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INTROODUCTICN

In Ireland, as In many other countries, the pesiticn of Art,Craft
and Cesicn in- the post primery curriculum Is not a heelthy cne.
It Is generally accegted that Art, Craft anag Design have a crucial
role to play in the education of the young person. Many of the
leading  experts in - edueational psychology have stressed 1ts
Importance 1in the development of every student, regarcless of’
their levels of zbility. \Elliott Eisner ssys, "what Art . has to
contribute to the egucation of the human Is orecisely what other

fislgs cannct contribute”. (1)
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This being the case, it woulag be ressonsbls to expec: trat Art,
Craft ancg Cesign would hold & prominent pcsition in the curriculum

of the school. Ststistics prove otherwise.






TABLE 1

Art-Intermediate Certificate 19590

80YS

TGTAL NUMBER OF CANDIDHTES | 8,594
TOTAL NUMEER EXAMINED 28,565

GIRLS

TOTAL NUMEER OF CANDIDATES 14,424
TOTAL NUMEER EXAMINED 29,661
TGTAL (B0YS AND GIRLS) 58,246
TOTAL TAKING ART 23,4183

SOURCE : Data taken from: Tuarascail Staitistiull 1985/'SC an Roinn

Jicesachals.

The fiIgures showr in- the table show Jjust how ooorly Art is
regaraged at Junior Cycle. Gfthe total number of girls sxamined
roughly 48%sat the sxamination in Art. Gf the total number of
boys only 31 studied art. Cf the total number of students only

40% studied art.






TABLE 2

ART INCLUDING CRAFTS - LEAVING CERTIFICATE 1959G.

|
TOTAL NUMBER OF CANCIDATES. } 3,596
TOTAL NUMEER EXAMINED 05 185
TOTAL NUMSER OF CANDIDATES i 5,228

| r
TOTAL NUMEER EXAMINED | €€,961
TOTAL (80YS ANG GIALS) 55 4
TOTAL TAKING ART 5,824

SOURCE: ©Cate tsken from Tuarascail Staitistiuil 1989/90 An Roinn

Oiceachals.

The figures

the table

above make for

distressing reading as far as Art, Craft &and Design

Of the totel number of boys examined, just over 123
this examination.

total number of boys who took Art in the

Examination.

v

This represents a droo or almost

sat the examination in Art, incluaing crafts. This

droo“or 439 in the

ercentage of th

gven:  Mmere

Intermediate Certificate

Of the total number of girls examinec just over 21%

represents a

totzl who sat the exzamingticn
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at Intermeciate Certificate Level. Gf the total number of
students who took the Leaving Certificate examination only just
over 20% studied Art, including crafts. These “statistics
illustrate the poor status of Art, Craft and DCesign 1iIn

the curriculum of the school.

It is my intention to discuss some of the reascns for the position
of Art, Craft and Design as the poor relation within the school
curriculum. There are I think, several major factors which have
been responsible for the inexcusably weak ecucational position of
Art, Craft and Oesign in post-primary educstion in Irelang. These

factors include historicsl influences, Iack of woolicy towards
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objectives ana the poor resources given to Art, Crart
throughout the schcol system. The low percentace or stugents
sitting ror examination iIn Art including Crefts iIs ancther major
obstacle to its develooment. What are the reasons for this?  row
can this problem 0be overcome? These are just scme of the

guestions which I hooe to deal with.

being the first tc sit the new Junior Cariificates £xamination.
This new exemination Is seen by many as & radical decarture from
the cld style examination system wused in this country for many
years. I will take this opportunity ¢to examine the Junior
Certificate’'s outlines and its relevance to Art, Craft a&nag Cesign

Iin particular.
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1. Ellistt . % Eisner,Bducating 'Artistic Vision. (New York:

vmacMillan, 1972) p.>.
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CHAPTER I

THE 1S6C'S: A TIME FOR CHANGE.

In 1949 Proressor Thomas Bodkin wrote,

In Irish schogls, (the. subject of. art, Iin ' ‘either. i the
historical or the practical aspect, Is neglscted. Few of the
principal schools and colleges, for either boys or girls, .
employ traineg teachers to deal with it, or possess cne
requisite accommodation and equipment for the purpose. (1)

Compare this statement to that of the Curriculum and Sxaminatlions

8oard In their much more recent report of 1985 which statas

There is a great variation between schools with

ragsrd to
resources, teacher oprovision, timetabling, space eguisment
and matarials. The attituge of the principal Iis often
central indstermining the position of visual arts egucation

In the curriculum. (2)

ool

In the almest fifty years between the publication of these two

regorts it is both remarkable and disturbing that sg raw zositive

gevelcoments have taken place In relation to the position of Art,

I personally think that there Is little to be gainec from delving
nto the history of. Irish egucation to sesk reasons .for the

gvigent neglsct of 4rt, Craft and 3S2sign throughout the cantury.

devzispments which have,in my estimaticn, been detrimental to the

5tanging of Art, Crart ang Cesign In Irish pdos

The period 1560 to 1980 was a remarkable one in the history cof
Irish Ecucstion. The state adoptsd a much more active role in

ecucational planning. Coomoared with onoresvious decsdes, this

period

Interests Iin education.

witnessed a

dramatic Increase

In governmant

The extent ang range of the

cn

ana putlic

anges mage
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curing this transiticnal period were such that I think they must
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change during this particular period. The Initation of curriculum
development projects was to become a distinctive feature of
eaucational change in the 1960's. In America, the '"Sopace Race"
really got underway in 1557 with the launching of the "Sputnik"
satellite by the Soviet Union. The Americans saw this as & major
threat to their technological superiority and, as a result a major
effort was put into the strengthening of science &nd mathematics.
curricula to counteract this. Naturally, this hsad a "Knock On"

effect oqlobally and curriculum develogcment began to maks its

appearance in Ireland.

It was against this International background that ecucationel
reform commenced in Ireland in the early 1960's. Cr. Hillery, who
was then Minister for Educatién saw the role of post-primary
egucation as one of geveloping the resources of the country o
meet sccial, economic and industriszl needs. his necessitated
major restructuring or the pest-primary eaucational system. One
of Or. Hillery's main objectives as the expansion of fecilities
for Iincreased participaticn 1iIn technical ana other forms of

applied egucation, especially commercial and business stuciss. In

an Interview Iin 1964 he saiz,

Secondsry education with us is only one siream. what we
really' meed in this wcountry is  the other stream, . the
technical, the scisntific. we need to develoo these but the
a

roument goes that we need free secondary education for
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evervboay. WNow if you were to o0ive secondary Qrammar tyoe
b 2 . . 3
ecucation to everyboav you would 02 wasting your monsy 1n Lwo

ways: You would be getting too meny peoole taking & course
which is'ne use to them. #e haven't jobs Tfor them. And

these psople who are so trained and cannot get employment
have lost the chance of being trained in skills, wnereas we
need people with skills and we need them very bacly. (3)

Subseguent cevelcpments in post-primary ecucation, - however,

revealed that the -aspiration towards greater perticipation in

=t

tachnical suiects in particular, remained largely unfulrilleag. &y

cr

Jogucing

Iin

and examinations for all post-primary schools, Dr. Hillery was
hoping to achizve an equality of standards In the. vocational and
econdary sectors. However, this appears to have workeq against
his aims. Practical and vocational subjects lost out to the more
traditional academic subjects. While these changes had the effect
of providing a wige range and choice of \Subjects, enabling
stucents to study both traditional secondary academic subjects and:
traditional vocational practical subjects 1if they wished, the
attempted reform took place almost entirely within the existing
frameworx of the secondary school curriculum and examination
syétem. As a result, post-primary schocls were still seen to be
intermeagiate institutions between primary and third level. This
Is @ major reason, I think for the lack or Importance attached to
Art, Craft ang Cesign in the post-primary sector since the
subjects teken by many stugents &re chosen because of their
usefulness In terms of advancement In the employment market or
furthering their carcers at third level colleges. The schools
also tend to place greater emphasis on these subjects to the

getriment of Art, Craft and Design.
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CHAPTER II
CURRICULUM CONTINUITY.

while the 1960's- and 1970's were to be a time of rapid growth and
change affecting many aspects of post-primary education in Ireland
to an extent unknown since the early years of the new state,.
consicerable changé and, In some cases, substantiszl growth were
also experisnced in primary and third level education. The
curriculum for national sbh ocls, devised in the early years of the
Irish Free State, remained in being with only minor alterztions

until the "new" curriculum of 1971 was Intr
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orograrme tended ta be narrow, with Irish, Snalish, arithmetic and

singing forming the main core, wnils history, slgebraz and

gecgraphy was taught In senior classes. The intreauction: of 2
compulsory - « primary certificate ' in 1943, invciving written

examinaticns In the three subjects Irish, English ang arithmetic,

tenged to further narrow the programre. Scholarship exsmirartieons

out artistic or aesthetic subjects In nationsl schocols. Ecucsticn
was sub ject centerec. 'The chilld hag to adspt to the curriculum
rather than vice versa. The lats 1960's saw the gevelcoment of 2

new curriculum for national schools which became official policy

Eenson says of It,

It emhasised the need for greater sensitivity o individual
differences ancg ta the background and environment In glanning
eqgucational programmes. This implied a more child - centred
approach and s greater flexibility both of teaching style and
of curriculum glanning. (1)

10
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Based on the ideology of child - centred education, it offered, in
theory at least, a wide subject range and encouraged "discovery -
type" teaching methods with pupil Interest and involvement as the
prime objectives. The Inclusion of Imaginative programmes in Arts
and Crafts, Music, Drama, Dance and Mime activities heralded a new
era in Irish National Education. The aims of the new curriculum
state clearly that education should be child centred thus
providing a curriculum which would:

(1) Enable the student to lead a full life as a child.

(2) Equip him to avail himself of further education so that he
might go on to have a full anag useful life as an adult In
society.

(3) The full and harmonious cevelapment of esach child must be
sufficiently flexible to meet the needs of children of widely
natursl asncdowment. (2)

The new curriculum markas¢ an Important advance In Irish foucation.

It emphasised the nesd for greater sensitivity to individual

differences anc the background and environment of pupils in

olanning ecducational programmes. However, to propcerly Iimclsment
this new programme, a reguction In the pupil/teacher ratio was
necessary. Unfortunately this has not occurec. A lack of runding
has also contributed to the failurs to fully realise the gotential
of the new curriculum 1in 'many schogls. Art, Craft  and Design
requi:ss acdoitional, and In some areas, more expensive resources
than other subjects. Very often, the level of ability of the
teacher determines the amount and quality cf Art and Craft which
happens 1In the claésroom. Lack .of training in the .arts for

Primary Teachers is a serious obstacle to the development of the

arts in primary schools. In many cases, students are alven very

little training in this ar2a. Benson says,
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Most students arrive in the college with a negligible
experisnce of the arts and so are not ore-disposed to them.
Their criteria for evaluating subjects very often concern the
utility of the subject, and the implicit hierarchy they have
formed of the subject's value rerlects the position of the
arts Iin the post-primary curriculum. Arriving in a college
of education they aobserve that the arts are generally
regarded unenthusiastically by practising teachers. This

_tenas to confirm their views on the low status of the arts.
(3) E :

Therefore, I think It Is clearly evident that the attitude of the
orimary sector towards Art, Craft and Cesign has been a major.
Influence on the subject at post-primary level. while the aims
of the new primary curriculum are gqood in theory, they have not
been .allowed to develop In many schools because of lack of

provision and rasources. Donal Mulcahy says of the conseguences

~

of lack of co-ordination between the primary and oost-primary

sectors:
ore anyone seemed to realise it, puplils who hao st

er the new curriculum began to apoear at the door of tne
oost-primary school. In agdition ta having stual
different curriculum sng gifferent methods of t
puoils- had ' neither 'stugisd faor .nor- sat
certificate examination, and, gulte possibly, th
have sat an entrance examination to secondary s
(4)

orimary
y would nct
hool s=ither.
There Is a lack of continuitv FEetween primary ana post-orimary
schcols In a number of Iimpertant respects. There Is no liziscn
between the administrators of the two levels of education, they
are separste and the training, ungerstianging and approsch or
teachers in both systems differ greatly. The general consecuences
of such differences is a brezking of the flow of the educational
experience of the child as he progresses from orimary to post-
primary education. Consequently, we could have a situation

arising where scmething of value which iIs begun in primary school,
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fings little or no follow up In post-primary ecucation. This 1s
especially imoortant where Art, Craft and Lesign Is concerned. In
my own experience this situation arcse as I made the transition

from Primary to post-primary to post-primary school. Ceoming from

)
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naticnel school where Art, Craft and Casign was given a gocd
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to students iIn the top streams was a very disconcerting
experience. From then on, my experience of Art, Cfaft and Design
took place outside the school and had to be self-initiated. This
has been the trend as regards Art, Craft and Design education in
mahy post-primary schools where it is seen as a subject suitable
fof students who are regarded as potentially moderate or low

academic achievers.

At present the main emphasis 1In sscond level education 1is on
transfer to third-level education and on preparing students with
that aim in ming. Similarly the influence of the secondary
schools, where entrance examinations are now common, tends to
dominate some primary schools in the same wav. B8senson quotes from

a submission of the Association Of Primary Teaching Sisters,

The pressures on the school children to get ahead, to get
olaces 1in second level schools and to make the orade
academically are very great and militate against their
greater involvement in art and craft and it Is very difficult
to see how this can be remedied. (5)
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CHAPTER III
LACK OF AIMS.

As was pointed.out In the previous chapter, each kinq of post-
primary school In Ireland, be it secondary, vocationél,
comprehensive or community school, has been empowered to share one
common pursuit, namely the offering of courses towards one or all
of the public state examinations, and the public examinations in
turn exert powerful Influences on the conduct of schooling. One
point which emerged forcefully from a ccnsideration of the main
events dating back to the events In education during Or. Hillery's
time in office, Is the way In which poét-primary education came to

be viewed as an agent of economic development.  John Coolahn

states,
Economists wers now emphasising education as an 2conomic
investment rather than taking the traditional view of
education as a consumer service. (1)

Only a relatively small proportion of school leavers go forward to
thircd-lsvel education, yet matriculation requirsments largely
shape the programmes of study for pupils who aa not inteng &0 go
Into third-level education as well as for thosz2 who Co. This
situation has forced subjects such as Art, Craft and Oesign into
the gepressed position that they now hold in the. curriculum of
most post-primary schools. As long as third level Institutions
specify certain subjects as being acceptable faor -meeting their
entry requirements, other subjects, such as Art, Craft and Design

will continue to be neglected.

One of the major reasons for the present situation of subject-

155



16

centred education in post-orimary schcols in Ireland is, I think,
3 lack of aims for the curriculum. Curriculum provision In Iris
post-primary education Is, in general, too restricted to provide a
good general education. Many experts have given fheir opinions as
to what a general education should consist of. Most of them agree
that the visual arts have a very important role to play in
education.

Eisner says.

....an educational programme that neglects the qualitative
aspects.of Intelligence, one that side steps the metaphorical
and affective side of life, 1is only half an education at
best. At worst it leads to the develocment of men callused
to the insights of the visually poetic in life. (2)

If the number of students studying Art, Craft and 0Oesign cutlined
egrlier Is anything to go by, then an enormous amount of young
pecple ars not receiving a good general education. Lack of aims
and statements for Irish post-primary education have led to this
educational Imbalance, where many asoects of, what are considered
to be necessary to educate the whole person, are not being catered
far. If we hacd an ideal =scducational system which gave every
student a good general and balanced education, then according to

all the evidence put forward by educational experts, Arts, Craft

-

“and Design weould be orf central Importance in the curriculum of the

secondary schoaol.

- Mulcahy says,

Believing that 2ducational goractice ought to be shaped by
educational aims, ophilosophers of education have always
accorced special attention In their discussions to aims In
egucstion. Notwithstsnaing this, however, in Ireland as
elsewhera, the Importance attached to the question of aims In
discussing educational matters has not always resulted in ;he
carcrul setting forth of statements of aims and the drawing
up of egucational programmes in line with them. o)
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FOOTNOTES

John Coolahan, Irish Education : Its History and Structure

(Dublin: Institute of Public Administration, 1981) p.13l.

Eisner,; Educating Artistic Vision, p.o.

Mulcaby, Curriculum and Policy, p.5.




CHAPTER IV

LACK OF RESOURCES

One of the biggest factors militating against the development of
Art, Craft and Design in post-primary schools 1Is the lack of
orooerly trained Art, Cfaft and Design teachers, proper resources
to teach the subject and the high pupil/teacher ratio in many
schools. The Curriculum and Examinations Board's Arts discussion
paper says of this situation:

...It is unimaginable however, that a similar situation could
arise in other areas of the curriculum and that schools
would, for example, employ unqualified teachers for
mathematics or science. The low status of visual arts in the
schools is not helped by the inferiot financial standing of
art teachers in comparison with most of their colleagues on
the staff. This is an unacceptsble situation that
perpetuatss the down grading of visual arts education. (1)

The consequences of this have been disastrous for the develooment
of Art, Craft and Design. Naot only coes it further perpetuate the
poor image of the subject iIn the eyes of students, but also in the

eyes of parents and other teachers.

In tooay's society of ever-increasing stangards, parents want the

*besr Ffor - their ohild. As parents usually have the greatest

influence on their children's decisions, especially at an =arly

~ age, they are unlikely to want their children to be taught by

someone who does not appear to have the proper qualifications.
Very often, it is a teacher of another subject who may happen to
have an intefest in Art, who ends up teaching Art, C(raft and
Design as well. Some would have us believe that - if .t ‘wWere nab

for these teachers, then Art, Craft and Design would not be taught

18



in some schools at all. nNot only does this situation keeg fully

gualified Art, :Craft and Design. teaehers out «of - a Jjob & Bit, AesE

importantly, it coes not give students a oroper education In the

This happens, and is tolerated, I believe because there is a lzck
of ungerstandinag of the naturs and value of an education IiIn Art,
Craft anc DLesign. This is where teachers must try anc cheange
these attitudes by doing their utmost to elevate Art, Craft and
Design to its procer status within the curriculum of the school.
There are a number of ways in which this could bs achisved.
Firstlv, teachers should demand prooer resources to teach their
subject. while many advances have been made In the teaching of

scisnce anc forzign languages by the provision of lsborsatoriss

and eguinsmant, verv little has happened as recards the teaching of
Art, Craft and Desion. Art rooms do net encourage the teacher or

pupil in any way. Tne teaching of Art, Craft and Design rsguires
tremendous organisation and concentration. Lack of oproper
facilities disrbet -anc hHinder: the prooer teaching methods.
Students must have an enjoysble working environment which they can
responé to, but very often, in Irish post-primary scheols, art
rooms are dirty, cull and disorganised. An uncaring &ttitude is
often acooted by stucents on entering the s&rt room, which would
not be the cases in other classrooms within the same school. The
image of Art, Craft and Design must be greatly enkhanczd by those
who are in a position to go so. The building ud of Art, Craft end
Design must happen at all levels, from the basic structure of art

rooms to the inclusion of the subject in the curriculum as an

integral part of every childs education.
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It is the teacher of Art, Craft - and Design 'who must, I believe,
initiate any such changes. I think that every art teacher should
have a thorough knowledge of the value of Art ang Cesign education
in orcer to enable him or her to enhance the sGucational image of
this subject. The extrinsic and intrinsic values of Art; Crarg
and Cesign must be put forward at all times where subjects are
belngc discussed and evaluated. At & more basic level, the art
teacher. ean,. if properly ftrained, rum: an efficient &na well
organised art room. The problem of lsck of resources has 1in the
past been due, partially at lesast, to the poor image of 4rt, Craft
and Uesion as portrayed in many schools. hooefully, this image
will change dramatically for the better as soon as possible. All

teachers of Art, Craft and Cesign must co their utmost to ensure

their subiject no laoncer remains the Joar r=iation.
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CHAPTER V
THE JUNIOR CERTIFICATE.
BACKGROUND .

As I mentioned earlier, the new curriculum, introduced in Irish
primary schools in 1971, focused on the child rather than the
sub ject. This was 1In sharp contrast to the subject centred
aporoach taking place in post-primary schooling. This abrupt
transition from one approach to another was causing oproblems for
many puplls. In most post-primary schools, many teachers
complained about the rigid limits of what they were obliged to
teach their students, while it is true to say that the students
themselves often felt that what they were learning had little
relevance to the real world outside of school. The existing
examination system was felt to measure too narrow a range of
abilities, skills and achisvements. It was obvious that a change
In the structure of the pcst—primary. curriculum was neesded very
badly. The establishment of the Curriculum and Examination Eoard
(C.E.B.) in Jenuary 1984 quickened the Impetus towards change &t
post-primary level. Onerirof - EE.B.."S tasks was to make
recommencations regarding a new unified assessment system for the
Jjunior cycle of second level schooling to replace the Intermediate
and Group Certificate Examinations. Various working parties were
established by the C.E.B., which Issued discussion papers from
September 1985. Boards of studies for particular categories of
the curriculum were then established and they reported by the
following year. An Arts Working Party was set up In COctober 1S&4

and made its report to C.E.B. in February 1985.

22
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The C.E.B.'s first consultative document, Issues and Structures iIn

Education, set out its initial thinking on a curriculum framework

for Junior ana Senior cycles. It identified a need for a broader
and, more balanced core curriculum, with an Increasing esmphasis on
skills and processes. This curriculum structure would have tao be
sufficiently flexible to recognise and accommocate curriculum’
initiatives at school and regional levels. Assessment procedures
would be determined by the aims and objectives of the curriculum.
The C.E.B. was replaced by the National Council for Curriculum and
Assessment (N.C.C.A.) in November 1987, and by September 1988,
seven new syllabi were ready. The following year, they were

introduced as part of the new programme by the Minister for

Education, Mrs. mary 0'Rourke. This new programme was called the

. Junior Certificate.

From Seotember 1589, all students entering secona level schools In
Ireland have followed programmes leaging to the award of Junior
Certificate. This certificate replaces the existing Group and
Intermediate Certificates and thus all second level stuagents (in
secondary, vocational, community and comprehensive schocls) follow

& common programme. The subjects of stuay remain as befcre, but

‘extensive revisions of the syllabi have .taken place for & number

of subjects and are plannec for others. It will be examined in

- June of 1992 for the first time.

AIMS AND PRINCIPLES FGCR THE JUNIOR CERTIFICATE EXAMINATION

The general curriculum for the Junior Certificate Examination
encompasses a number of aims and principles which are clearly

stated:
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The general aim of education is to contribute towards the
development of all aspects of the Individual, including
aesthetic, creative, critical, cultural, emotional,
intellectual, -~ moral,”  physical, political, < 'socigi: =and
spiritual development, for personal and family life, for
working life, for living in the community and for leisure.
(1)

This statement of a general aim for the overall curriculum is very
impertant. Firstly, 'as curriculum 1Is decided on at a national
level it must represent all that we consider valuable and.
desirable In education. Seconaly, the statazment of aims declares
the responsibility that education holds 1In the development of
every young person. The inclusioh of such areas as aesthetic,
reative, critical and cultural are thererore seen as necessary in
the education of every young persocn. Thls IS gqood news for Art,
Craft and OLesign, and also for other neglscted arsas of the

curriculum such as music, dance and literaturs, as the areas

[}3])

mentioned are Integral elsments of all these subjects. The values
of Art, Craft anc Design, especially, ars wigce ranging and very

diverse. £Isne

~

says,

The prime value of the arts in education liss, from my point
of view, In the unigue contributions it makes (o the
individual's experisnce with ang understanaing of the world.
The visual arts deal with an ascect cf human consciousness
that no other field touchss on: the aesthetic ccntamglation
of ‘visugl form. (2)

18
£

This 'should entail & positioen gof strength for Art, Craft and
Design within the post-orimary curriculum bssed on these findings
alone. The Junior Certificate programme is based on the following

principles,

Sreadth and B8alance: In the final phase of ccmoulsorx
schooling, every young person should have a wice range of
squcational axperiences. Particular attention must be given
to reinforcing and developing the skills of Aureracy,
literacy and oracy. Particular emphasis should ce given to
social ‘and environmentsl education, sciznce and technology
and modern languages.
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Relevance: curriculum provision should address the immediate
and prospective neesgs of the young person, in the context or
he cultural, econcmic and sccial 2nvironment.

Quality: every young person should be challengeg to achieve
the highest possibls standaras of excellence, with due regerd
to different aptitudes and abilities and to intsrnatiocnal
Compariscns.

The curriculum should provide a wide range of educational
experiences within a supportive and formative environment.
It should draw on the aesthetic and creative, the ethical,
the . linguistic, the mathematical, the physical, the

scientific and technological,

the social, environmental and

political and the spiritual domains. (3)

The Junior Certificate syllabus

centred around a core of g

for Art, Craft and Design is

reas to be studisd. This cors Involves

drawing, two-dimensional Art, Craft and Oesign and three-

dimensional Art, Craft and Design.
students must augment their work

The guidelines issued to Art, Craft

should be organised to form an

i 2 involving critical appraisal;
aporeciation of Art, Craft and Cesign, and relat
&

In adcdition to the core ares,
by including supoort stuaiss.

and Desian teachers says,

integral part of.

experiance iIn orger that the student perceives new meanincs

and new discoverias.
starting-point, stimulus or

learning =axperisnce in order to bring to .the  ae
aopreciaton ang critical sopraisal, perscnal exoeriance with
S

the formal =lasments that cons
statement. (4)

These studies may also become the

main motivational force in

tituts the process, abj

The syllabus document Issueg by the Oepartment of £cucation and

the National Ccuncil for Curriculum and Assessment statzas,

The teecher dinary
level, and a3 minimum of two for higher level, to suit the
ability, develcomentz! stages, orevious experiences, Interest
ang gotantizl of the students. The {feachers specizlist
skills the schools resources and facilitiss zanc local
identity and trsaition should also be taken iInto account. (5

will select a minimum of one option fFor or

There are, I think, a number of sericus questions ¢tc 2e a&asked at

this ccint. Firstly the art-teacher must be prepared to deal with
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students of varying abilities and backgrounds. A chilg who hss
come for a gqood background of Art education, for ' instanceis
obviously going to be more aware and excerienced in~'thal area,
This could lead to a situation where children of greater
potential, dut with a poorer artistic educscional experiance, are

comparsg unfavorsbly to other children.

paciglizt skilis The introcuction of the Juni
made great agemancs on teacnhers of Art, Crart anag Uesign. 7o fully
Implement the syllabus teachers must be proficient In drawing,
painting .and other two-dimensional areas, as well :as three

dimensional areas of Art, Craft and Design and must Include in his

or her repertoire a wide range of ccurse ootions. I fully agr

D
D

that all teachers of Art should be mors than capable in &ll are

[e})
%))

mentioned, but no provision has been made to ensure that all
schools have fully qualified teachers of Art, Craft end Design.
If the aims of the curriculum are to be achisved, then every'
Student must be given an equal opportunity to receive the best
Dgssibie Introduction to Art, Craft and Design.: For many, it may
be the last years of formal sducation, and‘ this makes the Impact
and value of a well run courée even more crucial. A student's

attitude towards the visual arts is developed by his or her own

experisnce of them.

There has been much discussion sbout the ootions included in the
Junior Certificate syllabus for Art, Craft and Design. The

inclusion of such subjects as photography, video-msking, Art
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£

vetalwork, and computer graphics looks impressive at first glance.
However, the reality of the situaticn for many- schools Is a lack

of basic facilities and rasources which mek2 many cof these coticns

Impractical. Ingeed, it could be said that the icesl of the
Junior Certificate Is not always matched by the reslity of what
hapoens in the classroom. The situstion, where Art, Craft and

Design’ils .cencerned .is that, 'If the @ aims .of " Ehe. Juaxar
Certificate, are to be achisved, extra resources in many areas
will 5e reguirsd. With large classes in many schcels éend no
apparent reduction in the puplil-teacher ratio being envisaged,

the day to day implementastion of an Art, Craft and Design syllabus

becomes very difficult.

Uring . the . CSUrse oF.  IAtIcEUCLIAG Las'  JURLIT Certafiese s iin Wes

O

puplils on

O

proposed that a percentage of the marks be awarded £
the basis of assessment of their performance by their own
teachers. This was not agreed upon by teachers and so, for the
present, there will be no iInternal assessments of the Junior
Certificate Examination. This situation should not have come
about at the late stage at which ié did. The procedurss regarding
assessment should have been agreed upon well 1in advance of the
beginning of the Junior Certificate programme. This type of

controversy does not project a very positive 1image of the new

gevelopments In the system.

I think that som= sort of school-based assessment 1S necessary,

especially in Art, Craft and Oesign. The teacher, in this case,

the Art teacher, is I believe, best able to assess puoils on their
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long term performance and levels of a&bility. The current
Situation 1s that work must be sent to Department of Education in

Athlone to be assessed. This will 1Impcse restrictions on the

s
[4))

amount and tyoe of work being submitted. works on 2 rge scale

n

or delicate pieces would therefore not be encouraged.

resclution to this problem must be arrived at Immediatesly.

There ars many oéparcunities for the developoment or Art, Craft and
Design under the new system. Now is the time to ensure that it
does nct become a second-class subject as it becams in post-
primary schools under the previous system. The aims of the Junior
Certificate are conducive to the improvement of Art, Craft and

Design in schools. In its introduction, the syllabus outline for

Art, Craft and Design statss,

4Art,; Craft and Design .are three in
They are fundamental to humen exis
language. They play a major role
cevelocomant. (6)

As long as the value of Art, Craft end Oesign Is recognised, the

right conditions should evolve for its promotion.

-Despite criticisms of the new Junior Certificate programme, it

must be stated that there are bound to be difficulties in the

Introduction of any new programme on a nationwide scals. I think

_there are many pestive aspects to be considered as well. It 'is a

steo In the right direction as far as post-primary education is

concerned. The overall aims of the Junior Certificate, while some
may argue about their content, are for the first time written down
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providing something which can be built wupon in futurs yesrs. I
think that it is very important that the aims for the Junior
Certificate and any follow-up programme for senior cycls, are
continuously reviewed and Improvements macde where possibla. The
situation must not occur again whers the gevelopment of Irish
post-primary education is allowed to stagnate for many yesars until

change is forced uoon it.
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1. The National Council for Curriculumrﬂssessment, The Junior

Certifilcate: At Craft, Cesicn: Guidl=sines for .TEzchers.

(Dublin, An Roinn (Qideachzis and The ~Nationel Councidi’ for

Curriculum and Assessment, 1557) p. 1.

2. Elsmer, Educating Artistic Vision. p. 9.

3. The N.C.C.A., Guidelines faor Teachers. p. l.
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5. The National Council for Curriculum and Assessment, The Junior

Certificste: Art, Crafty. Ossion: «Sylisbus. -{0ublin, @ &R Roing
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CONCLUS ION

Art, Craft ana Desion has not been given its proper stztus In the
curriculum of post-primary schools in Ireland. It has been, and
continues to be, the poor relation of subjects which "are rated
much higher for a variety of reasons, none of which are
educationally sound. As we approach the 21st century the role of
education is rapidly changing. No longer are Jobs pleatiful ‘apd
populations are increasing on a global scals. Scientists and many
sociological indicators have long been predicting &en age aof
leisure when man will no longer have to work for a living. This
situation may or many not occur. %hether it does or (0L, 3k s
true to say that trends in education will change with the times.
If this situstion does arise then Art, Craft and Desion will play
a8 vitel rols in future educational policiss, just &s economic

orosperity influenced curriculum raform in the 1S60°'s.

The new aims stated in the Junisr Certificate curriculum are a
foundation upon which further curriculum development cen be built.

The aims must not be influenced by factors other than the desireg

D

ecuc

(
1)

tion we wish to see all of our young seople receiving. I do
not think anybody can deny that they wouls wish AIL,CPErE ang

Jesign to be part of this education.

31
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