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FIG. 6-10 PURE CONTOUR DRAWING
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After, negative space drawing.
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In this Chapter, I have included the results of the questionnaire,

o -y e b L, . o P % - - - -~ —
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Lowenfeld and Brittain, and Betty Edwards. The research in this

ct

area has provided me with some insight into how I may formulate my
own programme for the instruction of haptic type individuals.
Whether or not the pupils in my case study are haptic types, I do
feel that it is important for the art teacher to be aware that
there is some evidence to show a link, between haptic types and
slow learners. In the next chapter I will discuss what steps 1

A
would take to help slow learners.
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while pupil B sought confirmation and encouragement from me. All
the pupils in fact displayed some form of low self-esteem, if not

in the answers given in the interviews, then in their general

Another procblem that seemed to follow in the case study was that

ot

slow learners seem to have reading problems. In fact all 8ix

¥

pupils in the case study have some difficulty in this area.

Obvicusly, for these pupils there is a need for comprehensible or

appropriate material.

In Chapter III {p. 35) I discussed Art and the Siow Learner. it

r

was found that slow learners find it increases security to repeat
amiliar cbjects. Something new seems threatening. This

finding seems to support some of the problems identified in

¢
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m
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joh
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fied in Chapter I can also

There is little written about the art of the slow learner but, as
Goodenough points out, slow learners follow a similar development
children but at later stages. Lark Horovitz also seems
to feel that the art work of slow learners can "reflect the
interests characteristic of their chronological age" (3) but it
may only be a little better thén drawings done by children younger
than them. She also feels that they will have difficulty in tasks
that "call for complex solutions". (4) Why do slow learners find

e T
ETICULL

(&7
[

such tasks






(€9 ]

9

re the tasks particularly suited to the pupils way of thinking?

I1 I discussed Lowenfeld's visual an

[e ¥
3
[#1]

he]

rt
(]

(9]

pars
o
m
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d

£

in Chapter VI I mentioned that some results of brain research show

that the haptic type may be equated with right hemisphere
iAA ce. i 1 Liidu .L .'1 ;. Aiiiu il a\.. 1 i¢ - [ *3'1

dominance I feel that it is significant that pupils A to D i

the case study appear to be haptic types. This may account for

rt

heir apparent difficulty in producing works of art more typical

of their chronological age.

«

Where my Teaching will go as a Result of this Dissertation

. : | . - P-4 i~ iy -~ ' £
In my opinion the main difference between the art of normal

e P N, (i b | o= = o~ 4  ind 2 3
ren and the art of slow learners is not the level of skill

form and perspective. Bs shown in Figure 3-2, slow learners find
that repeating drawings enhances security. In Figure 3-2 there

O v

1] Routine.

L 1 | LoE

2] Repetition.
E | g 1= .

3] Regqularity

must also be:

RELEVANT, that is, relevant to the way in which the pupil thinks
(visual or haptic types). There are many exercises that suit both
types and there is much we can start to learn from Betty Edwards'

R-mode, L-mode theory. Also it must be REAL, if the slow learner

finds. it dif

[

icult to grasp abstract concepts 1like form or

a lesson to the real

[14]
[
V]
ct
w

perspective, then it is necessary tor

world. An art programme I feel should be REALISTIC. It is

obvious that my subjects do have problems, therefore lessons






-

should be in keeping with the pupil's capabilities. This 1is

; ; 9’ : Big
particular important for enhancing pupils

If these three R's:

O Relevant;
2 Real;
3, Realistic,

are to help me in structuring an art programme for slow learners,
then it is my responsibility as a teacher to become fully aware of
their background deficiencies. Only when I have understood and

identified all the facts, can 1 proceed to draw up an art

programme. In the case study I identified pupils whose learning
difficulties specifically related to art. On the basis of my

research of these pupils I now propose some ways in which these

other such pupils might be helped.

joh

Ehe
(- 141

% B -1 ~ - et gn vy pn e - - .
tc be aware of their characteristics, needs and abilities as

better equipped to deal with such pupils in my
class. I feel a need to structure my lesson plans to meet not

just slow learners' needs but also pupils of every ability.

A good art programme should:

1 Cater for both haptic and visual types;

2. Work on awareness of body, image and schema, alsoc on form;

s Include a high degree of modelling;

4, Include clear and well-planned demonstrations;

5. Include more showing, less telling;

6 Break lessons down into component parts;

T Repeat and reinforce concepts in order to help the
slow learner.
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8. Work in three dimensions (this type of work suits
haptic individuals).

It 1is important to remember that a slow learner works best in a
tructured and organised environment. This will only happen when

the teacher:

Is clear about what to t
Is clear about what he/s
Is well prepared;

Has prepared their teaching aids;

Has materials prepared;

Has a logical sequence to the lesson;
Has demonstrated clearly what to do;
Has alloted time to each phase.

’
he is teaching;

00«3 O (N W L) B s

What to teach slower learners should not differ from teaching

encouraged to look at the world around them and to develop their

Observational drawing which is fundamental to every art programme
should suit both the visual and haptic individuals. Haptic
individuals seem to show subjective interpretation in their work,
drawing matter from their own experiences, therefore a good art
programme should encourage these pupils to generate their own

ideas for personal expression.






= ol Yq v}
o] (] O
i 0
n 63 1]
4 = @
48] @ O
(4] 3 e 9]
43 (3] a
] [is ] A 42
9] [4)] e
~ 4+ -
3 -
] 44 L]
4 . s
] L 1o >
4 (o] @ ~
o] > =] L0
5] o " 19 ~ o
(8] 4] - [io} (o)} Mot
[} “E1 a ~ £3
@ tn {2y — ) i W
+J £3 =3 o ] =] @
Joi 2, = =5 (] 5y 44
43 i O w ol ) 1}
4 47 [ = ) n -+ ]
It (&) n +J 4 2 e £
1A (53] 4}] 4
@ &> St @ (] i o B T Q
o - 4 < [ = Q4 @ C
i | 43 )] 44 Y ) w L3
o = [ T e A &)
o w Y (i} [&] ~4 M wl

o o O @ O wn L T (« BT I )

o B o8 3 0} o a
0 i) ot (0] s ]
— L] g - O mwn B«
i1] £ 1) [ ~ = ™
Rl 3 W P oW ~

- a (o] n o o;mu 3
[ +) © £ = wd S5 @ © (1]
o = 4 +J 2 (O e
(i8] 0 oo (8]
Py 4 Py 4 a 0O O n
o [¥] T3 el (s 4+ O &Y
= Q far] - =] @ 3
0 o @ S al §q
(o] & ord ] a)
=l “ed @ ) W 3 o)
3] m W 0 o Q
e 42 5} o = (o] %
* w 4 0 f
) Q o ] ff =
© e £ 0 =
e 0 42 a
[oh o 3 v
(8] 3 o W 0 Q
(S I SV 4+ +
(®]
(o] - 4. -~ "y
" = > s ©
49 o red n 4 =
4 o 4 o o
5 4 s - oy
n i) £ ~ e =
@ Q = (@] K] o
4 rd [xs 3 w paar






] = 1 ¥
Qf 3 @
ua| O 4
1 4+
@4 Q
T34 m
ISl k]
Sla L
o] O
L] Yy
=
-
0O 4
Q 4
a =y
el
(] D]
ard -
Ml - >
@ @
~| O [
4 T3
L i
(185 e
] s | 3
[ - 0O )
- 3 4
0w o1
= 0] £
e3] &g o e,
E- 2 I 3
0y L3 @ 3
e G
- 4 +-2
o ~ Q@ 1]
@ 3 L
[95] s W]
4 O L%
m 0 e
ord 2 |
% a
T3 «w . =i
8 8o m
ey o OoOm -
S el L]
g - Wi
QO O ~m™ &
43 13 . rd ()
B o (@) 1 . Tg]
] ™M w0 e
= L g
w [ . 0 = %
4+ mfen £y oy [ah
W ) {2
4 Q) - o o JRF] -
M gl ~ . L= .
(5200 81 [Vs] l - 0 3
I v (0 4
M Wlch A2 " a A
oy Bl e 1 Bt b4
- ¥ = ——
4 N ™ =1






r
S
LSO

= o
O j -
A b (8]
43 (is]
1] o5 ~
4+ 0] Y
b4 r1 o
[i1] ()] 5] [¢H]
(0] 4 4 —
Ly (0] (] S
e o] 2.2 a
Ty 3
Q
4 4
[1s] (1)) . 1))
b 4 +4J a
] s} )] t
42 e 0]
(&) B
(8]
LS = x
. =] oy
g 43 (s} =
a w =) s,
K = 4] Q =
B = (4]
e 54
a L o
(8] =
w3 o = tn
o) it} D) >
w — ] b $4 e
o $4 [aa} 44 .
o] o = 0O 44
-t [ H 18] )]
(=) - .. L w0 4]
oA o)l = ks E+
53] i &l e ¥
(s O 4 ~ Q o
=W <] [ (8} U4 3
=Y W s o .
LS ~ L] =
O (%] A [is]
18] o [0} (] 4
w 4 0 (&
)]
. £3 4 n
L Q 0] Lo i
- [} (8] 4
fal} w 4+ = 4
(8] g n o
=] [¢}] 44 - s 2]
a > [} b
$4 o I
O 4 [ia]
— 42 A3
[eH 5] " [o)l
4 o] Q e
bl r4 @ fo (® ]
3 U ) o .
™ =3 ol w
— i L) 3
L] [T w> (o]
e = ] ()] Q)
] 4+ @ T ]






/’
= \
2103§ MmbDYy \
o 1]
‘6t WUST[) W PAulL] paadasas spyfa e caug ‘yamounnof 23oag 1ano240|f oI yHuddoy
=g
"LE
"OE
e aboiaay
CE
|.‘ﬂ UDWOoAA
EL £E
i 7 FA - uow
e T ajoag Apjong
: 0L (] 1PS
69 K.14
89 ‘8z B EEE—— aboJany
R e
29 9T UBWO A
59 E14 uowy
re | £4 ajoag juled
£ £z .
l.wﬂ ks {uoy 3|yuadiay 203G pJOpUDIg 24035 MDY
19 B 5
Alowwing sajop s ouIuDxy
s 1 SR |
65 61
‘8¢ 8l
LS "Ll
98 2L
13 gz}
¥S vl
s el ueyodnang 59Yiod
EAd Tl ._
‘s 1 3jog Yiig oby— apory
0§ [+]} Buymoig J0 210Q 1o0pPs
i v ————3woN
L SO g mo kog
A Tl
SO | R
gy T %
ki - - )] pup ybnouapooxr) *7J 22U} kg
R4 £ S14D g 12 P 'l
R ST

JJ:IJ ., .,msoaooo
‘ssapjnoys puo poay siy jsnl jou ‘uow ajoym Wmarﬁ wﬁmpfﬁwhm mm.H.Hm\HlH—H g ﬁ @
2y axow o} 31ns ag "uod nod aunpid saq LA Iy ayow ‘uow © jo esnd b moig

219 Buimpaq §si14 1nop oy






01035 MDYy : R
m—0F 5
R T
——igp ! s
£E |Nn
By ﬁ 9t
T =
et F ;-
. VR > e
———gr LR ! .
=yl s,

——nZ ot ST \
gy m——tgy T I
=gy =g | g g
— 49 1T B W
e R R
. e g 5z
——yg vT L b
———ge =gy SR
———3y —y¥ 2 -
ERAG i TP Sgee—y
09 ——oz 3 )
g < e =]
——gg TRl LG
= £l | —eg
95 ——91 | e
|

—gg st |- ot
W s H ps —pl
Sl | EREEa: e Vi
T 41 — oy 2!
=g L _ o Tt
T ——=ogr T—61
=ty . 9
=gy 8 | i :
T AR e e
—9r 9 e e
e gy ——¢
4l —py ¥
ity € i L
——gy e ot
pa i ¢ o —— iy l

*siapjnoys puo poay nok jsnl jou 'jjas ajoym anok
20w o} 2ns ag "uod nok npid s3q Asaa ay axoyy “jaumeok jo aunpnd o moug

eial Buimpiq pityl 4no) oY

‘sI3pnoys puo poay Jay —“«._ jou ‘'uDwom Ijoym ayj
ayoiw of 2ins ag "und noA 21nid §12q Al 3y} oW ‘UDWOM B Jo 2undid D MouQg

a1ey Buimbpig puodag inoy oy







(=]

W

wn

Ch

N

many classes of

s
e
..
1

..
"
o
.
e

[
<

[

APPENDII

oomT AT T
QL}EDTLC’.!_!H

T
Fe

-
[

™

RE

T T T T T T T I e T T I T I S T T T

Teacher
IS S e S~ A e i g e e e AR ey A
i e e s L ek, e e el (A
R AT e SR R R e e e T e s e e

e

@]

Double Classes ..........

Single Classes ....vus v

A Compulsory Subject ....

A Subject You Chose .....

you answered (b) give three
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Do you spend any time on art activities not
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school Art work?
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so, how much time (in hrs) per week? ..
What other hobbies have you?
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What do you want to do when you leave school?

Do you think Art will be a hobby after you leave

f yvour family who are interested
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