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INTROOUCTIGN

In Ireland, as in many ather countries, the positicn of Art,Craft

and Gesicn in. the post primary curriculum is not a healthy one.

It is generally accepted that Art, Craft ana Design have 2 crucial

role to play in the education of the young person. Meany of the

leading experts in educational osycnology have stressed its
Importance in the development of every student, regardless of
their levels of ability. Elliott Eisner says, "wnat Art has to

contribute to the ecucation of the humen is orecisely whet other

ielas cannot contribute". (1)f

However, it is not my intention here to ceveloo 2 rationale fory

Art, Craft anc Lesign in the curriculum of the school. [nis tas«

has been cemoletecg in many countries such 4s Gritain, the U.S.A.

ana more recently here in Ireland. It is sacly incicative of tne

neglect enc ignerance of the value ana necessity For art, Craft

end Gesign in the ecucational oarammes for all ycune oeools,

that a rationale for its inclusion needs tc 2e made at all. Art,

Craft enc Cesign has deen conclusively shown to 52 rucial in the

social, intellectual and aesthetic eaucation of any youne oersan.

This being the case, it woula be reasonable to exoecc tret Art,

Craft and Gesign would hold a prominent pcsition in the curriculum

of the school. Statistics prove otherwise.
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TABLE 1

Art-Intermeciate Certificate 1990

SOURCE: Data taken from Tuarascail Staitistivil 1989/'SG An Aoinn

neGiceschais.

The figures showrt in the table show just how goorly Art is

regaraed at Junior Cycle. OGfthe total number of girls sxamined

roughly 48%sat the examination in Art. Gf the total number of

Doys only 31% studied art. Gf the total number of students only

46% studied art.

BOYS

TOTAL NUMBER GF CANDIDATES &, .594

TOTAL NUMEER EXAMINED 28 , 5ED

GIRLS

TOTAL NUMEER GF CANOIOATES 14, 424

TOTAL NUMEER EXAMINED 29, 661

TOTAL (60YS ANDO GIRLS) 38,246

TOTAL TAKING ART 25,418
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TABLE 2

ART INCLUDING CRAFTS - LEAVING CERTIFICATE 1990.

EO VS

TOTAL NUMEER OF CANDIDATES. 3,596

TOTAL NUMEER EXAMINED 26,185

GIRLS

TOTAL NUMBER OF CANDIOATES
|

6,228

TOTAL NUMEER EXAMINED
|

22,961

SGURCE: Bete taken From Tuarascail Staitistiuil 1989/90 An Roinn

Oideachais.

The figures shown in the table above make for even more

distressing reading as far as Art, Craft and Design is concerned.

Of the total number of boys examined, just over 12% chose to sit

this examination. This represents a drop of almost 40% from the

total number of boys who took Art in the Intermediate Certificate

Examination. Of the total number of girls examinec just over 214

sat the examination in Art, incluaging crafts. This reoresents a

droo cr 438 in the sercentaoe of the totel who sat the examinaticn

TOTAL (GOYS ANDO GIRLS) 25,146

TOTAL TAKING ART a" yt424Gq
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at Intermeciate Certificate Level. GF the total umber of

students who took the Leaving Certificate examination only just
over 2C% studisd Art, including crafts. These statistics
illustrate the poor status of Art, Craft and Cesign in

the curriculum of the school.

It is my intention to discuss some of the reasons for the sosition

of Art, Craft and Gesion as the poor relation within the school

curriculum. There are I think, several majer factors which have

been responsible for the inexcusably weak ecucational oosition of

Art, Craft and Design in post-primary education in Ireland. These

factors include historical influences, lack of palicy towards

objectives and the ooor resources given to Art, Craft ana Cesian

througnout the schcol system. The low percentage of stugents

sitting for examination in Art including Crafts is ancther major

obstacle to its develooment. what are the reasons for this? How

can this oredlem 5e avercome? These are just seme of the

questions which I hooe to deal with.

Tois summer, 1992, students all over Ireland wiil make Aistory dy

xbeing the first to sit the new Junior Certificate mination.

This new examination is seen by many as a radical deoarture from

the old style examination system used in this country for many

years. I will take this opportunity to examine the Junior

Certificate's outlines and its relevance to Art, Craft ana Cesign

in particular.
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FOOTNOTES

l. Elliott ww. €isner,Educeting Artistic Vision.

MacMillan, 1972) p.5.
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CHAPTER I

ThE 1966'S: A TIME FOR CHANGE.

In 1949 Professor Thomas Bodkin wrote,
In Irish schools, the subject of art, in either the
historical or the practical aspect, is neglected. Few of the
principal schools and colleges, for either boys or girls, .
emoloy trained teachers to deal with it, or possess the
requisite ccommodation and equipment far the purpose. (1)

Compare this statement to that of the Curriculum and Examinations

Board in their much more recent report of 1985 which states,
There is a great variation between schools with regard to
resources, teacher provision, timetabling, space equisment
and materials. The ttitugce of the principal is aften

rts ecucationcentral indetermining the oosition of visual 4
in the curriculum. (2)

In the almost fifty years between the suolication of these two

regorts it is doth remarkable and disturding that so few sositive

aevelcoments nave taken olace In relation to the sosition of art,
Craré ang Sesicn in post-orimary schools.

I personally think that there is little to be gainec from delvine

into (fae fistory of Irisn eaucation to seek reasons for the

evicent neglect of arc, Craft and Jesign throughout "he canctury.

ar more reveaiing to look at some more recent

developments which Nave,in my estimation, teen etrimental to tne

Lik ac WO

Standing of Art, Craft ana cesign in Irish sost-arimary ecucaticn.

The period 1360 to 1980 was a remarkable one in the Aistory of

Irish Ecucation. The state adopted a much more active role in

ecucational planning. Coomoared with raevious decades, this

period witnessed a dramatic increase in government and public

interests in education. The extent and range of the changes mace

6
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curing this transitional period were such that [ think they must

or CcCcn

change during this particular period. The initation of curriculum

development projects was to become a distinctive feature of

educational change in the 1960's. In America, the "Soace Race"

really got underway in 1957 with the launching of the "Sputnik"

satellite by the Soviet union. The Americans saw this as 4 major

threat to their technological superiority and, as a result a major

out into the strengthening of science and mathematics.effort was

curricula to counteract this. maeturally, this had a "Knock Gn"

effect globally and curriculum development began to make its

appearance in Ireland.

It was against this international background that ecucationel

reform ommenced in Ireland in the early 1960's. Or. Hillery, who

was then Minister for Education saw the role of oost-primary

education as one of developing the resources of the cauntry to

meet secial, economic and industrial nesds. This necessitatedt

major restructuring or the post-primary eaucational system. Gn

of Or. Hillery's main objectives as the exoansion of facilities
for increased particisaticn in technical and other forms of

applied eaucation, esoecially mmercial and business stuciss. In

an interview in 1964 he saic,

Secondary education with us Is only one stream. #hat we

really need in this country is the other stream, the
technical, the scientific. we need to develoo these but the
argument goes that we need free secondary egucation for
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everyboay. Now if you were to olive secondary gremmar tyoe
education to everyboav you would be wasting your money in two

ways: You would be getting too many peoole taking 42 course
which is no use to them. we haven't jobs for them. Anc
these people who are so trained and cannot get emoloyment
have lost the chance of being trained in skills, 'wnereas we

need ceoole with skills and we need them very bacly. (3)

Subsequent cevelocoments in post-primary ecucation, - however,

revealed that the aspiration towards greater particioation in

technical sujects in particular, remained largely unfulrillea. Ey

introducing the idea cf comorenensive schools, with commen ceurses

and examinations for all post-primary schools, Or. Hillery was

hoping to achiave an equality of standards in the vocational and

secondary sectors. however, this appears to have worked against

his aims. Practical and vocational subjects lost out to the more

traditional academic subjects. while these changes had the effect

of providing a wiage range and choice of . sub jects, enabling

students to study both traditional secondary academic subjects and:

traditional vocational practical subjects if they wished, the

attempted reform took place almost entirely within the existing

framework of the secondary school curriculum and examination

system. As a result, oost-orimary schools were still seen to be

intermeaiate institutions between orimary and third level. This

is a major reason, I think for the lack of importance attached to

Art, Craft and Cesign in the post-primary sector since the

subjects taken by many students are chosen because of their

usefulness in terms of advancement in the employment market or

furthering their careers at third level colleges. The schools

also tend to place greater emphasis on these subjects to the

detriment of Art, Craft and Design.
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FOOTNOTES

l. Ciaran Benson, The Place of the Arts in Irish Equcation:

Report of tne Arts Council's wWorkina oarty on the Arts in

Education, (Oublin: Arts Council, 1979) p.7.

2. Curriculum and Examinations Soard, The Arts in Education: a

Curriculum and Examinations Soarc Oiscussion Paper. (Oudlin:

Curriculum and Examinations &oard, 1985) 9.18

3. Donal Mulcahy, Curriculum and Policy in Irish Post~Primary

Education, Oubdlin: Institute of Public Acministration, 1981) 0.
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CHAPTER II

CURRICULUM CONTINUITY.

While the 1960's.and 1970's were to be a time of rapid growth and

change affecting many aspects of post-primary education in Ireland

to an extent unknown since the early years of the new state,
consiceraodle change and, in some cases, substantial growth were

also experienced in primary and thirg level education. The

curriculum for national schools, devised in the early years of the

rish Free State, remained in being with only minor alterations,
until the "new" curriculum of 1971 was introcuced. Tne original
orogranme tended to be narrow, with Irish, Enolish, arithmetic and

singing farming the main core, while history, alaebra and

gecoraphy was taught in senior classes. The intreauction of a

omoulsory crimary certificate in 1943, invciving written

examinations in the three subjects Irish, Enelish and arithmetic,
tenaed to further narrow the programme. Scholarship examinations

though including a wiger range, acteg as further oressur2 ta ace

out artistic or aesthetic sudjects in national schools. fcucation

was Suoject cencered. The child nace to adapc ta the curriculum

rather than vice versa. The lata 1960's saw the gevelooment oF 2

new curriculum for national schools which became official policy
in 1971. This curriculum in its ideology, content ana format was

a radical contrast to that which had existed creviously. Ciaran

I

-Eenson says of it,

It emhasised the need for oreater sensitivity ta individual
differences anda ta the background and environment in planning
egucational oorammes. This imolied a more child - centred
aporoach and a greater flexibility both of teacning style and
of curriculum planning. (1)

10



ll

Based on the ideology of child - centred education, it offered, in

theary at least, a wide subject range and encouraged "discovery -

type" teaching methods with pupil interest and involvement as the

prime objectives. The inclusion of imaginative programmes in Arts

and Crafts, Music, Drama, Dance and Mime activities heralded a new

era in Irish National Education. The aims of the new curriculum

state clearly that education should be child centred thus

providing a curriculum which would:

(1) Enable the student to lead a full life as a child.

(2) Equip him to avail himself of further education so that he

might go on to have a full and useful life as an adult in

society.

(3) The full and harmonious develagment of each child must be

sufficiently flexible to meet the needs of children of widely

natural endowment. (2)

The new curriculum marked an imoortant advance in Irish Ecucation.

It emphasised the need for greater sensitivity to inciviqual

differences anc <the background and environment of pupils in

olanning educational rocrammes. However, to orooerly imolament

this new programme, a recuction in the pupii/teacher ratio was

necessary. Unfortunately this has net occurec. A lack of Funding

has also contributed to the failure to fully realise the sotential

of the new curriculum in many schools. Art, Craft and Cesign

requires acaltional, and In some areas, more expensive resources

than other subjects. Very often, the level of ability of the

teacher determines the mount and quality of Art and Craft which

nappens in the classroom. Lack of training in the arts for

Primary Teachers is a serious obstacle to the development of the

arts in primary schools. In many cases, students are Given very

little training in this area. Benson says,
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Most students arrive in the college with a negligible
experience of the arts and so are not ore-disposed to them.
Their criteria for evaluating subjects very often concern the
utility of the subject, and the imolicit hierarchy they have
formed of the subject's value reflects the position of the
arts in the post-orimary curriculum. Arriving in a college
of education they observe that the arts are generally
regarded unenthusiastically by practising teachers. This
_tenas to confirm their views on the low status of the arts.
(3)

Therefore, I think it is clearly evicent that the attitude of the

orimary sector towards Art, Craft and Cesign has been a major

influence on the subject at post-primary level. While the aims

of the new primary curriculum are good in theory, they have nat

een allowed to develop in many schools because of lack of

provision and resources. Donal Mulcahy says of the consequences

of lack of co-ordination between the primary and oost-orimary

sectors:
Sefore anyone seemed to realise it, ouoils who hao studied
under the new curriculum began to apoear at the door of tne
oost-orimary school. In aadition to having stucisd under a
different curriculum ana gifferent methods of teacning, these
ouoils had neither studisd for nor sat the orimary
certificate examination, and, guite possidly, they would not
have sat an entrance examination to secondary scnool 2ither.
(4)

There is a lack of continuity between primary ana post-orimary

scncois in a umber of mportant respects. There is no liaiscn
between the administrators af the two levels of education, they

are senarate anqg the training, understanding and aoproach of

gachers in both systems differ greatly. The general consequences

of such differences is a breaking of the flow of the educational

experience of the child as he progresses from orimary to oost-

primary education. Consequently, we could have a situation

t

arising where something of value which is begun in primary school,

\
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Finas little or no follow uo in post-orimary ecucation. This is

especially imoortant where Art, Craft and Cesign is concerned. In

my own experience this situation arose as' I made the transition

from Primary to oost-crimary to post-orimary school. oming from

a naticnal school where Art, Craft and esigcn was given a goc

eonae s schscl'
y Wrhare we 3r

(a
) fy ¢ iy ¢

to students in the top streams was a very disconcerting

experience. From then on, my experience of Art, Craft and Design

took place outside the school and had to be self-initiated. This

has been the trend as regards Art, Craft and Design education in

many post-primary schools where it is seen as a subject suitable

For students who are regarded as potentially moderate or low

academic achievers.

At. present the main emphasis in second level education is on

transfer to third-level education and on preparing students with

that aim in mina. Similarly the influence of the secondary

schools, where entrance examinations are now ommon, tends to

dominate some primary schools in the same wav. @enson quotes from

a submission of the Association Of Primary Teaching Sisters,

The pressures on the school children to get aheac, to get
Olaces in second level schools and to make the grade
academically are very great and militate against their
greater involvement in art and craft and it is very difficult
to see how this can be remedied. (5)

d

ty tn
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FOOTNOTES

[=Benson, Flace of the Aris. o. 2s1

AN oinn Giceacheis, Curacian na aunscoile - Primary School

Curriculum - Teachers Handbook, Parts 1 and 2, (Dublin: Srowne

and Nolan, 1971).

Benson, Place of the Arts, o. 633

Muleahy, Curriculum and Policy, p. 133.4

Benson, Place of the Arts, o. 39.5



CHAPTER III

LACK OF AIMS.

As was pointed out in the previous chapter, each kind of post-

primary school in [reland, be it secondary, vocational,

mprehensive or mmunity school, has been mpowered to share one.

ommon pursuit, namely the offering of courses towards one or all
of the public state examinations, and the public examinations in

turn exert powerful influences an the conduct of schooling. One

point which emerged forcefully from a consideration of the main

events dating back to the events in education during Or. Hillery's
time in office, is the way in which post-primary education came to

be viewed as an agent of economic development. John Coolahn

states,

Economists were now emphasising education as an economic
Invinvestment rather than taking the traditional view of
ecucation as a consumer service. (1)

Only a relatively small proportion of school leavers go forward to

third-level education, yet matriculation requirements largely

shape the orogrammes of study for pupils who ao not intenc ta go

into third-level education as well as for thos? who do. This

situation has forced sudjects such as Art, Craft and Oesign into

the georessed position that they now hold in the. curriculum of

most post-srimary schools. As long as third level institutions

specify certain subjects as being acceptable for meeting their

entry requirements, other subjects, such as Art, Craft and Design

will continue to be neglected.

One of the major reasons for the present situation of subject-

15
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centred education in post-orimary schcols in Ireland is, I think,

a lack of aims for the curriculum. Curriculum provision in Irish

post-primary education is, in general, too restricted to provide a

good general education. Many experts have given their opinions as

to what a general education should consist of. Most of them agree

that the visual arts have a very mportant role to play in

education.

Eisner says,

.e..an educational programme that neglects the qualitative
asoects.of intelligence, one that side steos the metaphorical
and affective side of life, is only half an education at
best. At worst it leads to the development of men callused
to the insights of the visually poetic in life. (2)

If the umber of students studying Art, Craft and Oesign outlined

earlier is anything to go by, then an enormous mount of young

people are not receiving a good general education. Lack of aims

and statements for Irish post-orimary education have led to this

educational imbalance, where many asgects of, wnat are considered

to be necessary to educate the whole person, are not being catered

for. If we hac an ideal educational system which gav2 every

student a good general and balanced education, then according to

all the evidence put forward by educational experts, Arts, Craft

and Design would be of central mportance in the curriculum of the

secondary school.

Maleahy says,

Gelleving that educational practice ought to be shaped by
educational aims, ohilosophers of education have always
accorced special attention in their discussions to aims in
eoucation. Notwithstanding this, however, in Ireland as
elsewhere, the imoortance attached to the question of aims in
discussing educational matters has not always resulted in the
careful setting forth of statements of aims and the drawing
uo of educational programmes in line with them. (3)
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FOOTNOTES

John Coolahan, Irish Education : Its History and Structure1

(Dublin: Institute of Public Administration, 1981) 0.131.

Eisner, Educatina Artistic Vision, p.5.2

Mulcahy, Curriculum and Policy, p.5.3



CHAPTER IV

LACK OF RESOURCES

One of the bigoest factors militating against the development of

Art, Craft and Oesign in post-primary schools is the lack of

orooerly trained Art, Craft and Design teachers, proper resources

to teach the subject and the high pupil/teacher ratio in many

schools. The Curriculum and Examinations 8oard's Arts discussion

paper says of this situation:

...It is unimaginable however, that a similar situation could
arise in other areas of the curriculum and that schools
would, for examole, employ unqualified teachers For
mathematics or science. The low status of visual arts in the
schools is not helped by the inferiot financial standing of
art teachers in mparison with most of their colleagues on

the staff. This is an unacceptable situation that
perpetuates the down gracing of visual arts education. (1)

The consequences of this have been disastrous for the develooment

of Art, Craft and Design. Not only coes it further perpetuate the

poor image of the subject in the eyes of students, but also in the

eyes of parents and other teachers.

In today's society of ever-increasing stancards, parents want the

'best for their child. As parents usually have the greatest

influence on their children's decisions, especially at an early

"age, they are unlikely ta want their children be taught byto

someone who does not appear to have the proper qualifications.

Very often, it is a teacher of another subject who may happen to

have an interest in Art, who ends up teaching Art, Craft ana

Desion as well. Some would have us believe that if it were not

for these teachers, then Art, Craft and Design would not be taught

18



1g

in some schools at all. Not only does this situation keep fully

qualified 4rt, Craft and Design teachers out cf a job, but, most

importantly, tt coes not give students a ocrocer education in the

visual arts.

This happens, anc is tolerated, I believe beceuse there is a lack

of understanding of the nature and value of an education in Art,

Craft anc Sesign. This is where teachers must try anc change

these attitudes by doing their utmost to elevate Art, Craft and

Design to its erooer status within the curriculum of the school.

There are a number of ways in which this could be achieved.

Firstly, teachers should demand prooer resources to teach their

subject. while many advances have been made in the teaching of

science enc foreign languages by the provision of laboratories

and eguisment, very little has heopened as recards the teaching of

Art, Craft and Desicn, Art raoms co net encourage the teacner or

oupil in any way. Tne teaching of Art, Craft ana Gesion requires

tremendous organisation and concentration. Lack of oroper

facilities oisruot ena rinder the raooer teaching metheds.

Students must have an enjoyable working environment which they can

respond to, cut very often, in Irish sost-primary sencols, art

rooms are dirty, cull and disorganised. An uncaring attitude is

often coaoted by tucents on entering the art room, which would

not be the case in otner classrooms within the same schcol. The

image of Art, Craft and Design must be greatly enhanced by those

who are in a position to go so. The building uo of Art, Craft and

Design must hapoen at all levels, from the basic structure of art

rooms to the inclusion of the subject in the curriculum as an

integral part of every childs education.
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It is the teacher of Art, Craft ano Design who must, I believe,

initiate any such changes. I think that every art teacher should

have a thorough knowledge of the value of art ang Design education

in order to enable him or her to enhance the ecucational image of

this subject. The extrinsic and intrinsic values of Art, Craft

and Cesign must be put forward at all times where subjects are

being discussed and evaluated. At amore basic level, the art

teacher can, if properly trained, fun 4n efficient ana well

organised ert room. The problem of lace of resources has in the

past been due, oartially at least, to the coor image of Art, Craft

and Uesion as portrayed in many schools. hooefully, this image

will chance dramatically for the better as soon as possible. All

eachers of Art, Craft and Cesign must co their utmost to ensure

heir subject ne loneer remains the soor relation.er
cr
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Curriculum and Examinations Board, Arts in Education, o. 18.



CHAPTER V

THE JUNIOR CERTIFICATE.

BACKGROUND .

As I mentioned earlier, the new curriculum, introduced in Irish.

primary schools in 1971, focused on the child rather than the

sub ject. This was In sharp contrast to the subject centred

aporoach taking place in post-primary schooling. This abrupt

transition from one approach to another was causing problems for

many pupils. In most post-primary schools, many teachers

complained about the rigid limits of what they were obliged to

teach their students, while it is true to say that the students

themselves often felt that what they were learning had little
relevance to the real world outside of school. The existing
examination system was felt to measure too narrow a range of

abilities, skills and achievements. It was obvious that a change

in the structure of the ost-primary curriculum was needed very

badly. The establishment of the Curriculum and Examination Goard

(C.£.68.) in January 1984 quickened the impetus towards chance a

post-orimary level. One of C.E.8.'S tasks was to make

recommencations regarding a new unified assessment system for the

junior cycle of second level schooling to replace the Intermediate

and Group Certificate Examinations. Various working parties were

established by the C.£.8., which issued discussion papers from

September 1985. Boards of studies for particular categories of

the curriculum were then established and they reported by the

following year. An Arts Working Party was set up in October 1984

t

and made its report to C.£.8. in February 1985.

22
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The C.£.8.'s first consultative document, Issues and Structures in

Education, set out its initial thinking on a curriculum framework

for Junior ana Senior cycles. It identified a need for a broader

and, more balanced core curriculum, with an increasing mphasis on

skills and processes. This curriculum structure would have to be

sufficiently flexible to recognise and commocate curriculum'
' initiatives at school and regional levels. Assessment procedures

would be determined by the aims and objectives of the curriculum.

The C.£.8. was replaced by the National Council for Curriculum and

Assessment (N.C.C.4.) in November 1987, and Sy Seotemoer 1988,

seven new syllabi were ready. The Fallowing year, they were

introduced as part of the new programme by the Minister for

Education, "rs. Mary O'Rourke. This new programme was called the

Junior Certificate.

From Seotember 1989, all students entering secona level schcols in

Ireland have followed programmes leaging to the award of sunior

Certificate. This certificate replaces the existing Group and

Intermediate Certificates and thus all second level stuaents (in

secondary, vocational, ommunity and comorehensive schocis) follow

a ommon programme. The subjects of stuay remain as oefore, dut

'extensive revisions of the syllabi have.taken place for a umber

+of subjects and are lannego for others. It will be examined in

- June of 1992 for the first time.

AIMS AND PRINCIPLES FOR THE JUNIOR CERTIFICATE EXAMINATION

The general curriculum for the Junior Certificate Examination

encompasses a number of aims and principles which are clearly

stated:
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The general aim of education is to contribute towards the
development of all aspects of the individual, including
aesthetic, creative, critical, cultural, motional,
intellectual, moral, ohysical, political, social and
spiritual development, for personal and family Jlife, for
working life, for living in the cmmunity and for leisure.
(lL)

This statement of a general aim for the overall curriculum is very

imoortant. Firstly, as curriculum is decided on at a national

level it must represent all that we consider valuable and.

desirable in education. Seconaly, the statement af aims declares

the responsibility that education holds in the development of

every young person. The inclusion of such areas as aesthetic,

creative, critical and cultural are therefore seen as necessary in

the education of every young person. This is good news for Art,

Craft and Design, and also for other neglected areas of the

curriculum such as music, dance and literature, as the areas

mentioned are integral elements of all these subjects. The values

of Art, Craft and Design, especially, are wide ranging and very

diverse. Eisner says,
The prime value of the arts in education lies, from my ooint
of view, in the unique contributions it makes to the
individual's experience with and understanding of the world.
The visual arts deal with an ascect cf human consciousness
that no other field touches on: the aesthetic contemolatian
of visual form. (2)

This should entail a oosition of strength for Art, Craft and

Desion within the post-orimary curriculum based on these findings

alone. The Junior Certificate programme is based on the following

princioles,
Sreadth and Balance: in the final phase of compulsory
schooling, every young person should have a wide range of
egucational experiences. Particular attention must be given
to reinforcing and developing the skills of fureracy,
literacy and oracy. Particular emphasis should oe given to

social and environmental education, science and technology
and modern languages.
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Relevance: curriculum provision should address the mmediate
and orospective negas of the young person, in the context of
the cultural, econcmic and secial 2anvironment.

juality: every young person should be challengea ta achieve
the Aighest possible standaras of excellence, with cue regard
to different aptitudes and odilities and to international
comoarisons.
The curriculum should provide a wide range of educational
experiences within a supportive and formative environment.
It shculd draw on the aesthetic and creative, the ethical,
the linguistic, the mathematical, the physical, the
scientific and technological, the social, environmental and

political and the spiritual domains. (3)

Junior Certificate syllabus for Art, Craft and Design is
centred around a core of areas to be studied. This core involves

drawing, wo-dimensional Art, Craft and Design and three--

dimensional Art, Craft and Design. In addition to the core area,

students must augment their work py including suooort stucies.

The guidelines issued to Art, Craft and Design teachers says,

Support studies involving critical appraisal, history and
aporeciation of Art, Craft and Gesion, and related stucias
should 6e organised to form an integral oart of the learningexperience in orger that the student perceives new meanines
and new ciscoverias. These studies may also 5ecome the
starting-goint, timulus or main motivational force in a
learning experience in order to Oring to the act or
aporeciaton ana critical aooraisal, perscnal exoerience with
the formal elements that constitute the oracess, object or
Statement. (4)

The syllabus document issued oy the Oeoartment of Ecucation and

the National Council for Curriculum and Assessment states,
The teacher will select a minimum of one option for ordinary
Javel, and a minimum of two for higher level,to suit the
ability, develcoment2l staces, orevious experience, interest
ana gotential of the students. The teachers soecialist
skilis, the schools resources and facilities anc lacal
identify and traaition should also be taken into account. (3)

There are, I think, a umber of serious questions tc Se asKed at

this coint. Firstly the art-tsacher must be orepared to geal with
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students of varying abilities and backgrounds. 4 child who has

come for a good background of Art education, for instance is

obviously going to be more aware and excerienced in that area.

This could lead to a situation where children of greater

potential, Sut with a poorer artistic educational experience, are

comoared unfavoradly to other children.

The cocument also oresumes that all Art teachers will have

Liles ; int ae + mn GCanrtiftiestsa nspecialist skills The introcuction 27 the Sunior me

made great demancs on teacners of Art, Crart ana Design. To fully

implement the syllabus teachers must be proficient in drawing,

painting and other two-dimensional areas, as well as_ three

dimensional areas of Art, Craft and Cesign and must include in his

or her repertoire a wide range of ccurse ootions. I fully agree

that all teachers of Art should be more than capable in all areas

mentioned, out no provision has been made to ensure that all
schools have Fully qualified teachers of Art, Craft end Oesign.

If the aims of the curriculum are to be achieved, then every

student must be given an equal opportunity to receive the best

possible introduction to Art, Craft and Sesign.: For many, it may

be the last years of formal education, and this makes the impact

and value of a well run course even more crucial. A student's

attitude towards the visual arts is developed by his or her own

experience of them.

There has been much discussion about the ootions included in the

Junior Certificate syllabus for Art, Craft and Design. The

inclusion of such subjects as photograophy, video-making, Art
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Metalwork, and computer graphics looks impressive at first glance.

However, the reality of the situation for many. schools is a lack

of basic facilities and resources which meke many of these coticns

imoractical. Inceed, it could be said that the icesl of the

Junior Certificate is not always matched by the reality of what

hapoens in the classroom. The situation, where Art, Craft and

Design is concerned is that, if the aims of the sunior

Certificate, are to be echiaved, extra resources in many areas

will oe required. with large classes in many schccls and no

apparent reduction in the puoil-teacher ratio being envisaged,

the day to day implementation of an Art, Craft and Design syllabus

becomes very difficult.

During the course of introcucing the Junior Certificate if wes

proposed that a percentage of the marxs be awarded fo pupils on

the basis of assessment of their performance by their awn

teachers. This was not agreed upon by teachers and so, for the

present, there will be no internal assessments of the Junior

Certificate Examination. This situation should not have come

about at the late stage at which it did. The procedures regarding

assessment should have been agreed upon well in advance of the.

beginning of the Junior Certificate programme. This type of

controversy does not project a very positive image of the new

developments in the system.

I think that som? sort of school-based assessment is necessary,

especially in Art, Craft and Cesign. The teacher, in this case,

the Art teacher, is I believe, best able to assess puoils on their
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long term performance and levels of ability. The current

Situation is that work must be sent to Department of Ecucation in

Athlone to de assessed. This will imocse restrictions on the

amount and tyoe of work being submitted. works ona Jlarge scale

or delicate pieces would therefore not 6e encouraged. A

resolution to this sroblem must be arrived at mmediately.

There are many ooportunities for the development or Art, Craft and

Gesign under the new system. Now is the time to ensure that it
does not become a second-class sudject as it became? in post-

primary schools unger the previous system. The aims of the Junior

Certificate are conducive to the imorovement of Art, Craft and

Design in schools. In its introduction, the syllabus outline for

Art, Craft and Cesicn states,

cioplines.;
ing written
velution and

Art, Craft and Sesion are three interdeoencent
They are fundamental to humen existence, oreca
lanquace. They olay a majer role in human e
cevelogment. (6)

g
c

As long as the value of Art, Craft and Oesign is recognised, the

right conditions should evolve for its promotion.

'Desoite criticisms of the new Junior Certificate recgramme, it
must be stated that there are bound to be difficulties in the

introduction of any new programme on a nationwide scale. I think

there are many pestive aspects to be considered as well. It is a

steo in the right direction as far as post-primary education is
concerned. The overall aims of the Junior Certificate, while some

may argue about their content, are for the first time written down
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providing something which can be built upon in future years. I
think that it is very imoortant that the aims for the Junior

Certificate and any follow-up programme for senior cycle, are

continuously reviewed and improvements made where possible. The

situation must not occur again where the development of Irish

post-primary education is allowed to stagnate For many yeers until

change is forced uoon it.
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CONCLUS ION

Art, Craft ana Gesign has not been given its proper status in the

curriculum of post-primary schools in Ireland. It has been, and

continues to be, the poor relation of subjects which 'are rated
much higher for a variety of reasons, none of which are

educationally sound. As we approach the 2ist century the role of

education is rapidly changing. No longer are jobs plentiful and

populations are increasing on a global scale. Scientists and many

sociological indicators have long been oredicting en age of

leisure when man will no longer have to work for a living. This

Situation may or many not occur. whether it does or not, it is
true to say that trends in education will change with the times.

If this situation does arise then Art, Craft and Besion will olay
a vitel role in future educational policies, just és ecanomic

orosoerity influenced curriculum reform in the 1960's.

The new aims stated in the Junior Certificate curriculum are 4

foundation upon which further curriculum aevelopment can be built.
The aims must not be influenced by factors other than the desired

ecucation we wish to see all of our young seople receiving. I de

not think anybody can deny that they woulg wish Art, Craft and

Sesign to be oart of this egucation,

31
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